
 
 

Lesson Guidance 3.3 
Grade 2nd 

Unit 1 Module 3 
Selected Text(s) ●​ Project Play Video  

●​ Project Play Read - Teacher's Copy 
●​ Project Play Reading- Student Copy     
●​ Project Play Formative Assessment 
●​ Think-Pair-Share 
●​ Original Copy (Reference) Project Play at Swanson 

School (pages 4-8) 
Duration 5 days (approx) 

` 
Plan with guidance from the  ELA Instructional Expectations Guide 

 

Learning Goal(s)  
 

What should students understand about today’s selected text? 
●​ Write a story about a time that someone learned to do or not do something even when there wasn’t a 

rule. 

CCSS Alignment 

Priority Standards: 
CCSS.ELA-LITERACY.W.2.3 Write narratives in which they recount a 
well-elaborated event or short sequence of events, include details to describe 
actions, thoughts, and feelings, use temporal words to signal event order, and 
provide a sense of closure. 

CCSS.ELA-LITERACY.W.2.7 Participate in shared research and writing 
projects (e.g., read a number of books on a single topic to produce a report; 
record science observations). 

CCSS.ELA-LITERACY.L.2.6 Use words and phrases acquired through 
conversations, reading and being read to, and responding to texts, including 
using adjectives and adverbs to describe (e.g., When other kids are happy 
that makes me happy). 

CCSS.ELA-LITERACY.SL.2.1 Participate in collaborative conversations with 
diverse partners about grade 2 topics and texts with peers and adults in small 
and larger groups. 
 
CCSS.ELA-LITERACY.SL.2.4 Tell a story or recount an experience with 
appropriate facts and relevant, descriptive details, speaking audibly in 
coherent sentences. 

Supporting Standards: 
CCSS.ELA-LITERACY.W.2.5 With guidance and support from adults and 
peers, focus on a topic and strengthen writing as needed by revising and 
editing. 

CCSS.ELA-LITERACY.RF.2.3 

https://www.youtube.com/watch?v=r1Y0cuufVGI
https://docs.google.com/document/d/1I4vETqlnxVWWbLgUyNj6ti6nb6QNuHi_xTcYkTc_04Q/copy
https://docs.google.com/document/d/1NfJZwdklzH5xwx_a-lqyXCW_zgRSIXuuLX7mnaxjm28/copy
https://docs.google.com/document/d/1V9coY9O2T4WxaYzfA7dCIXAXHQh3qNtu_rL04vqeS6I/copy
https://docs.google.com/document/d/12UpilrXjlaJAhg5U1r8PRqPl33Jlhiz90_cgRWfJDOE/copy
https://museumsvictoria.com.au/media/3816/play_and_folklore_no61_april_2014.pdf
https://museumsvictoria.com.au/media/3816/play_and_folklore_no61_april_2014.pdf
https://docs.google.com/document/d/11vU9OSQb7AuI46McQx6QNI_FXsbmZsDC9IqKMPjk5_A/edit?usp=sharing
http://www.corestandards.org/ELA-Literacy/
http://www.corestandards.org/ELA-Literacy/W/2/3/
http://www.corestandards.org/ELA-Literacy/W/2/7/
http://www.corestandards.org/ELA-Literacy/L/2/6/
http://www.corestandards.org/ELA-Literacy/W/2/5/
http://www.corestandards.org/ELA-Literacy/RF/2/3/


 

Know and apply grade-level phonics and word analysis skills in decoding 
words. 
CCSS.ELA-LITERACY.RF.2.3.B 
Know spelling-sound correspondences for additional common vowel teams. 
CCSS.ELA-LITERACY.RF.2.3.D 
Decode words with common prefixes and suffixes. 
CCSS.ELA-LITERACY.L.2.2.C 
 

WIDA Alignment 
ELD-LA.2-3.Narrate.Expressive: Construct language arts narratives that 
develop a story with time and event sequences, complication, resolution, or 
ending through factual statements without evaluative language to describe the 
thoughts and actions of characters. 

End of lesson task 
Formative assessment 

Based on formative assessment, review and reteach as needed. 
●​ Authentic performance task # 3: Write a story about a time that 

someone learned to do or not do something even when there wasn’t a 
rule.  

