


This Program Plan provides guidance on the process and procedures we follow for our EL
students. The DPI program plan is a guiding document and our process and procedures are in
compliance with the federal and state guidelines.
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1.0 Introduction

The Nicolet Area Partner Schools, located north of downtown Milwaukee, is comprised of four
school districts. Three school districts, Fox Point-Bayside, Glendale-River Hills, and Maple
Dale-Indian Hill, feed into the Nicolet Union High School District. School-age children who are
living in the Nicolet Area Partner School district areas and are in 4K through 8th grade attend
one of three separate public school districts. Those students who are in grades 9-12 attend
Nicolet Union High School District. Offering exemplary education programs, Nicolet Area
Partner Schools dedicates itself to meeting the needs of the 3478 students attending its schools.
Nicolet Area Partner Schools has six schools in total: 3 elementary schools (PreK-3rd or 4th
grade), three middle schools (grades 4 or 5-8), and one high school (grades 9-12).

Nicolet Area Partner Schools (NPS) are dedicated to educating students who are English
Learners (ELs). These EL students comprise a small — only 3% of the total student population —
but integral part of our student body. It is the mission of NPS to provide instruction and academic
support in English to students for whom English is not their primary language. By supporting the
students in their goals to read, write, speak and listen to English proficiently, NPS enables them
to be successful in the regular education classroom, the school community, and the community at
large.

For use within this Program Plan are the following acronyms are used to reference students: EL
(English Learner), ELL (English Language Learner), and LEP (Limited English Proficient).

ELL and LEP are nationally recognized terms for our students that were used at the federal level.
English Learner (EL) is the agreed upon term for which our team will name our students.

ESEA defines an EL as an individual

e who is aged 3 through 21;

who is enrolled or preparing to enroll in an elementary school or secondary school; and

e who was not born in the United States or whose native language is a language other than
English; or

e who is a Native American or Alaska Native, or a native resident of the outlying areas;
and

e who comes from an environment where a language other than English has had a
significant impact on the individual’s level of English language proficiency; or

e who is migratory, whose native language is a language other than English, and who
comes from an environment where a language other than English is dominant; and

e whose difficulties in speaking, reading, writing, or understanding the English language
may be sufficient to deny the individual the ability to meet the challenging State
academic standards;

e the ability to successfully achieve in classrooms where the language of instruction is

English; or the opportunity to participate fully in society.



1.1 Student Demographics*

The data shown below comes from WISEdash for the 2018-2019 school year.

Fox Point- Glendale- River Maple Dale- Nicolet
Bayside Hills Indian Hill
Total Number 799 1086 484 1087
of Students
African 9% 33.5% 14.9% 20%
American
American <1% 5% 0% <1%
Indian
Asian 7% 5.5% 8.9% 5%
Caucasian 73% 49% 61.4% 59.5%
Hispanic 5% 7% 8.1% 7.5%
Pacific Island 0% 5% 0% <1%
Two or more 5% 4% 6.8% 7%
races
Eligible for 11% 32% 9.5% 17%
free or
reduced lunch

*¥Thix section Ie updated veardy:




2.0 Goals for the EL Program

Nicolet Area Partner Schools, in an effort to best serve its EL students, outlines the
following goals for the English Learner Program. In addition, this section details the
collaborative approach that all partner school professionals will take to achieve and
measure these goals. Partner school professionals include members of the EL
department, District teachers, and District administration.

Goal 1: EL students will develop and maintain listening, speaking, reading and writing
competency in English as outlined in the WIDA (World-class Instructional Design and
Assessment) standards and measured by the ACCESS for ELLs assessment.

Approach: Data from the ACCESS for ELLs assessment will be used to determine
students’ exact competency in each of the four domains. Working in collaboration,
general education teachers will design units and lessons to meet the needs of EL students
using the framework of district benchmarks and WIDA standards. Additional resource
support for pre-teaching and post-teaching students will help to achieve this goal.

Goal 2: EL students will demonstrate proficiency according to state and district
benchmarks as measured by state standardized assessments and curriculum-based
measures such as formative and summative assessments.

Approach: General education teachers, in cooperation with EL teachers, will monitor
student proficiency on grade level expectations and give feedback to students and
families. Assessments are modified and accommodated to best meet student need and
reflect what students have learned.

Goal 3: EL students will develop and apply academic language as measured by
curriculum-based assessments.

Approach: Academic language development within vocabulary-rich environments will be
provided to students within the general education classroom. For students who need more
individualized instruction, language development and vocabulary instruction will also
occur during supplemental support services.



Goal 4: EL students and families will be members of and participate in the school
community.

Approach: The district will provide opportunities for school, family, and community
partnerships to support families so they can be more actively involved in their child’s
educational experiences. An added benefit is increased staff capacity for working
effectively with families and the community. Co-curricular activities, such as clubs and
athletics, will be accessible to all EL students.

Goal 5: Nicolet Area Partner Schools staff will work cooperatively with EL Teachers
through both collaboration and resources to maintain best practice and build capacity for
educating English Learners.

Approach: Through job-embedded and additional professional development
opportunities, including but not limited to Professional Learning Communities and
Culturally Relevant Universal Design for Learning, school personnel will receive training
and coaching in culturally relevant strategies and approaches aligned with best practice
for English Learners.

Goal 6: Nicolet Area Partner Schools will provide an environment that promotes,
supports, and values cultural identity.

Approach: Through culturally relevant practice, the school community will recognize the
positive impact of individual cultures on student learning.



3.0 Identification of Potential EL. Students

Nicolet Area Partner Schools complies with state and federal laws in identifying potential
English Learners. For this reason, all new students who enter the district will comply with the
Identification Process described herein.

All new students enrolling in a Nicolet Area Partner School during the summer break will
register at the school’s main or central office. If a new student enters a Nicolet Area Partner
School during the school year, identification and assessment procedures in addition to
registration will also occur at the entering school. If a translator is needed, the school or district
secretary and/or the EL teacher will secure services from outside resources.

The school or district secretary will distribute the Home Language Survey (HLS) to all new
entering families. Translated versions into twenty eight languages are also available in addition
to online translation availability. Parents of the new student will complete the Survey and return
it to the school secretary, who will then pass the HLS along to the EL teacher in the building. If
the HLS reveals that English is the primary language spoken in the student's home, the EL
teacher will return the HLS to the school secretary for filing.

Conversely, a language other than English may be indicated as the primary language spoken at
home. In cases such as this, the EL teacher will first check the student's cumulative folder for
other records regarding the student's English language proficiency. The cumulative folder may
hold a program of services, Individual Language Plan, and/or scores from the ACCESS for ELLs
assessment from the student's previous school. The EL teacher will choose a method for learning
more about the student’s language background, including but not limited to informally
interviewing the student, calling the prior school, and/or speaking with the classroom teacher.
The EL teacher will also contact the parents to determine potential EL status and enrollment in
the school's EL program. When the screening and identification process is complete, the Home
Language Survey will be returned to the school secretary.

