Fight for Just Immigration

Subject

CLDE/ELL/ESL/ELD English Language Arts

Grade

6-12

Topic

Fight for Just Immigration in a Nation of Native Americans and Immigrants

Number of
Lessons

10 sixty minutes lessons.

Unit
Summary

This unit exposes (WIDA NEP Level 1 and 2) ELL/ESL students to the lives of Latinx,
Chinese, Cambodian, and South Asian immigrants facing unjust laws and treatment,
cultural barriers, poverty, gangs, and incarceration.

Students will discuss the definition of an immigrant (as it relates to different
ethnicities/races); the obstacles they face in a new environment; and the obstacles they
face from the government. Students will argue why immigrants today deserve to live in the
United States. Students will write/discuss possible solutions governments can take to help
immigrants facing deportation today. Students will write/discuss possible solutions the
people can take to fight for immigrants and social justice. Students will write possible
solutions people can perform to pressure the government into creating moral and ethical
immigration laws.

Students will engage in academic vocabulary; critically read, analyze and discuss a
variety of texts; and structure/write a creative and argumentative essay as a culminating
task.

Common
Core
Standards
Addressed

CCSS.ELA-LITERACY

RI (Reading Standards for Informational Texts grades 9-10)
RL (Reading Standards for Literature grades 9-10)

SL (Speaking and Listening Standard)

W (Writing Standards)

RI6-12.3 Analyze how the author unfolds an analysis or series of ideas or events,
including the order in which the points are made, how they are introduced
and developed, and the connections that are drawn between them.

Analyze various accounts of a subject told in different mediums, determining

which details are emphasized in each account.

Cite strong and thorough textual evidence to support analysis of what the

text says explicitly as well as inferences drawn from the text.

Determine the meaning of words and phrases as they are used in a text,

including figurative, connotative, and technical meanings; analyze the

cumulative impact of specific word choices on meaning and tone.

Initiate and participate effectively in a range of collaborative discussions

(one-on-one, in groups, and teacher-led) with diverse partners, building on

others’ ideas and expressing their own clearly and persuasively.

a. Come to discussions prepared, having read and researched material
under study; explicitly draw on that preparation by referring to evidence
from texts and other research on the topic or issue to stimulate a
thoughtful, well-reasoned exchange of ideas.

b. Work with peers to set rules for collegial discussions and decision-making
(e.q., informal consensus, taking votes on key issues, presentation of

RI16-12.7

RL 6-12.1

RL 6-12.4

SL 6-12.1
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alternate views), clear goals and deadlines, and individual roles as
needed.

c. Propel conversations by posing and responding to questions that relate
the current discussion to broader themes or larger ideas; actively
incorporate others into the discussion; and clarify, verify, or challenge
ideas and conclusions.

d. Respond thoughtfully to diverse perspectives, summarize points of
agreement and disagreement, and, when warranted, qualify or justify their
own views and understanding and make new connections in light of the
evidence and reasoning presented.

SL6-12.4 Present information, findings, and supporting evidence clearly, concisely,

and logically (using appropriate eye contact, adequate volume, and clear
pronunciation) such that listeners can follow the line of reasoning and the
organization, development, substance, and style are appropriate to purpose
(e.g., argument, narrative, informative, response to literature presentations),
audience, and task.

W 6-12.1  Write arguments to support claims in an analysis of substantive topics or

texts, using valid reasoning and relevant and sufficient evidence.

a. Introduce precise claim(s), distinguish the claim(s) from alternate or
opposing claims, and create an organization that establishes clear
relationships among claim(s), counterclaims, reasons, and evidence.

b. Develop claim(s) and counterclaims fairly, supplying evidence for each
while pointing out the strengths and limitations of both in a manner that
anticipates the audience’s knowledge level and concerns.

c. Use words, phrases, and clauses to link the major sections of the text,
create cohesion, and clarify the relationships between claim(s) and
reasons, between reasons and evidence, and between claim(s) and
counterclaims.

d. Establish and maintain a formal style and objective tone while attending
to the norms and conventions of the discipline in which they are writing.

e. Provide a concluding statement or section that follows from and supports
the argument presented.

W 6-12.4  Produce clear and coherent writing in which the development, organization,

and style are appropriate to task, purpose, and audience.

W6-12.5 Develop and strengthen writing as needed by planning, revising, editing,

rewriting, or trying a new approach, focusing on addressing what is most
significant for a specific purpose and audience.

Skill-based
Learning
Objectives

Wl =

No

Students will understand and use academic vocabulary in context.

Students will use historical context to analyze an informational text's meaning.
Students will synthesize multiple genres of text, for recurring themes, connections and
differences.

Students will write a strong argumentative essay, backing up claims with specific
textual evidence.

Students will write clearly, paying attention to organization, audience, format and
purpose.