Knowledge Check 
What do students need to 

know in order to access the 
text? 

Background knowledge 
●​ Review the elements of narrative writing with students:  
●​ Write comprehensive meaningful sentences related to the text 
●​ Create “See, Think Wonder” Charts/Boards utilizing conceptual 

development immersion 
 

Key Terms  
●​ Narrative Writing. 
●​ Key Detail 
●​ Evidence 
●​ Meaning 
●​ Recount 

 
Foundational Skills Connections 
Look for ways throughout the text to apply and transfer the learning from your 
phonics lesson into shared reading. The foundational skills integration 
document will call out sample teacher moves to incorporate during instruction 
and add the link to the foundational skills integration document. 
 
Use an apostrophe to form contractions and frequently occurring possessives. 
 
Vocabulary Words (words found in the text) 

●​ Based on formative assessment, review and reteach using selected 
text. 

ELD Instructional Practices for Vocabulary: Use the Vocabulary In 
Context strategy (see example) 
“Vocabulary instruction is throughout the lesson/unit with only key 
terms/phrases introduced at the beginning of the lesson. All vocabulary should 
include illustrations/gifs/photographs. Utilizing hand signals when targeted 

http://www.corestandards.org/ELA-Literacy/RF/2/3/b/
http://www.corestandards.org/ELA-Literacy/RF/2/3/d/
http://www.corestandards.org/ELA-Literacy/L/2/2/c/
https://drive.google.com/file/d/1VVCY1aaL3OwU0tUSv3qoVVFz6GHR8Vwn/view?usp=sharing
https://docs.google.com/document/d/1CXEjLOj6ezYdB-MCt-941Jqpsrq-BRUBDwywBSR0pLo/edit?usp=sharing
https://docs.google.com/document/d/1CXEjLOj6ezYdB-MCt-941Jqpsrq-BRUBDwywBSR0pLo/edit?usp=sharing
https://docs.google.com/document/d/1MG2eNGLNOZVbCMrMbDOURzdeZmuEQc97mtKTz98R2tY/edit?mode=html#heading=h.wxuwpd8js5r5
https://docs.google.com/presentation/d/1lWssNTkSGsFHmyVEQ5QqJ5jpblXy7ga3NcGzmXV1mAI/edit?usp=sharing
https://docs.google.com/presentation/d/1lWssNTkSGsFHmyVEQ5QqJ5jpblXy7ga3NcGzmXV1mAI/edit?usp=sharing
https://docs.google.com/document/d/17oXa3KL7Tmm6mHHFJy-wpmgv4SSd5ogPuTWPVWiZ45c/edit?usp=sharing
https://docs.google.com/presentation/d/1GC_89cv2DblnkmWk1g4No4Z6KJDVk3xvTshYyyQ2unY/copy


 

vocabulary is heard, cements learning, 

●​ Effective vocabulary instruction for ELs includes: 
○​ (1) “multiple exposures to target words over several days and 

across reading, writing, and speaking opportunities” with a 
variety of instructional activities,  

○​ (2) “student-friendly” definitions 
○​ (3) ensuring students can use the terms for “communication 

and future learning.” (Baker, Lesaux, et al) 
○​ (4) teaching affixes/words that can be altered by adding 

prefixes and or suffixes, 
○​ (5) pointing out cross-language similarities (e.g., cognates), 
○​ (6) noting multiple meanings across domains (e.g., the 

definition of “volume” in math and science vs. ELA). 
●​ Students can complete a notebook configuration, vocabulary log, or 

Frayer Model activity to increase understanding 
 
SPED Accommodation/Differentiation: 

●​ Prior to reading, use an explicit instruction routine to teach vocabulary 
critical to understanding the text as a whole in order to facilitate text 
comprehension and foster deep processing and retention of word 
meaning so that students are able to readily use the targeted words in 
their speaking and writing. Click here to see an explicit instruction 
vocabulary routine 

 
 

Core Instruction 
Text-centered questions and ways students will engage with the text 

Enduring Understanding: We can learn from both good and bad choices. 
Opening Activity: Ask the students if there was one thing they could change/have/ or do at recess 
what would it be?  

