Using this document

This is the SPS Course Review Rubric that is used to evaluate new courses and courses that
have undergone major revisions. We have created annotations for the standards and criteria of
this rubric corresponding to DEIA educational practices. Within this document there are
thumbnail links to the annotations, color coded to correspond to each of the three DEIA lenses.

e Diversity (purple thumbnail images)

e Inclusion and Accessibility (green thumbnail images)

e Student Voice and Choice (blue thumbnail images)

To view the annotations, click on a thumbnail image. This will allow you to open the annotations
in a new browser tab. We suggest keeping this rubric and the annotations open in two side-by
side browser windows for ease of navigation, so you can easily see how annotations are
mapped to specific rubric standards or criteria.

Course Review Rubric

Introduction to the DEIA lens for annotations

To see the annotations, click on a thumbnail and open the annotations in a new browser tab.

Representation

“When you see someone who looks like you succeed, you believe you can too.”
—Professional tennis player Leylah Femandez

Where and how wil students see themselves in our courses? How can we help
them envision themselves as future professionals or scholars in our fields?
Student engagement and success can dramatically increase if students see
themselves and their many identties represented and valued in course images,
materials, activities, and the scholars selected for our syllabi.

Inclusion and Accessibility Student Voice and Choice

Open Educational Resources (OER) can help. Openly licensed images, like the
ones on this slide, can be i into case
studies, or texts to reflect our students’ varied identities and experiences. OER
texts can be edited to include reflective names, situations, perspectives, and
voices.

Open Pedagogy can help too, as students can curate, edit, or author materials
to reflect themselves.

students to define the modes of demonslrating ther sarning that are most accessible o ther.

1. Course Overview and Introduction

To see the annotations, click on a thumbnail and open the annotations in a new browser tab.
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Representation:
Course Overview and Introduction

* Review or build

your course introductory video for diverse representation so that students can see

themselves and others in the discipline. Be sure to avoid tokenism, making sure that underrepresented
populations are presented authentically, positively, and in positions of agency and power.

«  Promote self-representation in the LMS. We can model and invite students to represent themselves by
howing them how to upload an avatar tha represents them ieraly or iguraivel. We can mention the option

A T L R

Inclusion and Accessibility: Student Voice and Choice:

y activity. Soliciting preferred names and Course Overview and Introduction Course Overview and Introduction

e e e e

Beginning. Sharing discipline-related skill leamed from life can promote representation as well. For example,
the question, “What skills do you already have in this discipline and how did you learn them in life?” may allow
Students who are parens of older sbiings i a nursing program o share tha they hiave afeady leamed fo
caretake.

o Conductan opnonal anonymous mlroduclovy survey to promo(e representation throughout the
. You can invite students to share individual needs (preferred office hours, workloads, language
support d\sabllmes) expenences to inform cultural relevance (army servlce work experience, parenting,
graion) and a f identity (race, gender, sexual orientation, religion) that can help you make

nsive, refect

1.1

1.2

1.3

1.4

1.5

he informaionstucents chaoss o are il be sed to improve thelr sxpsrence n e course
ng responsive 1o the miormaton students share is key (0 e effectvencss of tis

lllll

T e T T R R every queston s optional and

There are clear instructions for getting started and how the course will
work.

1.1.1 A welcome announcement introduces the course and directs students
how to get started.

1.1.2 A specific link or folder contains the work students must do first.
Learners are introduced to the purpose and structure of the course.

1.2.1 A syllabus that includes items such as course name & number;
prerequisites; official course description; program learning outcomes;
course learning outcomes; textbook information; course schedule;
grading scheme; course policies; instructor contact information.

1.2.2 Introductory video (introduction to the course, not instructor-focused).

Course policies are stated.

1.3.1 Course policies, rubrics and grading policies (including placeholder for
lateness policy if applicable) are in the syllabus and may be expanded
upon separately.

Institutional policies and academic and support services are stated or
linked to.

1.4.1 Either separately or in syllabus, course policy statements include:
Accessibility and Accommodations, Online Etiquette and
Anti-Harassment, and Academic Integrity.

Technical support for course-specific tools and how to obtain it is
described or linked to.
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1.5.1 Technical support details for course-specific edtech tools such as
publisher platforms, online simulations, VoiceThread, GitHub, etc. should
be listed.

1.6 Technology and access requirements are clearly stated, and information

1.7

1.8

is provided on how to obtain technology or materials needed.
1.6.1 Access to course materials is clearly explained and links are provided.