3.1 School Enrollment

A school district may not ask about a child’s citizenship or immigration status to establish
residency within the district, nor may a school district deny a homeless child (including a
homeless child who is undocumented) enrollment because they cannot provide the required
documents to establish residency.



When a student who is a refugee, newcomer, recently arrived English Learner, or has had
interrupted schooling, enrolls in our district, they are placed in an age appropriate grade.

For more information on age appropriate grade placement, grading practices, and opting out of
EL services please see Chapter 8 of the DPI Handbook.

See Chapter 12 of the DPI EL Policy Handbook for more on school enrollment considerations,
including information on students who are refugees, newcomers or have had interrupted
schooling.

3.2 Misidentification of EL Students

When students move in and out of districts, there is potential for misclassification due to Home
Language Survey discrepancies or misidentification as English proficient. If a misidentification
is found, special consideration should be followed both during pre- and post- ACCESS testing,
for students who are misidentified as English Proficient, and when there are discrepancies
between the Home Language Survey and prior school data. When a misidentification happens,
NPS teachers will fill out a resolution of English Learner Misclassification and will file in both
the students EL folder and the cumulative file.

Refer to Chapter 4 in the DPI Handbook for protocols for students who are misclassified.


https://docs.google.com/document/d/1HceggthxaAw09VKIQxDY5G42sfm7So3Mdp0wFhUmnQs/edit?usp=sharing
https://docs.google.com/document/d/1l3Lkubx-Q0BwxrrsMDwRxRPTkUP6mlo2vx2BdpWfwNM/edit?usp=sharing
https://docs.google.com/document/d/1xpS2GcxyiC4ZJBjRQ5JJkidUqCckDJG9D9mu0_mWPe0/edit?usp=sharing
https://docs.google.com/document/d/17kP7LDnSaqGG5VWJQd4tjaaaB1yDv7fYOnB8IwWJw7I/edit?usp=sharing

This picture gives a visual representation to the Identification of Potential EL Students:

HLS Administered HLS Indicates
to All Students to Screen

Student is EL -
Code SIS ELP based
on Screener Score

HLS Indicates Administer
not to Screen ELP Screener

Student
Not EL - Code
ELP 7in SIS

Overall Composite Administer
5.0 or Higher ACCESS for ELLs
Annually

Overall Composite
below 4.5

Overall Composite
4049

Student not

demonstrating
English Overall Composite

proficiency 4.5 or higher

Student
demonstrating
English

proficiency

Code ELP

6in SIS. Begin
Monitoring.
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4.0 Assessment of Need for EL Services

When the Home Language Survey (HLS) indicates a language other than English as the primary
language spoken in the home of the child, the screening process will then commence. The
identification and assessment of new EL students as described will occur within 30 days of
student enrollment.

Nicolet Area Partner Schools utilizes assessment tools from the WIDA (World-class Instructional
Design and Assessment) Consortium, namely the MODEL (Measure of Developing English
Language) WIDA screener for grades 1-12. The MODEL assessment or K W-APT will be given
to students in Kindergarten. In grades 1-12 students will be administered the WIDA screener.
New students to a Nicolet Partner School who have been previously enrolled in a Wisconsin
school will have EL and ACCESS data available that will be used in the identification process.
No MODEL/WIDA screener will be needed in most of these cases.

A student's score on the MODEL/WIDA screener will determine his/her need for inclusion in the
school's EL program and his/her need for district services. The results of this screener, along with
other factors that we have listed previously, will indicate an English proficiency level of 1
through 6. A score of Level 1 through Level 5 indicates to the EL teacher that the student is in
need of further English language development and EL services.

The following are indicators of proficient scores. Students who score above these numbers are
not considered EL.

Grades Screener Proficient
Kindergarten K W-APT Exceptional
Kindergarten K MODEL 6.0

1-12 WIDA Screener 5.0-6.0

The EL teacher will contact the parents or guardians of the EL student to obtain written
permission for placement into the district's EL Program. The teacher will attempt to contact the
parent(s)/guardian(s) at least three times; each attempt will be documented. If no parent/guardian
contact can be made, the student is automatically placed in the EL Program. Parents or guardians
who were not successfully contacted will be invited to attend a conference in October where the
school will explain the EL Program and the services the child will be receiving.

The services that will best suit the particular EL student will be determined by the results from
the MODEL/WIDA screener. The EL teacher will indicate the student's English language
proficiency levels on the Individual Language Plan (ILP); the EL teacher will then distribute this
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ILP to the necessary stakeholders, such as regular education teachers, guidance counselor,
parents, and the school principal. In addition, the screener will be placed in a red file folder
within the student's cumulative folder. (See page 52-66 for more on the ILP.)

There will be cases where the Home Language Survey indicates a need for screening by the
MODEL/WIDA screener, yet the child scores at a level higher than Level 5.5. When this occurs,
the student most likely does not need EL services from the district and is not Limited English
Proficient (LEP). The screener results and corresponding decision with evidence will be reported
on a Non-EL form, stapled to the HLS, and placed in designated red EL folder, located within
the student's cumulative folder. In the case that a parent refuses EL services for the student, the
signed form will be kept in the student's cumulative folder. Additional information such as a
parent consent form, language and progress reports, ILPs, and an exit form can be found in the
red EL folder.

The EL teachers — and other selected teachers — who administer the MODEL/WIDA screener
will be trained in person, often through CESA (Cooperative Educational Service Agency) or
online. Data entry is updated in the Student Information System by the EL Teacher.

12
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5.0 Annual English Language Proficiency Assessment

ACCESS for ELLs scores are summative scores used to meet Wisconsin’s federal and state
reporting requirements, and to provide a standardized measure of English Language Proficiency
(ELP). All ELs will take the ACCESS test every year during the testing window, which runs
from December to February. Parents may not opt their child out of ACCESS testing, even if they
refuse district EL services for their child. The Alternate ACCESS for ELLs is the alternate ELP
assessment Wisconsin uses for students in grades 1-12 with the most significant cognitive
disabilities. ACCESS for ELLs has accommodations available for students with disabilities.
Those administering ACCESS for ELLs must have completed the WIDA training modules and
have passed the associated quizzes.

WIDA describes six English Language Proficiency levels, which are derived from the
proficiency level scores. In most situations, unless otherwise specified, ELP refers to the Overall
Composite proficiency level.

Each ELP code has a number of different descriptors, used in different programs and areas:

ELP Code Language Use Descriptor WIDA Descriptor
1 Beginning Pre-production Entering
2 Beginning Production Beginning
3 Intermediate Developing
4 Advanced Intermediate Expanding
5 Advanced-Proficient Bridging
6 Former EL, now Fully English Proficient Reaching
7' Never EL, always Fully English Proficient

For Further information on ACCESS administration requirements, paper vs. online tests,
accountability, alternate school settings, non-public schools, and student growth targets, refer to
Chapter 5 in the Wisconsin DPI EL Policy Handbook.