ELD Scaffolds 
When introducing a new concept, students need time to think about the concept and the academic or 
technical language associated with it.  

●​ Think / Write / Pair / Share provides time for students to share ideas about the topic/concept and 
build a sense of empowerment. 

●​ Please reference English Language Development Instructional Guide (pages 64-68) for additional 
tasks that support ELs as they interact with texts/concepts. 

 
Content Knowledge:  
Based on formative assessment, review and reteach using selected text. 
 
Shared Reading:  

●​ Share the purpose:  

https://docs.google.com/presentation/d/1tFMU9LhsCrOXGhNUtI3Y4-YLQfC2vhaUcuO1cRwt3Gg/copy
https://drive.google.com/file/d/1OBLv_hJMeNJMTFvIOvL6wIJFKUXUWn6m/view?usp=sharing
https://docs.google.com/presentation/d/1tFMU9LhsCrOXGhNUtI3Y4-YLQfC2vhaUcuO1cRwt3Gg/copy
https://docs.google.com/presentation/d/1e7xxKwxF560KtLdBPNTk-0fZEbUObyGMLHDxJlqYC0c/copy
https://docs.google.com/presentation/d/1e7xxKwxF560KtLdBPNTk-0fZEbUObyGMLHDxJlqYC0c/copy
https://docs.google.com/presentation/d/10tTSIVM_1bYymX1CUtV2V_qUjasr1uVAPxyP3rlTefA/copy
https://docs.google.com/presentation/d/10tTSIVM_1bYymX1CUtV2V_qUjasr1uVAPxyP3rlTefA/copy
https://docs.google.com/document/d/1MG2eNGLNOZVbCMrMbDOURzdeZmuEQc97mtKTz98R2tY/edit?mode=html#bookmark=id.te6eueq5rb3b
https://docs.google.com/document/d/19gGDSLFTJJSqpbTX9lmDRxIvvahiFmqAF0pB6ZGvypM/edit#heading=h.ubxlkwko0trh
https://docs.google.com/document/d/1MG2eNGLNOZVbCMrMbDOURzdeZmuEQc97mtKTz98R2tY/edit?mode=html#heading=h.6cpyf56grmxv


 

○​ Think, Share, Wonder activity with images of peril ( not too intense) and tranquility to illustrate 
the comparison/contrast of a safe state of being versus an environment of unrest.  These can 
be nature-based so as to remain neutral. For example, an image of an erupting volcano or a 
tornado paired with a serene-looking seascape or peaceful meadow. 
Think Share and Wonder 

●​ Read the text by... 
○​ Engage in a second read of “Project Play” via partner/small group reading either with the text 

alone or accompanied by an audio version 
○​ Utilize the chunking strategy of “text rendering.” In text rendering, students read the text 

independently and then select a: sentence from the text, a phrase (two or more words but 
NOT a complete sentence,) from the text, a single word from the text, and then their own 
meaningful or connecting word from their own frame of reference and then share these 
snippets in turn.  This allows each student to take ownership and have a voice without 
needing to read the entire text “round robin” style. 

●​ Practice and apply skills; Students will: 
○​ Mark text by either using virtual “stickies'' or physical Post-it Notes. Marking text is a 

metacognitive strategy where students notate a word, sentence or phrase of text with 
notations of symbols such as: smiley faces, sad faces, lightbulbs, question marks, 
exclamation points, etc. 

●​ After reading, prepare students to write their story: 
○​ Brainstorm ideas for their story: 

■​ lessons that the characters might learn 
■​ the sequence of events that will be included in their stories 
■​ how they will describe the words, thoughts, and actions of their characters 

○​ Draft stories 
○​ Edit their stories based on feedback from peers and teachers 
○​ Publish a final version of their story 

 
Sentence Comprehension:  
Sample Sentence: “Leaders at the school were worried because 50% (one half) of students didn’t play every 
day.” (Paragraph 1) 

●​ Guiding question: How can words in parentheses help us understand the information in a different 
way? 