Students will use the writing process to develop and improve essays.

Students will present and discuss ideas with classmates, based upon an informational
text, supporting opinions with textual detail.
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Knowledge-
based
Essential
Learning

N —~

w

Students will learn about the factors influencing migration to the United States.

. Students will learn about the challenges immigrants, refugees, and undocumented

individuals face.

Students will learn about the similarities and differences between different immigrant
communities.

Students will learn about immigration policies that affect us to the present day.
Students will explore ideas of an ethical and moral immigration system.

Students will learn that actions are illegal, never people.

Materials

aterials provided:

NN =2Z (OO0

9.

Academic Conversation Manipulatives

Academic Vocabulary

“Cut and Match” Quotations Essay Worksheet
Defending the Unpopular Immigrant, Student Version
Defending the Unpopular Immigrant, Teacher Version
Essay Template Worksheet

“Ildentifying Themes” Worksheet

“‘RACES Paragraph” Student Worksheet

Timeline Activity Worksheet

10. Timeline Activity Student Version

11.
12.
13.

Vi
1.

Timeline Activity Teacher Version
Unit Slides: Fight for Just Immigration
“We Are More American” lyrics by Los Tigres del Norte

vailable online:

Anderson, Brudget. Imagining a world without borders. TEDx Talks, 2011.
YouTube.com, Sep 22, 2011. Web, accessed June 10, 2017. Run Time 10:27.
<https://lyoutu.be/zht-6BrX1b4>.

Council on Foreign Relations. Immigration Policy and the U.S. Presidential Election.
2015. YouTube.com, Oct 29, 2015. Web, accessed June 10, 2017.Run Time 3:06.
<https://lyoutu.be/h7LwXiOnO9c>.

lllegal Immigration? We asked Native Americans About It. AJ+, 2015. YouTube.com,
Oct 12, 2015. Web, accessed June 10, 2017. Run Time 3:11.
<https://youtu.be/bu6gbmoMQSE>.

Los Tigres Del Norte. We are More American. 2001. YouTube.com, Jun 2, 2010. Web,
accessed June 10, 2017. Run Time 3:27.
<https://www.youtube.com/watch?v=gsOPbN8VIEg>.

No One is lllegal. 2011. YouTube.com, Apr 15, 2011. Web, accessed June 10, 2017.
Run Time 3:21. <https://www.yout .com/watch?v=9_zatl jgZzs>.

Takei, George. George Takei's Stark New Warning About Trump. 2016. YouTube.com,
Jul 22, 2016. Web, accessed June 10, 2017. Run Time 4:30.
<https://youtu.be/4tgct-Onj8g>.

Vargas, Jose Antonio. Actions are lllegal, Never People. TEDxMidAtlantic, 2012.
YouTube.com, Dec 10, 2012. Web, accessed June 10, 2017. Run Time 16:48.
<https://lyoutu.be/tmz9cCFOKNE>.

Vargas, Jose Antonio. Documented. Prod. Ann Lupo, Sabrina Gordon, and Clarissa
de los Reyes. CNN Films, 2011. Web, accessed June 10, 2017. Run Time 01:29:00.
<https://documentedthefilm.com>.

Vargas, Jose Antonio. Undocumented Americans: Inside the Immigration Debate.
Prod. Paul Moakley and Erica Fahr Campbell. TIME Magazine, 2012. YouTube.com,
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Jun 14, 2012. Web, accessed June 10, 2017. Run Time 3:22.
<https://youtu.be/aPi3tMmHXIlc>.

Recommended supplemental material:
1. Newsela staff. Lawmaker Proposes Dropping the Word ‘alien’ to describe immigrants.

Cronkite News, adapted by Newsela staff, newsela.org, Nov. 25, 2015. Web,
accessed June 21, 2016.
<https://newsela.com/articles/alien-immigrationlanguage/id/13102/>.

2. Newsela staff. Pro/Con — dealing with the ‘children’s border crisis. McClatchy-Tribune
News Service, adapated by Newsela staff, newsela.org, Aug. 18, 2014. Web,
accessed June 9, 2017.

<https://newsela.com/articles/borderchildren-procon/id/4767/>.

Materials not included:

1. Computer (to type essay)
2. Flash cards
3. LCD Projector & Screen/White Board
4. Markers and Colored Pencils
5. Poster Paper
6. Scissors
7. Tape/Glue
Curriculum | Luis Antezana
Developer
Curriculum | Prabhneek Heer, Teofanny Saragi
Contributor
LESSON PLANS

LESSON 1: Unit Introduction, Academic Vocabulary, Reader's Anticipation Guide
Suggested Time: 60 minutes

Standards Addressed:

RL 6-12.4: Determine the meaning of words and phrases as they are used in a text, including
figurative, connotative, and technical meanings; analyze the cumulative impact of specific
word choices on meaning and tone.