LELP 7 is a construct used by DPI to indicate a student who was never an EL. It is not a valid ACCESS score.
13
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6.0 Program of Services

This section of the EL Program Plan will serve to describe the Program of Services available to
students who need EL services. It will first describe the legal foundation and educational
rationale towards EL Programs in general and will follow up with specific information about
state and district level services.

6.1 Legal Foundation

A number of documents detail the federal requirements for the education of LEP students. Brief
summaries or excerpts from key documents are listed.

Title V1, Civil Rights Act, 1964
No person in the United States shall, on the grounds of race, color, or national origin be
excluded from participation in, be denied the benefits of , or otherwise be subjected to
discrimination under any program or activity receiving federal financial assistance from
the Department of Health, Education, and Welfare.

The Bilingual Education Act, 1968 (Amended in 1974 and 1978)
In order to establish equal educational opportunity for all children, Congress declared that
the policy of the United States would be as follows: (a) to encourage the establishment
and operation, where appropriate, of educational programs that use Bilingual educational
practices, techniques, and methods; and (b) for that purpose, to provide financial
assistance to local education agencies, and to state education agencies for certain
purposes.

Equal Education Opportunities Act of 1974
This law requires that students not be denied access to educational opportunities based on
race, color, sex, or national origin. The need for agencies to address language barriers is
discussed specifically.

Lau v. Nichols, 1974
This class action suit was brought by parents of non-English-proficient Chinese students
against the San Francisco Unified School District. The Supreme Court ruled that
identical education does not constitute equal education under the Civil Rights Act of
1964. The court ruled that the district must take affirmative steps to overcome
educational barriers faced by the non-English speaking students.

Castenada v. Pickard, 1981
The major outcome of this case was a set of three guidelines used to evaluate
programming for English Learners:
(1) Is the program theoretically sound or experimentally appropriate?
(2) Is the program set up in a way that allows this theory to be put into practice?
(3) Is the program regularly evaluated and adjusted to ensure that it is meeting the
linguistic needs of the students it serves?
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Plyler v. Doe, 1982
The Supreme Court ruled that the Fourteenth Amendment prohibits states from denying a
free public education to undocumented immigrant children regardless of their immigrant
status.

The No Child Left Behind Act of 2001 (NCLB) (a reauthorization of the Elementary and
Secondary Education Act of 1965)
Title III: Language Instruction for Limited English Proficient and Immigrant Students
This portion of NCLB mandates English language proficiency testing of ELs, discusses a
number of issues related to programming for ELS, and outlines EL-specific parent
notifications, in addition to addressing a number of other related issues.

Immigrant Students: Equal Rights Under the Law
According to DPI’s handbook, Students who are immigrants retain all the rights of U.S.

born students to a free and equal education. “* In addition, they receive certain
protections to ensure that policies and procedures which are not barriers for U.S. born
students do not impact their ability to receive the same high- quality education.”

6.2 Educational Rationale

The legal rationale provides only part of the reason that special instructional programs for
English Learners (ELs) are necessary. Equally important is the need for the Nicolet Area Partner
Schools’ EL programs to be consistent with best educational practices.

ELs do not need to give up their first language to learn a second language.
The development and maintenance of skills and proficiency in the first language
enhances acquisition of a second language. Compared to students who are not proficient
in their first language, those who are first-language proficient will acquire English more
quickly and will learn to read faster and more easily. It is therefore neither useful nor
practical, and in many ways counterproductive, to discourage parents of ELs from
speaking their first language with their children at home. Parents can provide much
support in the first language and should be encouraged to speak and read to their children
in any language that is comfortable for them to use. The school and parents together can
plan for additional rich and pleasant experiences for ELs in English, both in and out of
school.

Lack of English proficiency does not in itself qualify a student for Special Education services.
A student who lacks English language skills is different from an individual with a
language disorder. A student from another culture may have learning styles and concepts
of appropriate school and classroom behavior that, while they may differ from the
American mainstream perception, may be appropriate to that student’s cultural

2Plyler v. Doe
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background and experiences. In the course of normal second language acquisition, a
student may not be able to perceive or pronounce certain sounds that do not exist in his or
her first language, or that are not used in the same position. Normal sound patterns and
interference from the first language may lead students to fail in discriminating sounds in
the second language. This is not a learning, speech, or hearing disorder. In addition, a
student may acquire oral and written skills in English at different rates. Oral fluency in
English may not be an indication of the overall English language skills necessary for
academic achievement. Therefore, before a student can be served in Special Education,
they should be assessed in the first language to determine whether the suspected
condition exists in the language and cultural context with which the student is most
familiar and comfortable. A suspected speech disorder, for example, that does not appear
in the first language can be assumed to be a natural characteristic of second-language
acquisition. Consequently, the student should be referred for English as a second
language instruction.

It may take a long time for a student to learn English well enough to participate fully in an

all-English-language mainstream classroom.
Researchers have concluded that it may take from three to ten years to master
sophisticated English in the four skill areas (listening, speaking, reading, writing)
required for full participation and learning in an academic setting (Cummins, 1991;
Hakuta, Butler, & Witt, 2000; Thomas & Collier, 2002). The amount of time will vary
with each student’s background, age, experience, and first-language literacy, as well as
with the amount of support provided by school and parents. It is important to note that
the oral language needed for basic survival, while acquired relatively quickly (1 to 3
years), by itself is not sufficient for students to perform well in the classroom. Early
acquisition of basic, predictable oral language—or even slang—may lead mainstream
teachers to believe that an English language learner is reasonably proficient in English.
Yet, the student actually may not know enough English to fully participate academically
in an English-medium mainstream classroom. The acquisition of these Basic
Interpersonal Communicative Skills (BICS) (Cummins, 1979, 1981) is an important first
step in learning English. BICS alone, however, are not sufficient to enable English
language learners to take advantage of the educational opportunities offered in the
all-English mainstream classroom. First-language content instruction, as well as English
as a Second Language (ESL) instruction, will provide both academic and linguistic
support for the English language learner until Cognitive Academic Language Proficiency
(CALP) (Cummins, 1979, 1981) can be reached and the student is able to actively and
fully achieve academic success.

6.3 Description of Services

As shown in Table 1, Nicolet Area Partner Schools are dedicated to providing a high-quality
educational experience to English Learners. Our districts offer two types of EL program support
as defined by DPI. We primarily support students through co-teaching models in the mainstream
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classroom, however, when students are at beginning language levels pull-out EL instruction is
also offered to meet student needs. The table is composed by grade level and details the services,
approaches, and curriculum that will be used teach EL students.

