AHOTALISA HABUYAJIBHOI JUCHUIIJIITHU

1. Ha3pa nHaBuaabHoi aucuumiainm — CydacHl TEXHOJIOTIi HaBYAHHS
aHriicekoi sk iHo3emHOi MoBU (Modern Technologies of Teaching English to
Speakers of Other Languages)

2. Bua (craryc) HaBYAbHOIL AUCHUILTIHN — BHOIpKOBA

3. OcsiTHiii piBenb — [lepinii (OakanaBpChbKHii) pIBEHb

4. I'any3s 3Hanb — A — OcBita

5. Cneniaasnictb — A4 — Cepennst ocsita. Cnemianizamis A4.021
Cepenns ocBita (AHIIINICEKa MOBa Ta 3apyOlXKHa JIiTepaTypa)

6. MeTa HABYAJILHOI M CIUITIHA:

Meroro auctuIUIiHA € (opMyBaHHS y MaWOyTHIX YUYMUTENIB aHDIIHCHKOT
MOBHU TMPEIMETHO-METOJUYHOI KOMIETEHTHOCTI IUIAXOM O3HAMOMJIEHHS iX 13
TEOPETUYHUMHU OCHOBAMH Ta TMPAKTUYHHWMHU AaCIEKTaMU HaBYAHHS AHIIIIMCHKOI
MOBH SIK 1IHO3EMHOI{ 13 3aCTOCYBaHHSIM CYyYaCHUX TEXHOJIOT1H.

7. 3aBIaHHA HABYAJbHOI JUCIUILIIHA:

® O3HANOMHTH CTYIEHTIB 13 TEOPETUYHUMHU 3acajaMU Cy4acHUX MIiAXOMIB 1
TEXHOJIOT1 HaB4YaHHS aHMIilchbkoi MoBU sk 1HO3emHOi (TESOL) vy
3aKjIa/Iax 3arajbHoOi CepeaHbOT OCBITH;

e cdopMyBary BMiHHS J0OUpaTH, OOTPYHTOBYBATH Ta 3aCTOCOBYBATH CydYacHi
METOIM 1 TEXHOJOrli HaBYaHHSA YCiX BHJIB MOBJICHHEBOI MisUTBHOCTI
(aymitoBaHHS, TOBOPIHHS, YWTaHHSA, MUCHMO) BIAMOBIAHO JO PIBHA Ta
BIKOBUX OCOOJIMBOCTEH YUHIB;

® HABUUTH pO3poONsATH 3aco0u  (OPMYBAJILHOIO Ta  MiJICYMKOBOTO
OLIIHIOBaHHS, y3romkeHi 3 aeckpunrtopamu CEFR ta crangapramu Hosoi
YKPAIHCBKOI LIKOJIN;

e cdhopmyBatMd  BMIHHS  YOPaBISITH  HAaBYAJbHUM  CEPEIOBUIIEM:
OpraHi3oByBaTH TpOCTip, 3abe3nedyBatd e€(PEKTUBHY  B3a€EMOIIO,
MIATPUMYBAaTH MOTHBAIIIIO Ta €MOIMINHUN JOOPOOYT yUHIB.

8. 3MicT HABYAJIBLHOI JTMCHUILIIHN:

Po3xin 1. Foundations of TESOL: Approaches, Methods & the Language
Learner

Tema 1.1. Contemporary TESOL frameworks: CLT, TBL, PPP, CLIL,
Lexical Approach Overview of major communicative and task-based
frameworks underpinning modern ELT. Communicative Language Teaching
(CLT) — principles and classroom realisation. Task-Based Language Teaching
(TBLT): rationale, task design, sequencing. PPP as a practical lesson structure.
Content and Language Integrated Learning (CLIL). The Lexical Approach and
chunk-based instruction. Choosing and combining frameworks for the Ukrainian
HVIII context.

Tema 1.2. How learners acquire English: SLA insights for classroom teachers
Key principles of second language acquisition relevant to school teaching:



comprehensible input, interaction, output, noticing. Age and the Critical Period
Hypothesis: implications for primary vs secondary teaching. Individual
differences — aptitude, motivation, anxiety, learning styles. L1 influence and
transfer in Ukrainian EFL learners.