Language Objective: Students will be able to read out-loud and write the definition of 15 words
using graphic organizers.

Materials:
1. Academic Vocabulary
2. Actions are lllegal, Never People. TEDxMidAtlantic. (YouTube.com.) Run Time 16:48.

Source: https://youtu.be/tmz9cCFOKNE.
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Materials Not Included:

1.
2.
3.

Flashcards
Scissors
Tape/glue

Activity 1: Quick-Write and Discussion (10-15 minutes)

1.

10.

cccccc

an

List of activities.
In order to connect to students’ prior knowledge and introduce some of the
themes of the unit, have students complete a “Quick-Write” for the following
question: Who is the immigrant? Person one or person two?

. In their notebooks, have students answer the question silently and independently using the

following sentence stem. Students do no need to answer the “because” just yet.
is the immigrant because

. Have students turn to their shoulder partners and share their answer in a complete sentence.

Then, cold-call 2-3 students to read their complete sentences out loud for the class.

. Share why person one is the immigrant (refer to Unit Slides, Slide 7). Have students correct

and/or answer the “because” part of their sentence stem (he was born in Canada).

. Now, have students draw a circle map with the words “lllegal Alien” in the middle. Have

students write 3-5 words or phrases regarding the following questions:
Who are they? (They are
Where do they come from? (They come from )
What level of education do they have? (The level of education they have is

)

How does the media portray them? (On television and in movies they are

)

. Give the students 1-2 minutes to silently and independently brainstorm and write down their

words and phrases.

. Have students turn to their shoulder partners to check each other’s work and fulfill at least 3

words/phrases.

. Have students write down their answers in complete sentences (using sentence stems

above).

. Have all students stand up and find a new seat (seats in-play involve only those utilized by

other students). Whoever they sit next to will be their new partner. Have each student read
out loud their answers in complete sentences.

Cold-call 2-3 students to share their answers with the class.

. Introduce Jose Antonio Vargas as an undocumented Filipino journalist and play his Tedx Talk,

starting at 5:58 and ending at 12:31. (refer to Unit Slide 11)
Discuss the difference between the terms “illegal alien” and “undocumented immigrant” with
the class.
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Activizy 2: Academic Vocabulary (45-50 minutes)

1. Hand out the “Academic Vocabulary” worksheet. Have students repeat each word after you.
Have students choral read definitions and sentences (refer to handout).

2. Make sure each student has 15 flashcards. Show students how to create and format their
Academic Vocabulary Index cards (refer to Unit Slides 14-16).

3. Have students cut and paste from the Vocab handout onto the flashcards. If materials
(scissors/glue/tape) aren’t available, have students write and draw onto their flashcards.

4. Students will need to create an additional example using the word. Circulate and help
students complete this sentence.

5. Have students clear their desks. Hand out 1 flash card per student. Have students complete
the Demonstration of Learning (3-5 minutes) (refer to Unit Slide 17)

6. Share the correct answers with the students.

7. Assess students D.O.L, and plan for more time on Vocabulary or not.

LE N 2: Immigration Timeline Pre-Reading Activity, Academic Conversations
Suggested Time: 60 minutes

Standards Addressed.:

SL 6-12.1: Initiate and participate effectively in a range of collaborative discussions (one-on-one,
in groups, and teacher-led) with diverse partners, building on others’ ideas and expressing
their own clearly and persuasively.

“Students will present and discuss ideas with classmates, based upon an informational text,
supporting opinions with textual detail.”

Language Objective: Students will be able to write and speak in academic conversations using
a historical immigration timeline with partners.
“Students will be able to read out-loud and answer questions through writing with a partner.”

Materials:

1. Immigration Timeline Worksheet

2. Immigration Timeline Student Version

3. Immigration Timeline Teacher Version

4. Undocumented Americans: Inside the Immigration Debate (YouTube/Time). Run time 3:21.
Source: https://youtu.be/aPi3tMmHXlc

Materials Not Included:
1. Additional blank pages (to build timeline)
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2. Scissors
3. Tape/glue

Activigf_)g 1: Quick-write and discussion (10-15 minutes)

1. List of activities.
In order to connect to students’ prior knowledge and introduce some of the themes of the
unit, have students complete a “Quick-Write” for the following question (refer to Unit Slide
21):
Are Latinxs the only people worried about immigration?
a. Use the following sentence stems to help students answer the question:
b. Yes, because :
c. No, because .
d
e

. Have students turn to their shoulder partner and share their response in a full sentence.
. Select a few students to share their response to the class.

