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| Grade |

| Unit |

The First Rule of Punk - Chapter 10, pages 84-86
I TTETTTN  Approximately 1 day

Plan with guidance from the ELA Instructional Expectations Guide

Learning Goal(s)

What should students understand about today’s selected text?

Students will analyze the differences in the multicultural experiences
of Malu and the cultural identity of Selena through the struggles,

CCSS Alignment

WIDA Alignment

End of lesson task
Formative Assessment

Knowledge Check
What do students need to

rivalries and clashes between these characters.

CCSS.ELA-LITERACY.RL.5.1 Quote accurately from a text when explaining
what the text says explicitly and when drawing inferences from the text.

CCSS.ELA-LITERACY.RL.5.4 Determine the meaning of words and phrases
as they are used in a text, including figurative language such as metaphors
and similes.

CCSS.ELA-LITERACY.RL.5.6 Describe how a narrator's or speaker's point of

view influences how events are described.

CCSS.ELA-LITERACY.W.5.2 Write informative/explanatory texts to examine a
topic and convey ideas and information clearly.

CCSS.ELA-LITERACY.SL.5.1.A Come to discussions prepared, having read
or studied required material; explicitly draw on that preparation and other
information known about the topic to explore ideas under discussion.

ELD-LA.4-5.Inform.Expressive
Construct informational texts in language arts that add precision and details to
define, describe, compare, and classify topics and or entities.

Authors demonstrate conflict through struggles, rivalries, or clashes between
characters. Write an essay that compares how Malu navigates the values of
her multicultural background with the way Selena recognizes her Mexican
heritage. Analyze how Malu uses sarcasm to handle the insults Selena throws
at her. Use evidence from Chapter 10 to support your analysis.

PSSA Text Dependent Analysis Scoring Guide

ELD WIDA K-12 Writing Rubric

Background knowledge:
e Spanish phrases in Chapter 10 used in context


https://docs.google.com/document/d/11vU9OSQb7AuI46McQx6QNI_FXsbmZsDC9IqKMPjk5_A/edit?usp=sharing
http://www.corestandards.org/ELA-Literacy/
http://www.corestandards.org/ELA-Literacy/RL/5/1/
http://www.corestandards.org/ELA-Literacy/RL/5/4/
http://www.corestandards.org/ELA-Literacy/RL/5/6/
http://www.corestandards.org/ELA-Literacy/W/5/2/
http://www.corestandards.org/ELA-Literacy/SL/5/1/a/
https://drive.google.com/file/d/1VVCY1aaL3OwU0tUSv3qoVVFz6GHR8Vwn/view?usp=sharing
https://www.education.pa.gov/Documents/K-12/Assessment%20and%20Accountability/PSSA/Scoring%20Guidelines%20and%20Formula%20Sheets/English%20Language%20Arts/PSSA%20Text%20Dependent%20Analysis%20Scoring%20Guidelines.pdf
https://drive.google.com/file/d/1isMrVH9PVMUgIyMcEs62x2OVeub5SRWd/view?usp=sharing
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know in order to access the e Discrimination within races or cultures
text?

Key concepts (Domain specific terms to analyze text; text features)
e Conflict: any form of struggle or opposition faced by a character.
e Internal conflict: struggle within one's self; struggles with one's own
choices, limitations, behaviors, thoughts, feelings, etc.
e Sarcasm: remarks that clearly mean the opposite of what they say,
made in order to mock or hurt someone

Vocabulary Words: (Word Cards Link)

e conspire: to act in agreement and in secret towards a deceitful
person. | made it my mission to avoid Selena as much as possible in the
cafeteria, but it was like the fates conspired to bring us together in the worst
possible place: Spanish class. Ch. 10, p. 81

Vocabulary Review Ch 5-10: Chapter 5-10 Vocabulary Page

ELD Vocabulary in Context- conspire

ELD Instructional Practices for Vocabulary: Use the Vocabulary In
Context strategy (see example)
“Vocabulary instruction is throughout the lesson/unit with only key
terms/phrases introduced at the beginning of the lesson. All vocabulary should
include_illustrations/qgifs/photographs. Utilizing hand signals when targeted
vocabulary is heard, cements learning,
e Effective vocabulary instruction for ELs includes:
o (1) “multiple exposures to target words over several days and
across reading, writing, and speaking opportunities” with a
variety of instructional activities,
o (2) “student-friendly” definitions
o (3) ensuring students can use the terms for “communication
and future learning.” (Baker, Lesaux, et al)
o (4) teaching affixes / words that can be altered by adding
prefixes and or suffixes,
o (5) pointing out cross-language similarities (e.g., cognates),
o (6) noting multiple meanings across domains (e.g., the
definition of “volume” in math and science vs. ELA).

e Students can complete a notebook configuration, vocabulary loqg,
Frayer Model, or Vocabulary In Context (see example) activity to
increase understanding.

