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ABSTRACT

This study explored the relationship between the period of Turkish EFL (English as
a Foreign Language) graduates’ not using English as well as their ages with the
attrition of their oral communicative ability. The study also indicated the language
maintenance strategies the Turkish EFL graduates pursue to prevent the attrition of
their oral communicative ability. To investigate the issues, the present study used a
quantitative design and the convenience sampling. The participants included 153
Turkish graduates majoring in English fields. A test of oral communicative ability as
well as a checklist including 20 ‘Language Maintenance Strategies’ were used to
collect the required data. The results showed that the longer the period of language
non-use, the more likely the attrition of oral communicative abilities of Turkish EFL
graduates will occur. As for the language maintenance strategies, the item
‘watching movies with its corresponding subtitle in English’ was the most frequent,
followed by ‘listening to English songs’, whereas ‘speaking in English with Turkish
friends’ was the least frequent one, and this was followed by ‘speaking in English
with foreigners’. The study highly recommends enhancing the conditions and quality

of the EFL teacher education programs in Turkey.
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INTRODUCTION



The issue of non-pathological Foreign Language (FL) attrition, defined as FL
learners’ loss of their linguistic knowledge or skills when they end or stop their formal
language learning (Bardovi-Harlig & Stringer, 2010; Bar- dovi-Harlig & Burghardt,
2020; De Bot & Weltens, 1995; Moorcraft & Gardner, 1987; Oxford, 1982; Schmid &
Mehotcheva, 2012), has been widely discussed and inves- tigated since the 1980s
(Bahrick, 1984; Bardovi-Harlig & Stringer, 2010; A. D. Cohen, 1989; De Bot &
Weltens, 1995; Gardner, Lalonde, & Macpherson, 1985; Gard- ner, Lalonde,
Moorcroft, & Evers, 1987; Kuhberg, 1992; Nakuma, 1997; Schmid & Mehotcheva,
2012; Szupi- ca-Pyrzanowska, 2016; Weltens, 1987). Even though it is not still
completely clear what factors cause or contribute to language attrition, both personal
and external factors can contribute to FL attrition (Schmid, 2011; Schmid &
Mehotcheva, 2012). Among the former are “age, age at the onset of attrition,
attained proficiency,” “attitude and motivation”, (Schmid & Mehotcheva, 2012, p.
113), and “contact with the language” (Schmid & Mehotcheva, 2012, p. 115); among
the latter are “time since onset of attrition,

language contact and use and/or length of exposure to the language” (Schmid &
Mehotcheva, 2012, p. 113). Lan- guage disuse, or non-use, is one of the most key
factors of language attrition (Bardovi-Harlig & Stringer, 2010; Gardner et al., 1985;
Schmid & Mehotcheva, 2012).

English language attrition seems to be a problem of English as a Foreign Language
(EFL) graduates in Turkey. The Turkish EFL learners generally demonstrate that
they can understand English but cannot speak in English (Kogar & Bedir, 2014). As
Coskun (2016) stated, “The saying ‘| can understand English but | can’t speak’ is so
commonly used by Turkish people that it would be fair to state that not being able to
speak English has almost become a syndrome in society.” (p. 1). Additionally,
although English, as a foreign language (henceforth, EFL) in Turkey has been
considered as one of the most essential skills to acquire and “has been taught at
earlier stages in primary schools since 1997” (Kizildag, 2009, p. 188), the maijority
of the Turkish people cannot speak English. English proficiency of the Turks, in
general, is not good at all (Botica, 2019; Celebi, 2006; Isik, 2008; Kirkgdz, 2009;
Sak, 2012). In 2019, Turkey was ranked 79" out of 100 countries/regions in the EF
English Proficiency Index as the world’s largest ranking of countries and regions by

English skills. In the list of countries by English-speaking population, which was last



updated on August, 15", 2020 on Wikipedia, about 17% of the Turkey’s population
can speak English.

Several studies have already revealed the causes of the challenges of speaking
English in Turkey. The old-fashioned grammar-based teacher-centered English
teaching approach has been the most frequently cited cause of the challenges of
speaking English in Turkey (Cogkun, 2016; Dincer & Yesi- lyurt, 2013; Gengoglu,
2011; Giiney, 2010; Karaata, 1999; Ozsevik, 2010; Tokdz-Goktepe, 2014). Then,
lack of skilled fluent English teachers and quality education to train them (Sak,
2012), use of Turkish language instead of English by the teachers in EFL classes
(Coskun, 2016), learners’ lack of motivation to speak English (Dinger & Yesilyurt,
2013), learners’ fear of speaking English or being criticized and evaluated
negatively (Coskun, 2016; Dinger & Yesilyurt, 2013; Oztirk & Gurbilz, 2014;
Savascl, 2014; Tok, 2009), learners’ lack of exposure to authentic English and their
lim- ited speaking practice opportunities outside the classroom (Cogskun, 2016;
Dinger & Yesilyurt, 2013; Tokdz-Goktepe, 2014), and the EFL course books which
do not include colloquial English and neglect the speaking skill (Coskun, 2016;
Sarag, 2007) were mentioned as the factors negatively affecting the EFL learners’
speaking proficiency in Turkey.