2. Let students know you will be showing the video “Undocumented Americans: Inside the
Immigration Debate” Ask students to create a list numbered 1-5. Students will have to listen
for all the countries they hear mentioned and write them down. They need at least five.
Show the first 15 seconds of “Undocumented Americans: Inside the Immigration Debate”
(refer to Unit Slide 22). Source: https://youtu.be/aPi3tMmHXIc

3. After students have written down countries, have them create a full sentence using the
following sentence stem:
a. Undocumented immigrants come from
b. Share with partners, and then with the class.

4. Have students create a T-chart titled “Country/Continent and Percentage of Undocumented
Immigrants”. Show students Unit Slide 23 and have them fill in the information accordingly
onto their T-charts.

a. Ask students one more time: Is immigration a Latinx issue?

b. No/Yes, because percent of undocumented immigrants come
from ?

c. Have students answer with evidence from the percentages in Slide 23.

5. Students will turn to their partners and share their answers in complete sentences. Then, call
out a few students to share with the class.

Activill 2: Pre-Reading Timeline Activity Quick-Write and Discussion (25-35 minutes)

1. Using the Timeline Activity Student Version handout and the Timeline Activity Worksheet,
students will cut and paste each historic block onto their Timeline Activity Worksheet (and
additional sheets of paper).
= You will need at least 4 sheets of paper to complete this timeline (depending on space

used).

2. After timelines are completed, have students get into groups of 3-4. Each group is to review
by highlighting 3 events from National, 3 from Ethnic, and 2 from Untold Stories.

3. Each group will select the two most important/interesting events. Students should answer the
following questions on paper as they select their top two events (refer to Unit Slide 27):
a. What events did you choose? Why? (We chose and because ).

A“‘:}r;f“‘" UCLA Asian American
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b. Did any events surprise you? Why? (This event surprised us because J)
c. What do these events have to do with immigration? (These events are related to
immigration because )-

Activi_t_y 3+ Academic Conversation - Timeline Activity Quick-Write and Discussion (10-20
minutes)

1. Hand out Academic Conversation handouts.

2. Have students cut each manipulative out and fold in half to create a “flashcard.” Add
tape/glue where necessary to keep card folded.

3. Review each manipulative with students.

4. Practice having academic conversations with students as the class reviews each group’s two
events selected from the timeline.

5. Have students clear their desks. Hand out 1 flash card per student. Have students complete
the Demonstration of Learning (3-5 minutes) (refer to Unit Slides 29 and 30). It is possible
give students cut out pieces of each sentence and have students order them accordingly.

6. Share the correct answers with students.

7. Assess students D.O.L, and plan for more time spent on Academic Conversations.

LESSON 3: Pre-Reading to Defending the Unpopular Immigrant
Suggested Time: 60 minutes

Standards Addressed:

SL 6-12.1: Initiate and participate effectively in a range of collaborative discussions (one-on-one,
in groups, and teacher-led) with diverse partners, building on others’ ideas and expressing
their own clearly and persuasively.

“Students will present and discuss ideas with classmates, based upon an informational text,
supporting opinions with textual detail.”

Language Obijective: Students will be able to write and speak in academic conversations using
a text with partners.

“Students will be able to read out-loud and answer questions through writing with a partner.”

Materials:

1. lllegal Immigration? We Asked Native Americans About It (AJ+/YouTube). Run time 1:20.
Source: https://youtu.be/bu6gbmoMQSE

2. “Pio Pico - Last Governor of Mexican California.” Los Angeles Almanac, laalmanac.com.
Web, accessed Feb. 16, 2017. http://www.laalmanac.com/history/hi05s.htm

3. Defending the Unpopular Immigrant, Student Version

4. Defending the Unpopular Immigrant, Teacher Version

AsianAmericanEdu.org 8 AASC.UCLA.org

Aé:ﬁjcr;:can UCLA Asian American
Project

Studies Center


https://youtu.be/bu6gbmoMQSE
http://www.laalmanac.com/history/hi05s.htm
https://asianamericanedu.org/
http://www.aasc.ucla.edu/

Fight for Just Immigration
Materials Not Included:

1. Word-to-Word Dictionaries in 1L (first language of students)

Activity 1: Discussion (10-15 minutes)

1. In order to introduce some of the themes of Defending the Unpopular Immigrant unit, conduct

a discussion around the following:

a. Pose the following question to the students: Who said this quote?

b. The following is the original version of the quote:

“What are we to do then? Shall we remain supine, while these daring strangers are
overrunning our fertile plains, and gradually outnumbering and displacing us? Shall these
incursions go on unchecked, until we shall become strangers in our own land?”

c. The following is a version of the quote that may be easier to understand for the students:
“What do we do now? Do we let all these illegal immigrants into our lands? Do we let
ourselves become strangers in our lands?”

d. Source: Given Place Media. “Pio Pico - Last Governor of Mexican California.” Los Angeles
Almanac, laalmanac.com, 2017. Web, accessed June 10, 2017.
<http://www.laalmanac.com/history/hi05s.php>.

e. Have students turn to their shoulder partner and share their response in a full sentence.

f. Select a few students to share their response to the class.

g. Then, discuss the person who originally said the quote, Pio de Jesus Pico.
= Pio de Jesus Pico was the last governor of Alta California when California was under

Mexican rule.
» He was shocked and upset at the growing number of European immigrants in his
province. He stated the quote provided above as his response.

