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Statement of Teaching Philosophy

Central to my teaching philosophy—across both studio and seminar instruction—is a belief in the
transformative potential of making and researching art and design in community. My practice rests on six
interconnected commitments.

1. Designing for Diverse Learners

Every class brings together students with different learning styles, comfort levels, and ways of engaging.
Some thrive on field trips and public presentations; others learn best through individualized feedback or
quiet reflection. To meet this range, | begin each course with a learning-styles and research-interests
survey, which becomes the foundation of a multimodal pedagogy. | balance readings, discussions,
demonstrations, critiques, and hands-on exercises so that students stretch beyond their default modes of
learning while also encountering material in ways that feel familiar enough to build on.

| incorporate tools that reach multiple types of learners, such as mapping exercises. Maps invite visual
thinking, group authorship, and non-linear exploration; they effectively help students synthesize complex
ideas without relying solely on text or lecture. These strategies support a classroom where participation is
accessible and varied.

2. Building Learning Communities and Communities of Practice

A core goal is helping students understand that their artistic practice can be a platform for finding or
creating community. | design assignments that foreground collaboration, collective identity, and shared
inquiry—whether through interviews with other artists, group mapping projects, or exercises that cultivate
cohort dynamics.

My critique model blends group engagement with one-on-one follow-ups, ensuring that students can
process feedback, clarify intentions, and plan next steps. This system not only strengthens individual work
but also increases the group’s capacity to learn from each other, speak fluently about art, and support
peers. Across studio and professional-practice courses, | emphasize how organizing, curating, and
administrating are forms of creative community-building that require clarity, facilitation, and ethical
decision-making.

3. Cultivating Curiosity and Self-Direction

Self-directed work emerges from guided practice and structured inquiry—not from assumption. | design
short- and long-term projects that teach students to ask strong questions, experiment with methods, and
understand the aesthetics, techniques, and social conditions that shape artworks.

Assignments such as the “YouTube Playlist” project allow students to connect casual research with
creative production, encouraging the spillover that helps a practice cohere across mediums. My studio
courses similarly scaffold technical skill-building: exercises in framing, sound, or material choices are
contextualized within broader conceptual frameworks. A graduate course | designed, Technologies of Art,
introduced students to a wide continuum of tools—from woodworking to laser cutting—to foster
confidence in material decision-making and to encourage a tactical, research-based approach to
methods.
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4. Supporting Students in Articulating Ethical and Historical Frameworks

Students arrive with a wide range of disciplinary references and assumptions. Early in each course, we
collectively map the key terms embedded in the course title—words like “art,” “society,” “documentary,” or
“curating.” This shared vocabulary-building exposes differences in interpretation and establishes a
common ground for critical dialogue.

When appropriate, | use a shared text or film as a unifying reference point for the class. | frequently return
to readings such as Pascal Gielen’s “Mapping Community Art,” which forms the basis of my “Socratic
Mapping” exercise (included in Art As Social Action). These practices help students situate their work
within historical precedents and contemporary debates, and to develop ethical frameworks for their own
creative decisions.

5. Teaching Exchange, Resources, and Value as Artistic Media

| approach artmaking—especially civically and socially engaged art—as a site where values become
material. Borrowing from the notion that “a budget is a moral document,” | encourage students to examine
how resources, compensation, labor, and exchange reflect their commitments.

In professional-practice courses, students develop proposals and budgets while also analyzing the
non-monetary resources that make projects possible. Because students are often eager to discuss money
but unsure how, | create space to talk openly about funding structures, redistribution, cooperation, and
value. These discussions demystify the economics of the field and equip students to use exchange itself
as an expressive, conceptual medium.

6. Fostering Contextual Literacy

Students learn most deeply when they understand the contexts—social, material, institutional—in which
art is produced and experienced. My courses incorporate field trips, guest speakers, and research-based
assignments so that students can witness the backstory of artistic and organizational work: planning
processes, negotiations, constraints, compromises, and the often-invisible labor that makes projects
possible.

Contextual literacy also includes recognizing absences. Students are encouraged to identify gaps in
archives, narratives, and histories relevant to their interests. This approach prepares them to make critical
interventions in the field, and it connects to my own work on projects like Never-The-Same.org, which
examines whose stories are preserved and whose are overlooked. Ultimately, | want students to
recognize every choice—from materials sourcing to exhibition venue—as a creative, ethical decision.

Conclusion

Teaching is an ongoing learning practice. Students continually reveal what is urgent, unfamiliar, or
challenging, and they remind me to stay attentive to power dynamics and communication. My goal is to
carry the same care | bring to my own projects into the classroom: cultivating dialogue, building
community, and modeling an ethical, inquisitive approach to making and thinking. Each generation will
reshape the questions we ask of art, and my role is to help students develop the frameworks, skills, and
confidence to pursue those questions with rigor and imagination.
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