Dual Literacy Learner Analysis Project
This assignment focuses on assessing and developing literacy instruction for two children. You will be conduct this dual case study with...
1. Learner #1: You will select a learner from among these Language Learner Language Porfraits.
2. Learner #2: You will identify a learner who you can interact with in real time The learner does not need to be in your class or even in your school building. The learners
can be the neighbor's kids, your relatives (e.g., niece, nephew, young cousin, younger sister or brother), etc. As long as the learner fulfills the requirements (enrolled in
Pk-12 and struggling readers/writers), can participate in the whole case study, and whose parents have consented, whomever you choose is fine.

Throughout this process, you will...
e Develop an understanding of each child's literacy history, including their academic and home literacy lives.
e Assess the child, using relevant literacy assessments, to better understand their literacy development, strengths, and needs.
e Create a series of literacy lesson plans to address the child's specific literacy needs.
e Analyze the child's post-assessments and performance in the literacy lessons to reflect and make recommendations about the child's literacy development (Learner #2
only).

The Literacy Learner Project is divided into three parts. As we progress through the semester, you will focus on completing the activities associated with each part. You will have
the opportunity to submit drafts of each part so that you can receive targeted feedback from your TE 846 colleagues. At the conclusion of the semester, you will submit a final,
revised version of your Literacy Learner Project. Outlined below are the specific requirements for each part of the project. There are several sections included in each part of the
project. For each section, there are prompts to guide your thinking. Please address all prompts given in each section of the report to receive full credit.
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Preparation

Learner #1

Learner #2

Choose a learner from among these_Language Portraits.
List the name of the learner you selected here: Ralph
Copy/paste the URL for the learner’s portrait here:

http://elllps.squarespace.com/ralph

Prior to beginning your LLAP, you must obtain consent from Learner #2’s parent or
guardian. Please make a copy of this form (see here), print it, share it with your
learner’s parent/guardian to request their consent. After, take a picture, and insert the
photo below to provide documentation that you have obtained consent from your
learner’s parent/guardian.

Directions: Insert the image of your signed consent form below.

Masters of Arts in Teaching And Curriculum Program

Michigan State University
304 Erickson Hall
East Lansing, M1 48824

Part One

Directions: Compose 1-2 paragraphs for each section below; be sure to address each prompt.



http://elllps.squarespace.com/work#/elementary-school/
http://elllps.squarespace.com/ralph
https://drive.google.com/file/d/1kC11E9KiojBWX3BCCXqgK9eQQlESDwti/view?usp=sharing

I. Background and Rationale
1. Discuss the theory that supports differentiated instruction

When it comes to students in the classroom and their abilities in all subject matters differentiated instruction is incredibly important. With students learning at all different
rates and in different ways educators have had to implement ways to reach all students regardless of their grade level. “Teachers occupy a unique and important position to
positively affect the literacy achievement of the next generation by organizing for and delivering effective literacy instruction that meets the needs of all students preparing for
successful careers and college and becoming lifelong readers” (Mandel Morrow & Gambrell pg. 365). One important element of literacy instruction that is highly valued and
effective to differentiate for all learners in the classroom is the implementation of targeted small group instruction. “Targeted small group instruction time is designated for the
classroom teacher to provide Tier 2 instruction to struggling readers who need more time and help and are below grade level in their reading skills. This time can also be used to
accelerate and enrich literacy instruction for students who are performing on or above grade level” (Mandel Morrow & Gambrell pg. 376). | felt this part of the text was important
to point out about differentiate instruction because while we use Tier 2 supports for struggling students and one way to differentiate for them is in small group instruction, it is
also important to remember you need to differentiate for those students in your classroom who are above grade level. Many times students above grade level taper off with their
skills because they are not pushed to their highest potential because more focus is placed upon students below grade level and more time is allocated to them to catch them up
to their peers which while there are great intentions behind catching up students that are falling behind a disservice can be taking place with our higher achieving students.

2. Discuss research that supports differentiated instruction (e.g., what does the research say about X and the process of learning “how” to do it).

Students come into our classrooms every year with very different backgrounds and instruction levels they have grown up with or had presented to them. There have been
research based studies and surveys done that show students within the United States have a very large learning gap amongst peers of the same age but also a learning gap
exists internationally putting students in the United States much farther behind their peers in other countries (Mandel Morrow & Gambrell pg. 361-363). There have been two
types of intervention put into place to help and deplete the learning gap that has been created over many years. One is the implementation of the Common Core State
Standards and the other is the RTI Model or Response to Intervention. RTI was implemented “to help students who are struggling to learn to read or who are failing to read on
grade level” (Gersten et al., 2008). “The underlying premise of RTl is that the instructions students receive, or have received previously, is not sufficient to meet the needs of the
learner” (Mandel Morrow & Gambrell pg. 362). CCSS is used much more so to catch the United States up with other countries and has raised the expectations of students in
many grade levels and upped what is expected for educators to teach their students every year in hopes this will start to close that gap. RTl is used more often to focus on the
achievement gap that is taking place within schools between peers of the same grade level and helping to provide them with more focused and targeted instruction in the areas
that it is required and for students specifically who are not responding to the Tier 1 instruction and in some cases the Tier 2 instruction as well.



3. Describe your professional background and how it influences project. In particular, share the following:
a. Your goals for professional development
b. How is this project expanding your learning about differentiated instruction
c. How this project is connected to your past/present/future teaching

The biggest reason | picked this class to sign up for was because it immediately caught my attention simply by the name of the course. My entire life | grew up
going to Haslett Public Schools where most students were high achieving and from the upper middle class with tons of support at home. It was also a predominantly white
school with all resources easily accessible and funding that made accessing new materials quick and simple. | never thought twice about my classroom teachers adapting their
instruction for different groups of kids because there were so many pullout programs that my elementary school teachers did not have to do much of the differentiating
themselves. Now that | am working in the Lansing School District | have come to realize that there are some huge differences from where | grew up and my upbringing from
those of my students. | love where | work and the population of students | have in my classroom and how different all of their backgrounds are. Our school has a few pullout
programs but not enough or enough staff to handle the number of kids we have at such different places in their learning. We have a huge number of students who receive
special education services and a large number of students who also receive ELL services throughout the school day. We also have ESL students who are too high for our ESL
program but are still at a lower level than some of their grade level peers. | also have had students that are well above grade level and need an extra challenge. | felt this course
and now this project is really going to help me start thinking about ways | can implement my differentiated instruction in a whole new and more meaningful way. | strive to be as
effective and helpful to all my students learning as much as | possibly can be, but | feel my own personal education on this matter was only surface level in my undergrad
program as focus was pushed more towards other aspects of teaching. | am also excited about the fact that we are working with two different focal students in this project
because it gives me an opportunity to try out different methods for each of them. My second learner Brian has a very different background than Ralph (learner 1) as well as
Brian is not an ESL student or a student who receives any extra literacy services at school. | picked Ralph because | wanted there to be differences besides just the age of my
two students because while | know their grade/ability levels are very far apart, | see students within my 5th grade classes with differences in their literacy levels just as large as |
do between Brian and Ralph and | am excited to see what different things | can do to aid both students learning and improve their skills different needs as literacy learners.