Core Instruction

Opening Activity:

Taarcharwill hinhlinht Qnanich nhracac ~cnntainad within Chantar 10 _Nan_Qnanich enaakina ctuidante ~an_ Lica
=SSR M - G G PR S-S S e S R R R e A - P S e S == PSSP S RG-S ES NS CER-ES


https://docs.google.com/document/d/1B0LBZoLYOcPIWak6zc1na8ThlO6j7xjViqWJ-F2ZJ94/edit?usp=sharing
https://docs.google.com/document/d/1HMSh1DW5Hxr0f2WLut9zwdl93IUNRPi1jRwPVm8JJ9k/copy
https://docs.google.com/document/d/10LguC9itcaYLAIyv2S3RyXLkJeRQakZi6I1P2pxv5yE/copy
https://docs.google.com/document/d/1MG2eNGLNOZVbCMrMbDOURzdeZmuEQc97mtKTz98R2tY/edit?mode=html#heading=h.wxuwpd8js5r5
https://docs.google.com/presentation/d/1lWssNTkSGsFHmyVEQ5QqJ5jpblXy7ga3NcGzmXV1mAI/edit?usp=sharing
https://docs.google.com/presentation/d/1lWssNTkSGsFHmyVEQ5QqJ5jpblXy7ga3NcGzmXV1mAI/edit?usp=sharing
https://docs.google.com/document/d/17oXa3KL7Tmm6mHHFJy-wpmgv4SSd5ogPuTWPVWiZ45c/edit?usp=sharing
https://docs.google.com/presentation/d/1GC_89cv2DblnkmWk1g4No4Z6KJDVk3xvTshYyyQ2unY/copy
https://docs.google.com/presentation/d/1tFMU9LhsCrOXGhNUtI3Y4-YLQfC2vhaUcuO1cRwt3Gg/copy
https://drive.google.com/file/d/1OBLv_hJMeNJMTFvIOvL6wIJFKUXUWn6m/view?usp=sharing
https://docs.google.com/presentation/d/1tFMU9LhsCrOXGhNUtI3Y4-YLQfC2vhaUcuO1cRwt3Gg/copy
https://docs.google.com/presentation/d/1e7xxKwxF560KtLdBPNTk-0fZEbUObyGMLHDxJlqYC0c/copy
https://docs.google.com/presentation/d/1lWssNTkSGsFHmyVEQ5QqJ5jpblXy7ga3NcGzmXV1mAI/copy
https://docs.google.com/document/d/1eKPSZetveUuFxsCUUKb4G7qdTpWfriDOp4RSSy_IYs8/copy
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Spanish word log

Explicit Vocabulary Instruction:
1. Introduce each word with these student-friendly definitions.
a. conspire: to actin agreement and in secret towards a deceitful person.

2. Model how each word can be used in a sentence.
e | made it my mission to avoid Selena as much as possible in the cafeteria, but it was like the fates
conspired to bring us together in the worst possible place: Spanish class. Ch. 10, p. 81

3. Complete (Word Cards Link)

Q ELD Scaffolds

ELD First Rule of Punk Vocabulary Interactive- Ch.5-10
e Give images and word banks to support understanding.
e Give students the option to translate into_L1 to support metacognitive awareness.
e Chunk the work into manageable chunks of information to support students in understanding new
vocabulary.

Background Knowledge:
Spanish phrases in Chapter 10 used in context

Q ELD Scaffolds For Spanish speaking students - highlight the Spanish dialogue in chapter 10. Use the
English/Spanish dialogue in chapter 10 as a guide for this chapter.

Group Activity
Students can use the Before/During Anticipatory Questioning Guide to help activate prior knowledge and
apply this knowledge to their reading.

Q ELD Scaffolds

ELD First Rule of Punk Vocabulary Interactive- Ch.5-10
e Give images and word banks to support understanding.
e Give students the option to translate into_L1 to support metacognitive awareness.
e Chunk the work into manageable chunks of information to support students in understanding new
vocabulary.