Considering the mentioned context of Turkey, English will probably be forgotten
once it is not used or studied any- more by the EFL graduates because literature
has indicated that the most common causes of FL attrition are the strength and
quality of FL learning, motivational factors causing acquisition, and the way the
learned language is used (Lam- bert & Freed, 1982; Weltens & Cohen, 1989).
Further, pro- ductive skills are more prone to attrition than receptive ones
(Al-Sulaiman, 2020; Hakuta & D’Andrea, 1992; Weltens & Grendel, 1993). However,
the Turkish researchers have been more concerned with English language use than
lan- guage loss so far. In Turkey, English language attrition is an under-investigated
area of research.

Although some scholars believe in the occurrence of lan- guage loss or attrition, De
Bot and Weltens (1995) suggested that when a language is acquired, it is never lost.
What hap- pens is that when a foreign language is not studied or used for a period
of time, the foreign language elements in knowl- edge may not be readily available
(De Bot & Weltens, 1995). There can be some remedies for language attrition

(Neisser, 1984; Szupica-Pyrzanowska, 2016).



Therefore, Kopke (2007) argued that “the issue of lan- guage use and contact
certainly needs to be investigated further in the context of attrition” (p. 25).
Furthermore, as Schmid and Mehotcheva (2012) argued, in a society which people
spend time, money, and effort on learning a FL, understanding about what causes
and contribute to FL attrition is really important. Moreover, as Schmid and
Mehotcheva (2012) put it, “research on FL attrition can have implications not only
directly for FL teaching and learning but also for more theoretical linguistic aspects.”
(p. 103). Additionally, as Cohen (2018) pinpointed, more energy is spent helping
learners learn language than to maintain what they have learned, and he
recommended that teachers and learners be alerted to strategies for preventing
attrition.

Some researchers have already explored the problem of first language (L1) (i.e.,
Turkish) attrition among the Turk- ish people (Karayayla & Schmid, 2019; Kasap,
2015; Yildiz & Koyuncuoglu, 2017). Nonetheless, to the best knowledge of the
researcher of the current study, no study has been published exploring the English
language attrition among the EFL graduates in Turkey. As a result, this study
attempts to partially fill in this research gap in Turkey. The present study addresses

the following questions:

1. Is there a statistically significant correlation between the period of English
non-use and the attrition of the oral communicative ability of Turkish EFL

graduates?

2. Is there a statistically significant correlation between the age and the attrition of

the oral communicative ability of Turkish EFL graduates?

3. What are the most used techniques for preventing the attrition of the oral

communicative abilities of Turkish EFL graduates?
METHOD

Research Design

This research has a quantitative correlational design. The convenience sampling

was utilized in this study.



Participants

The 153 participants in this study included 96 female and 57 male Turkish EFL
graduates who lived in Turkey. Their native language was Turkish, and their L2 was
English. They all held bachelor's degree in Applied Linguistics, Transla- tion
Studies, English Literature, Linguistics, and other majors. The mean age of the
subjects was (33.75), ranging from 24 to 51 years. The time lapse between their
gradu- ation and participation in this study ranged between 1 to 29 years. None of
them had been teaching English during the mentioned time lapse. Table 1 indicates

a summary of participants’ background characteristics
Instruments

A test of oral communicative ability was used in this study. The questions were
compiled from Levels 2, 3, and 4 of the book Real Listening and Speaking by Logan
and Cra- ven (2008) as well as (Craven, 2008a 2008b) respectively. For more
information on the used test, see Appendix A. The Audioscript of the questions are

also provided in Appendix

Table 1. Participants’ background information

Frequency Percentage

Gender

Female o6 62.7

Male 57 37.3
Major

Applied Linguistics 23 15.0

Translation Studies 37 24.2

English Literature 49 32.0

Linguistics 40 26.1

Other 4 2.6
Years Since Graduation

Mean 10.41

SD T7.867
HMoe

MMean 33.75

SD T7.553

B. Moreover, among the “Sample Assessment Rubrics” of New York State
Education (n.d.), the Spontaneous Conver- sation Rubric was utilized to assess the

participants’ perfor- mance on the oral communicative ability test. However, the



rubric was modified by omitting the Vocabulary section to match the requirements of
the test. For more information on the used rubric, see Appendix C. Additionally, a
check- list, which included 20 ‘Language Maintenance Strategies’ was prepared by
the Google Forms; the list was prepared using the ideas gotten from
Ostovar-namaghi and Rahma- nian (2017) as well as Al-Sulaiman (2020). The
mentioned checklist is available in Appendix D. Further, the Skype computer
application was used to administer and record the oral communicative ability test
was scored independently by two raters: the researcher and a colleague who held
master’s degree in Applied Linguistics and was a professional researcher. Each
rater used the mentioned rubric and graded the participants’ performance out of 20.

The final score consisted of the aver- age score of the two raters.

Data Collection Procedure

After the oral communicative ability test was prepared, the researcher searched the
Turkish EFL graduates out via Linkedln and Facebook. Moreover, the email
addresses of several EFL graduates were obtained either from their uni- versities or
via their friends. The invitation to participate in the study was sent to 201 Turkish
EFL graduates. A hun- dred and sixty-three people consented to take part and the
researcher guaranteed their anonymity.