1.6.2 Access to technology (plugs ins, applications) is clearly explained with
links provided. Tools like Digication, VoiceThread, publisher content, etc.
or other resources are well integrated, their purpose is explained, and
support information is provided.

1.6.3 Course clearly indicates any prerequisite abilities required of the learner,
such as computer or software skills, if applicable.

Communication expectations are explained.

1.7.1 Instructor contact card includes contact information, office hours,
availability, short professional biography and photo.

1.7.2 Email response policy is stated.

1.7.3 A separate Q&A discussion forum (can be called, Ask Professor, Q&A,
etc.) is established for questions from students. Setting is enabled to
allow students to subscribe to it.

1.7.4 All required channels of communication in which students must
participate are explained.

Learners are asked to introduce themselves to the class.

1.8.1 A "Getting to Know You" activity is provided at the beginning of the
semester in which students can introduce themselves to one another
and to the instructor; instructors add their own introductions.
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Course Design/Structure

To see the annotations, click on a thumbnail and open the annotations in a new browser tab.

Representation: Course Design and Structure

Reflect student identities in the course calendar and office hours (or
“student hours”). If your introduction survey reveals that you have Muslim
students, for example, you might adjust due dates to avoid Eids or adjust
office hours during Ramadan to include post-daylight hours. If you ask
students what holidays they observe be sure to note that it is so that you
can adjust due dates and hours.

Include images in your course site and materials that reflect many
identities: race, ethnicity, age, family configuration, religion, gender,
disabilities, class, and sexual orientation. As always, be sure to avoid
tokenism, making sure that underrepresented populations are presented
authentically, positively, and in positions of agency and power. See “Openly
Licensed Photography” in the OER section of the Blackboard workshop site
for diverse image repositories.

Inclusion and Accessibility:
Course Design and Structure
« Unpack your course design with custom overviews. Provide

meaning of
each term wil allow you to reflect your current students reference any
i ormal (but

ot inclusion

« Unpack ye ‘with a narrative.
‘your y telling a story ot
theyll leam. Share the background, main “characters,” and the “plot”

of course, and refer to them in unit introductions.

Student Voice and Choice:
Course Design and Structure
. have a say i X
Tate n your sylabus or a student-selected topic, student-curated
materals, or a studented unit. For a student-selected topic, students can

suggest topics or perspactives at the midterm they would like you to cover
or dive deeper into that week. For student-curation, students can find and
offer o the class materials around the topic of their choice or yours. For
student-lod units, students o take charge of presenting materials or
posting discussion questions on topics or materials you of they choose.
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2.1

2.2

23

Course navigation facilitates ease of use.

2.1.1 Menu link names conform to the program course template or standard
guidelines

2.1.2 Menu links are appropriate in number and organized

Course design is consistent and facilitates student understanding.

2.2.1 All materials for each week or unit are organized within content folders
or learning modules.

2.2.2 Each content folder or learning module includes title and beginning/end
dates in the title.

2.2.3 Organization and content of units/modules is consistent across course
and matches up with what is on syllabus and schedule.

2.2.4 Reading material and multimedia content is presented in manageable
segments. (For example, best practice is short videos under 6 minutes,
no excessive scrolling, etc.).

Design is readable, accessible and mobile-friendly.

2.3.1 In general, no more than two layers of folders for content.
2.3.2 Course site is free of typographical, grammatical, and other errors.

2.3.3 Consistent use of font type, font size and color. Don't use appearance of
the text (highlighting, font colors, bold, italics, or underlining) as the only
way to convey meaning or emphasize importance. No use of red or
green text color (not distinguishable to color-blind users).

2.3.4 Important content should not be added to the following text fields (or
should be repeated elsewhere) because they are not visible on the
Blackboard mobile app:

e description text on folders, learning modules, and lesson plans

e text added to any tool or course link (such as to the discussion
board or forum, blogs, wikis, etc)

e description text added to assignment or exam links
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Outcomes and Assessments

To see the annotations, click on a thumbnail and open the annotations in a new browser tab.

Representation: Outcomes and Assessment

Provide context for learning outcomes. Help students see the
real-world circumstances in which the outcome might be needed. If
possible, demonstrate how the outcome is transferable to other disciplines,
professions, or circumstances.

Use authentic assessments that are based on real and relevant
experiences, such as those that simulate (or actually do) the work of the
discipline and that tap into students’ cultural experiences

Acknowledge the cultural framework of academia. For example, writing
rubrics might assess the use of “unit terminology” and “conventions of
academic writing” rather than “sophisticated vocabulary” and “proper
grammar” which imply cultural supremacy.