Shared Reading:
e Students will be reading Chapters 7 and 8 , pp 59-67 of The First Rule of Punk. Tell students to pay
close attention to the character's internal conflict, especially how it relates to her own identity. Also,
pay attention to the sarcasm that exists within the banter between Malu and Selena.

Chapter 10 Discussion Questions:

Guiding Questions /Chapter(s): 10
1. Why do you think Selena doesn'’t like Malu? (reflect on discrimination within cultures/races)
2. What are some examples you can find from Chapter 10 that demonstrate that Selena dislikes Malu?
3. Do you think Malu is a worthy adversary (comparable competitor, matching rival) to Selena? How



https://docs.google.com/document/d/1hkYn-S17u71fd0xQ6YbkmHIjvYwSNSpFegjcXtKQFb4/edit?usp=sharing
https://docs.google.com/document/d/1B0LBZoLYOcPIWak6zc1na8ThlO6j7xjViqWJ-F2ZJ94/edit?usp=sharing
https://docs.google.com/document/d/1MG2eNGLNOZVbCMrMbDOURzdeZmuEQc97mtKTz98R2tY/edit?mode=html#bookmark=id.te6eueq5rb3b
https://docs.google.com/document/d/1nfYhLxVI640a4gTowB3cfzDXr40zKD6VktfFHf4BC0U/copy
https://docs.google.com/document/d/1tXaak5NtiNaqS9vloKkDkoWbfTdaMHA4EZEe8I23hn4/edit?usp=sharing
https://docs.google.com/document/d/1MG2eNGLNOZVbCMrMbDOURzdeZmuEQc97mtKTz98R2tY/edit?mode=html#bookmark=id.te6eueq5rb3b
https://docs.google.com/document/d/109CBriTzU5vc5a6efA-0WH3RydpEMgIya3ktp-Syu6U/edit
https://docs.google.com/document/d/1MG2eNGLNOZVbCMrMbDOURzdeZmuEQc97mtKTz98R2tY/edit?mode=html#bookmark=id.te6eueq5rb3b
https://docs.google.com/document/d/1nfYhLxVI640a4gTowB3cfzDXr40zKD6VktfFHf4BC0U/copy
https://docs.google.com/document/d/1tXaak5NtiNaqS9vloKkDkoWbfTdaMHA4EZEe8I23hn4/edit?usp=sharing
https://docs.google.com/document/d/1o-tRmO5NPksWt2fKMvB-jQuA5Mj95A14l0sSripgt_M/edit?usp=sharing
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does Malu handle the insults Selena throws at her?

Q ELD Scaffolds:
e ELD Discussion Supports
o Model finding the answers and transferring onto a comparative graphic organizer. If helpful,
add an illustrated word bank and sentence frames to the graphic organizer to practice writing
declarative statements.

Discourse:

CCSS.ELA-LITERACY.SL.5.1.A

Come to discussions prepared, having read or studied required material; explicitly draw on that preparation
and other information known about the topic to explore ideas under discussion. What examples from the text
can you find that support that Selena dislikes Malu? Be prepared to give your own opinion about the 2

characters, Selena and Malu.

Small Group Reading Instruction:

Teachers will meet with small groups in order to reinforce chapters, support reading and comprehension, and
deliver a more detailed instruction of text according to student needs.

Students can reread chapters, work on Discussion Questions, or work on Formative Assessment while
Teachers are working with other students during Small Group Instruction.

Q ELD Practices
e Reading in 4 Voices allows students to build their language by learning language chunks. The
purpose is to scaffold the reading of difficult texts. Students focus on chunks of words and meaning.
The selected text is chunked into meaningful parts, which promotes students’ focus on units of
meaning, rather than focusing their attention on punctuation or line breaks. Students build their
language by learning language chunks.

Independent Writing/Student Practice:

In preparation for the performance task, the teacher may need to do daily modeling and independent writing
practice with students to teach the components of narrative writing that students will be expected to
demonstrate on their Unit Performance Task.

Scholars should be provided time to practice the daily skill. The teacher could pull a small writing group
and/or navigate the classroom and provide one-on-one support to students.

Suggested topic:
Why do you think Selena doesn’t like Malu? What are some examples you can find from Chapter 10 that

demonstrate that Selena dislikes Malu?