Ten out of 163 subjects agreed to participate in the test-re- test process to validate
the oral communicative ability test, and the rest (153 subjects) participated in the
study. The pre- pared test of oral communicative ability was administered twice
(after a lapse of 12 days) to the group of ten individuals (Hatch & Lazaraton, 1991);
subsequently, the reliability of the test was measured running the Pearson
correlation. The time lapse of 12 days was decided based on Henning (1987, as
cited in Hatch & Lazaraton, 1991), which recommended that “the time lapse should
be less than two weeks” (p. 532). Then, the date and time of doing the test were
sched- uled at each participant's convenience. Afterwards, the researcher
connected the participants individually via Skype and administered the test. The
duration of the whole process varied among the participants, but the maximum
duration was nearly 25 minutes. The variation was mainly because of the differences
in participants’ fluency in spo- ken English. Each subject's participation was

recorded for further analyses.



Following that, the link of the form, entitled ‘Language Maintenance Strategies’, was
sent to the participants either by email or their WhatsApp accounts at each
participant’s convenience. They checked the language maintenance strat- egies
which they either pursued or would like to adopt and submitted the list to the
researcher. In order to prevent the possibility of the researcher’s bias and

considering the rater reliability, each oral communicative

RESULTS

Estimating the Reliability

The Cronbach alpha coefficient, utilized to measure the reli- ability of the oral
communicative test as well as the inter- rater reliability, were .991 and .993

respectively.

Correlation between the Period of English Non-use and the Attrition of the Oral

Communicative Ability

To investigate the probable relationship between the Turkish EFL graduates’ period
of English non-use and their attrition of the oral communicative ability, first the
preliminary anal- yses were performed to ensure no violation of the assump- tions
of normality, linearity, and homoscedasticity.; the value of kurtosis statistics was
-1.128, so it was not within +/-1; in addition, the result of the Shapiro-Wilk test was
.000, so it was lower than .05. It was concluded that the assumption of normality
was violated based on Thode (2002), Lar- son-Hall (2010), Phakiti (2010), and
Pallant (2016). As a result, Spearman’s rho was utilized to explore the correlation
between the period of English non-use and the attrition of the oral communicative
ability.

There was a strong negative correlation between the period of English non-use and
the Turkish EFL graduates’ oral communicative ability total score, r=-.753, n = 153,
p = .000 < .01 (Cohen, 1988). In other words, the more years passed since the
participants’ graduation, the more impaired their level of oral communicative ability

was.



Correlation between the Age and the Attrition of the Oral Communicative
Ability

The Spearman’s rho was conducted to seek for the probable existence of the
correlation between the age and the attrition of the oral communicative ability
among the Turkish EFL gradu- ates.

There was a strong negative correlation between the Turk- ish EFL graduates’ age
and their oral communicative ability total score, r = -.725, n = 153, p = .000 < .01
(Cohen, 1988). In other words, the older they were, the more impaired their level of

oral communicative ability was.

The language maintenance strategies used by the Turkish EFL graduates

To find out what techniques the Turkish EFL graduates use or would like to adopt to
prevent the attrition of their lan- guage ability, the frequencies and percentages of
the items related to language maintenance strategies were calculated. Table 2

shows the results.



Table 2. The language mamtenance strategies used by the

Turkish EFL graduates

Strategy Frequency Percentage
Watching movies with its 101 66.0
corresponding subtitle m

English

Watching English 81 529
non-subtitled Movies

Watching English-speaking 73 477
Programs on TV Channels

Speaking 1n English with 45 294
Foreigners

Speaking English while 81 529
Traveling Abroad

Chatting online in English 73 477
with Foreigners

Speaking 1n English with 41 26.8
my friends 1n my country

Listening to English Songs 89 582
Listening to English News 69 451
Feading English Short 64 418

Stonies and Novels

As Table 2 shows, the item ‘watching movies with its corresponding subtitle in
English’ was the most frequent (66.0%), followed by “listening to English Songs
(58.2%). ‘Speaking in English with my friends in my country’ was the least frequent
one (26.8%), and this was followed by ‘speak- ing in English with foreigners’
(29.4%).

DISCUSSION AND CONCLUSION

This study found strong negative correlations between years since graduation and
the Turkish EFL graduates’ oral com- municative ability as well as their ages and
their mentioned ability. These findings are consistent with some of the similar
previously done studies worldwide in other contexts, such as Gardner et al., (1987)
and Al-Sulaiman, (2020).

However, generalizing the findings from the earlier stud- ies on FL attrition to the

current one might be impossible due to the fact that the characteristics of the



language ped- agogy and learning method used in the context of Turkey as well as
the Turkish EFL graduates’ social and individual differences could affect the attrition
of their English oral communicative ability. As was stated in the Introduction, in
Turkey, English is taught exclusively in formal settings of classrooms where there is
limited authentic input. Speaking and use of the language is also limited to the
classroom and each individual can have limited opportunities for authentic real-life
use of English (Cogkun, 2016; Dinger & Yesilyurt, 2013; Gengoglu, 2011; Guney,
2010; Karaata, 1999; Ozse- vik, 2010; Tok6z-Goktepe, 2014).