Tema 1.3. Learner diversity and differentiation in the EFL classroom
Understanding learner diversity in the Ukrainian school context: cognitive,
linguistic, socio-emotional, and cultural differences. Learning styles and multiple
intelligences — critical overview and classroom implications. Universal Design
for Learning (UDL) principles applied to EFL: multiple means of representation,
engagement, and expression. Scaffolding strategies for mixed-ability and
multilevel groups. Differentiation by task, outcome, support, and pace.

Tema 1.4. The professional identity of the English language teacher Teacher
roles in CLT: instructor, facilitator, monitor, co-communicator. Reflective practice
and teacher development. The CEFR and teacher language proficiency.
Professional standards in Ukraine (HYII guidelines, State Standard). Ethics of
the language classroom.

Po3zaia 2. Teaching Language Skills and Systems

Tema 2.1. Teaching listening and speaking: from controlled to fluent
communication Listening subskills: listening for gist, detail, inference.
Designing pre-, while-, and post-listening tasks. Speaking subskills: accuracy vs
fluency. Techniques for monologue and dialogue tasks. Drilling, information-gap
activities, role play, discussion. Error correction strategies in oral work.

Tema 2.2. Teaching reading and writing: text-based approaches Reading
strategies (skimming, scanning, intensive reading) and text types for school.
Designing reading tasks at A1-B1 levels. Writing as a process: brainstorming,
drafting, peer review, revision. Text types: descriptions, narratives, letters, simple
essays. Genre-based writing instruction.

Tema 2.3. Teaching vocabulary and grammar in context Principles of
vocabulary learning: depth vs breadth, collocations, word families. Presenting and
practising new lexis. Grammar as meaning-making: inductive vs deductive
instruction. Guided discovery and corpus-based approaches. Communicative
grammar practice. Balancing accuracy and fluency work.

Tema 2.4. Teaching pronunciation communicatively Phonemes, word stress,
sentence stress, connected speech, and intonation — practical focus.
Pronunciation in Ukrainian EFL: common difficulties.

Po3aia 3. Classroom Management for the English Language Classroom

Tema 3.1. Organising the physical and social learning environment Classroom
layout and seating arrangements for different activity types. Establishing rules,



routines, and procedures. Giving clear instructions in English. Transition
management. Timing and pacing lessons effectively. Managing mixed-ability and
multilevel classes.

Tema 3.2. Interaction patterns, teacher talk, and questioning techniques IRF
(Initiation—Response—Feedback) and alternatives. Teacher talk time vs student
talk time. Concept Checking Questions (CCQs) and Instruction Checking
Questions (ICQs). Effective questioning for comprehension and critical thinking.
Eliciting vs telling. Maximising student interaction through pair and group work.

Tema 3.3. Managing behaviour and supporting learner motivation Proactive
and reactive behaviour management strategies. Positive reinforcement, praise, and
restorative approaches. Addressing demotivation in EFL contexts. Differentiation
and inclusion strategies. Managing online and hybrid classroom behaviour.
Wartime context: specific considerations for Ukrainian learners (anxiety,
displacement, irregular attendance).

Tema 3.4. Trauma-informed and socio-emotionally responsive classroom
practice Introduction to trauma-informed principles in the EFL classroom.
Understanding the impact of adversity on learning English. Creating
psychological safety. Predictable, calm classroom routines as regulation tools.
SEL micro-practices embedded in English lessons (check-ins, co-regulation,
collaborative tasks).

Po3nin 4. Active Learning Technologies in ELT

Tema 4.1. Project-Based Learning (PBL) in the English classroom Conceptual
and pedagogical foundations of PBL. Key elements: driving question, sustained
inquiry, authentic context, student voice, collaboration, reflection, public product.
Stages of a PBL unit: launch, research, creation, presentation, evaluation. Teacher
as organiser, facilitator, and co-learner. Designing PBL units for primary and
lower-secondary EFL. Integrating all four language skills within a project.
Cross-curricular and STEAM connections. Formative assessment within PBL:
rubrics, learning logs, peer feedback. Sample project types for school English
(brochures, podcasts, mini-exhibitions, video guides).