Ill. Home and Family

-_—

. What are the age, grade level, and reading levels for your two focal learners?

2. What are relevant characteristics of the learners, including race/ethnicity, primary language and English proficiency, gender, disability status, supplementary or special
education services and supports?

3. What are the literacy practices in the home? What is the amount of time spent reading? To what are the types and quantity of text that the learner has access? To what
extent does the learner engage in text-based discussion/conversation in the home? What do the learners’ text-based discussions/conversations entail?

4. What is background of the parents/siblings with literacy? What types of assistance related to literacy do parents/siblings provide to the learner? How does parental

modeling of reading and writing occur?

Learner #1 (Answer to the best of your ability based on the Language Portrait.) Learner #2




-Ralph is a 6 year old in kindergarten. Ralph’s English proficiency level on his latest
WIDA test was a 2. Ralph appears to have high listening comprehension and his oral
fluency is a bit choppy but does a great job getting meaning across to who he is
speaking to.

-Ralph is hispanic as his family moved to the United States from Mexico 12 years ago.

His primary home language is Spanish, which most of his family tends to speak at
home. However, Ralph prefers English. Ralph is a male and his English proficiency
seems to be decent for his age level. Ralph is pulled out of his general education
classroom daily for 30 minutes with a certified ESL teacher and his classroom teacher
also completed licensure for working with ELL students.

-Ralph enjoys reading at school but at home he likes to play with his older brothers
and play video games. His mom does turn them off the limit screen time but Ralph
has figured out how to turn them back on.

-Ralph's dad is a construction worker but only speaks some English. One of Ralph’
brothers is in 5th grade and the other attends a community college.

-Brian is 9 years old and will be going into the 4th grade after assessing Brian his
reading level is right around the beginning of 3rd grade. Brian has very high fluency
and decoding skills but need a little more work to deepen his reading comprehension.
He can answer basic surface level questions but struggles with deeper level as well
as summaries.

-Brian is a white male who speaks only English at home, as well as the rest of his
family. He is also an only child but often times has cousins that stay at his home with
him and they are only a few years older. Brian does not receive any special literacy or
learning services at school.

-The only literacy practices that Brian has at home revolve around his school
homework. These include, some reading and in previous years spelling words that he
would look over and then practice spelling them. Brian told me that before the
pandemic he participated in silent reading time at school about three days of the week
for about 20 minutes each of those days. As for access to books Brian has many
books at home, some include Dr. Seuss books, Captain Underpants, Dogman and
Pout Pout Fish. At school Brian’s classroom teacher also had a library in the room that
students were always welcome to any of the books to borrow and read. Brian also told
me they went to their school library about every two weeks and he almost always read
the book he chose to check out! As for text based discussions and conversations at
home, mom told me that they don’t have them very often and usually only when she
asks Brain about something he has been reading. He will also sometimes tell mom
about what was happening in the book and occasionally get up to point out funny
things that happen throughout the stories he is reading.

-As for Brian’s parents in their literacy background, mom said that she has always
struggled with some learning disabilities as well as ADD and that has really affected
her and provided challenges to her reading and writing skills. However, mom informed
me that dad is a very strong reader and writer. Brian and mom told me that he doesn't
often see his parents doing much reading or writing but that sometimes when he goes
to work with his mom at the restaurant she works in he sees her reading and writing
on receipts of customers and for writing orders and directions. As for literacy
assistance mom said that her and dad help occasionally but only if Brian asks for help
on his homework but most of the time he finds it easy to do on his own.




Ill. Emotional Climate
1. How does the current classroom climate promote independence, cooperation, risk-taking, interest, and caring?

-When | talked with Brian about his current classroom situation he appeared to have very mixed feelings about the climate. He said the classroom itself is fine but he also
has trouble enjoying it because the class next door seems to have many behavior problems and told me that the walls are thin so that he can hear them and it is distracting and
takes away from his personal learning time. He also told me his own teacher often has to leave his classroom to go next door and help assist with some of the behaviors to get
the class back to learning. Brian also told me in his 3rd grade classroom that he did a lot of group work and mom informed me that usually near the end of 3rd grade they start
pushing the independent work in his school, but with the pandemic he didn’t have as much opportunity to really experience independent work this school year. | learned that this
year in school Brian felt very safe and welcomed in his classroom which gave him more confidence to speak up and share his ideas and take risks while participating in class.
This was something Brian hasn’t always had the same experience with because in previous grades he was often times bullied verbally and physically due to his smaller size. He
told me that finally this past year he had a teacher who actually took care of the issues amongst students and made him feel safe in his classroom, but he still had issues when
he wasn’t in the room with his teacher.

2. What are the characteristics of the learner as they engage in literacy activities?

-When working with Brian he was very excited and engaged about everything we did together, even though we were doing a lot of assessment based activities. He did
not appeared nervous or anxious during our time together. He was very excited to share his ideas about what he was reading and asked questions the more excited that
he became. He asked questions that connected with text information as well as when he did not understand something. Brian also told me that he likes working on his
own at times but prefers much more so to work in groups with his peers. While Brian was very invested in the reading work we did together, | then told him we were going
to do a little bit of writing and he seemed but less excited. However, once he started writing for me he stopped halfway through a sentence to inform me that he does in
fact actually enjoy writing! Brian is a very curious and excited learner who you can easily tell wants to please everyone and get things right!

3. When does the learner express frustration or disinterest in reading? In writing?

-When | was working with Brian | did not experience any disinterest from him accept for when | first mentioned writing and he just calmly said he did not truly enjoy it but
then quickly changed his mind once he started going. | asked Brian’s mom if she has ever noticed him expressing frustration or disinterest and she said that it is very rare
to see him like that about any school related topics. | asked Brain if he ever got mad when reading and he told me only sometimes if there are words he doesn't know and
then he has to ask or when a fan blows on the page he is reading and makes him lose his place! From talking with Brian it was very easy to tell he is much more engaged
in reading and writing when the topic is of interest to him and he automatically gets excited when talking about books that he enjoys.

4. |s reading and/or rewarded in any way? If so, how and why?

-Brian has no form of reward system for reading and writing at home but at school there are a few different types of rewards he and his mom could remember him
receiving. One reward Brian told me about was that if you are focused and working hard on your reading and writing time that his teacher would give those students a



piece of gum or candy. He was proud to announce that he has earned a piece of gum many times! Brian's mom also brought up ClassDojo that the entire school uses
and that Brian would be rewarded points through there for reading and writing at times as well. How does the learner respond to issues of engagement or motivation?