Table 1. The Program of Services for the Nicolet Area Partner Schools

Grade Level English Language Development Content Learning &
Standards-Based
Curriculum
K-12 e EL teacher provides instructional materials to e Common Core
promote language development State Standards
e Content-based language instruction where are universal
English is taught through vocabulary related standards and
to the content areas; aimed at proficiency in benchmarks
English and academic achievement
e Literacy-based instruction in which EL e WIDA Standards
teacher teaches language goals based on the
WIDA standards e Research-based
e Co-plan to co-serve content-based instruction comprehensive
based on language goals, in collaboration literacy and math
with the regular education teacher programs

e C(Collaboration with the regular education
teacher to modify curriculum to enrich
language development

e Small group instruction for students with
limited or no command of the English
language (students with ELP levels of 1 or 2)

9-12 e Guided language lab for EL students, in
additionally collaboration with regular education
teachers; includes pre- and post- teaching
academic concepts, monitoring daily work
progress, reviewing for tests, organizational
skills, prioritizing assignments

District e Fox Point-Bayside School District
specific e Glendale River Hills School District
program e Nicolet Union High School District
plans e Maple Dale-Indian Hills School District
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6.4 Academic Content Assessments

Content Assessments

Wisconsin has chosen to meet the ESEA testing requirements with the Forward Exam in grades
3-8, and the ACT in grade 11. Science is assessed in grades 4, 8, and 11. In addition, the
Dynamic Learning Maps (DLM) is administered to students in these grades who have the most
significant cognitive disabilities and who, as a result, are unable to meaningfully participate in
the Forward or ACT exams. Additionally, state law requires that a 9th and 10th grade
assessment also be administered, as a result the ACT ASPIRE is administered in grades 9 and 10.

ELs must be given meaningful supports to enable them to participate in these assessments, so
they are able to communicate what they know and are not penalized for their lack of English
proficiency. The supports and accommodations that each student needs is outlined in the
Individualized Language Plan (ILP) on the accommodations tab and is updated yearly. For
supports and accommodations to be effective they must be used consistently across contexts so
students are familiar with them to be of benefit. For that reason, the ILP is shared with
classroom teachers at the beginning of each year and accommodations are implemented in the
classroom throughout the year—not just on state testing.

Districts set their own policies for locally mandated assessments such as STAR or MAP, or
state-mandated assessments such as the ACT ASPIRE. Districts should consult with their test
vendors to determine available and applicable language supports and accommodations, and to
determine if the tests were normed for ELs and newcomer students. In setting policies for the
administration and evaluation of district-mandated tests, districts should consider the validity and
reliability of the assessment for newcomers at lower levels of English proficiency and familiarity
with the U.S. school system.

For more information on implementing supports and accommodations, please see Chapter 9 of
the DPI Handbook.

State Testing Requirements and Guidelines

While EL supports are provided on all statewide assessments, limited EL supports are
appropriate for the English Language Arts content area. Recently Arrived ELs are allowed a
one-time exemption from the ELA section of any mandatory statewide assessment.
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A Recently Arrived EL for whom a district is requesting an ELA exemption must meet the
following criteria:

e has been enrolled in U.S. schools for less than 12 cumulative months.

e has not taken the one-time exemption before

If a student meets these criteria, indicate the exemption within the vendor portal using the
non-tested code of RAE for Recently Arrived EL. Please note that ELs for whom this exemption
is claimed must take the ACCESS for ELLs during the school year of the exemption. Students
arriving in the small window between the end of ACCESS testing and the end of academic
content testing are exempted from this requirement.

6.5 Parent Engagement

According to the DPI Handbook, all parents have a right to be involved in their child’s education
regardless of their English proficiency, and districts must develop effective means of outreach in
order to ensure this.

Nicolet Area Partner Schools use the Home Language Survey (HLS), to discern whether a parent
requires oral and/or written communication in a language other than English. Schools should
take parents at their word about their communication needs if they request language assistance.

It is essential to communicate educational information in a way that parents can access. Itisa
parent’s right to be offered communication about any program, service, or activity that is offered
to parents who are proficient in English in a language that they can understand.

Nicolet Area Partner Schools currently offers the following information in an accessible format:
e Registration and enrollment forms, including medical and immunization forms

Parent Teacher Meetings

Home Language Surveys

Approval Forms

Exit Forms

Districts are required to reach out regularly to parents of English Learners. This is done at
parent-teacher conferences in the fall and spring and informally throughout the school year. The
English Learner Family Toolkit also provides additional information for assistance with

reaching out to families.
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7.0 Staffing and Resources

The Nicolet Area Partner Schools uses certified personnel who are specifically trained to teach
EL students. This section describes those staff members in relation to their school setting and
categorizes the statistics of the EL population by language, school, and English proficiency level
before moving into the resources available to NPS staff members. The EL Program in each
Nicolet Area Partner School District is overseen by a district level administrator.

There are five (5) NPS staff members designated as EL teachers. Nicolet Union High School
employs a 1.0. Fox Point-Bayside employs a 1.0 and .6 FTE. Maple Dale-Indian Hill utilizes a
.7 FTE. Glendale-River Hills employs two .5 FTE teachers; one .5 FTE is at Glen Hills Middle
School and one .5 FTE is at Parkway Elementary School.

Table 2 below represents the FTE teacher amount in relation to English Learners that are
serviced in each district.

Table 2. Staff-to-EL Ratio (2018-2019 Data)

Nicolet High School 1.0 : 30
Fox Point-Bayside 1.6:19
Maple Dale-Indian Hills 7:24
Glendale-River Hills 1:0: 38
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7.1 EL Student Population by Language

Highlighting the need for an effective and multicultural English Learner Program, EL students in
NPS speak a wide variety of languages. Each year, the number of languages spoken as well as
the variety changes. A complete list of the languages spoken in each district accompanies this
section in Table 3.

Table 3. List of primary languages spoken by EL students, separated by district (2018-2019)

District Fox Point- Glendale- Maple Dale- Nicolet Union
Bayside River Hills Indian Hill High School
Languages Arabic Arabic Arabic Afrikaans
Spoken Chinese Bisaya Bengali Arabic
French Bengali Chinese Armenian
Hebrew Burmese Hindi Cantonese
Hmong Hindi Kannada Chinese
Russian Hmong Kokani Mandarin
Portuguese Marathi Korean French
Spanish Spanish Marathi Hmong
Tagalog Russian Mon Portuguese
Tagalog Polish Punjabi
Urdu Russian Russian
Luganda Somali Spanish
Spanish Swahili
Vietnamese Tagalog
Urdu
Vietnamese
Total 8 12 14 16




7.2 EL Student Population by School

There were 108 EL students attending the Nicolet Area Partner Schools in the 2018-2019 school
year as of December 2018. A list of the number of the EL students in each district, separated
also by school, is found in Table 4.

Table 4. EL student population, by school (2018-19)

School Grades EL Population Level 6 monitored
levels 1-5
Fox Point-Bayside
Stormonth K-4 14 0
Bayside 5-8 3 2
Parkway K-3 17 2
Glen Hills 4-8 14 5
Indian Hill K-2 13 0

Maple Dale 3-8 9 4
Nicolet Union High School
Nicolet 9-12 27 3

7.3 EL Student Population by Language Levels

The following table, Table 5, shows the EL student population by their language level, according
to the language proficiency assessment each student takes.