Tema 4.2. Blended and flipped learning in ELT Blended learning models and
their application to school EFL: rotation, flex, enriched virtual. Designing flipped
lessons — pre-class video/audio tasks and in-class deepening activities. Principles
for selecting and evaluating digital platforms (Google Classroom, Moodle, Padlet,
Quizlet, Wordwall). Bloom's Taxonomy as a framework for online task
sequencing. Synchronous and asynchronous distance teaching: Zoom/Meet
protocols for EFL. Ukrainian school online experience: lessons learned and
current challenges. Combining online and offline modes without losing
communicative quality.



Tema 4.3. Mediation as a language learning activity Mediation in the CEFR
(2020) framework: concept, typology, and descriptors. Mediation as distinct from
translation — processing and relaying meaning for others. Types of mediation in
the school EFL classroom: mediating a text, mediating communication, mediating
concepts. Scaffolding mediation tasks for A1-Bl learners. Collaborative
mediation tasks and their role in developing intercultural competence. Designing
mediating activities for reading, listening, and integrated skills lessons. Formative
assessment of mediation performance.

Tema 4.4. Digital citizenship in the English language classroom Concept and
scope of digital citizenship (DigComp 2.2, Common Sense Education
framework). Core competencies: digital literacy, online safety and privacy, digital
communication and collaboration, critical evaluation of information, digital
emotional intelligence. Integrating digital citizenship into EFL lessons as a
content and language opportunity. Age-appropriate topics for primary and
lower-secondary: safe online behaviour, cyberbullying, media literacy,
responsible sharing. Practical activity types: webquests, collaborative online
tasks, media analysis in English. Assessment of digital citizenship outcomes in
the language classroom.

Po3aia S. Lesson Design, Assessment, and Reflective Practice

Tema 5.1. Principles of lesson planning and syllabus design Objectives, aims,
and learning outcomes — writing them clearly. Lesson structure models: PPP,
TBL, ESA (Engage—Study—Activate). Sequencing and staging activities.
Adapting coursebook materials for the Ukrainian HYIII context. Scheme of work
and unit planning. Principles of materials adaptation and supplementation.

Tema 5.2. Formative assessment in the EFL classroom Principles of
Assessment for Learning (AfL). Formative techniques: exit tickets, traffic lights,
peer assessment, self-assessment grids, learning logs. Providing effective written
and oral feedback. Portfolio and language passport use. KWL charts, one-minute
papers, and other quick checks. Digital formative assessment tools (Mentimeter,
Socrative, Google Forms). NUS formative assessment guidelines.

Tema 5.3. Summative assessment and the CEFR framework CEFR descriptors
for A1-B1: can-do statements and their application to grading. Designing tests for
the four skills. Principles of reliability and wvalidity in classroom tests.
Standardised assessments in Ukrainian schools: AITA, HMT English component.
Introduction to portfolio-based summative assessment. Peer and self-assessment
as summative tools.

9. IlpepexBizuTH: HEMAE
10. OuikyBaHi pe3yJbTaTH HABYAHHS:

3K2. 3nanHs ¥ po3ymiHHS TpeaMeTHOi oOmacti Ta mnpodeciitHol



ISUTBHOCTI.

3K3. 3maTHICTh CHIUIIKYBaTUCSA JEP’KaBHOI MOBOKO SIK yCHO, TakK 1
MTUCHEMOBO, /0 KOMYHIKallii 1HO36MHOI0 MOBOIO 32 MIPEIMETHOIO CIICIIAIbHICTIO.

3KS5. 3paTHICTh MiSTH aBTOHOMHO, MPHUMMATH OOTPYHTOBaHI PIIICHHS Y
npodeciiiHiid TiSTFHOCTI 1 BIAMOBINATH 3a 1X BUKOHAHHS, JISATH BiANOBITAIBHO 1
CBIJIOMO Ha OCHOBI YMHHOTO 3aKOHO/IaBCTBA Ta €ETUYHUX MIPKYBaHb (MOTHUBIB).

3K6. 3parHicTh 1O MIXOCOOMCTICHOT B3a€MOJIi Ta poOOTH y KOMaHAl y
chepi mnpodeciiiHOi IISIIBHOCTI, CHUIKYBaHHS 3 TMPEACTaBHUKAMH IHIIUX
npodeciiHuX rpym pi3HOTO PiBHS.