5. Optional: Assessment to determine motivation and engagement and what it tells you about the learner.

Respond based on Learner #2 only:

For Brian | conducted parts of two of the different motivational surveys. | first went through the Elementary Reading Attitude Survey with Brian because | felt he would be more
excited and interested in getting to use images of a cartoon character that he knew. While working through this survey | quickly learned about Brian’s favorite books, which
include Captain Underpants and Dogman. He also told me that he has a decent interest in The Boxcar Children as well as Junie B. Jones. | learned that if Brian is going to
read for enjoyment and in his free time it must be a book that he truly enjoys, otherwise his interest in reading is almost completely eliminated and he feels forced into it
because he would much rather be enjoying his free time playing and doing activities he enjoys much more. When it came to more of an academic perspective for reading |
learned that Brian would much rather talk and have a conversation about what he read with his class and peers instead of answer questions on worksheets. He also doesn't
necessarily enjoy reading time in school but if the reading is about something he might enjoy and actually learn about that peaks his interest a bit. | also learned that brain
does not enjoy reading out loud in front of his peers and not because he feels that he is bad at it but it just makes him nervous as well as taking a reading test does the same
as he never wants to disappoint. | also did parts of the Motivation to Read Profile with Brian as well and found out his perception of himself as a reader is very strong he
answered he felt he was a very good reader and that his friends felt the same about him as well. He shared that him and many a couple of his friends were some of the higher
readers in his class this past school year which boosted his confidence to share his ideas in class. While reading might not always be Brian’s favorite activity he knows what
parts about it will bring him joy and excitement and has created a sense of confidence in his abilities in the area even if he still feels nervous reading aloud to his entire class!
This will help me as | continue working with Brian to pick certain texts that | feel may relate to him and catch his interest with humor as that seems to be a big draw for him. |
already started coming up with some book ideas | can use as | work with Brian over these next few weeks and they will hopefully help me not only engage him in what we are
ding together but motivate him and get him interested in yet another new book series!

Part Two

IV. Literacy History
This is the learner’s chronological timeline of literacy milestones/events in school and life.

1. Berief literacy history
2. What kinds of literacy instruction has the learner been exposed to both currently and in the past? What were the results of the literacy instruction?
3. What particular instructional challenges do the learner, his/her instructional context, and his/her schooling history present?

Learner #1 Learner #2




-Ralph is a 6 year old Kindergarten student. Ralph was born here in the United States
as well as his 11 year old brother. The rest of Ralph’s family including both his parents
and oldest brother moved to the United States 12 years ago. Ralph’s father speaks
some English and works outside of the home while his mom stays home. The main
language spoken at home is Spanish as dad only speaks some English. However,
Ralph prefers to speak English at home instead of Spanish. Ralph has had a good
literacy experience thus far as he enjoys reading and he appears to also enjoy school!

-During the school day Ralph is part of a pull out program where he sees a certified
ESL teacher for 30 minutes every day. His classroom teacher has also recently
completed licensure to work with ESL students, which will also aid in Ralph’s learning.
Ralph has some very awesome skills English skills in place for his age, but Ralph only
has a WIDA score of 2 which means he still has a ways to go in his English
acquisition.

*Below are the different questions | would be interested in asking Ralph’s parents or
past teachers as well as his current teacher and ESL teacher or Ralph himself.

-Why is it that Ralph (you) prefer to speak English at home, when the dominant home
language is Spanish?

-What are some things that Ralph enjoys reading and writing about?
-How much English background did Ralph come into the classroom with already?

-What interventions do you put into place for Ralph in school besides going to the ESL
classroom, or is that all?

-What activities and skills does Ralph work on in the ESL room?
-Are there any accommodations put into the general education classroom for Ralph?
-Where do you feel Ralph needs to most instructional support?

-How verbal is Ralph at school in the general education classroom, ESL classroom
and during free times with his friends?

-When Brian was really young he had a lot of involvement from his grandma in
helping him to acquire literacy knowledge very early. She worked with him on
identifying letters and sounds as well as other common toddler interactions. Brian’s
grandma spent every day of the week watching him while his parents were both at
work.

-Brian then started preschool at the age of 4 and adjusted quickly to the new life
change and was ready and eager to learn. Very early into Brian’s preschool
experience he taught himself how to read. His mom told me he came home one day
and read Green Eggs and Ham by Dr. Suess all by himselfl Mom also told me that
she felt Brian for the most part taught himself how to read.

-Brian’s writing skills were a little slow to start as he tried writing with both hands. He
also often times switched hands while attempting and learning both fine and large
motor skills. Finally near the end of preschool Brian’s teachers could start to see his
right hand tended to have slightly more control than his left. This became his
dominant writing hand. Brian still to this day uses both hands, like when he tumbles at
his dance classes he is a lefty, but eats and writes with his right hand.

-All of Brian’s early year teachers said that he picked up on new skills very quickly. On
Brian’s most recent report card he got very high marks in reading and writing but had
made growth from the beginning of the school year. Brian has also always received
the highest marks on his report cards for behavior. Brian was also in the highest
reading group this school year in his classroom and passed the third grade reading
test that was implemented this school year.

-While Brian has had a wonderful school career academically, | know it has not been
the same socially. He made it very clear to me that this school year was the first time
he really felt safe at school. Being worried about being in school as a young child and
the thought of being bullied both physically and verbally can take a large toll on a
child. In the classroom it can be really hard to focus and put your best effort forward
when you have other things on your mind. While | also believe that Brian probably
was one of the strongest readers in his classroom this school year, | also feel his is nt
up to a 4th grade reading level yet when it comes to his reading comprehension. Brian
is a very fluent reader and can decode and read very large words in a very quick
manner. However, my concern is that Brian was bumped to these higher reading
groups because of his strong fluency and his comprehension was glazed over. | feel




-How verbal is Ralph at home?

-It sounds to me like Ralph enjoys school, but Ralph and family can you tell me a little
more about your school experience so far?

this is something that happens very often with fluent readers. They sound like great
readers but their level of understanding of text is passed by. Brian has some surface
level comprehension so he seems like he understands what the text is about, but if
you dig just slightly deeper it was very easy to see gaps in his comprehension level.
This flagged a concern for me as | was assessing him because this is something that
if addressed now can help him in the long run. Otherwise the reading level of material
he is given will keep getting more complicated and his comprehension will continue to
fall behind. My hope is that with teaching him different comprehension strategies it will
help bring his comprehension right up to level with his fluency so that they can go
hand in hand. Brian is a very excited and eager learner so | feel helping him learn
these new skills will be very beneficial and successful for him based around his drive
to learn!

V. Assessments Given and Summary of Results
In this section, you will do the following:

e Name and briefly describe each assessment you administered. For Learner #1, this will just include the pre-assessments; for Learner #2, you should include both the pre-

and post-assessments.

e Explain the purpose of each assessment and why it was an appropriate assessment for what you were seeking to learn (i.e., what information does each assessment

give you about each learner’s literacy abilities?).

e Discuss what each assessment revealed about the learner’s literacy strengths and areas for growth.

e Explain how this information informs your plans for instruction.

