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Accompanying Pilot documents (see attachments):  
●​ Cindy Spires_ENTRY SKILLS QUESTIONNAIRE - PILOT_QUESTIONS 
●​ Cindy Spires_ENTRY SKILLS QUESTIONNAIRE - PILOT_RESPONSES 
●​ Cindy Spires_Entry Skills Questionnaire_PILOT_RAW DATA  
●​ Cindy Spires_EDCI 572_PILOT Learner attitude questionnaire_FINAL 

 
For the Pilot Test, two learners from my target audience were chosen. Learner number one (L1) was 
introduced to the Class Blocking Methodology from me in an informal way approximately a year prior 
and falls into the category of new yoga teacher (under 3 years of experience) based on the Entry Skills 
analysis that was performed during the design of the module. Learner number two (L2) falls outside of 
the “new yoga teacher” category but not by much, with approximately 4 years of yoga teaching 
experience; L2 had never been exposed to the Class Blocking Methodology prior to the pilot test. The 
two learners were chosen for their abilities to objectively look at the material from their particular 
vantage points. Due to the pilot testers’ limited schedules, two hours were allotted for the review of the 
instructional materials, and therefore the instruction was truncated to accommodate review of the full 
PowerPoint and the handouts, and so that the most important feedback could be acquired. 
 
A Google Form was used to “register” the Learners in the Pilot Test, and it served also as the Entry Skills 
Test for Learners. Filename: “Cindy Spires_ENTRY SKILLS QUESTIONNAIRE - PILOT_QUESTIONS.” Link: 
https://forms.gle/P9ado7ufjS6jokmf9. 
 
At the start of the pilot test, I explained the reason for the pilot test and provided three handouts: 

1.​ Pilot Learner Attitude Questionnaire 
2.​ The single page handout, Cindy Spires_Class Blocking 

Methodology_WORKSHEET_Landscape_FINAL 
3.​ The full packet of Handouts: Cindy Spires_Yoga Workshop_EDCI 572_Worksheets and 

Assessments_FINALtoSUBMIT 
a.​ Please note the final version has been edited based on Pilot Tester feedback. See 

relevant notes below. 
 
I reviewed the Pilot Learner Attitude Questionnaire with the learners by reading through each question 
aloud and letting them know that I wanted them to keep these questions in mind as we went through 
the materials. Additionally, I wrote a specific question for each of the learners due to their previous 
encounters with this methodology (or not). At the end of the review of the other materials, they were 
given time to complete the Pilot Learner Attitude Questionnaire, and that data is included at the end of 
this document in Appendix A. 
 
The Pilot Test consisted of full review of each PowerPoint slide, full review of each activity’s job 
aid/worksheet, and a discussion of methodology behind the instructional choices.  Learners were not 
asked to complete the actual activities and job aids—i.e. brainstorming, peer reviewing, designing class 
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blocks, etc. Though the learners were given copies of the assessments for each of the activities and 
objectives as part of the Job Aid and Assessment packet of handouts, I did not complete any assessments 
for them because we did not do any of the actual activities; we just discussed the activities and their 
purposes.  
 
Below is a summary of feedback I received during the pilot test both verbally and from their Attitude 
Questionnaires; notes were taken to document revisions to be made when verbal feedback was given. 
All steps taken to improve the workshop module are noted within each question below, and Formative 
feedback provided by L1 & L2 created several quality improvements to the materials and instructional 
approach, and the function of the Pilot test as a formative evaluation opportunity was successful.​
​
1. Feedback on timing of activities. In most cases, my estimation was appropriate. In one instance, my 
pilot testers recommended I add 5 more minutes to an activity, which I did. ​
 
2. On one brainstorming activity handout, both pilot testers indicated some redundancy was present 
when I asked for a final “inventory” of poses and concepts. I deleted this section and revised for flow 
because they were correct.​
 
3. On the brainstorming handout, pilot tester L2 noted I used the word “poses” only when I should have 
written “poses and concepts,” and I changed this to reflect more accurately on this handout and in any 
other instance where the omission was present.​
 
4. L1, who did the workshop with me a year ago, reminded me of another graphic I used at that time (a 
bell curve to show flow of a yoga class), and I added a new PowerPoint slide and confirmed with her that 
it was the design and concept she remembered.​
 
5. L1 said she didn’t think I emphasized “scaffolding” enough for her personal understanding of how it 
was relevant to the workshop, so I have added reiterations of this concept in the PowerPoint. 
 
6. L2 recommended I add “informed consent to touch” to my safety slide and discussion, and I did 
because it was relevant and appropriate to the topic.​
 
7. L2 mentioned that she would want to see more examples of designing a class around a peak pose. She 
wrote, “Some more instructor provided examples would be good. Ex: a yin class, slow flow, vinyasa, or 
something with a more advanced pose & build up just to see how the block system can be modified (ex. 
The 4 blocks for yin).”  
 
In response to this feedback, I added a new slide (#18) where I give perspective on the poses necessary 
to build up to a very challenging peak pose: duck. I turned this into an activity instead of writing out 
another example block or class for them because this is a workshop and not a lecture, so while I took the 
pilot tester’s feedback into consideration and made a change, I did not make the exact change she 
requested. The change I did make, however, falls in line with my overall pedagogical approach in the 
workshop which is to get learners to actively engage and therefore in a frame of mind to retain and 
transfer knowledge.  
 
8. L1 felt the Entry Skills Questionnaire had too many questions. Because the form serves a double role 
of “registering” learners in the workshop as well as includes both Entry Skills and Pre-Test-style 
assessment questions that are needed for the Instructor to prepare for attendees, I am not prepared to 
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revise these questions at this time, but the feedback is duly noted. I did confirm verbally with both 
learners that the Entry Skills Questionnaire did not take longer than the 10 minutes I indicated in the 
instructions that it would take, so I am satisfied that time to complete it has been minimized while also 
serving a dual function as a registration tool and an assessment tool. 
 
9. L2 felt there needed to be more visuals for the PowerPoint, and I have added substantial visual 
examples to the final presentation as a result. 
 
10. L1 felt the “Angry Yoga” video needed more discussion to tie it back to the lesson, and notes to that 
effect have been revised in the PowerPoint to create more of a discussion. Part of why this may have 
been the feedback was because of the overall truncated quality to our pilot and not fully performing all 
activities within the workshop. 
 
 
 
 

Appendix A 
Copies of Pilot Learners’ Attitude Questionnaires—Raw Data 
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