®K3. 3parHicT, 3AIMCHIOBATH  IUJICTIOKJIAJIAaHHS, IUIaHyBaHHS  Ta
MPOEKTYBAHHS MPOIECIB HABYAHHS 1 BUXOBAHHS YUHIB 3 ypaXyBaHHSIM X BIKOBHX
Ta 1HJIUBIAyaJIbHUX OCOOJIMBOCTEH, OCBITHIX MOTPEO 1 MOXKIIMBOCTEH; 100MpaTu
Ta 3aCTOCOBYBAaTU €(EKTUBHI METOIUKH I TEXHOJIOTii HaBUAaHHS, BUXOBAHHS 1
PO3BUTKY y4HIB.

®K4. 3natHiCTh opMyBaTH 1 PO3BUBATH B yUYHIB KIIOYOBI Ta MPEIMETHI
KOMITETEHTHOCTI 3ac00aMU HAaBYAJIBHOTO TMPEAMETY Ta IHTETPOBAHOTO HABYAHHS;
dbopMyBaTH B HUX IIHHICHE CTaBJICHHS, PO3BUBATH KPUTHUYHE MUCICHHS

A. 1. MogHo-komyHiKamueHa KomMnemeHmHicmo.

A 1.1. 3parnicte 3a0e3nedyBaTH 3100yBauaM OCBITH HaBYaHHS

JIepKaBHOIO MOBOIO

Al.2. 3parnicte 3a0e3nedyBatd 3100yBayaM OCBITHM HAaBYaHHA 3
ypaxyBaHHSM OCOOJIMBOCTE MOBHOIO CEpEAOBHINA B 3aKJaJi OCBITH MOBOIO
BIJIMOBITHOTO KOPIHHOTO Hapoy a00 HaI[lOHAJIbHOI MEHIIMHU YKpaiHu

A1.3. 3parHicTh 3a0e3neuyBaTH HaB4YaHHS 3700yBaviB OCBITU [HO3eMHOI
MOBH Ta CIUJIKYBATHCS 1HO3EMHOIO MOBOIO y TNpodeciiHOMYy KoJjil (711 BUUTEIIB
1HO3eMHOT MOBH)

Al.4. 3natHicTh popmMyBaTH i PO3BUBATH MOBHO-KOMYHIKAaTHBHI BMIHHS i
HAaBHYKH 3/100yBaviB OCBITH

Pe3ynbrarn HaBuaHHS:

PH2. JlemoHCTpyBaTH BMIHHS HaBYaTH Y4YHIB JE€P>KABHOK MOBOIO;
dbopmyBaTi Ta pO3BUBATH iX MOBHO-KOMYHIKATHBHI YMIHHS 1 HABUYKH 3ac00aMu
HABYAJIBLHOTO TIPEIMETy Ta IHTETPOBAHOTO HAaBYaHHSI.

PH4. 3piiicHioBatu A001p 1 3aCTOCOBYBATH Cy4acHI OCBITHI TEXHOJOTII Ta
METOMUKH i1 (OPMYBaHHS TMPEAMETHUX KOMIETECHTHOCTEH YYHIB; KPUTHYHO
OIIIHIOBATH PE3y/IbTATH X HABUYAHHS Ta €(PEKTUBHICTH YPOKY.

ITPH3. O6uparu nemaroriydi TEXHOJOT1i, METOIU 1 TPUHOMH HAaBYAHHS, a
TaKoX METOAM TECTYBaHHS BIJIOBIIHO JO ITiJIeH 1 3aBJaHb HaBYaHHS 1 KOHTPOJIIO
3 ypaxyBaHHSIM KOHKPETHOTO I€IaroriyHOr0 KOHTEKCTY.

11. O6csir HaBYAIBHOI JUCUMILTIHU: 4 KPEIUTH, 3arajibHa KUIbKICTh TOIUH
— 120

neHHa (opma: jexuii —32; camocriitHa po6ota — 58 rof.

12. ®opma KOHTPOIIO: 3aTiK



13. Indopmania npo Bukaagaya: ['onosarenko TersHa FOpiiBHa, JOKTOP
dimocodii, goneHT Kadeapy IHHOBAIIMHOI MeIaroriki, OCBITHIX TpaHcdopmarii
1 JTiIepcTBa.

14. KinbkicTb 3100yBaviB ocBiTH: 5