Learner #1

Learner #2

-The first assessment that was given to Ralph was one that focused on his oral
fluency. Ralph was asked to identify things happening to a picture and respond to
questions in a similar way. When watching Ralph do this it was quickly apparent to me
that his listening comprehension is very high in understanding what is being asked of
him as well as explained to him. As Ralph was asked to name the different rooms in
the school building or identify what was happening in the first picture it became pretty
clear that Ralph was missing some vocabulary. While he knew what many of the
rooms were and why they were located in a school he wasn’t able to come up with
their “proper” names. | also noticed that when Ralph speaks it is a little choppy. |

-The first assessment that | gave to Brian was a Level 2 QRI which he scored in all
areas in the independent level. So from there | increased to a Level 3 QRI where
Brian scored in the instructional level. His fluency for this passage was very high as
he read 119 words per minute. Brian’s accuracy was decent as many of the errors or
miscues he made were not meaning changing and the omission of small words. The
last thing that | learned from Brian’s QRI is that his comprehension was okay but there
were still many important elements that he could not recall when | asked him both
implicit and explicit questions. He also does not appear to have much experience with
story retelling and summaries. When | asked for him to give me a summary or tell me




couldn’t tell from this specific video if it was just due to Ralph being nervous or if when
he speaks his sentences and thoughts tend to be choppy normally. Something | am
interested in looking at more.

-The second assessment that was given to Ralph was a running record around his
general reading skills. This included similar things as the QRI | used to assess Brian. |
was able to check Ralph’s accuracy, fluency and his basic reading comprehension
skills. The first thing | would like to point out is that Ralph has very strong accuracy of
reading the passage at a Kindergarten level. The only thing | noticed that was off with
Ralph’s accuracy of his reading was he omitted a lot of the plural ending of the plural
words. For example, when he read the word looks, he read look. Ralph also had a
very decent level of comprehension about what he had read. He had a few minor
mistakes in his responses but none that concerned me that he wasn’t understanding
the book. One red flag that really stood out to me was Ralph’s fluency. His reading
was very choppy and reminded me a bit of his oral speaking language. He reads word
by word with random expressions thrown in often near the last word of every
sentence. This is something | believe | would like to work on with Ralph and address.
While | always say being a fast reader isn’t the most important thing, as long as you
are understanding what you are reading, it would help to make his life easier to work
through this skill now and make his reading flow with a better pace and rhythm.

-The last thing that was assessed for Ralph was his writing with a quick writing
sample. Ralph was asked to take words and punctuation for a sentence and label
them in the order they should be written in the sentence. Ralph did this with no issue
and showed he understood the structure of a basic sentence. However, when Ralph
went to write the sentence he left out the word “to” which then made his sentence
have the incorrect form of the word rain. While his sentence wasn’t technically correct,
based on the fact he was able to label the order of the words prior leads me to believe
he accidentally left out the word two when he went to create the sentence, not
because he was lacking the skill set that it belonged there, but just as a silly mistake. |
also took a look at Ralph’s picture to go with his sentence and he has drawn a cloud
with rain coming down which shows that he understands the sentence he just wrote
as well. Leading to my earlier belief that he has a decent comprehension level
because he drew what the sentence was describing.

even everything he could remember from the story he would just tell me 2-3 small
parts and that was all with no chronological order involved either. When asked the
comprehension questions after the text he was able to recall more information than he
could originally from the summary but needed the questions to jog his memory. |
started my assessment of Brian using the QRI because | felt It would give me a good
base and starting point and from there | could look into other assessments based on
the results that | found from hearing him read, as well as trying the different
comprehension aspects of the assessment. Brian also has very strong background
knowledge and could make connections easily to the pre-reading questions.

-From here | had Brian take a bit of a Brain break as we worked through the
motivation assessment. | started with the questions that had the images of Garfield
and he got incredibly excited recognizing the character and using Garfield’'s
expression to represent his own feelings. | also worked in parts of the Motivation to
Read Profile as well because he is going into 4th grade and | felt some of those
questions that were different from the other assessment would give me a little more
insight about Brian. From both of these assessments | quickly learned about Brian’s
favorite books, which include Captain Underpants and Dogman. He also told me that
he has a decent interest in The Boxcar Children as well as Junie B. Jones. | learned
that if Brian is going to read for enjoyment and in his free time it must be a book that
he truly enjoys, otherwise his interest in reading is almost completely eliminated and
he feels forced into it because he would much rather be enjoying his free time playing
and doing activities he enjoys much more. When it came to more of an academic
perspective for reading | learned that Brian would much rather talk and have a
conversation about what he read with his class and peers instead of answer questions
on worksheets. He also doesn't necessarily enjoy reading time in school but if the
reading is about something he might enjoy and actually learn about that peaks his
interest a bit. | also learned that Brian does not enjoy reading out loud in front of his
peers and not because he feels that he is bad at it but it just makes him nervous as
well as taking a reading test does the same as he never wants to disappoint. From the
parts of the Motivation to Read Profile | found out his perception of himself as a
reader is very strong. He answered he felt he was a very good reader and that his
friends felt the same about him as well. He shared that him and many a couple of his
friends were some of the higher readers in his class this past school year which
boosted his confidence to share his ideas in class. While reading might not always be
Brian’s favorite activity he knows what parts about it will bring him joy and excitement
and has created a sense of confidence in his abilities in the area even if he still feels
nervous reading aloud to his entire class! This will help me as | continue working with




Brian to pick certain texts that | feel may relate to him and catch his interest with
humor as that seems to be a big draw for him. | already started coming up with some
book ideas | can use as | work with Brian over these next few weeks and they will
hopefully help me not only engage him in what we are doing together but motivate
him and get him interested in yet another new book series!

-From here Brian was still engaged and excited about working so | had him try a word
list assessment and started at the pre-primer level and had him read and identify the
words he could to me. He worked through the lower levels incredibly easily and
quickly. | would say Brian is right around reading words at the 5th-6th grade level
which is incredibly high as he is going into the 4th grade this coming fall. Brian wanted
too continue reading the words even though | told him he could stop. | was impressed
by Brian’s ability to identify words at much higher grade levels and easily read the
word, immunodeficiency, without hesitation. However, many of these much more
advanced words that he was identifying he did not know their meanings. | learned that
Brian has excellent decoding strategies so reading words is not an issue for him. This
is something | wanted to look at when | realized his reading fluency and
comprehension did not match up quite right. | am glad | caught this because many
times students in this type of situation get placed into higher reading groups and are
considered phenomenal readers because they sound like good readers, but the
comprehension piece isn't lining up, so while the reading sounds good they are not
understanding and taking in as much of the text as they should be at their age and
level.