Furthermore, some similarities have been found between the language maintenance
strategies which Turkish EFL graduates adopt or would like to utilize, and the ones
employed by the subjects in Ostovar-namaghi and Rahma- nian’s (2017) as well as
Al-Sulaiman’s (2020) studies. As for the context of Turkey, this study showed that
speaking in English with friends in Turkey was the least frequent one (26.8%), and
this was followed by ‘speaking in English with foreigners’ (29.4%). Based on the
previously done stud- ies, the reason can be their anxious feeling while speaking
English, (Coskun, 2016; Dinger & Yesilyurt, 2013; Oztiirk & Giirbliz, 2014; Savascl,
2014; Tok, 2009), and lack of knowledge about English culture (Coskun, 2016).
Moreover, the old-fashioned grammar-based teacher-centered English teaching
approach can definitely cause the challenges of speaking English in Turkey
(Coskun, 2016; Dinger & Yesi- lyurt, 2013; Geng¢ogdlu, 2011; Guney, 2010; Karaata,
1999; Ozsevik, 2010; Tokdz-Goktepe, 2014).

Further, as the literature revealed, English teachers in Turkey are not entirely
familiar with the Communicative Language Teaching (CLT) and follow the traditional
teach- er-centered grammar teaching method (Gengoglu, 2011; Gilney, 2010;
Kirkgoz, 2007; Ozsevik, 2010; Uysal & Bar- dakgi, 2014). Therefore, if the English
teachers in Turkey perfectly learn about the CLT approach and do not follow the
traditional teacher-centered grammar teaching method, the conditions can improve.

Additionally, lack of skilled fluent English teachers and quality education to train
them (Sak, 2012), as well as use of Turkish language instead of English by the
teachers in EFL classes (Cogkun, 2016) were mentioned as two key factors
affecting the English speaking ability of the Turkish stu- dents and people. In
addition, literature already revealed the weaknesses of EFL teacher education in
Turkey. The weak- nesses include lack of “a clear-cut philosophy of teacher

education” (Karakas, 2012, p. 8), lack of “systematic plan- ning and scientific



research on training needs of teachers due to the non-functional organizational
structure and under qualified personnel of the Ministry of Education’s in-service
training department.” (Uysal, 2012, p. 19), an absence of “a comprehensive,
current, and consistent conceptual frame- work that is informed by current L2
learning and teaching and teacher education research ... Second, there seems to
be a lack of focus on a background in linguistics and SLA” (Mahalingappa & Polat,
2016, p. 8), not following a holistic and an experiential approach, in which a variety
of tech- niques are applied (Bayrakci, 2009; Karakas, 2012), not supporting the
Turkish teachers of English by any feedback or evaluation system (Bayrakci, 2009;
Ozer, 2004; Uysal, 2012), the limited hours allocated to practically oriented courses,
such as teaching practice (Coskun & Daloglu, 2010; Sanli, 2009; Seferoglu, 2006),
and not including “a reflective practice component” (Karakas, 2012, p. 10). Con-
sequently, if the EFL teacher education programs in Tur- key improves, the quality
of the EFL teachers’ teaching, as well as the oral communicative ability of the
Turkish EFL learners improve, which may also reduce the probability of language
attrition.

Even though this study is informative about the attrition of oral communicative
ability among Turkish EFL gradu- ates, there is no denying that it has some
shortcomings and further research is needed to enlighten the EFL experts in the
context of Turkey on how to pursue the mentioned matter.

For example, a bigger sample size will contribute to more generalizability in the
results. Additionally, further research is needed to discover the various internal or

external factors of attrition, other than age and language non-use.

REFERENCES

Al-Sulaiman, R. S. (2020). Attrition of oral communicative ability among Saudi EFL
graduates: A study in Qassim University. English Language Teaching, 13(5), 25-33.
https://doi.org/10.5539/elt.v13n5p25

Bahrick, H. P. (1984). Fifty years of second language at- trition: Implications for
programmatic research. The Modern Language Journal, 68(2), 105—-118. https://doi.
org/10.2307/327136



Bardovi-Harlig, K., & Stringer, D. (2010). Variables in sec- ond language attrition:
Advancing the state of the art. Studies in Second Language Acquisition, 32, 1-45.
https://doi.org/10.1017/S0272263109990246

Bardovi-harlig, K., & Burghardt, B. (2020). Preventing at- trition and promoting
retention. Language Teaching Research Quarterly, 19, 66-81. Retrieved from
https:// files.eric.ed.gov/fulltext/EJ1269456.pdf

Bayrakci, M. (2009). In-service teacher training in Japan and Turkey: A comparative
analysis of institutions and prac- tices. Australian Journal of Teacher Education,
34(1), 9-22. https://doi.org/10.14221/ajte.2009v34n1.2

Botica, V. (2019). Why can’t Turks speak English?! Re- trieved August 15, 2020,

from http://evsinizmir.com/ why-cant-turks-speak-english/

Celebi, M. D. (2006). Turkiye’de anadili egitimi ve ya- banci dil dgretimi. Erciyes
Niversitesi Sosyal Bilim- ler Enstitlisi Dergisi, 2(21), 285-307. Retrieved from
http://www.acarindex.com/dosyalar/makale/acarin- dex-1423879786.pdf

Cohen, A. D. (1989). Attrition in the productive lexicon of two Portuguese third
language speakers. Studies in Sec- ond Language Acquisition, 11(2), 135-149.
https://doi. org/10.1017/S0272263100000577

