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http://www.youtube.com/watch?v=892J0rqJbho
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Step 1: Be Transparent

● Share your approach with
○ Admin
○ Parents
○ Students

● Be prepared to respond 
to their concerns . . . they 
will have questions!

Click here for a copy of my parent letter!

https://docs.google.com/document/d/19C5Q1EReDegWpLWxmy3HESU2St1URXkLY5gdnzBIw_s/edit?usp=sharing
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Step 2: Clarify and Publicize 
Your Standards

● CONTENT LEARNING 
STANDARDS  
○ course -specific knowledge 

that students need to show 
they KNOW by the end of the 
course

1. Describe key social, economic, and political 
events, trends, and developments, and 
assess their significance for different groups 
in Canada,

2. Analyse key interactions within and between 
different communities in Canada, and 
between Canada and the international 
community, and how they affected Canadian 
society and politics

3. Explain how significant individuals, groups, 
organizations, events, and social changes 
contributed to the development of identity, 
citizenship, and heritage in Canada.

Mine for CHC 2D based on the overall 
expectations the curriculum document
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Step 2: Clarify and 
Publicize Your Standards

● CURRICULAR 
LEARNING 
STANDARDS
○ Skills, strategies, and 

processes that students 
develop over time and 
need to show they can DO 
by the end of the course

1. Use historical inquiry processes and skills to 
ask questions; gather, interpret, and analyze 
ideas and data; and communicate findings and 
decisions

2. Assess the significance of people, places, 
events, or developments

3. Compare and contrast continuities and 
changes over different points in time

4. Assess how underlying conditions and the 
actions of individuals or groups influence 
events, decisions, or developments, and 
analyze multiple intended and unintended 
consequences 

5. Explain and infer different perspectives on 
people, places, issues, or events by 
considering prevailing norms, values, 
worldviews, and beliefs

I



Step 3: Design learning activities that support the 
learning standards with clear success criteria.
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Learning Activity: Develop a product that answers the inquiry question: “To 
what extent did Canada’s involvement in (your topic) make it a stronger or 
weaker nation?”

Success Criteria:
● Demonstrates complete and accurate knowledge of the topic
● Responds to inquiry question using specific evidence about the topic
● Applies at least one concept of historical thinking to the topic
● Communicates conclusions to peers in an engaging, appropriate, and 

informative way



Step 4:Assess and Provide 
Feedback  
✗ During the PROCESS to support student learning 

✗ Research notes
✗ Conversations 
✗ Observations 

✗ After completion of the PRODUCT to comment on 
the extent to which the success criteria were met
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Documentation 
of this goes in 
learning 
portfolios!



Feedback . . . 

There are many options available. Give 
them a try and see what works for you 
and your students
✗ Traditional rubric
✗ Single point rubric
✗ SE2R
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Phase 1: Leveled Rubric
Teacher Impact: 

quick and easy for me to 
circle/highlight

Student Impact: 
Reinforced thinking about levels
Curious about what their overall 
level was
Students didn’t use the feedback 
to improve future work, text 
largely ignored
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Phase 2: Single Point Rubric

Teacher Impact: 
Feedbacking myself to death
Ability to personalize feedback

Student Impact:
Still trying to determine overall 
level
Still ignoring feedback
Still not using it to feed forward
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Phase 3: SE2R
Teacher Impact:

Ability to personalize feedback
Manageable workflow

Student Impact:
Decreased  curiosity about 
levels/grades
Easier to digest
Feel coached rather than criticized

14
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Stage 5: Self-Reflection
Part A: Knowledge and Understanding

● What was my understanding of the task in my own words?

● What learning goals did I meet and what evidence from my work supports that 

assessment?

Part B: Self-assessment

● What did I do to achieve success in the task?

● What challenges did I face and how did I overcome them?

● If I had the opportunity to do it again, what would I do differently?

● Would my other group members want to work with me again? Why or why not?

Part C: Learning Skills

● Which learning skills did I demonstrate and/or develop during this activity?

● How effectively did I demonstrate them?

● What learning skills goals can I set for next time?

Part D: Skill Development

● What did I do to contribute to the final product?

● What skills did I learn or refine while completing this activity?

● In what ways can I apply the skills or knowledge from this activity to my other courses or my future 

career?

Responses go in the 
students’ learning 
portfolios!



Stage 6: Learning Portfolios
✗ A collection of evidence of student learning
✗ Includes

✗ Products
✗ Feedback
✗ Images
✗ Videos

✗ Collaboratively curated by teacher and student
✗ Transparency!!
✗ Choose the format that works for you and is 

approved by your board/admin
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https://web.seesaw.me/


Stage 7: Determining a Grade 
✗ Google Form:

✗ Students identify to what extent 
they have demonstrated each 
learning standard (level)

✗ Conclusion must be supported 
with evidence from learning 
portfolio

✗ Report Card comment
✗ what I learned
✗ what my strengths are
✗ what I need to work on
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https://docs.google.com/forms/d/1u3t6aOPuDgvCpICMi5NT-oANAOnx5ztRCtLgkRknLYQ/edit?usp=sharing


Stage 7: Determining a Grade
✗ Grading Conference

✗ Student and teacher discuss 
appropriateness of Google 
Form responses

✗ Portfolio is available in front 
of us

✗ An overall level is determined 
based on levels for each 
learning standard

✗ Level is translated into mark 
by Gradebook
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Students use this chart to help them land on an appropriate level



They determine the grade, 
learning skills, and 

comments. The teacher has 
transitioned from evaluator 

to coach.

The Report Card 
becomes entirely 
student-driven.



Reflections:
Everything I thought I knew about 
teaching began to unravel in the 
BEST POSSIBLE WAY!
✗ High stakes assessments
✗ Formative vs. summative
✗ Teacher vs. Student-centred 
✗ Process vs. product

RELATIONSHIPS!
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“Grading increases the 

fear of failure, and an 

increased fear of 

failure reduces the 

willingness to take 

chances.  Why take a 

risk if the result of 

that risk might lead to 

a lower grade?” 



The Growth Continues:
✗ Adopt more asset-based 

language when giving feedback
✗ Restructure courses to better 

allow students to work at their 
own pace

✗ Bring other colleagues on board 
. . . a work in progress!!
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What is one shift you could 
make starting tomorrow?
✗ Align assessment to  standards/overall 

expectations
✗ Make success criteria explicit
✗ Tallied marks to leveled rubrics to 

single point rubrics to SE2R
✗ Reconsider high stakes assessments
✗ Conference with your students about 

their learning and use these 
conversations as evidence while 
determining a grade 

✗ Invite students to write their own 
report card comments

22
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Thanks!
Any questions?
You can find me at:

✗ @hicknell
✗ lisa_hicknell@wrdsb.ca



SlidesCarnival icons are editable shapes . 

This means that you can:
● Resize them without losing quality.
● Change fill color and opacity.

Isn’t that nice? :)

Examples:
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