-While | had pretty much made up my mind about focusing on comprehension
strategies with Brian for our lessons and the skill that needs most targeted practice, |
still did collect a writing sample from him. When | walked into his house he was all
excited to tell me about spending the day with one of his friends and going tubing. So
when it came time to write | told him he could write about that and it got him
somewhat interested. At first he told me he didn’t like writing but once he got going he
paused mid-sentence to let me know that he actually does enjoy writing. | have
included a picture of his writing sample below.
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-Post-Assessment:

-For the post assessments that | did with Brian, | started off with another QRI, but one
that he had not yet seen before. This time | had Brian attempt a level 3 QRI to start,
which he did not pass originally in the pre-assessment based off his comprehension.
However, this time again, his reading fluency and word recognition was very high, as |
expected based off his past reading with me. In the post assessment however, he did
a much better job retelling the story and giving important details and characters that
were involved as well as events. He left much of this out in the original assessment.
Brian also was able to answer the comprehension questions after the reading, both
the implicit and explicit questions with great ease! Brian was able to read this level
three text at about 95 words per minute and easily scored in the independent level for
his comprehension and his retelling of the story. | was incredibly impressed with how
much of the story he was able to retell to me considering previously on this level of
QRI in his pre-assessment that he could only retell me a sentence or two. Brian also
only missed one of the comprehension questions on this text as well when in the
pre-assessment he missed three questions. There were still a few details that he did
not seem to have a clear understanding of in the post-assessment QRI, but they did
not impact his ability to understand the story and what it was about and in the
pre-assessment his misunderstandings or pieces that he didn’t fully comprehend did
affect his interpretations of the content he had read. Brian’s fluency was a little lower
in this passage, but not to a point that concerned me. He still was able to read with
expression, especially when he encountered question marks, he went back to reread
that sentence and changed his pitch to read the sentence like a question, which




showed me he understands that process in his reading as well, which is something
we did not come across in the pre-assessment. This helped me gain even more
insight to Brian as a reader, even though it was the post-assessment but can help
guide me further as to what areas he excels at and where he still might need more
growth in the future.

-The other post assessment | used on Brian was having him create a visualization
after reading a small chapter in the book, Because of Winn-Dixie. This comprehension
strategy was one we focused on to help Brian create images of what was happening
during the reading in his head in hopes to aid his understanding and ability to
remember more details about the reading as he seemed to struggle with this in the
pre-assessment. Brian did a wonderful job with his visualization drawing of the scene
taking place in the first chapter of the book. After he was done creating his drawing, |
then asked him to explain it to me and he was very excited and could point out very
specific elements about what he had read and how he showed them in his drawing,
even adding details from the story that he did not necessarily add to the drawing itself.
This helped me see that Brian really took hold of and understood the visualization
strategy for comprehension.

VI. Lesson Plan Matrices

Directions: Use the following table format to insert the overview of your lesson plan. (Note: You will insert your full lessons plans along with any materials, assessments, etc. you
used in the Appendix portion listed in Part 3. The purpose of this is provide a brief overview for your instructor and colleagues to provide feedback on your general plan.)

Learner #1:

Ol.)j e(_:tlve (RS EEMITHENSE, CONEians, Sl Instructional materials (what will you use to Ongoing assessment (to measure attainment of
= GasEliiel S D (CRlieln (Glre) SELS deliver the main objectives of the lesson) objectives)

Standard at the end of each objective. J J

-Oral Language: To hear students vocabulary -Oral Language Samples These were actual pre-assessments given to
Lesson #1 . 2 . ) :

level and oral language processing. Not only -Drinking Fountain Ralph to help identify areas he was strong and
Pre-Assessments . . . . . -

listening comprehension, but spoken fluency as -School Rooms areas where he might need more instructional




Focus:
Understanding
students strengths
and areas of
improvement in
literacy areas.
Date: 7/13/20

well.

-Running Record: To get a sense of students
reading fluency and reading comprehension.

-Writing Sample: Give a general basis of
students writing skills and abilities.

CCSS - Writing Standards - Grade:
Kindergarten.3 - Use a combination of drawing,
dictating, and writing to narrate a single event or
several loosely linked events, tell about the
events in the order in which they occurred, and
provide a reaction to what happened.

CCSS - Reading Standards for Literature -
Grade: Kindergarten.1 - With prompting and
support, ask and answer questions about key
details in a text.

CCSS - Reading Standards Foundational -
Grade: Kindergarten.4 - . Read emergent-reader
texts with purpose and understanding.

CCSS - Speaking and Listening - Grade:
Kindergarten.4 - Describe familiar people,
places, things, and events and, with prompting
and support, provide additional detail.

CCSS - Speaking and Listening - Grade:
Kindergarten.6 - Speak audibly and express
thoughts, feelings, and ideas clearly.

-Running Record - Level K
-Jen and Max Build a House

-Writing Sample
-Rain

support. Ralph’s decoding skills are high as well
as his listening and reading comprehension.
Ralph also understands sentence structure at
his grade level. My biggest concern for Ralph
after the pre-assessment stage is his oral and
reading fluency. Reading Fluency will be my
area of focus for Ralph throughout the lessons |
do with him.

Lesson #2
Reading Fluency

Focus:

-Student will be able to read short phrases fluidly
-Student will be able to follow poem phrasing

-Student will be able to echo read accurately

-We Play - Poem
-Cloud - Poem

-Phrase strips

-As student is working | will be able to listen to
students echo reading to hear student picking up
on how fluency and reading should be sounding.

-From here | will practice a swooping method of




Reading Fluency

Date: TBD

Grade: Kindergarten.4 - . Read emergent-reader
texts with purpose and understanding.

CCSS - Speaking and Listening - Grade:
Kindergarten.6 - Speak audibly and express
thoughts, feelings, and ideas clearly.

-Poem Reading at Kindergarten Level

Poems and Phrase -Pencil group words to read together without pause.
Practice -Student will be able to choral read fluently Student and | will swoop word phrases together
-Highlighter in poems.
Date: TBD CCSS - Reading Standards Literature - Grade:
Kindergarten.10 - Actively engage in group -1 will model for student how this will work. Then
reading activities with purpose and work through echo and choral reading with
understanding. student using swooping to help guide our
reading.
CCSS - Reading Standards Foundational -
Grade: Kindergarten.4 - . Read emergent-reader -1 will have student read poems on his own at
texts with purpose and understanding. the end of the lesson and be able to listen and
hear if progress is being made towards students
CCSS - Speaking and Listening - Grade: fluency ability.
Kindergarten.6 - Speak audibly and express
thoughts, feelings, and ideas clearly.
-Running Record: Check students' fluency after
targeted lessons in this area. -The two reading fluency assessments will be
legitimate assessments taking place during this
Lesson #3 -Poem Reading: Check fluency in different genre lesson time to see if focused lessons on reading
Post Assessment where targeted practice took place. fluency were beneficial to student or if more
-Running Record - Level Kindergarten strategies and practice will be needed.
Focus: CCSS - Reading Standards Foundational -

-These two different assessments will help me
see that if the targets practice in the genre of
poetry was only beneficial to the genre of poetry
or if the lesson also aided in students progress
towards reading fluency overall.

Learner #2:




Objective (include performance, conditions, and

Instructional materials (what will you use to

Ongoing assessment (to measure attainment of

Lesson Gl SIEIIUIE GOl G SIEIL deliver the main objectives of the lesson) objectives)

Standard at the end of each objective.

QRI Objective - To assess students

comprehension level, as well as fluency skills.

Word Assessment - To assess students word

knowledge and decoding skills.

-These were the first assessments given to the

Motivation Surveys - To help get a better idea of student. It gave me an idea of where his reading

who student is as a reader and writer and their comprehension is, which was about a beginning
| esson #1 interests levels. As well as how student views -QRI Reading assessment - Level 2 and 3 of 3rd grade level. His fluency however and word

Pre-Assessments
Focus:
Understanding
students strengths
and areas of
improvement in
literacy areas.

Date: 7/12/20

themself in these areas.