2. Let students know you will be showing the video “lllegal Immigration? We Asked Native
Americans About It.”
Ask students to write the following two questions on a piece of paper:
a. According to this video, who are the original people in America?
b. Who were the first undocumented immigrants of America?
Source: https://youtube/bu6gbmoMQSE (Run Time 3:11)

3. After students have written down the questions and watched the video, have them write their

answers in the following format:
a. The original people of America are
b. The first undocumented immigrants of America were
c. The first European settlers:

= Spanish: 1493

= English: 1607
Encourage them to share with partners, and then with the class.

4. Tell the students about the author of Defending the Unpopular Immigrant, Bill Ung Hing. (refer
to Unit Slide 36)
a. Attorney
b. Professor of Law
c. Has helped defend immigrants from Mexico, China, Cambodia, and many other countries
d. Author of Defending the Unpopular Immigrant

f;:?‘“" UCLA Asian American
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Activiz_‘u 2: Pre-Reading Activity: Reading and Discussion (35-45 minutes)

1. Provide the students with Word-to-Word dictionaries in 1L. Have students break into groups
of 2-3. Each group is to scan the entire text (work from end to beginning of text) to identify 8
unfamiliar words. Ask students to compile a list.

2. After students have compiled their lists of unfamiliar words, work together as a class to briefly
define each word.

3. Each group will then read the titles and subtitles of Defending the Unpopular Immigrant,
Student Version (only the titles and subtitles!). Ask students to make a prediction about what
they think the article is about. Have the students respond in the following way:
| think this article is about

4. Let the students know you will begin reading the article the following class.

LESSON 4: Defending the Unpopular Immigrant (Part 1)
Suggested Time: 60 minutes

Standards Addressed:

SL 6-12.1: Initiate and participate effectively in a range of collaborative discussions (one-on-one,
in groups, and teacher-led) with diverse partners, building on others’ ideas and expressing
their own clearly and persuasively.

“Students will present and discuss ideas with classmates, based upon an informational text,
supporting opinions with textual detail.”

Language Obijective: Students will be able to write and speak in academic conversations using
a text with partners.
“Students will be able to read out-loud and answer questions through writing with a partner.”

Materials:

1. ldentifying Themes Worksheet
2. Defending the Unpopular Immigrant, Student Version
3. Defending the Unpopular Immigrant, Teacher Version

Materials Not Included:

1. Word-to-Word dictionaries in 1L (first language of students)

Activity 1: Modeling (5-10 minutes)

1. In this lesson, the class will begin reading the Defending the Unpopular Immigrant, Student
Version that they scanned for unfamiliar vocabulary in the previous lesson. In order to begin
reading as a class, the teacher will model reading paragraphs 1 and 2 of the text.

2. Instruct the class to choral-read paragraph 3.

AsianAmericanEdu.org 10 AASC.UCLA.org
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Activity 2: Reading the text (35-45 minutes)

1. Point out to the students that there are various questions, graphic organizers, and tasks on
the margins that they should complete as they read.

2. The students should also work through the “Identifying Themes” worksheet as they read.
Mention that there are four main themes, and as they read, they should write down textual
evidence that supports each theme. They should find at least two quotations per theme.

3. For the rest of the class period, have the students partner up with 1-2 other students and
read paragraphs 4 through 25. Remind them to complete the tasks on the margins after each
paragraph chunk. The seven chunks are broken down as follows:

P #4

P #5-7

P #8-10

P #11-12

P #13-14

P #15-20

g. P #21-25

~0 Q0T

4. After a group finishes reading each chunk, they should raise their hand to notify the teacher.
The teacher should check to make sure the group is finished with their chunk (give check
marks, stickers) and give the group the go-ahead to move on to the next chunk of reading
until they finish all seven chunks.

a. Let the groups know it is okay if they do not finish all seven chunks by the end of the class
period. They should read at their own pace, and the class will continue reading the text in
the next class period.

Activity 3: Conclusion (5 minutes)

1. As a closing activity, gather the class back together 5 minutes before class ends and
encourage a few students to share with the class what they have learned so far from reading
Defending the Unpopular Immigrant. Encourage them to connect this to one of the four
themes.

a. Encourage different students to share what they are looking forward to learning more
about.