●​ Who is the sentence about? Hint: Who was worried? (Leaders) 
●​ Why were they worried? (Because 50% of students didn't play every day) 
●​ What is another way of saying 50%? (one half) 
●​ Speaking and writing connection: My (friend/family/teacher) let me have ___% (what the percentage 

is equal to) of their _____ (noun).   Ex. My friend let me have 25% (one quarter) of her pizza. 
Discourse:  

●​ Students may engage in collaborative Accountable Talk with Sentence Starters as an assistant.  
●​ These Sentence Starters will include (but are NOT limited to:) 
●​ *I agree with you because… 
●​ *I disagree with you because… 
●​ *What you said makes me wonder… 
●​ *I can connect with what you said because… 
●​ *I have a text to self connection… 
●​ *I have a text to text connection… 
●​ *I have a text to world connection...  
●​ *What you said makes me uncomfortable because… 
●​ *What you said makes me happy because… 
●​  

https://docs.google.com/presentation/d/15bwLulbcvFdEHQfrCk_534nyc1MPAJNiDw5-XBgyBNM/copy


 

●​ Sentence starters may be posted for students to reference and/or they may be available as 
hand-held prompts for the activity.   

ELD Scaffolds 
●​ Review ELD focus areas as needed based on content retaught/reviewed 

SPED Accommodation/Differentiation:  
●​ Based on formative assessment review SPED Accommodations/Differentiation and reteach 

 
Small Group Reading Instruction: Based on student needs (i.e. foundational skills and language 
comprehension), teachers will scaffold instruction by looking at the vertical progression of the priority 
standards in order to differentiate instruction so that students can access text.  
 
Formative Assessment:  

●​ Authentic performance task # 3: Write a story about a time that someone learned to do or not do 
something even when there wasn’t a rule.  

ELD Scaffolds 
●​ Allow the use of home language with responses for students to use all of their linguistic repertoires to 

participate.  
●​ Use word/picture banks to increase comprehension of academic vocabulary (e.g., display a word box 

of related vocabulary; illustrations from the text can be used to elicit responses) 
 
SPED Accommodation/Differentiation:  

●​ Provide kinesthetic learning opportunities as well as musical and hands-on art related tasks 
connected to the story in order to differentiate for variant learning styles and accommodate the 
spectrum of learning capabilities.  
 

Optional Extension Activity: Illustrate a picture that goes with your performance task story. 
 
 

 
 

Foundational Skills, Fluency, Comprehension and Writing Supports 

Foundational Skills Saxon (Alignment to the core resource) 

Fundations (Alignment to the core resource) 

Foundational Skills Integration Resource 

Sounds First: Phonemic Awareness  Weeks 1-8 

Sounds First: Phonemic Awareness Weeks 9-18 

Sounds First: Assessments 

Sounds First: K-2 Video Demonstrations 
 

Fluency  Fluency Protocols 

https://docs.google.com/document/d/1MG2eNGLNOZVbCMrMbDOURzdeZmuEQc97mtKTz98R2tY/edit?mode=html#bookmark=id.te6eueq5rb3b
https://docs.google.com/spreadsheets/d/1k2xJFWPPtIKyxFKEdKOY4ke5J6snCczOODStOuXN41o/edit#gid=0
https://docs.google.com/document/d/1MG2eNGLNOZVbCMrMbDOURzdeZmuEQc97mtKTz98R2tY/edit?mode=html#bookmark=id.te6eueq5rb3b
https://docs.google.com/document/d/1rr0wf-NKDvOGWPK23_czdRq6mbtxBPfm9woBJ741dRU/edit
https://docs.google.com/document/d/1OzaxGCWi9QO0HKy3xBRXf7Qpz6BjITRNR_R_v8JgkcU/edit?usp=sharing
https://docs.google.com/document/d/1CXEjLOj6ezYdB-MCt-941Jqpsrq-BRUBDwywBSR0pLo/edit2YRm3KJDtVrXqjqHaB92V9VH2pQmJRjVeOqHri6J0/edit?usp=sharing
https://drive.google.com/file/d/156Tck1qs-LrCuPjKrK0tQEv4hUl1IjxH/view
https://drive.google.com/file/d/1qH0g_7MRn7clqHeTDfLwXD4Bn1iMzhFH/view?usp=sharingukwEPr-31KqTdBaQWr/view?usp=sharing
https://drive.google.com/file/d/19Yj2xhum_Eafo0FeEeCwrMbf7ux4Ii90/view?usp=sharing1t3w0Gyve7_5URJK22gjCs0/view?usp=sharing
https://docs.google.com/document/d/1qTF1b2d3h9YxXCEVNpRdufi0nD5gjAqxT1gMp0IRwkU/edit?usp=sharing
https://docs.google.com/document/d/1bsvzWUCqLOYPj1t6WxGr4aucizhOizWYhvdy4o0J_DM/edit?usp=sharing