Writing Sample - To assess and get an idea
where student is with their understanding of
writing, sentence structure, spelling, idea
formulation, etc.

CCSS - Reading Standards for Literature -
Grade 4.10 - By the end of the year, read and
comprehend literature, including stories, dramas,
and poetry, in the grades 4-5 text complexity
band proficiently, with scaffolding as needed at
the high end of the range.

CCSS - Writing Standards - Grade 4.3 - Write
narratives to develop real or imagined
experiences or events using effective technique,
descriptive details, and clear event sequences.

-Level 2 - Seasons
-Level 3 - Where Do People Live

-Student Word Reading Assessment
-Garfield Reading Motivation Survey
-Motivation to Read Profile

-Free Write Writing Sample

recognition skills were much higher. | was given
ideas as to what motivates Brian and that he
views reading as important and fun, but his
enjoyment level is based around the things he
enjoys. | also feel that Brian has a good base to
his writing skills. There is area for improvements
in a couple areas but the area | felt from my
assessments that | want to keep an eye on with
him and work on is his comprehension level of
texts. That is where | would start and then move
on to working on the skill of summarizing with
him as well. These will be ongoing assessments
that are taking place in the following lessons.

Lesson #2
Reading
Comprehension
Focus:
Visualizations

Student will be able to read sections of a story
and then draw visualizations to help aid in
comprehension of the story.

Student will be able to accurately create/draw

-The Last Kids on Earth Novel
-Because of Winn-Dixie Novel

-Paper

-Each time | have student pauses to draw
visualization of the text | will be able to assess
his understanding by the details and elements
he includes.




Date: TBD

visualizations based off the reading.

Student will be able to easily retell sections of
the story after reading by forming visualizations
in their head while reading.

CCSS - Reading Standards for Literature -
Grade 4.10 - By the end of the year, read and
comprehend literature, including stories, dramas,
and poetry, in the grades 4-5 text complexity
band proficiently, with scaffolding as needed at
the high end of the range.

CCSS - Reading Standards Foundational -
Grade 4 - 4.a - Read grade-level text with
purpose and understanding.

-Drawing supplies

-Pencil

-1 will also have student try retelling portions of
the text after physically practicing drawing his
visualizations out. When student reads to create
the visualization in his head and then retells the
events to me from the story | will know by what
details and ideas he includes that his
comprehension was aided by the visualization
skill or if more practice is still needed.

Lesson #3
Post-Assessment
Focus:
Comprehension

Date: TBD

-QRI Objective: To assess students
comprehension level with sole focus on
comprehension as student can produce fluent
reading at these levels.

-Visualization: Looking for student to be able to
create a well detailed visualization based off
reading to include important elements of reading
section to show understanding visually.

CCSS - Reading Standards Foundational -
Grade 4 - 4.a - Read grade-level text with
purpose and understanding.

CCSS - Reading Standards for Literature -
Grade 4.10 - By the end of the year, read and
comprehend literature, including stories, dramas,
and poetry, in the grades 4-5 text complexity
band proficiently, with scaffolding as needed at
the high end of the range.

-QRI Reading Assessment - Level 3 and 4
-Level 3 - A Special Birthday for Rosa
-Level 4 - Amelia Earhart

-Visualization Drawing
-Paper
-Novel (will base off students interest on
novel options for lesson 2)
-Drawing Supplies
-Pencil

-The visualization and QRI will be legitimate
assessments taking place during this lesson
time to see if focused lessons on reading
comprehension was beneficial to student or if
more strategies and practice will be needed.




Part Three

VIl. Reflection

The educator needs to reflect how his/her knowledge of basic literacy concepts and theories, suggested causes of literacy difficulties, types of assessments, assessment
procedures and instructional interventions provided the basis for making professional decisions related to the child’s instruction.

Simply put, it is not enough to tell what you believe or think (e.g., “John improved how well he sounded out words,” “Sandy had a lot of trouble with isolating sounds at the
beginning of words before | worked with her,” “I think this lesson helped Kevin read text more fluently”); every statement that makes a claim about your literacy assessment, your
teaching, or the learner’s performance MUST be supported by data that can be viewed (by referring to your artifacts) and interpreted by an impartial reader.

Here are some guiding questions:

1. What did you do during your lessons with Learner #2? Provide a brief overview of your lessons.

2. Did your literacy instruction make a meaningful contribution to the Learner #2’s overall literacy progress? How do you know? What evidence do you have that Learner #2
achieved your instructional goals?

3. What did you do to support Learner #2’s success during the lesson and why? Were your efforts beneficial? Why or why not? Some particular elements you might want to

address include: (a) your teaching method (e.g., direct instruction, strategy instruction, reciprocal teaching, peer-mediated learning) and justification for it; (b) use of

modeling, cues, prompts, teaching aids, and feedback; and (c) techniques for promoting generalization and maintenance, such as performance summary and branching

to future lessons.

What were the critical moments or choices made during instruction that impacted the direction of the lesson?

If you were given another opportunity to teach this lesson with Learner #2, what changes would you make and why? Some particular elements you might want to address

include: (a) your behavior management; (b) tactics to promote active participation and interest; (c) lesson pacing and transitions; (d) effectiveness of teaching procedures

and materials; and (e) usefulness of the assessment data collected.

In what ways could literacy instruction for Learner #2 be more developmentally appropriate and responsive to his/her unique needs?

What aspects of your literacy lessons demonstrate your use of newly learned techniques to provide effective literacy instruction?

o &

No

Reflection:

-For my lesson with Brian | started out by talking to him about what a visualization was. We talked about creating pictures in our heads as we read, like making a movie in our
heads with our imagination while reading a story. We also reviewed the 5 senses and that we can use them while we are creating a visualization in our heads.

-Next | read a small section of the story, The Last Kids on Earth aloud to Brian and created a visualization of my own and showing him what expectations | had and what | was
looking for. | chose this book specifically because | felt it would appeal to Brian’s interests based on my pre-assessments and learning about the types of books he enjoys

reading. | also learned from my pre-assessment that he engages more in texts he enjoys so | tried hard to find a new book that would appeal to him. | talked about what | was
drawing and why | was drawing about it. This was much like a think aloud, but did my drawing as well while thinking aloud with him. | talked about things | might smell as | was




drawing them as well as restating specific sentences and ideas that | remembered from when | read the story as | drew them and explained what | was drawing was what |
saw in my mind as | was doing so.

-From here | read another small chunk of the story aloud to Brian and told him that while | was reading that | wanted him to focus on what | was reading and trying to create a
picture in his head. When | finished reading | gave Brian some paper and colored pencils and let him illustrate the image he had created in his head. | knew his listening
comprehension was high based on the pre-assessments that | gave him. | thought this would be a good way to scaffold the assignment and slowly transfer the responsibilities
of this skill from myself to him. Brain created a great illustration that he could easily explain to me what he drew and why.