Cohen, A. D. (2018). Reflections on a career in second lan- guage studies:
Promising pathways for future research. L2 Journal, 10(1), 1-19.
https://doi.org/10.5070/ L210136653

Cohen, J. W. (1988). Statistical power analysis for the be- havioral sciences (2"

ed.). Hillsdale, NJ: Lawrence Er- Ibaum Associates.


http://evsinizmir.com/
http://www.acarindex.com/dosyalar/makale/acarin-
http://www.acarindex.com/dosyalar/makale/acarin-

Coskun, A. (2016). Causes of the ‘I can understand English but | can’t speak’
syndrome in Turkey. |-Manager’s Journal on English Language Teaching, 6(3),
1-12. https://doi.org/10.26634/jelt.6.3.8174

Coskun, A., & Daloglu, A. (2010). Evaluating an English language teacher education
program through Peacock’ s model. Australian Journal of Teacher Education, 35(6),
24—42. https://doi.org/10.14221/ajte.2010v35n6.2

Craven, M. (2008). Real Listening and Speaking 4. Cam- bridge, UK: Cambridge

University Press.

De Bot, K., & Weltens, B. (1995). Foreign language attrition. Annual Review of
Applied Linguistics, 15, 151-164. https://doi.org/10.1017/S026719050000266X

Dinger, A., & Yesilyurt, S. (2013). Pre-service English teachers’ beliefs on speaking
skills based on motiva- tional orientations. English Language Teaching, 6(7), 88-95.
https://doi.org/10.5539/elt.v6n7p88

Farrell, T. S. C. (2007). Reflective language teaching: From

research to practice. London, UK.: Continuum.

Farrell, T. S. C. (2018). Reflective language teaching: Prac- tical applications for
TESOL teachers. London, UK.: Bloomsbury.

Farrell, T. S. C. (2019). ‘My training has failed me’: Incon- venient truths about
second language teacher education (SLTE). TESL-EJ: The Electronic Journal for
English as a Second Language, 22(4), 1-16. Retrieved from
http://tesl-ej.org/pdf/ej88/a1.pdf

Gardner, R. C., Lalonde, R. N., & Macpherson, J. (1985). Social factors in second
language  attrition.  Language Learning, 35(4), 519-540. https://doi.
org/10.1111/j.1467-1770.1985.tb00359.x


http://tesl-ej.org/pdf/ej88/a1.pdf
http://tesl-ej.org/pdf/ej88/a1.pdf

Gardner, R. C., Lalonde, R. N., Moorcroft, R., & Evers, F. T. (1987). Second
language attrition: The role of motivation and use. Journalof Language and Social
Psychology, 6(1), 29-47. https://doi.org/10.1177/0261927X8700600102

Gengoglu, G. (2011). Improving adult EFL learners’ speak- ing skills through
strategies-based instruction. [Unpub- lished master’s thesis]. Cukurova University,

Adana, Turkey.

Glney, I. (2010). An investigation into the causes of speak- ing problems
experienced by learners of English at ter- tiary level. [Unpublished master’s thesis].

Canakkale Onsekiz Mart University. Canakkale, Turkey.

Hakuta, K., & D’Andrea, D. (1992). Some properties of bi- lingual maintenance and
loss in in Mexican background students. Applied Linguistics, 13(1), 72-99.
https://doi. org/10.1093/applin/13.1.72

Hatch, E., & Lazaraton, A. (1991). The research manual: Design and statistics for

applied linguistics. Boston, US: Heinle & Heinle.

Isik, A. (2008). Yabanci dil egitimimizdeki Yanlislar nereden Kaynaklaniyor? Journal
of Language and Linguistic Studies, 4(2), 15-26. Retrieved from https://www.jlls.
org/index.phpl/jlis/article/view/62/62

Karaata, C. (1999). Developing the speaking skill of the stu- dents at Samanyolu
private high school. [Unpublished master’s thesis]. Hacettepe University. Ankara,

Turkey.

Karakas, A. (2012). Evaluation of the English language teacher education program
in Turkey. ELT Weekly, 4(15), 1-16. Retrieved from http://abs.mehmetakif.edu.
tr/lupload/0633_128 yayinDosya.pdf

Karayayla, T., & Schmid, M. S. (2019). First language at- trition as a function of age
at onset of bilingualism: First language attainment of Turkish-English. Language
Learning, 69(1), 106—142. https://doi.org/10.1111/ lang.12316


http://abs.mehmetakif.edu/

Kasap, S. (2015). A case study related to the first language attrition among
Kurdish-Turkish bilingual students in Turkey. Bingdél Universitesi Yasayan Diller
Enstitisii - Dergisi, 1(2), 67-81. Retrieved  from https://dergipark.
org.tr/tr/download/article-file/220234

Kirkgoz, Y. (2007). English language teaching in Turkey: Policy changes and their
implementations. RELC, 38(2), 216-228.
https://doi.org/10.1177/0033688207079696

Kirkgdz, Y. (2009). Globalization and English language policy in Turkey. Educational
Policy, 23(5), 663-684. https://doi.org/10.1177/0895904808316319

Kizildag, A. (2009). Teaching English in Turkey: Dialogues with teachers about the
challenges in public primary schools. International Electronic Journal of Elementary
Education, 1(3). Retrieved from https://files.eric.ed.gov/ fulltext/EJ1052035.pdf

Kdépke, B. (2007). Language attrition at the crossroads of brain, mind, and society. In
B. Képke, M. S. Schmid, M. Keijzer, & S. Dostert (Eds.), Language attrition: The-
oretical perspectives (pp. 9-38). John

Benjamins Pub- lishing Company. https://doi.org/10.1075/sibil.33.03kop Kosar, G., &
Bedir, H. (2014). Strategies-based instruction: A means of improving adult EFL
learners speaking skills.