 

Sentence Comprehension 
 

Sample Sentence: Leaders at the school were worried because 50% (one half) 
of students didn’t play every day. (Paragraph 1) 

●​ Guiding question: How can words in parentheses help us understand 
the information in a different way? 

●​ Who is the sentence about? Hint: Who was worried? (Leaders) 
●​ Why were they worried? (Because 50% of students didn't play every 

day) 
●​ What is another way of saying 50%? (one half) 
●​ Speaking and writing connection: My (friend/family/teacher) let me 

have ___% (what the percentage is equal to) of their _____ (noun).   
Ex. My friend let me have 25% (one quarter) of her pizza. 

Writing  Pattan Writing Scope and Sequence 

 
 

Additional Supports 

ELD Practices 
●​ English Language Development Instructional Guide 
●​ Strategies for English Learners 
●​ Argumentative Student Language Support Sheet(ELD) 
●​ Narrative Student Language Support Sheet(ELD)  
●​ Informational Student Language Support Sheet(ELD) 
●​ Sample Linguistic Frames 

SpEd Practice  ●​ Model what it looks and sounds like to summarize a group discussion 
when it is your turn to speak and then to elaborate on the discussion so 
that students have a clear mental picture of what to do.   

●​ Prompt students to summarize the discussion when it is their time to 
speak and to elaborate on what has been said in order to elicit 
participation and practice and to assess the skill level of each student. 

●​ Instruct students in the use of outlining what they intend to write for 
both the summary and scenario. Assist students to outline the topic 
sentence, concluding sentence, and three supporting sentences in 
order to assist students to write proficiently. 

●​ Provide sentence starters if necessary to help generate ideas for 
sentences. 

●​ Allow for the use of Google Docs or Google Slides to construct the 
written composition as an alternative to a handwritten composition for 
students whose writing is more efficient and effective when using 
technology, and for students who have challenges gripping pencils and 
pens. 

●​ Encourage the use of spell checker, grammar checker, and word 
prediction when using Google Docs and Google Slides in order to 
reinforce correct spelling and grammar, and to encourage precise word 
usage.  

 

MTSS Practices Practices to promote Tier 1 access 

Enrichment  Practices Practices to promote Tier 1 access 

https://drive.google.com/file/d/1PttXD5MUm0kq0SbzF3nLWRv0YfbSnHWq/view
https://docs.google.com/document/d/1MG2eNGLNOZVbCMrMbDOURzdeZmuEQc97mtKTz98R2tY/edit?usp=sharing
https://docs.google.com/document/d/1MG2eNGLNOZVbCMrMbDOURzdeZmuEQc97mtKTz98R2tY/edit?usp=sharing
https://docs.google.com/document/d/1YoNSbHoBO6ESnehKdE2dSQ7PR32Y1bCZ64ltNk_nitk/edit?usp=sharing
https://drive.google.com/file/d/1xx6LIlqPJUjncrY_zNzho5VxvCw0HBSA/view?usp=sharing
https://drive.google.com/file/d/1Uq82-iBF3Mq-dlNtbXDnAd2R9XIa5vLr/view?usp=sharing
https://drive.google.com/file/d/19hIBCvBJotLJU1VADXzHaHglhP30BDXn/view?usp=sharing
https://drive.google.com/file/d/13DZw57y2DoDE2H9ACWRXc7IVUMCaIH4M/view?usp=sharing
https://docs.google.com/document/d/1j60hxw3CtVUDWmjzqDcrHh1i0pXaNdcJ1wnTFPaU4I0/edit?usp=sharing
https://docs.google.com/document/d/1BQji7G8ANVk3QbZiJW6wE3gst2Hae2oup98BrDv6zL4/edit?usp=sharing
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