Formative Assessment:

Authors demonstrate conflict through struggles, rivalries, or clashes between characters. Write an essay that
compares how Malu navigates the values of her multicultural background with the way Selena recognizes
her Mexican heritage. Analyze how Malu uses sarcasm to handle the insults Selena throws at her. Use
evidence from Chapter 10 to support your analysis.

PSSA Text Dependent Analysis Scoring Guide



https://docs.google.com/document/d/1MG2eNGLNOZVbCMrMbDOURzdeZmuEQc97mtKTz98R2tY/edit?mode=html#bookmark=id.te6eueq5rb3b
https://docs.google.com/document/d/12eKA_GoHbd5OeEN0R5DiTVkLX5lOtRVPuULHLvE6FyE/copy
http://www.corestandards.org/ELA-Literacy/SL/5/1/a/
https://docs.google.com/document/d/1MG2eNGLNOZVbCMrMbDOURzdeZmuEQc97mtKTz98R2tY/edit?usp=sharing
https://docs.google.com/document/d/1WJRFPYAgaqYN3nIin2XaYIiVKjyywu_SbU3M7oep7-c/edit
https://www.education.pa.gov/Documents/K-12/Assessment%20and%20Accountability/PSSA/Scoring%20Guidelines%20and%20Formula%20Sheets/English%20Language%20Arts/PSSA%20Text%20Dependent%20Analysis%20Scoring%20Guidelines.pdf
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Q ELD Scaffolds:

ELD Adapted Formative Assessment

e Provide students with generative language structures (e.g. formulaic expressions / sentence starters),
exemplary writing samples (mentor texts)

e Model explicitly how to use the outline to develop an informative essay. Break the task into smaller
portions with frequent check-ins to ensure accuracy. Heavy scaffolds may include a cloze activity
where students insert vocabulary (from an illustrated word bank) into already generated paragraphs
and sentence starters. Post exemplar that students can emulate.

e Use rubrics to ensure criteria for quality work is clear.

Optional Extension Activity:
Write an essay that analyzes how Selena’s thoughts, words and actions develop the conflict that exists

between her and Malu.

Fluency, Comprehension and Writing Supports

Fluency Practices and strategies to support fluency practice and a recommended
passage - suggestion: take turns partner reading of p. 82-83
Fluency Activi ion

Sentence Juicy Sentence protocol with sample sentence

Comprehension

Possible Sentence: She shot daggers at me with her eyes. | gave her the evil
eye right back and gathered my things quickly before she had a chance to
grab anything else. (Chapter 10, page 83)

Writing

Pattan Writing Scope and Sequence

@ Argumentative Student Language Support Sheet(ELD)

Q ELD Practices

SpEd Practice

Additional Supports

English Language Development Instructional Guide

Strateqies for English Learners
Argumentative Student Lanqguage Support Sheet(ELD)

Narrative Student Language Support Sheet(ELD

Informational Student Language Support Sheet(ELD)
S o L] Stic F

Practices to promote Tier 1 access
Scaffold Instruction: Provide temporary support to students so they can
successfully complete tasks that they cannot do independently.
ie: TDA - provided added supports to maximize student success
e Before the lesson, provide support to students currently experiencing
decoding difficulties based on the student's level of need. Student’s



https://docs.google.com/document/d/1MG2eNGLNOZVbCMrMbDOURzdeZmuEQc97mtKTz98R2tY/edit?mode=html#bookmark=id.te6eueq5rb3b
https://docs.google.com/document/d/12eKA_GoHbd5OeEN0R5DiTVkLX5lOtRVPuULHLvE6FyE/copy
https://docs.google.com/document/d/13zDAQxogVOYVXC0KSyEIALypvy5MneCniPdaOE4Zb-4/copy
https://docs.google.com/document/d/13zDAQxogVOYVXC0KSyEIALypvy5MneCniPdaOE4Zb-4/copy
https://docs.google.com/document/d/1rRCZ4NQo29C_QvzyfeRrgOuIh42xlvhuXLiGwMeyppM/edit?usp=sharing
https://drive.google.com/file/d/1iyUiJfNfRQ7XiI9eoxcLeY0gouO_9YV-/view?usp=sharing
https://drive.google.com/file/d/1PttXD5MUm0kq0SbzF3nLWRv0YfbSnHWq/view
https://drive.google.com/file/d/1xx6LIlqPJUjncrY_zNzho5VxvCw0HBSA/view?usp=sharing
https://docs.google.com/document/d/1MG2eNGLNOZVbCMrMbDOURzdeZmuEQc97mtKTz98R2tY/edit?usp=sharing
https://docs.google.com/document/d/1MG2eNGLNOZVbCMrMbDOURzdeZmuEQc97mtKTz98R2tY/edit?usp=sharing
https://docs.google.com/document/d/1YoNSbHoBO6ESnehKdE2dSQ7PR32Y1bCZ64ltNk_nitk/edit?usp=sharing
https://drive.google.com/file/d/1xx6LIlqPJUjncrY_zNzho5VxvCw0HBSA/view?usp=sharing
https://drive.google.com/file/d/1Uq82-iBF3Mq-dlNtbXDnAd2R9XIa5vLr/view?usp=sharing
https://drive.google.com/file/d/19hIBCvBJotLJU1VADXzHaHglhP30BDXn/view?usp=sharing
https://drive.google.com/file/d/13DZw57y2DoDE2H9ACWRXc7IVUMCaIH4M/view?usp=sharing
https://docs.google.com/document/d/1j60hxw3CtVUDWmjzqDcrHh1i0pXaNdcJ1wnTFPaU4I0/edit?usp=sharing
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MTSS Practices