International Journal of Language Academy, 2(3), 12—26. Kuhberg, H. (1992).
Longitudinal L2 attrition versus L2 ac- quisition in three Turkish children: Empirical

findings.

Second Language Research, 8, 138—154. https://doi.
org/10.1177/026765839200800203

Lambert, R. D., & Freed, B. F. (1982). The loss of language skills. Rowley, Mass:
Newbury House Publishers.

Larson-Hall, J. (2010). A guide to doing statistics in second language research using
SPSS. New York, NY: Rout- ledge.



List of countries by English-speaking population. (2020). Wikipedia, the free
encyclopedia. Retrieved August 16, 2020, from
https://en.wikipedia.org/wiki/List_of coun- tries_by English-speaking_population
Logan, S., & Craven, M. (2008). Real Listening and Speak- ing 2. Cambridge, UK:
Cambridge University Press.

Mahalingappa, L. J., & Polat, N. (2016). English language teacher education in
Turkey: Policy vs. academic stan- dards. European Journal of Higher Education,
3(4), 371- 383. https://doi.org/10.1080/21568235.2013.832348

Moorcraft, R., & Gardner, R. C. (1987). Linguistic factors in second language loss.
Language Learning, 37(3), 327— 340.
https://doi.org/10.1111/j.1467-1770.1987.tb00574.x Nakuma, C. (1997). A method

for measuring the attrition of communicative competence: A pilot study with Spanish

L3 subjects. Applied Psycholinguistics, 18(2), 219-235.
https://doi.org/10.1017/S014271640000998X

Neisser, U. (1984). Interpreting Harry Bahrick’s discovery: What confers immunity
against forgetting? Journal of Experimental Psychology: General, 113(1), 32-35.
https://doi.org/10.1037/0096-3445.113.1.32

Nergis, A. (2011). Foreign language teacher education in Turkey: A historical
overview. In Sciences, Procedia So- cial and Behavioral (Vol. 15, pp. 181-185).
https://doi. org/10.1016/j.sbspro.2011.03.070

Ostovar-namaghi, S. A., & Rahmanian, N. (2017). Exploring EFL learners’
experience of foreign language proficiency maintenance: A phenomenological study.
International Journal of Applied Linguistics & English Literature, 7(1), 32-38.
https://doi.org/10.7575/aiac.ijalel.v.7n.1p.32

Oxford, R. L. (1982). Research on language loss: A review with implications for
foreign language teaching. The Modern Language Journal, 66(2), 160—169.
https://doi. org/10.2307/326385


https://doi.org/10.1080/21568235.2013.832348

Ozer, B. (2004). In-service training of teachers in Tur- key at the beginning of the
2000s. Journal of In-Service  Education, 30, 89-100. https://doi.
org/10.1080/13674580400200238

Ozsevik, Z. (2010). The use of communicative language teaching (CLT): Turkish
EFL teachers’ perceived dif- ficulties in implementing CLT in Turkey. [Unpublished

master’s thesis]. University of lllinois, USA.

Oztirk, G., & Gurbiiz, N. (2014). Speaking anxiety among Turkish EFL learners:
The case at a state university. Journal of Language and Linguistic Studies, 10(1),

1-17. Retrieved from https://www jlIs.org/index.php/ jlls/article/view/178

Pallant, J. (2013). SPSS survival manual: A step by step guide to data analysis
using IBM SPSS (5" ed.). Berk- shire, England: Open University Press.

Phakiti, A. (2010). Analysing quantitative data. In B. Pal- tridge & A. Phakiti (Eds.),
Continuum companion to re- search methods in applied linguistics (pp. 39—49).

New York, NY: Continuum Companions.

Sak, G. (2012, May 26). Why can’t Turks speak English yet? Retrieved August 15,
2020, from https://www.hurri- yetdailynews.com/opinion/guven-sak/why-cant-turks-
speak-english-yet-21639

Sample assessment rubrics - New York State Education. (n.d.). Retrieved from
http://www.nysed.gov/common/

nysed/files/programs/world-languages/lotecassess.pdf

Sanli, $. (2009). Comparison of the English language teaching (ELT) departments’
course curricula in Turkey’ s educa- tion faculties. In World Conference on
Educational Scienc- es: Procedia Social and Behavioral Sciences (Vol. 1, pp.
838-843). https://doi.org/10.1016/j.sbspro.2009.01.150

Sarag, G. (2007). The use of creative drama in developing the speaking skills of

young learners. [Unpublished master’s thesis]. Gazi University. Ankara, Turkey.


http://www.jlls.org/index.php/
http://www.jlls.org/index.php/
http://www.nysed.gov/common/
http://www.nysed.gov/common/

Savasci, M. (2014). Why are some students reluctant to use L2 in EFL speaking
classes? An action research at ter- tiary level. Procedia - Social and Behavioral
Scienc- es, 116(21), 2682—2686. https://doi.org/10.1016/j.sb- spro.2014.01.635

Schmid, M. S. (2011). Language attrition. Cambridge, UK: Cambridge University

Press.