Table 5. EL student population, by language level (2018-19)

Total Fox Point- Glendale- Maple Dale- Nicolet
Number of Bayside River Hills Indian Hill  Union High
Students School
1 10 2 3 1 4
2 19 3 10 3 3
3 34 6 11 6 11
4 30 5 7 9 9
5 4 1 3 1 0
6 14 2 4 5 3
Total EL 111 19 38 25 30
Population
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7.4 Resources

A certified EL teacher will provide content based EL services to school and/or district teachers,
as determined by proficiency level of students and overall student enrollment.

In addition to supporting English Learners through the use of classroom instructional resources,

materials specifically designed for the development of language proficiency will be used by all

staff members working with English Learners.

Examples of materials include, but are not limited to:

Audiobooks

Bilingual dictionaries

Computer software

Chromebooks and Ipads

Content materials by subject area
Google Applications: Read and Write for Google, Google Translate, Speak It,
Select and Speak, Text to Speech, etc.
Graphic novels

Leveled texts and books

Modified texts

Native language materials

Picture dictionaries

Web based instructional materials

Core instructional materials are purchased through district funds. Supplemental materials are
purchased through Title III or district funds. Materials are purchased based upon students’ needs.
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8.0 Transitioning from EL Services and Monitoring Performance

This section will describe the exit criteria that a student needs to meet to be eligible for exit from
the EL Program,; it will also delineate the process by which a student transitions out of the EL
Program. It will conclude with the monitoring process, explaining how students are reviewed for
their continued language development and reclassification back into the program if necessary.

8.1 Exit/Reclassification Criteria

Nicolet Area Partner Schools uses input from Wisconsin's Department of Public Instruction to
determine the exit criteria. DPI issued a baseline set of criteria that must be met for a student to
be eligible for exit from a district's EL program.

Furthermore, NPS examines data and results from the ACCESS for ELLs assessment, state and
district assessments, classroom grades, and anecdotal teacher data when determining a student's
eligibility to exit the EL Program.

Exit CRITERIA 1

O Overall Score of 5.0 on ACCESS for ELLs®test.

Exit CRITERIA 2

Composite (overall) score of
Level 4.5 on ACCESS for

ELLs® test

Two or more pieces O Student scores are at grade level on state

demonstrate full English and/or district common assessments

Proficiency. See Evidence of

English Proficiency. Q Student is achieving academically at
their age appropriate grade level without

O the use of adapted or modified English

materials. Relevant evidence could
include:

O Grade reports
Q Writing samples
Q Independent class work

Parents and teachers agree
that the student has reached
full English proficiency.
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Teachers and parents are consulted prior to exiting from EL services. The EL staff is responsible
for completing the Exit Form and contacting the parents. The phone call to parents is
accompanied by a letter sent to the parents explaining the student's readiness for general
education with no extra services and requesting a signature of acceptance. The EL staff places a
copy of the signed Exit Form in the red folder located in the student’s Cumulative folder and also
updates any relevant forms found there. The student is, at this point, formally exited from the EL
Program.

8.2 Monitoring Process

“Newly English proficient students must be monitored during the first two years after being
classified as fully English proficient, or formerly Limited English proficient, LEP.” - DPI source
July 17", 2008

All former EL students who formally exit the EL Program will be monitored for two (2) years by
EL personnel, classroom teachers, and school professionals. The act of monitoring their progress
ensures their continued language development and their success in general education classes.

A monitoring form is completed each subsequent year with data from state and district
assessments. The EL staff will be responsible for distributing monitoring forms and should retain
a copy for both personal records and the student’s cumulative file. The data will be entered into
the district student information system.

If concerns are noted on the monitoring form, an intervention team will meet to review
academics, English proficiency and any other information.

8.3 Re-entry Process

If observations and academic performance indicate that a student is still in need of EL services,
the EL teachers will examine the student's scores on the state and district standardized tests.
They should also conduct in-depth discussions with the general education teacher(s) to receive
their feedback on a possible re-entry into the Program. Next, the EL teacher is responsible for
completing the Re-Entry Form. The reclassification must be completed in the Individual Student
Enrollment System (ISES) during the initial data submission period.
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9.0 EL Students and Other District Programs

In the Nicolet Area Partner Schools, students identified as English Learners (ELs) are
full-fledged members of their respective school communities. EL students are provided equal
access to the full range of district programs, including, but not limited to, special education, Title
I programs, gifted and talented programs, and all non-academic and extracurricular activities.
The district encourages all students, including those in the EL Program, to become involved in
extracurricular and nonacademic activities, such as sports, clubs, and organizations. None of
these may discriminate on the basis of language. In addition, fees for such activities can be
waived, as they are for all students in NPS, based on one’s eligibility for free and reduced lunch.

9.1 Application Process for School-Based and Extracurricular Activities

At times, the districts will offer special opportunity programs or activities to its students. NPS
assures that the application process and selection for these programs will not be dependent on a
student’s proficiency in English.

9.2 Special Education

When there is a Special Education concern, as the EL teacher we initiate a culturally responsive
process to identify if the student has a disability, or if the concerns are due to language learning.
A referral will be initiated if a student who is an English Learner is suspected of having one or
more disabilities. We will comply with Federal and State regulations when identifying and
serving English Learners who are suspected of having a disability or who have been identified as
having language learning needs.

The DPI EL Handbook Chapters 11 and 13 elaborate on the following special education topics in
detail:

Legal Requirements

ELs with Potential Disabilities

ELs with Disabilities

ELP Assessment Supports

Multi-level Systems of Support

Students Unable to Access One or More Domains
Students who are Deaf or Hard of Hearing
Students with Visual Impairments

Alternate ACCESS for ELLs
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9.3 Gifted and Talented Education

English Learners have equal access to gifted and talented identification services.
9.4 Interpretation and Translation Services

All schools are required to communicate with parents in a language they understand. Face to
face interpretation or written translation may be needed to assist parents with the registration
process, parent/teacher conferences, IEP meetings, or any other relevant communication. The
EL Teacher arranges the services. The bill is sent to the EL Teacher upon completion, who then
forwards to administration for payment.

Partnering with our bilingual parents is a priority for the Nicolet Area Partner Schools and we
have invested in translation of a number of documents so parents who are learning English have
access to the same information as other monolingual English speaking parents. We continue to
grow our translated documents each year.

We currently have the following documents translated into about 30 languages: Enrollment
Form, Home Language Survey, Parent Approval for EL Services, Exit from EL Services and
Parent Teacher Conference Forms.

For more information on the legal rights of parents regarding translation and communication see
Information for Limited English Proficient (LEP) Parents and Guardians and for Schools and

School Districts that Communicate with Them from the Department of Justice.
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10.0 Unique Circumstances Regarding Potential ELs
10.1 Foreign Exchange Students

According to the DPI Handbook,

“Upon application for hosting a foreign exchange student, districts specify whether or not the
student must be proficient in English, and the test the student must take to demonstrate
proficiency, if required.