LESSON 5: Defending the Unpopular Immigrant (Part 2)

Suggested Time: 80 minutes

Standards Addressed:

SL 6-12.1: Initiate and participate effectively in a range of collaborative discussions (one-on-one,
in groups, and teacher-led) with diverse partners, building on others’ ideas and expressing
their own clearly and persuasively.

“Students will present and discuss ideas with classmates, based upon an informational text,
supporting opinions with textual detail.”

Language Obijective: Students will be able to write and speak in academic conversations using
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a text with partners.
“Students will be able to read out-loud and answer questions through writing with a partner.”

Materials:

1. Defending the Unpopular Immigrant, Student Version
2. Defending the Unpopular Immigrant, Teacher Version

Materials Not Included:

1. Word-to-Word dictionaries in 1L (first language of students)

Activity 1: Modeling (5-10 minutes)

1. In this lesson, the class will continue reading Defending the Unpopular Immigrant student
version text that they began in the last class period.

2. Before beginning the reading, do a warm-up with the students that allows them to share what
they remember or learned from the last class. Have the students write the following sentence
down with their response:

One thing | learned from reading Defending the Unpopular Immigrant so far is

Activity 2: Reading the text (35-45 minutes)

1. Check in with the students beforehand to check if there are students who did not finish all
seven chunks from the previous class period. Go over the paragraphs that they did not finish
as a class and encourage the students to explain to each other what the chunks were about.

2. Then, remind the students that there are various questions, graphic organizers, and tasks on
the margins that they should complete as they read.

3. Remind the students that they should be working through the “Identifying Themes” worksheet
as they read. Remind them that there are four main themes, and as they read, they should
write down textual evidence that supports each theme. They should find at least two
quotations per theme.

4. Have the students partner up with 1-2 students whom they did not partner with in the last
class and read paragraphs 26 through 58. Remind them to complete the tasks on the
margins after each paragraph chunk. The seven chunks are broken down as follows:

P# 26-32

P# 33-36

P# 37-39

P# 40-41

P# 42-44

P# 45-48

P# 49-52

P# 53

P# 54

P# 55-58

T S@moo0To

5. After a group finishes reading each chunk, they should raise their hand to notify the teacher.
The teacher should check to make sure group is finished with their chunk (give check marks,
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stickers) and give the group the go-ahead to move on to the next chunk of reading until they
finish all ten chunks.

Activigg 3: Conclusion: Academic Conversations (5 minutes)

1. As a closing activity, gather the class back together 5 minutes before class ends and
encourage a few students to share with the class about what they learned and encourage
them to connect this to one of the four themes.

a. Encourage the students to keep thinking about the themes they learned from the reading,
and mention that you will be talking about the themes during the next class period.
b. Use the following questions to drive the discussion or get it started:
= What does the 2002 repatriation agreement do?
= Should the U.S. deport ex-criminals like Many?
» Has Many paid for his errors though prison time?
= Do deportations break apart families? How?
= Why is breaking families apart a problem?

* Does Many deserve a second chance

LESSON 6: Borders & Laws

Suggested Time: 60 minutes

Standards Addressed.:

SL 6-12.1: Initiate and participate effectively in a range of collaborative discussions (one-on-one,
in groups, and teacher-led) with diverse partners, building on others’ ideas and expressing
their own clearly and persuasively.

“Students will present and discuss ideas with classmates, based upon an informational text,
supporting opinions with textual detail.”

Language Obijective: Students will be able to write and speak in academic conversations using
a text with partners.
“Students will be able to read out-loud and answer questions through writing with a partner.”

Materials:

1. “We are More American” by Los Tigres Del Norte (Copies of lyrics to “Somos Mas
Americanos”/ “We are More American” by Los Tigres Del Norte)

2. Los Tigres Del Norte. We are More American. YouTube.com. Run Time 3:27. Source:
https://www.youtube.com/watch?v=gsOPbN8ViEg

Activity 1: \cebreaker (5-10 minutes)

1. In this lesson, we will connect the lessons learned in Defending the Unpopular Immigrant to
contemporary political events.

2. Display the slide that shows the original map of Mexico.

3. Discuss the phrase “We did not cross the border; the border crossed us.”
a. Have the students turn to a partner and explain their initial understanding of the quote.
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b. Explain that you will discuss the quote as a class after the next activity, where they will
listen to a song.

Activi_ty 2! We are More American (15-25 minutes)
1. Begin this activity by introducing the band, Los Tigres Del Norte.

2. Pass out the lyrics to “We are More American” by Los Tigres Del Norte.
a. Instruct the students to follow along with the lyrics as they watch and listen to the video.
b. Ask them to take note of anything that stands out to them.

3. Play the “We are More American” video by Los Tigres Del Norte: Run Time 3:28. Source:
https://www.youtube.com/watch?v=qsOPbN8ViEqg

4. Begin the discussion by breaking up the students into groups of three. Ask them to ponder
the following questions:
a. According to the lyrics, who is the invader? Why?
b. After hearing the song, what does “We did not cross the border, the border crossed us”
mean to you?
c. What is the “hard-working man” made up of? Cite evidence from the lyrics.