Schmid, M. S., & Mehotcheva, T. (2012). Foreign language attrition. Dutch Journal
of Applied Linguistics, 1(1), 102—124. https://doi.org/10.1075/dujal.1.1.08sch

Seferoglu, G. (2006). Teacher candidates’ reflections on some components of a
pre-service English teacher ed- ucation programme in Turkey. Journal of Education
for Teaching: International Research and Pedagogy, 32(4), 369-378.
https://doi.org/10.1080/02607470600981953

Szupica-Pyrzanowska, M. (2016). Language attrition — im- plications for second /
foreign language acquisition. Lingwistyka Stosowana, 16(1), 109—-120. https://doi.
org/10.32612/uw.20804814.2016.1.pp.109-120

The world’s largest ranking of countries and regions by English skills. (2019). EF
EPI: EF English Proficiency Index. Retrieved August 15, 2020, from https://guides.
himmelfarb.gwu.edu/c.php?g=27779&p=170342

Thode, H. J. (2002). Testing for normality. New York, NY: Marcel Dekker.

Tok, H. (2009). EFL Learners’ communication obstacles. Electronic Journal of Social
Sciences, 8(29), 84-100. Retrieved from https://www.acarindex.com/dosyalar/
makale/acarindex-1423879078.pdf

Tokoz-Goktepe, F. (2014). Speaking problems of 9th grade high school Turkish
learners of L2 English and possible reasons for those problems: Exploring the
teachers and student’s perspectives. Procedia-Social and Behavioral Science,
116(21), 1875-1879. https://doi.org/10.1016/j. sbspro.2014.01.487


http://www.acarindex.com/dosyalar/

Uysal, H. H. (2012). Evaluation of an in-service training program for primary-school
language teachers in Tur- key. Australian Journal of Teacher Education, 37(7),
14-29. https://doi.org/10.14221/ajte.2012v37n7.4

Uysal, H. H., & Bardakg¢i, M. (2014). Teacher beliefs and practices of grammar
teaching: Focusing on meaning, form, or forms? South African Journal of
Education, 34(1-16). Retrieved from http://www.sajournalofeduca-

tion.co.za/index.php/saje/article/view/882/401

Weltens, B. (1987). The attrition of foreign-language skills: A literature review.
Applied Linguistics, 8(1), 22—38. https://doi.org/10.1093/applin/8.1.22

Weltens, B., & Cohen, A. D. (1989). Language attrition re- search: An introduction.
Studies in Second Language Acquisition, 11(2), 127-133. https://doi.org/10.1017/
S0272263100000565

Weltens, B., & Grendel, M. (1993). Attrition of vocabulary knowledge. In R.
Schreuder & B. Weltens (Eds.), The bilingual lexicon (pp. 135-156). John
Benjamins Pub- lishing Company. https://doi.org/10.1075/sibil.6.08wel

Yildiz, Y., & Koyuncuoglu, H. (2017). The attrition of Turkish as a third language: A
preliminary case study investiga- tion. ITL- International Journal of Applied
Linguistics, 168(2), 278-304. https://doi.org/10.1075/itl.16006.yil

APPENDIX A b) Maintaining a Conversation and Asking

Oral Communicative Ability Test Follow-up Questions)

1) Socializing Imagine 5 people talk to you at the party.

a) Starting a Conversation Listen to their statements (a-e). Respond with

follow-up questions.
2) Eating Out

(Talking about what you ate at a restaurant)

Imagine you meet 4 new people at a party.
Listen

and answer their questions.



Think about the last time you went to a
restaurant. Listen and answer the 7
questions.

3) Travel

a) Offering Travel Tips

Imagine you are in your hometown and a
tourist asks you 6 questions (a-f). Listen and
reply, using your own ideas.

b)  Asking for Detailed Information to Book
a Trip Imagine you are on holiday in India
and an Indian tour guide is trying to sell you
an excursion. Using the prompts below (a-e),
ask questions, and then you will hear the tour
guide’s response to each of your questions.
a. How long? b. Where / leave
from?

c. What time / leave? d. What /
included?

e. Hidden extras?

4) Shopping

a) Asking about Products in Detail
Imagine you want to buy a smart phone. Use
the prompts below. Use a to answer the
clerk’s question and use the prompts b-e to
ask questions. Then, you will hear the clerk’s
answers.

a. look for / smart phone

b. have / a closer look?

c. happens / press this button?

d. keypad /for?

e. blue button / do?

b) Bargaining

Imagine you are at a market. Listen. Accept
an offer and reject the other one.

5) Healthcare

a) Describing Symptoms

Think of a minor illness. Imagine you have a
minor illness and are at the doctor’s. Listen
and answer the doctor’s questions (a-f).

b) Understanding the Diagnosis

Imagine you are at the doctor’s. Listen to the
doc- tor’s instructions and then repeat the
information back to the speaker to check you

have understood.