Students required to be proficient in English are not considered ELs, and should be enrolled as
non-EL, ELP 7. If it is determined that they may not be fully English proficient at a later time,
districts should use the procedures outlined in Chapter 4 - Students who are Potentially
Misclassified to ensure that they are fully supporting the student.

Students not required to be proficient in English should be treated like any other student upon
entry. They should be administered the HLS, and screened if the HLS indicates this is
appropriate.

If identified as an EL, programming for foreign exchange students should be based on the needs
of their unique circumstances, with an understanding of the requirements of their home country
and length of time in U.S. schools. Decisions about programming and scheduling may be made
in consultation with the most appropriate individuals, which can include the student’s home
family, host family, and the exchange services organization. Foreign exchange students who are
ELs must be annually assessed.

More details about foreign exchange students can be found in Chapter 13 of the DPI EL Policy
Handbook.

10.2 Private or Nonpublic Schools
The DPI Handbook gives the following guidance:

“The ESEA specifies that districts which accept Title III funds must extend services to private
schools, and that assistance to ELs in private schools should be equitable to that of ELs in public
schools.

ELs in nonprofit private schools are eligible to access Title III programs, services, and products
when they are identified in an appropriate manner, and when the public school district and
private school(s) within its jurisdiction have conducted meaningful and timely consultation. ELs
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in a private school may participate in programs and receive services and products funded by Title
1.

A plan between the LEA and private school should be developed as a result of initial
consultation to address these items. It is advised that this meeting should occur in May of the
prior school year.”

Private school students who are receiving Title III EL services will take the ACCESS for ELLs
assessment annually.

More details about private schools can be found in Chapter 13 of the DPI EL Policy Handbook.

10.3 Students Who Move to Wisconsin from Another State

When students enroll in the district from another state, the HLS will still be administered as with
all newly enrolled students. If the HLS indicates that the student is a possible EL, proceed
accordingly with the following scenarios, as stated in the DPI Handbook:

e [f the student comes with an ACCESS test record from the previous school year, use that
record for the student’s starting ELP level. If this record indicates that the student would
meet Wisconsin’s criteria for reclassification, code them as ELP 6 and enroll them in two-
year monitoring as you would any newly reclassified EL.

o [f the student comes without an ACCESS test record, or that record is older than the
previous school year, follow the screening procedure and make an EL determination as
you normally would.

e If the student comes with a non-ACCESS ELP score which indicates they are not
proficient, or if there is not enough known about the score to determine whether or not it
meets the former state’s definition of English proficient, administer the WIDA Screener
to determine EL eligibility and placement.

e If the student comes with a non-ACCESS ELP score which would qualify them to exit
EL status in the state in which the test was administered, treat them as a newly
reclassified EL, and monitor their progress for two years.

$20U.5.C.§7881
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10.4 Potential ELs Below 5K

DPI gives the following advice in their handbook:

“Students enrolling for the first time in a district-sponsored early childhood education program
such as 3K, 4K, or Pre-K may be administered an HLS at the time of enrollment. However, there
are currently no valid ELP screeners for students in this age range. For this reason, we cannot
technically identify students as ELs before their 5K enrollment.

That said, for students who are Dual Language Learners and/or where observational evidence
suggests the student is a potential EL, a district may provide language support and services to
foster the language acquisition of that student. The district should maintain a record of potential
EL status, including the HLS result, as well as a record of any services provided, along with
parent notification and consent for supplemental services, if any.”

In April of the 4K year, we may administer the speaking and listening portions of the
kindergarten screener to formally identify a student as an English Learner.

10.5 Other Potential EL Students-Definitions

Potential EL students come with unique educational histories and family circumstances. These
factors can impact a student’s education and their need for specialized services. As a result, it is
important to be familiar with the following types of students and to get as much pertinent
information about a student’s educational history during the enrollment process.

Immigrant Students

Immigrant children and youths* are individuals who:
e are aged 3 through 21;
e were not born in any state (defined as each of the 50 States, the District of
Columbia, and the Commonwealth of Puerto Rico); and
e have not been attending one or more schools in any one or more states for more
than three full academic years. (Months counted for schooling need not be
consecutive.)

*20CFR 7011 (5)
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Refugee Students

A refugee’ is any person who is outside any country of such person's nationality and,

e in the case of a person having no nationality, is outside any country in which such
person last habitually resided,

e and who is unable or unwilling to return to,
and 1s unable or unwilling to avail himself or herself of the protection of that
country because of persecution or a well-founded fear of persecution on account
of race, religion, nationality, membership in a particular social group, or political
opinion

SLIFE Students

Students with a limited or interrupted formal education; can be abbreviated both SLIFE
and SIFE, is an acronym used to describe a diverse group of potential English Language
Learners. Although definitions vary; these are generally students who are a subset of
newcomers to U.S. schools, above the age of 7, who have missed more than six
consecutive months of formal schooling prior to enrolling in a U.S. school, and/or are
more than two years below grade level in content due to limited educational supports.
They may also be refugees, immigrants and or any student who has received interrupted
schooling due to a variety of factors. Depending on country of origin, these students may
or may not qualify for EL services.

Note: This is a working definition from the field; there is no official federal
definition.

For more information on SLIFE students see Focus on SLIFE.

See Chapter 12 of the DPI EL Policy Handbook for guidelines on meeting needs of
SLIFE students.

>8U.S.Code § 1101 (a) (42)
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Migrant Students
A student is is considered a migrant® if:

e The student is younger than 22 and has not graduated from high school or does
not hold a high school equivalency certificate; and

e The student is a migrant agricultural worker or a migrant fisher or has a parent,
spouse, or guardian who is a migrant agricultural worker or a migrant fisher; and

e The student has moved, either alone, or with a parent, guardian, or spouse, within
the preceding 36 months, in order to obtain (or seek) qualifying agricultural or
fishing work; and
Such employment is a principal means of livelihood; and
The student has moved from one school district to another.

¢ WI Migrant Education FAQs
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11.0 Multiple Indicator Protocol (MIP)

In addition to the standardized assessments of WIDA Screener and ACCESS, a more formative
tool that may be used to collect evidence of a student’s English proficiency in the classroom is
the Multiple Indicator Protocol (MIP) tool. This tool can be used to collect evidence in two
formats:

e Single point in time = Classroom Observation Protocol (Chapter 15a)
e [anguage use over time = Language Artifact Portfolio (Chapter 15b

These two variants are described in detail in Chapter 15a and 15b. These subchapters describe in
detail how to administer and assess the two MIP variants, and include rubrics, summary forms,
and records of proficiency for the academic records of students administered the MIP.

The MIP may be used to collect evidence of English proficiency for the following circumstances:

EL Entry

EL Exit

Two Year Monitoring

Students Unable to Access One or More Domains
Misidentification of an EL student

More details about each circumstance listed above can be found in Chapter 15 of the DPI EL
Policy Handbook.

