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The instructional practices below offer five dimensions along which to foster an inclusive and 
equitable learning environment for your students, especially during online/remote instruction. Mark 
practices that you would like to explore further or commit to implementing the next time you teach. 
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C: COMMUNITY  

Research into the social and emotional dimensions of learning, as well as Spring 2020 feedback from 
Stanford students, indicates that a sense of social disconnection from instructors and peers impedes 
learning, and disproportionately impacts underrepresented students. How can you create community 
and social presence in your online course to benefit all of your students?  

  

▢       Communicate early, often, and if possible 1:1, with students (e.g., pre-course survey,*  

            welcome video, Canvas Announcements, assigned time for each student to visit office hours) 

▢       Provide synchronous and asynchronous opportunities for students to work together and get 
to know each other (e.g., Canvas intros, icebreakers (ideas here and here), group work, peer 
feedback on work, informal time before or after class to socialize). 

▢       Create opening, midpoint, or closing class rituals (e.g., opening check-ins, midway music  

            breaks, ending shareouts). 

▢       Convey recognition and value for each student’s identity and circumstances (e.g., confirm  

            name pronunciations and attend to pronouns, set flexible deadlines to accommodate time  

            zones, invite but do not require video participation, encourage Chat contributions) 

 

What other ideas can you think of? 

What would you like to try, and what next steps will you take?  

What questions do you have, or what challenges do you anticipate? 

 

 

 

*You need to be logged into Stanford Canvas Commons to access the survey through the link.  
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A: AGENCY  

Research on universal design for learning, and trauma-informed instruction, indicates that students 
benefit from being given choice and control in how they encounter, engage, and express their 
learning. How can you give students more agency in your online course?  

 

▢       Solicit student questions, contributions, and feedback on your syllabus before finalizing it. 

▢       Empower students to choose how they engage and express their learning (e.g., via text,  

            video, or audio, by connecting course goals to life goals, through contributing readings,  

             leading discussions, selecting among assignment or assessment options).  

▢       Co-create class norms with students (e.g., how to contribute, how to voice disagreement,  

            how to raise concerns, how to participate equitably in discussions and group work)  

▢       Support students in controlling the feedback they receive and assessing or grading  

            themselves (e.g., through rubrics, reflections, exam wrappers).  

▢       Solicit frequent feedback from students on their course experience (thumbs up/down,  

            exit tickets, midterm feedback). 

 

What other ideas can you think of? 

What would you like to try, and what next steps will you take?  

What questions do you have, or what challenges do you anticipate? 
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R: REPRESENTATION  

Research on stereotype threat and (online) learning environments indicates that student learning is 
impacted by visual and other cues that send implicit signals about who belongs and who can succeed. 
How can you create an online course that represents and affirms all of your students? 

 

▢       Represent individuals of varied race, gender, religion, ability, etc. in your course slides,  

            course site, and other course materials. 

▢       Avoid using symbols or imagery that might trigger stereotypes or be perceived as exclusive 
(e.g., a national flag, women performing housework, people of color in service positions) 

▢       Include explicit statements in your syllabus, course site, and assignments acknowledging  

            that the work is challenging and expressing your confidence that every student can  

            succeed with consistent effort and the teaching team’s support.  

▢       Diversify your curriculum so that students can see themselves reflected in the researchers, 
scholars, practitioners, and other figures upheld in the discipline.  

 

What other ideas can you think of? 

What would you like to try, and what next steps will you take?  
What questions do you have, or what challenges do you anticipate? 
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Research on the accessibility of college learning, as well as Spring 2020 feedback from Stanford 
students, indicates that barriers to equitable learning are stronger during online/remote learning 
and disproportionately impact underrepresented students. How can you enable all of your students to 
equally access and benefit from your course’s learning experiences?  

 

▢       Organize your course online to guide students along the learning path and explicitly offer  

            multiple means for seeking help (e.g., email, office hours, questions through Canvas).  

▢       Make materials financially accessible (e.g. by submitting course reserve requests to The  

            Stanford Libraries, locating materials in the Internet Archive’s National Emergency Library, 
using free, open-source, copyright-unrestricted online materials, posting materials on 
Canvas without violating copyright). 

▢       Make materials technologically accessible (e.g., by ensuring they are mobile-friendly,  

            keeping file sizes small, turning off the default HD video in your Zoom settings to help those 
who might not have reliable bandwidth). 

▢       Make materials accessible through multiple modalities (e.g., provide image descriptions and 
alt-text for all images and videos, narrate visual information when you share your screen, 
live caption your Powerpoint or Google slides, post transcripts that can be automatically 
generated from Zoom sessions recorded to the Cloud, use PDFs with OCR (Optical Character 
Recognition), confirm screen reader accessibility with a tool such as Webaim). 

 

What other ideas can you think of? 

What would you like to try, and next steps will you take? 
What questions do you have, or challenges do you anticipate? 

 

 

 

 

 

 

 

Pedagogies of CARE  
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Research on trauma-informed instruction and pedagogies of care, as well as Spring 2020 feedback 
from Stanford students, indicates that demonstrations of caring from instructors enhance student 
motivation and learning. How can you show that you care about your students as whole people? 

 

▢       Build flexibility into your course design and course policies (e.g., provide due date ranges, 
offer multiple avenues for getting points/credit, allow for a certain number of absences or 
late submissions without requiring explanations or imposing penalties). 

▢       Include explicit statements in your syllabus and course site, acknowledging that students 
might find coursework challenging at this time, expressing a commitment to support 
students without requiring personal details, and including  Stanford resources on 
well-being.  

▢       If you notice students who stop attending class or submitting work, take the initiative in 
reaching out and expressing concern for their well-being and willingness to help. 

▢       Familiarize yourself with signs of student distress and steps you can take to help. 

 

What other ideas can you think of? 

What would you like to try, and what next steps will you take?  
What questions do you have, or what challenges do you anticipate? 
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Center for Teaching and Learning 

10 Strategies for Creating Inclusive and Equitable Online Learning Environments  

10 Strategies for Promoting Student Flourishing  

10 Strategies for Engaging Discussions Online  

10 Strategies for Making Virtual Office Hours More Effective 

10 Strategies for Collegial Videoconferencing 

Structuring Short-Term Group Work Online, with Zoom Breakout Rooms  

Supporting Student Metacognition 

Growing the Growth Mindset: Best Practices for College Instructors 

Example PollEverywhere Activities 

Course Design Strategies to Address Challenges Identified by Spring 2020 Stanford Students 

Working Effectively with Teaching Assistants Online 

10 Strategies for TAing Online 

Course-Specific, Academic Skills Workshops for Students  

Teaching Consultations 

Remote Learning Guide for Students 

Academic Skills Coaching for Students  

 

Additional 

Teaching Students in Multiple Time Zones and Countries 

Creating an Online Classroom Environment to Support Open Student Conversations 

Inclusive Teaching in Zoom (SOAP) 

Read and Write Software, and BeeLine Reader (UIT) 

Lathrop Learning Hub (VPSA) 

Stanford Teaching Commons  

Stanford Universal Design for Learning 

Red Folder Spring 2020, Stanford Vaden Health Services 

Stanford First-Generation and/or Low Income (FLI) 
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Stanford Queer Student Resources     

Gender Inclusive Stanford 

Stanford Office of Accessible Education 

Stanford Online Accessibility Program 

Undocumented at Stanford 

Stanford Immigration Issues and Resources 

Stanford Faculty Staff Help Center 

Teach Anywhere 

Stanford Canvas 

Canvas Zoom 
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