Enrichment Practices

AFT High Leverage
Instructional Practices

ELA Grade 5 -
Assessment Anchors
and Eligible Content
Aligned to the PA Core

Standards

need may include: support with phonemic awareness, alphabetic
principle, vowels(short/long); vowel teams; open vowels;
r-controlled vowels, syllabication or multisyllabic words, etc)
At the beginning of the lesson, establish an explicit Vocabulary
Instructional Routine to pre teach Tier 2 vocabulary in order to help
students gain a deep knowledge of the academic vocabulary used in
the text. Vocabulary lesson plan template. Click here. The student will
use the completed template as an ongoing vocabulary log for reference
Before reading, set the purpose and review conflict
While reading, model pointing out internal and external conflict utilizing
thinking out loud strategies
During reading, pause and ask standards based questions to check for
student understanding:
o What are the major events that happen in the story or poem?
o What is the author trying to convey? What direct quotes from
the text support that?
o What inferences can you make and what direct quotes from the
text support your inferences?
o What does the word/phrase mean in this sentence?
o What words do you know in the sentence that can help you
figure out the meaning of that word or phrase?
o Which words and phrases contribute to the tone of the text?
o How do specific words and phrases the author chose influence
the meaning of the text?
o Who is telling the story? Why?
o How does this affect the events in the story?
o Why do you think the narrator described the events the way
he/she did?
o What effect does the story have on you? Why?
After the reading, provide the text digitally for those students with IEPs
that are not reading on grade level.
During discourse, provide students with sentence frames/starters to
guide academic conversation and focus content related material
For students who may need additional support, pair with a peer mentor
who understands the task at hand and grasps the content.
Also consider a partially pre-filled graphic organizer depending upon
the need

Practices to promote Tier 1 access
QAR - Question/Answer Relationships

Practices to promote Tier 1 access

AFT HLPs

PSSA


https://docs.google.com/presentation/d/1X5WxtK-G1UqlF9la_uzDks5ygujBgj9DsbAAxVgUajA/copy
https://docs.google.com/document/d/1BQji7G8ANVk3QbZiJW6wE3gst2Hae2oup98BrDv6zL4/edit?usp=sharing
https://www.aft.org/ae/winter2020-2021/brownell_ciullo_kennedy
https://www.education.pa.gov/Documents/K-12/Assessment%20and%20Accountability/PSSA/Assessment%20Anchors/2014%20Grade%205%20ELA%20Compact%20AA.pdf
https://www.education.pa.gov/Documents/K-12/Assessment%20and%20Accountability/PSSA/Assessment%20Anchors/2014%20Grade%205%20ELA%20Compact%20AA.pdf
https://www.education.pa.gov/Documents/K-12/Assessment%20and%20Accountability/PSSA/Assessment%20Anchors/2014%20Grade%205%20ELA%20Compact%20AA.pdf
https://www.education.pa.gov/Documents/K-12/Assessment%20and%20Accountability/PSSA/Assessment%20Anchors/2014%20Grade%205%20ELA%20Compact%20AA.pdf
https://www.education.pa.gov/Documents/K-12/Assessment%20and%20Accountability/PSSA/Assessment%20Anchors/2014%20Grade%205%20ELA%20Compact%20AA.pdf
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