The information gathered from the MIP is valuable data that can help support programming
decisions for the student, and this data and resulting determination of English proficiency should
be stored in the student’s academic file.
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12.0 Program Evaluation, Review, and Improvement

The EL Program will be reviewed yearly to maintain fidelity to the District's mission of
educating all students. This evaluation will occur throughout the year by the EL staff. Multiple
meetings throughout the school year will occur to review aggregated district-wide and individual
classroom data.

The District will examine student data from the following sources:

ACCESS for ELLs assessment
State standardized assessments
District standardized assessments
Course grades

Anecdotal teacher data

Stafting ratio

Graduation rates of ELs

Retention rates of ELs

Based on the finding from the data analysis, the districts will identify areas of strength and of
concern about the EL Program. Where appropriate, revisions to the EL. Program will be
implemented and monitored for their effectiveness.
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13.0 Staff Development

The Nicolet Area Partner Schools consider staff development to be the foundation of effective
teacher development. With this in mind, the NPS administration and the EL teachers suggest
staff development opportunities that are beneficial for all staft that may occur on K-12 alignment
days.

NPS EL Teachers can develop basic offering for EL PD that may include the following:

e general information and a basic understanding of ELs. Teachers will demonstrate an
understanding of what an EL is, explain laws as they relate to ELs, describe the EL Plan,
entrance and exit procedures, language levels, four domains of language, and how these
items, using the Individualized Language Plan, can be applied to the mainstream
classroom.

e a basic understanding of language acquisition and the complexity of English, the
difference between social and academic language, newcomer and high language level
needs, language acquisition and language learning.

e construction of a language objective within a content lesson, choosing relevant strategies
from the language domains for the classroom, scaffolding and EL strategies for use
within the classroom.

e assessments and appropriate modifications, accommodations, and differentiated
strategies.
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14.0 Related Policy

The following school board policies are directly related to the Nicolet Partner School districts:
14.1 Fox Point-Bayside School District

2260.02 - ENGLISH LANGUAGE PROFICIENCY

The Board of Education recognizes that there may be students whose primary language is not
English residing within the District. With that in mind, the Board shall provide appropriate
identification and transition services for District students who possess limited command of the
English language. The purpose of these services is to develop English language skills that will
enable the students to function successfully in an all English classroom and complete the
District's required curriculum.

These services shall include the identification of students who are English language learners
(ELL), the implementation of curricular and instructional modifications, the assessment of the
ELL student's academic progress, identification of ELL students that achieve English Language
Proficiency (ELP), and continued monitoring of ELP students. The degree of modification, the
duration and the type of services shall be determined individually and shall be based on the needs
of each student.

If a sufficient number of the students identified with limited English proficiency are of the same
language group to meet statutory requirements; the Board shall establish and implement a
bilingual-bicultural education program as required by the law.

The parent(s) of ELL students shall be notified of student testing arrangements and of
educational programs and services available to help their children improve their English
language skills and academic achievement. The notifications shall be consistent with legal
requirements and presented in such manner as to ensure that the student's parent(s) understands
them.

The District shall assess the English proficiency and academic progress of ELL students in
accordance with legal requirements. Decisions regarding the administration of State-required
tests to ELL students shall be made on a case-by-case basis. Testing accommodations may be
made based on student needs, provided the validity of the test is maintained. The District shall
administer State-required tests to an ELL student unless a determination has been made that the
results of the test, with allowable accommodations made for the student as needed, will not be a
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valid and reliable indicator of the student's academic knowledge and skills. Any ELL student

exempted from taking a State-required test shall be administered an alternative assessment

approved by the Department of Public Instruction.

The results of both State-required tests and alternate assessments shall be consistent with District

policies in making instructional, promotion, and graduation decisions. Test results may not be

used as the sole criterion in re-classifying an ELL student from a bilingual-bicultural education

program or in determining grade promotion, eligibility for courses or programs, eligibility for

graduation or eligibility for postsecondary education opportunities.

ELL students will no longer be considered limited-English proficient when they have the

language skills necessary to compete with mainstream English speakers. The District

Administrator shall establish administrative guidelines that provide the:

A.

B.

E.

standards for reclassification/exit decisions;

process for monitoring and maintaining documentation on the exiting student
for two (2) years;

access for students to re-enter a bilingual or ESL program if there is evidence
that the reclassification decision was premature;

opportunity for the parent(s) to participate in each entry, exit and re-entry
decision;

opportunity for the parent(s) to appeal the exit or re-entry decision.

The District will include in its annual report to the public information required by statute

regarding the performance of ELL students.
P.I. 13 Wis. Admin Code

118.13, 118.30(2), 115 Wis. Stats.

© Neola 2010
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14.2 Glendale-River Hills School District
IHBEA / 342.7

PROGRAMS AND SERVICES FOR ENGLISH LANGUAGE LEARNERS

The Board recognizes that within the District there may be students whose primary language is
not English. With that in mind, the Board shall provide appropriate services for District students
who possess limited or no command of the English language. The purpose of these services will
be to help students acquire English language skills that will enable them to function successfully
in an all-English classroom and to meet established academic standards.

Limited English proficient (LEP) students shall be identified as part of the school enrollment
process. Once LEP students are identified, their English proficiency shall be assessed, they shall
be classified according to their English proficiency level, and placed in an appropriate
educational program. The District shall ensure that it:

1. Provides each LEP pupil with an effective instructional program and supportive services
appropriate to meet the needs of the pupil.

2. Provides each LEP pupil with full access to supportive services, such as language
development and speech therapy available to other pupils in the school district as such
services are appropriate to the individual need of the pupil.

3. Provides programs and services that reflect the cultural background of the LEP pupils and
may include instruction intended to improve the skills of such pupils in the use of their
native language for the purpose of enabling them to become proficient or advanced in all
subject areas.

Specialized instructional materials and techniques designed to teach English to speakers of other
languages shall be used in the District. An LEP student or a small group of students may work
with an English as a Second Language (ESL) teacher to develop their English language skills.
The degree of curricular and instructional modification, type of support services and their
duration shall be determined individually and be based on student need. If a sufficient number of
the LEP students identified are of the same language group, as defined by statute, the Board shall
establish and implement a bilingual-bicultural education program as required by state law.

The District shall assess the English proficiency and academic progress of LEP students in
accordance with legal requirements and established District procedures. Decisions regarding the
administration of state-required tests to LEP students shall be made on a case-by-case basis.
Testing accommodations may be made based on student needs, provided the validity of the test is
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maintained. The District shall administer state-required tests to LEP students in accordance with
state regulations. The results of state-required tests shall be used consistent with District policies
in making instructional, promotion and graduation decisions. Test results may not be used as a
sole criterion in re-classifying an LEP student from a bilingual-bicultural education program or
in determining grade promotion, eligibility for courses or programs, eligibility for graduation, or
eligibility for participation in postsecondary education opportunities. Exemption of an LEP
student from taking a state-required test may also not be used as the sole criterion for making
such determinations.