5. Bring the students back together as a class to discuss their thoughts. Ask the students how
they think this song connects to past lessons.

Activity 3: Examining Laws (10-20 minutes)

1. Ask the students to define the word ‘law.’

2. On the board, divide the board into ‘good’ and ‘bad.’
a. Ask the students to provide examples of good laws and bad laws.
b. Provide examples for the students if they need guidance.

3. Make the connection between good/bad laws and the people who have power to enact them.

Activig)z 4. Conclusions (5 minutes)

1. As a closing activity, go around in a circle and have each student express something new that
they learned from the class that day.

LESSON 7: Starting Your Essay

Suggested Time: 60 minutes

Standards Addressed:

RI 6-12. 3: Analyze how the author unfolds an analysis or series of ideas or events, including
the order in which the points are made, how they are introduced and developed, and the

f:\ﬁ:}ct“" U CLA Asian American
: AsianAmericanEdu.org 14 AASC.UCLA.org Studles Center



https://www.youtube.com/watch?v=qsOPbN8ViEg
https://asianamericanedu.org/
http://www.aasc.ucla.edu/

Fight for Just Immigration

connections that are drawn between them.
“Students will use historical context to analyze an informational text’'s meaning.”

SL 6-12.1: Initiate and participate effectively in a range of collaborative discussions (one-on-one,
in groups, and teacher-led) with diverse partners, building on others’ ideas and expressing
their own clearly and persuasively.

“Students will present and discuss ideas with classmates, based upon an informational text,
supporting opinions with textual detail.”

Language Obijective: Students will be able to write and speak in academic conversations using
a text with partners.
“Students will be able to read out-loud and answer questions through writing with a partner.”

Materials:

1. “Cut & Match” Quotations Essay Worksheet
2. Essay Template Worksheet

3. Scissors

Activity 1: Prompt Overview (5-10 minutes)

1. Begin the class by letting the class know they will begin their essay for this unit.

2. Read the Essay Prompt out loud to the class from Unit Slide (Slide 55): “What is your vision
for a world with moral and ethical immigration laws?”

a. Ask the students to share their understanding of ‘moral and ethical immigration laws.’
Write their ideas on the board.

3. Explain to the students that half of the essay will require them to mix and match textual
evidence into the essay template.

4. The other half will require them to write and create their own ideas and sentences.

Activigy 2: Matching Textual Evidence (15-25 minutes)
1. Pass out the Cut & Match Quotations Essay Worksheet, the Essay Template Worksheet, and
scissors.

2. Instruct the students to cut out the quotations and match them to the proper paragraph and
sentence in the essay template.

Activi_t,u 3: Creating Our Own Ideas (15-25 minutes)

1. After the students finish the cut & match activity, instruct them to move onto the section
where they can create and write their own sentences and ideas.

2. Go over an example as a class.
a. In my experience, my family immigrated here because...
b. Exemplify an answer by sharing a piece of your personal story.
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Activity 4: Conclusions (5 minutes)

1. Inform the students that the work they do not complete in class will be assigned for
homework and is due the next class period.

2. Encourage the students to ask any questions they have in class so they can complete the
first draft of their essay by the next class period.

LESSON 8: Revising Your Essay

Suggested Time: 60 minutes

Standards Addressed:

Rl 6-12.3: Analyze how the author unfolds an analysis or series of ideas or events, including
the order in which the points are made, how they are introduced and developed, and the
connections that are drawn between them.

“Students will use historical context to analyze an informational text’'s meaning.”

SL 6-12.1: Initiate and participate effectively in a range of collaborative discussions (one-on-one,
in groups, and teacher-led) with diverse partners, building on others’ ideas and expressing
their own clearly and persuasively.

“Students will present and discuss ideas with classmates, based upon an informational text,
supporting opinions with textual detail.”

Language Obijective: Students will be able to write and speak in academic conversations using
a text with partners.
“Students will be able to read out-loud and answer questions through writing with a partner.”

Materials:
1. Rough Drafts of Essays

Activity 1: \dea Share-Out (10-15 minutes)

1. Begin the class by instructing the students to take out the completed first draft of their
essays.

2. Ask each student to share one sentence from any section of their essay where they were
able to share a piece of their personal background/story.