-l then handed Brian the book and had him read me approximately a page and a half of the story. | reminded him before reading that he should be trying to create that
visualization in his mind while he was doing the reading himself. The book seemed to be a pretty good level for Brian and | only assisted once or twice for words that he
questioned his pronunciation on. When he finished reading | again had him create an illustration based on his reading this time. Again he was able to create an illustration that
was well detailed. When he was finished | followed up by asking him to explain to me what he drew and then what in the story had him drawing these specific things that he
pointed out to me. Brian covered many of the main ideas in the text as well as the important characters and setting. Hearing his ability to recall information from the text that
led him to create his drawings in the way that he did was very insightful to see that he was actively engaging with the reading and creating that picture in his mind while doing
SO.

-For the post-assessment | had Brian start with a QRI reading assessment at Level 3. The first time | gave Brian a level 3 QRI he scored within the very low end of the
instructional level based on his comprehension of the story and was nearing frustration. His ability to retell the story was also very limited as he could only recount about 5 of
the details during his retelling. In the post assessment on a different level 3 QRI he was able to give me 17 specific parts of the retelling in the correct order as they happened,
when in his pre-assessment they were disorganized and in a random order. On the post assessment Brian scored at the high end of the instructional level with a 6.5, with
scoring an 8 to be the independent level. This information gave me insight that Brian took in strategies of visualization and it aided to his comprehension to see improvement.
While his level still isn’t perfect or to grade level, he is making growth in the comprehension area as he is learning new strategies to help him understand what he is reading
more in depth. | think for Brian, continuing to practice reading with comprehension strategies implemented would be very beneficial to continuing his growth. | think practicing
and introducing him to the many different comprehension strategies would be very beneficial for him and help him to keep moving closer to grade level. He is very close to
reading on level, but | think this continued practice would help him reach it and stay on track as texts become more difficult.

-The final thing | had Brian do was one more visualization for my assessment of his ability on this skill on its own. | picked another book | thought would appeal to Brian. He
has a dog named Snowball that he loves dearly and often talks about. So | chose the story, Because of Winn-Dixie. Brian read me the first chapter of this book, which was
about 5 pages long. Brain then created the illustration that is included in the appendix and went through and described to me what he had drawn and why. | also had him
explain specific details that he added and what in the story led him to do this.

-If I were to teach this lesson again, one thing that | would do is focus more closely on using his 5 senses as well while he is creating his visualization. | would have him go
back and try to label at least 3 out of the 5 senses that he was able to pull from while creating his drawing as well. However, | felt that just creating the visualization was a
great place for him to start and then | could go on to implement the 5 senses in a second and follow up lesson to visualizations. This way | could add the review of the 5
senses as an intro to the second lesson and then he could focus more in on using them in his visualization skill.

VIll. Recommendations to Teachers and Parents/Guardians



You will write two sets of recommendations for both learners. First, you will write your recommendations for teachers in a narrative report form. Second, you will write a no longer
than one-page recommendation letter to the parents/caregivers of the child (DO NOT SHARE THIS WITH ANYONE - these recommendations are for the purpose of our course
and this project only).

For each recommendation include the following:

e Goal/focus of lesson: Please discuss what your goal and/or focus was for the series of lessons that you taught to your learner. This should align with the goal that you
indicated on your lesson plan matrix. You will want to explain to the teacher and parents what you worked on with their child during your time with them.

e Learner's’s strengths and areas of improvement: Share the learner's current strengths and areas of improvement. You can reference your pre & post assessments.
Hopefully, you will be able to report that you saw progress towards improvement in the area that you taught. If not, you might indicate thoughts as to why might have
hindered progress.

e |deas for follow-up instruction, intervention, assessment, etc.: What might you propose as next steps for the teacher to do? What next steps should the parents do with
the learner? These suggestions can be in the way of instructional lessons or activities, types of assessments to perform, or even interventions that might be appropriate

to try.

e Specific text recommendations: You will want to recommend books for the teachers and parents to use with the learners. Are there particular books or topics that seem to
motivate the learner? Would there be specific texts that they should use to practice certain skills?

Learner #1

Learner #2

For teachers

Ralph has been a joy to work with and a child who has the desire to learn
and please others. With his short experience with the English language he
has made great gains in his comprehension both listening and reading at his
age appropriate level. In my time with Ralph | spent a lot of time focusing on
his reading fluency to help him with his rhythm and pace as he reads.
Ralph’s spoken language in English resembles his reading with hesitations
and pauses while reading, when there is not punctuation to indicate so. This
is an area that | feel should continued to be addressed with Ralph so that he
can improve in his fluency before texts continue to get more difficult as he
progresses through his years of schooling. One other area that | feel would
be important to look into for Ralph and practice is his reading with words
ending in the suffix -s. Often times when reading the plural form of the word
is left off. While this does not seem to impede his understanding of the text, it
would be another good step of something to address with Ralph in his
continuation of learning.

Brian is a wonderful, fun loving and hardworking student. He is very excited
about any learning opportunities that are given to him and he will do his
absolute best work. He loves personal relationships and cares for everyone
greatly and just wants to please all those around him and succeed in
everything he does. Brian is a very fluent reader and is excellent at decoding
new words that he comes across. It is clear he has a toolbox of strategies to
help him with his reading abilities. While Brian is a wonderful little reader, it is
easy to miss that he sometimes struggles with his full understanding of texts
and is an area that he would greatly benefit from more instruction and
strategies to help him do so. In Brian’s pre-assessment he struggled with
giving me a full retelling of the story and left out important elements that
caught my attention first. He then scored in the frustration level with the
responses to his comprehension questions initially. Brian and | worked on
the comprehension strategy of visualization and | saw wonderful things from
his efforts in this area and how it aided to his comprehension of texts. |
chose books that | thought Brian would enjoy. He enjoys books like, Captain
Underpants and Dogman. So | chose two stories that had similarities to
these to try and expand his reading interests and show him new context. |




chose to use the stories, The Last Kids on Earth and Because of Winn-Dixie.
He was able to recount many more details from a text and respond
appropriately and more in depth to comprehension questions on a post
assessment | gave to him after our practice with making visualizations in his
head and on paper. | feel going forward continuing to develop more
comprehension strategies for Brian will continue his growth. As a next step |
also feel that helping Brian with retelling of texts that he reads would be
another area to focus in on. He did make progress in this area after our
lessons together, but something that | believe will also aid to his
comprehension and understanding at a deeper level.

For parents or
caregivers

Dear Parent/Guardians,

I would like to start by saying how much | have enjoyed getting to know
and working with Ralph. | love hearing his stories about the video games he
plays and the time he spends with his older brothers. Ralph has such a
positive attitude and mindset and is always willing to work hard and ask
questions about all that he is learning.