6) Bureaucracy

(Giving

Explanations)

Picture this:

You are studying sociology at university in
Canada. You need to get a job to support
yourself for the next year while you study.
You have found a job in a local restau- rant,
but you need a work permit to work off
campus. You haven’t got a Social Insurance
Number.

Now, imagine you are having an interview
with an immigration official. Listen to 5
questions and answer each one as clearly

and precisely as you can.

APPENDIX B

Oral Communicative Test Audio script

1) Socializing



a) Starting a Conversation
What do you do?

The food’s good, isn’t it?

How long have you lived

here? Do you know anyone

here?

This is a nice house, isn’t it?

b)  Maintaining a Conversation and

Asking Follow-up Questions)

a. | read a book at the weekend, but it was
terrible.

b. My sister’s just had a baby.

c. | used to do a lot of sport, you know, when
| was younger.

d. | haven’ seen my parents for a long time.
e. I'm going to go to the city center this

afternoon.

2) Eating Out

(Talking about what you ate at a restaurant)
a. When did you last go to a restaurant?
b. What type of restaurant was it?

c. Did you have a starter? What was it?
d. Did you have a dessert? What was it?
e. What did you eat for the main course?
f. What's it made with?

g. Did you enjoy it?

3) Travel

a) Offering Travel Tips

a. Can you recommend a good place to
stay?

b. Is it worth hiring a car?

c. Do you know a nice place to eat?

d. Where can | change money?
e. What’s a good way to spend an evening?

f. Where are the best places to go shopping?

b) Asking for Detailed Information to Book a
Trip

a. Do you want to go on a night cruise?

b. Just two hours.

c. We'll pick you up by bus outside the hotel.
d. At six o’clock tomorrow night.

e. Bus to and from the hotel, and the cruise.
f. Dinner isn’t included, but you get one free
drink.

4) Shopping

a) Asking about Products in Detall

- Can | help you?

a

- Right, well this one is pretty popular.
b

- Sure. Here you are.
c

- That switches it on.
d

That'’s for typing messages, like emails
and notes.
e

- It switches on the wireless internet
connection.

b) Bargaining and Reaching an
Agreement
a. You can have the desk for $45.

b. Ok. You can have this Rolex watch for
$390.



How’s that?

5) Healthcare

a) Describing Symptoms

a. What seems to be the trouble?

b. Do you know when it started?

c. How long have you been feeling like this?
d. What symptoms have you got?

e. Are you feverish?

f. Have you been taking anything for it?

b) Understanding the Diagnosis

This is a prescription for some medicine that
should help sort it out. Take two tablets three
times a day, before meals.

6) Bureaucracy

- You are a student here. What are you
studying?

a

- Why do you want to work?

b

- How long are you going to be studying here
for?

c

- Have you found a job already?

d

Have you got a Social Insurance Number?

APPENDIX C

Spontaneous Conversation Rubric

Comprehension: The ability to understand
what is said to the speaker.
2 Shows ability to understand the target

language when spoken at a somewhat

normal rate of speed, with only one repetition
or rephrasing, if necessary.

1 Can understand the target language when
spoken at a somewhat normal rate of speed,
with more than one repeti- tion or rephrasing.

0 Does not seem to understand the target
language.

Pronunciation: Pronouncing words in such a
way that native speaker would understand

what is being said.

2 Can be understood in the target language,
but may make few or minor errors. Makes an
effort to sound “native,” i.e., uses target
language speech patterns, intonation, and
phrasing.

1 Can be understood in target language, but
may make one or two major errors and/or
has some interference from English
language speech sounds, patterns, and
rules.

0 Makes major errors and/or uses English
pronunci- ation rules to speak in the target
language, or doesn’t/can’t respond.
Fluency: Easy, smooth flow of speech,
within a reason- able amount of time (15-20

seconds).

2 Has a generally smooth flow, with

self-correction

and little hesitation.
1 Speaks slowly, using hesitant or halting

speech.



0 Makes no attempt or shows constant
hesitation.

Grammar: Word order and sentence

structures in the target language.

2 Demonstrates good use of grammatical

structures. Makes no grammatical errors, or

a few minor grammatical errors that do not

interfere with communication.

1 Uses a range of grammatical structures,

but may make several grammatical errors

that do not interfere with communication.

0 Makes many grammatical errors that
negatively  affect communication, or

doesn’t/can’t respond.

APPENDIX D

Language Maintenance Strategies

To prevent the attrition of my English

language sKkills, | / I'd like to ...

e watch movies with its corresponding
subtitle in English

e watch English non-subtitled movies

e watch TV programs on
English-speaking channels

e review my previously learned materials

study commercial materials to
develop my English lan- guage skills
study the contents of English learning
channels on Tele- gram

study the contents of English learning
websites

practice English using the applications
which can be

installed on PC or cell phone

attend free discussion groups online
speak in English with foreigners
speak English while traveling abroad
speak in English with my friends in my
country

chat in English with foreigners
correspond with native speakers of
English

correspond with non-native speakers
of English

listen to English songs

listen to English news on radio or
online

listen to audiobooks or podcasts

think or talk to myself in English

read English short stories or novels

other ...