Activi_ty 2: Formatting Your Essay (10-15 minutes)

1. Inform the students that now they are done with their handwritten first draft, they are to type
their entire essay.

2. Go over the formatting guidelines and the essay rubric:
= Typed, Double-spaced
= Font: Times New Roman

Font Size: 12

= 1’ margins
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= MLA citations (For example, “ " (Last Name, Pg#).
= ZERO grammatical mistakes — 10 points

= 1-3 grammatical mistakes — 8

= 4-5 grammatical mistakes — 5

= 5+ grammatical mistakes — 3

Activity 3: Defining Editing and Revising (10-15 minutes)

1. Inform the students that they will spend the next class period peer-editing/peer-revising their

essays. Go over the definitions of editing and revising:

a. Editing: Fixing errors on the sentence level. Spelling, grammar, punctuation, and word
choice.

b. Emphasize that editors suggest changes, but it is the writer who fixes them

c. Revision: Examines paper as a whole: considers strengths/weaknesses, arguments,
organization, voice, as well as mechanics. Question-based: expanding ideas, challenging
arguments

d. Emphasize that as opposed to editing, revision is more about developing ideas than
“fixing” problems.

Activigy 4: Open Question & Answer (15 minutes)

1. With the remaining class time, allow the students to work on their essays individually and ask
any questions they might have while you are available to answer them.

2. Remind them that they should be prepared to peer-edit/peer-revise essays during the next
class period and to come with a fully typed essay.

LESSON 9: Peer-Editing & Peer-Revising

Suggested Time: 60 minutes

Standards Addressed:

RI 6-12.3: Analyze how the author unfolds an analysis or series of ideas or events, including
the order in which the points are made, how they are introduced and developed, and the
connections that are drawn between them.

“Students will use historical context to analyze an informational text’'s meaning.”

SL 6-12.1: Initiate and participate effectively in a range of collaborative discussions (one-on-one,
in groups, and teacher-led) with diverse partners, building on others’ ideas and expressing
their own clearly and persuasively.

“Students will present and discuss ideas with classmates, based upon an informational text,
supporting opinions with textual detail.”

Language Obijective: Students will be able to write and speak in academic conversations using
a text with partners.
“Students will be able to read out-loud and answer questions through writing with a partner.”

Materials:
1. Typed Rough Drafts of Essays
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Activizy 1: Peer-Editing & Peer-Revising (55 minutes)

1. Instruct the students to take out their typed essays.
2. Begin the class by quickly reminding them what peer-editing and peer-revising is about.
3. Push your classroom tables/desks into a circle.

4. Inform the class that everyone will get a chance to see each other’s essays because they will
be passing their papers to the right. Instruct the students as follows:
a. With each paper you receive and pass on, you should write 1 comment in the margin.
b. Before writing any comments, look for the following:
= Read the introduction. Is there a clear thesis/main argument? Does the writer answer
the question clearly?
= Evidence: Scan the essay for textual details/quotes. Does the author refer back to the
text?
= Conclusion: Read the ending. Is there a clear conclusion? Or does it just... stop?
c. Inform the students that they may also look for mechanics. Check for spelling/word choice.
If it looks wrong, circle it. If the sentence doesn’t make sense or is incomplete/run-on, put it
in [brackets]. Let the author fix errors.

5. Begin the activity. Allow the activity to run for 55 minutes, then stop the activity and instruct
the students to hand the papers to their original owners.

Activity 2: Conclusions (5 minutes)
1. During the last five minutes of class, answer any remaining questions about the essay.

2. Remind the students that the final draft of the essay will be due at the start of the next class
period. The same formatting rules apply as the typed rough draft of the essay.

3. Inform the students that the next class period will involve individual and group reflection
about Defending the Unpopular Immigrant unit.

LESSON 10: Unit Reflection

Suggested Time: 60 minutes

Activity 1: Individual Reflection (40 minutes)

1. Before you begin the reflection, instruct the students to turn in their typed final essays.
2. Organize the classroom desks/tables into a circle.

3. Instruct the students to take out two pieces of paper and a pencil/pen.

4. Instruct the students to fold their two pieces of paper in half.

5. Project the five reflection questions (refer to Slide 66) and instruct the students to copy one
question at the top of each box that they folded.
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. What have you learned from this unit?

. How have your reading/writing skills improved?

. How have your ideas changed about immigration and Asian immigrants?
. How should the United States treat immigrants?

. Can a person be illegal?

O QOO0 T

6. After copying all the questions, they are to answer the question by filling the box with a
half-page response.

7. Provide some sentence starters if they are stuck:
a. What I have learned from this unit is...
b. | improved my reading/writing skills by...
c. My ideas about immigration and Asian immigrants have changed by...
d. The United States should treat immigrants...
e. In my opinion, a person...

Activity 2: Group Reflection (20 minutes)
1. For the final 20 minutes of class, the students will share part of their reflection.

2. Start by asking a student to volunteer to share 1-2 sentences that they wrote. Instruct them to
“popcorn” another student.

3. Repeat until all the students have shared.

4. Thank all the students for sharing and express gratitude for the learning you have done
together.
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