Over the past few weeks | have spent time working with Ralph in the
subject area of reading. Through reading with Ralph | have assessed that he
is doing very well decoding words at his grade level, as well as
understanding the different texts that he reads. | noticed during reading time
with Ralph that when he reads his pace and rhythm seem to interrupt his
ability to read with a smooth pace. This is something | chose to focus on with
Ralph by trying different co-reading activities. One thing Ralph seemed to
truly enjoy was reading poems together as poetry often times has a specific
rhythm to it, that helps young readers develop the a better understanding of
how to phrase sentences.

| saw some wonderful growth for Ralph in this area during the time we
were working together and am excited to continue working towards his
mastery of this skill together. Some things that would be helpful to him to
implement at home are different fluency techniques. A few things that you
could do with Ralph, or his older brothers could do as well are, Echo-reading
where you read a line and then Ralph rereads it after. Also having Ralph
read right along with you so that he can work on keeping the same pace as

Dear Parent/Guardians,

Working with Brian over these last few weeks has brought me great joy!
He has the biggest heart and is so driven to work hard and get better at
everything that he does. | have loved getting to see Brian in his home
environment and learn more about what is the most important to him and the
things he enjoys! Especially his excitement for the swimming pool in the
backyard! | can see Brian’s personality greatly shine through his school work
and everything he does!

When reading with Brian | was stunned by his ability to read difficult
words and problem solve through new words he has never seen. | love that
when he reads a new word and is unsure of its meaning, he doesn’t hesitate
to ask! Brian reads with a great pace and fluency at his grade level and | can
tell will continue to develop these wonderful skills he has already learned. |
took a lot of time to focus on his comprehension or understanding of the
texts he reads. Brian could always give me some good information about the
story, but | wanted to help him to develop an even deeper understanding of
the texts he reads. Brian and | spent time working on comprehension
reading strategies such as drawing pictures of what he read and then having
a discussion about what he has drawn and why. Brian made good progress
throughout our time together by increasing his comprehension and moving
towards a higher instructional level in his reading.

| would love for Brian to continue working on his comprehension as he
reads. | know Brian has many books at home he enjoys, such as Dogman




you as you read. This may be fun for him to do in Spanish as well! and Captain Underpants. | think it would be very beneficial for Brian to read

at home and then talk with you about what he has just read to help reinforce
If you have any questions please feel free to reach out! | truly appreciate | his understanding. | know at home Brian loves having conversations and

your support and look forward to working more with Ralph this year! spending time with family, so | feel this would be an enjoyable and

educational experience for him!

~Ms. Romsek
Please reach out if you have any questions and | look forward to working

more with Brian and you family as well!

~Ms. Romsek

IX. Appendices of work
Directions: Include lesson plans, all assessments given (both pre- and post-assessments), any and all learner work and examples. Please take a photo of each artifact and
insert them below. Please make sure they are labeled appropriately (according to APA style).

Pre-Assessments:

QRI - Level 3



Motivation Survey
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Visualizations:




-First Visualization -Second Visualization -Third Visualization with New Text/Post Assessment

Post-Assessments:



QRI - Level 3

Lesson Plans:



Learner 1: Lesson Plan 1
Date: August 2", 2020
Grade Level: Kindergarten
Overall lesson topic/title and purpose: Reading Fluency
Rationale: Reading fluently helps students to read at a pace that is enjoyable for listeners to hear and aides in comprehension of text.

Goals/Objectives for today’s lesson:
-Student will be able to read short phrases fluidly

-Student will be able to follow poem phrasing
-Student will be able to echo read accurately

-Student will be able to choral read fluently

CCSS - Reading Standards Literature - Grade: Kindergarten.10 - Actively engage in group reading activities with purpose and understanding.
CCSS - Reading Standards Foundational - Grade: Kindergarten.4 - . Read emergent-reader texts with purpose and understanding.

CCSS - Speaking and Listening - Grade: Kindergarten.6 - Speak audibly and express thoughts, feelings, and ideas clearly.

Materials & supplies needed:

-We Play - Poem
-Cloud - Poem

-Phrase strips

-Pencil



-Highlighter

Procedures and approximate time allocated for each event

Introduction to the lesson (5 minutes)
I will start the lesson by reading a passage aloud to Ralph and
asking him to just listen as | read.
I will ask him when I am done reading to tell me what things he noticed
about the way I read.
We will then discuss what it means to read with fluency.

Outline of key events during the lesson (20 minutes)

I will then implement then read aloud the poem, We Play and then model
the swooping technique of phrasing with Ralph.

Once he has seen me do this we will work through doing it together for him
as he reads aloud.

Once swooping has been drawn out on his paper we will do echo reading
with using the swooping to help Ralph guide his phrasing as well as echoing my
fluency.

We will then attempt choral reading with much practice with Ralph having
an idea of how his phrasing should sound.

Finally I will have Ralph read the poem through once completely on his
own.

Assessment
For the final part of the lesson I will give Ralph a new poem
called, Cloud. I will listen to see if some of the work we did has been
transferred to new material.

Learner 2: Lesson Plan 1



Date: August 2", 2020

Grade Level: 4" Grade

Overall lesson topic/title and purpose: Reading Comprehension — Focused on Visualization Strategy

Rationale: Creating visualizations in your head while reading can help students and all readers understand what they are reading better and in more depth.

Goals/Objectives for today’s lesson:
-Student will be able to read sections of a story and then draw visualizations to help aid in comprehension of the story.

-Student will be able to accurately create/draw visualizations based off the reading.
-Student will be able to easily retell sections of the story after reading by forming visualizations in their head while reading.

-CCSS - Reading Standards for Literature - Grade 4.10 - By the end of the year, read and comprehend literature, including stories, dramas, and poetry, in the grades
4-5 text complexity band proficiently, with scaffolding as needed at the high end of the range.

-CCSS - Reading Standards Foundational - Grade 4 - 4.a - Read grade-level text with purpose and understanding.

Materials & supplies needed:

-The Last Kids on Earth Novel
-Because of Winn-Dixie Novel

-Paper
-Drawing supplies

-Pencil



Procedures and approximate time allocated for each event

Introduction to the lesson (5 minutes)
| started the lesson with Brian by showing him a visualization
anchor chart and talking through how when we make a visualization
we are creating a movie in our head.
We reviewed our 5 senses of taste, touch, sight, sound, and smell.
I then explained to Brian that we can use our 5 senses to help us with the
image we are creating in our head.

Outline of key events during the lesson (20 minutes)

We started where I read Brian the first page and a half of the book, The
Last Kids On Earth. I told him I wanted to just really listen and picture in his
head what I was reading out loud, because when I finished I wanted him to
recreate the image by drawing a picture of it.

When I finished reading Brian then drew a picture of what I had read to
him. When he was finished I asked him what he drew and why; what parts of the
story had he chosen to illustrate.

From here I had Brian read out loud to me the next page and a half, as 1
felt he now had some background knowledge of the story and I wanted to push his
reading comprehension instead of just his listening comprehension.

When Brian finished reading, I again had him draw the image he had
created in his mind while reading.

Assessment

For the final part of the lesson, | gave Brian a new book. This
time | pulled out, Because of Winn-Dixie. | checked first to make sure
Brian hadn’t ever seen the movie as I felt that would interfere with his
true visualization. When | was sure that he hadn’t, | had him read me
the entire first chapter of the book. This was about 5 pages.

Brian then drew one last visualization over the entire chapter and
afterwards explained to me what he had drawn in his image and
explained to me the details he chose to include and why; which parts of
the chapter they had been located from.
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instruction
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e \What were the results of the literacy
instruction (e.g., were the tasks
challenging, relevant, needed)
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e Specific text recommendations
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e \Well organized, coherent, and
engaging
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