Inclusion and

: Outcomes and

« Use reney that have purpose
of the class—to provide assessments thal matle in the real world.

. y pe Self-and

ihal often
Eo-creal or edil a rubric in advance invies them to indlude their Unidus
perspeciives. Pracicing peer-review a3 a whole class on & sample paper makes
the process more accessible as well

. po . unquaied o do
ilr: Bspecily whan an nsthucior wil bé oy ol radin, Sa, maks ihe
5 4 i for bel the final

Ay prondng esdback s
e hey developing e sk o evaumion?

Acknowledge the cultural ramework of academia.For exampl, i
e e oy s conienion o aateme
writing” rather than “sophisticated vocabulary” and “proper grammar” which imply
Gl upremacy

Student Voice and Choice:
Outcomes and Assessment

o Provide a choice of medium. Since assessment is about measuring
tudent , cons hether students
can demonstrate that achievement in the mediur of their choice.
Where possible, leverage prior knowledge and experience in
assessment. Can students demonsrate understanding of course
‘concepts in ways that tap into their choice of personal experiences andior
identities?
Give students a voice in the criteria of their assessment. Asking
students to co-create or edit a rubric in advance invites them to include
their unique perspectives while increasing buy-in. For easy collaboration
editing a rubric, try simple annotations on Google Doc.
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3.1 Each module/unit has learning objectives, with outcomes that are
measurable and consistent with course-level objectives.

3.1.1
3.1.2

3.1.3

Each module/unit states learning outcomes (as distinct from tasks)

Each module/unit includes a brief introduction/overview and states
important assignments.

Learning objectives are appropriate for the level of the course.

3.2 Assessment activities address achievement of learning outcomes.

3.3

3.2.1
3.2.2

3.2.3

3.24

3.2.5

Assessments measure achievement of the learning objectives.

Assignments emphasize development of writing, quantitative, and
reasoning skills (as appropriate) in addition to content mastery.

Grading rubrics or clearly listed grading criteria are available to students
for all major assessments; performance expectations are clearly
explained and examples or relevant resources are provided when
needed.

Assignments' contribution to the final grade is explicit. For assessments
that have multiple parts, the contribution of those parts to the total
assignment grade is clear.

All of the major graded components are set up in Grade Center and
align with the course syllabus; there is a column that calculates total
points or weights for final grade and it is set up correctly. My Grades
provides students a view of graded assignments, due dates and rubrics.

Assessments are sequenced, varied, and suited to the level of the course.

3.3.1
3.3.2

3.3.3

Assessment activities are varied in format.

Assessment activities begin in the first week of the semester and include
regular opportunities for “low-stakes” assessment throughout the
semester (e.g., reflection exercises, self-assessment, progress reports,
and questions about concepts).

Learning is assessed frequently throughout the course, and assignments
are designed to encourage/require instructor feedback and interaction
throughout the semester.



3.3.4 Both the pacing of assessments throughout the semester and the
amount of time allotted for each step of an assessment are realistic and

appropriate.

3.3.5 When applicable, opportunities are provided for students to provide each
other feedback on their work and clear guidelines for this feedback are

provided.

3.4 Assessments are secure.

3.4.1 All essay/paper submissions use SafeAssign or Turnitin. All high-stakes
Blackboard exams (any single exam worth 20+%) require a password
and use, as appropriate, security measures like pools, randomization,

etc.



4 Course Content

To see the annotations, click on a thumbnail and open the annotations in a new browser tab.

Representation: Course Content

® Text and images of materials. Scan your materials to make sure
students will see themselves reflected positively in the course
content itself—in examples, scenarios, articles, narratives,
videos, photos, case studies, and problems.

® Use OER and invite students to revise and remix for missing g
perspectives and identities.

® Authoritative voice. Review your syllabus for a diversity of
scholars ensuring that students can see themselves represented
as authoritative voices—as authors of articles or presenters in -
videos. See speaker notes for examples. Ll

® Distril i Doubl heck that hi i i D voices
and authors are not relegated to optional material, only choice
activities, or afterthoughts.

Inclusion and Accessibility: Course Content Student Voice and Choice: Course Content

ro-Textbook Costs by using OER o library.

4.1 The instructional materials represent up-to-date theory and practice in the
discipline.

4.1.1 Course content is current.

4.2 A variety of instructional materials is used in the course.

4.2.1 Content is presented using a variety of media (e.g., text, visual, audio)
and supplementary resources are made available where appropriate.

4.3 Instructional material is appropriate for the level of the course.
4.3.1 Readability, degree of complexity, and amount of material per week are

appropriate for the course.

4.4 The course provides accessible text and images in files, documents, LMS
pages, and web pages to meet the needs of diverse learners.

4.4.1 Meaningful images include text tags (alt-text), videos include captions or
transcripts, and documents are screen reader accessible. All external
tools used are accessible. If something cannot be made fully accessible,
an alternate and equivalent option is offered.

5 Activities

To see the annotations, click on a thumbnail and open the annotations in a new browser tab.
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Representation: Activities

« As with all areas of our courses, we can reflect student identities and
experiences in activity instructions or materials.

« Consider collaborative work. Well structured collaborative work offers a
host of opportunities for representation (AND inclusion). Highlight the
strengths that first-generation college students, veterans, parents, and
siblings in large households bring to collaborative work, valuing their
experience. Note explicitly that teams are stronger when they are
comprised of members with different life experiences.

Inclusion and Accessibility: Activities Student Voice and Choice: Activities

© Include renewable assignments th

Build representation (and student voice and choice) into peer review
by allowing students to create or ively edit the pe iew rubric
or criteria, allowing them to propose their own values and to find
commonality.

5.1 Learning activities promote the achievement of the learning objectives.

5.1.1 Activities are appropriately complex and engaging and ask students to
add, integrate, and/or synthesize knowledge.

5.1.2 Activities promote learner engagement and active learning.

5.2 A variety of different activities are used.

5.2.1 Learners have the opportunity to engage in a variety of activities that
draw from authentic experiences where appropriate.

5.2.2 Discussion questions and group projects are appropriately complex, may
require critical thinking and problem-solving, and offer the possibility of
many different answers and/or approaches.

5.2.3 If real-time activities are scheduled that were not stated at time of
registration, alternatives are provided (transcripts, asynchronous
discussion, etc.).

5.3 Activities include frequent opportunities/requirements for interaction (and
collaboration) between students.

5.3.1 Course activities include assignments to be completed by individual
students and through peer interaction and collaboration, such as through
blogs, wikis, threaded discussions, group work, peer review, and other
tools (Collaborate Ultra, VoiceThread).

6 Continuous Improvement

To see the annotations, click on a thumbnail and open the annotations in a new browser tab.
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Representation: Continuous Improvement

o Ask students in midterm surveys if they see themselves and their
communities represented in the course. Include an option for offering

suggestions or identifying missing groups or experiences, and act on their
feedback.

Inclusion and Accessibility: Continuous Improvement Student Voice and Choice: Continuous Improvement

« Getfeedback midway through the term. Ask students in midterm
surveys where theyve experienced bariers to course content, activi
ts, and it

they have voice and
g to make

to ask specifically
d ch

youar pe

6.1 Feedback is solicited.

6.1.1 Students are given opportunities to provide feedback to the instructor
about the course within the course itself (e.g., midterm survey,
discussion board for feedback, etc).

SPS Course Review Rubric Updated August 2021
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	4.4​The course provides accessible text and images in files, documents, LMS pages, and web pages to meet the needs of diverse learners. 
	4.4.1   Meaningful images include text tags (alt-text), videos include captions or transcripts, and documents are screen reader accessible. All external tools used are accessible. If something cannot be made fully accessible, an alternate and equivalent option is offered. 


	5   ​Activities 
	5.1​Learning activities promote the achievement of the learning objectives. 
	5.1.1   Activities are appropriately complex and engaging and ask students to add, integrate, and/or synthesize knowledge. 
	5.1.2   Activities promote learner engagement and active learning. 

	5.2​A variety of different activities are used. 
	5.2.1   Learners have the opportunity to engage in a variety of activities that draw from authentic experiences where appropriate. 
	5.2.2   Discussion questions and group projects are appropriately complex, may require critical thinking and problem-solving, and offer the possibility of many different answers and/or approaches. 
	5.2.3   If real-time activities are scheduled that were not stated at time of registration, alternatives are provided (transcripts, asynchronous discussion, etc.). 

	5.3​Activities include frequent opportunities/requirements for interaction (and collaboration) between students. 
	5.3.1   Course activities include assignments to be completed by individual students and through peer interaction and collaboration, such as through blogs, wikis, threaded discussions, group work, peer review, and other tools (Collaborate Ultra, VoiceThread). 


	6   ​Continuous Improvement 
	 
	6.1​Feedback is solicited. 
	6.1.1   Students are given opportunities to provide feedback to the instructor about the course within the course itself (e.g., midterm survey, discussion board for feedback, etc). 