Parents/guardians of LEP students shall be notified of student testing arrangements and of
educational programs and services available to help their children improve their English
language skills and academic achievement. These notifications shall be made consistent with
legal requirements.
Legal Ref.: Sections 115.95 et seq., 118.13, 118.30 Wisconsin Statutes

PI 8.01(2)(r), Wisconsin Administrative Code

PI 13

No Child Left Behind Act of 2001

Adopted: 7-16-08
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14.3 Maple Dale-Indian Hill School District
IHBEA /342.7
PROGRAMS AND SERVICES FOR ENGLISH LANGUAGE LEARNERS

The Board recognizes that within the District there may be students whose primary language is
not English. With that in mind, the Board shall provide appropriate services for District students
who possess limited or no command of the English language. The purpose of these services will
be to help students acquire English language skills that will enable them to function successfully
in an all-English classroom and to meet established academic standards.

Limited English proficient (LEP) students shall be identified as part of the school enrollment
process. Once LEP students are identified, their English proficiency shall be assessed, they shall
be classified according to their English proficiency level, and placed in an appropriate
educational program. The District shall ensure that it:

1. Provides each LEP pupil with an effective instructional program and supportive services
appropriate to meet the needs of the pupil.

2. Provides each LEP pupil with full access to supportive services, such as language
development and speech therapy available to other pupils in the school district as such
services are appropriate to the individual need of the pupil.

3. Provides programs and services that reflect the cultural background of the LEP pupils and
may include instruction intended to improve the skills of such pupils in the use of their
native language for the purpose of enabling them to become proficient or advanced in all
subject areas.

Specialized instructional materials and techniques designed to teach English to speakers of other
languages shall be used in the District. An LEP student or a small group of students may work
with an English as a Second Language (ESL) teacher to develop their English language skills.
The degree of curricular and instructional modification, type of support services and their
duration shall be determined individually and be based on student need. If a sufficient number of
the LEP students identified are of the same language group, as defined by statute, the Board shall
establish and implement a bilingual-bicultural education program as required by state law.

The District shall assess the English proficiency and academic progress of LEP students in
accordance with legal requirements and established District procedures. Decisions regarding the
administration of state-required tests to LEP students shall be made on a case-by-case basis.
Testing accommodations may be made based on student needs, provided the validity of the test is
maintained. The District shall administer state- required tests to LEP students in accordance with
state regulations. The results of state- required tests shall be used consistent with District policies
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in making instructional, promotion and graduation decisions. Test results may not be used as a
sole criterion in re-classifying an LEP student from a bilingual-bicultural education program or
in determining grade promotion, eligibility for courses or programs, eligibility for graduation, or
eligibility for participation in postsecondary education opportunities. Exemption of an LEP
student from taking a state-required test may also not be used as the sole criterion for making
such determinations. Parents/guardians of LEP students shall be notified of student testing
arrangements and of educational programs and services available to help their children improve
their English language skills and academic achievement. These notifications shall be made
consistent with legal requirements.

Legal Ref.: Sections 115.95 et seq., 118.13, 118.30 Wisconsin Statutes
PI 8.01(2)(r), Wisconsin Administrative Code
PI 13
No Child Left Behind Act of 2001

Revised: 8/27/08
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14.4 Nicolet Union High School District

2260.02 - ENGLISH LANGUAGE PROFICIENCY

The School Board recognizes that there may be students whose primary language is not English
residing within the District. With that in mind, the Board shall provide appropriate identification
and transition services for District students who possess limited command of the English
language. The purpose of these services is to develop English language skills that will enable the
students to function successfully in an all English classroom and complete the District's required
curriculum.

These services shall include the identification of students who are English language learners
(ELL), the implementation of curricular and instructional modifications, the assessment of the
ELL student's academic progress, identification of ELL students that achieve English Language
Proficiency (ELP), and continued monitoring of ELP students. The degree of modification, the
duration and the type of services shall be determined individually and shall be based on the needs
of each student.

If a sufficient number of the students identified with limited English proficiency are of the same
language group to meet statutory requirements; the Board shall establish and implement a
bilingual-bicultural education program as required by the law.

The parent(s) of ELL students shall be notified of student testing arrangements and of
educational programs and services available to help their children improve their English
language skills and academic achievement. The notifications shall be consistent with legal
requirements and presented in such manner as to ensure that the student's parent(s) understands
them.

The District shall assess the English proficiency and academic progress of ELL students in
accordance with legal requirements. Decisions regarding the administration of State-required
tests to ELL students shall be made on a case-by-case basis. Testing accommodations may be
made based on student needs, provided the validity of the test is maintained. The District shall
administer State-required tests to an ELL student unless a determination has been made that the
results of the test, with allowable accommodations made for the student as needed, will not be a
valid and reliable indicator of the student's academic knowledge and skills. Any ELL student
exempted from taking a State-required test shall be administered an alternative assessment
approved by the Department of Public Instruction.
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The results of both State-required tests and alternate assessments shall be consistent with District

policies in making instructional, promotion, and graduation decisions. Test results may not be

used as the sole criterion in re-classifying an ELL student from a bilingual-bicultural education

program or in determining grade promotion, eligibility for courses or programs, eligibility for

graduation or eligibility for postsecondary education opportunities.

ELL students will no longer be considered limited-English proficient when they have the

language skills necessary to compete with mainstream English speakers. The Superintendent
shall establish administrative guidelines that provide the:

A.

B.

E.

standards for reclassification/exit decisions;

process for monitoring and maintaining documentation on the exiting student for
two (2) years;

access for students to re-enter a bilingual or ESL program if there is evidence that
the reclassification decision was premature;

opportunity for the parent(s) to participate in each entry, exit and re-entry
decision;

opportunity for the parent(s) to appeal the exit or re-entry decision.

The District will include in its annual report to the public information required by statute
regarding the performance of ELL students.

P.I. 13 Wis. Admin Code

118.13, 118.30(2), 115 Wis. Stats.

© Neola 2010
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15.0 Forms

The following forms — found on the subsequent pages — are used by the Nicolet Partner School

Districts to register, monitor, and exit EL students from the NPS EL Programs:

Non-EL form

Home Language Survey (28 translations available)

Parent Approval Form (34 translations available)
Nicolet Partner School ILP

Exit Form (34 translations available)

Re-Entry Form

Two-Year Monitoring Form
Parent Teacher Meeting Form (34 translations available)

Misclassification Form
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https://docs.google.com/document/d/18eOuOmffHkf8AJ7Hg2coauwPmll1-uC0IE4j2skYN1s/edit?usp=sharing
https://drive.google.com/file/d/0B0b19lBTz7Q6MXhOU193X2ZaNE0/view?usp=sharing
https://drive.google.com/drive/folders/0B0b19lBTz7Q6fnNkZ011bHZPTWRUZkxSLXhfQTJOdUdZQzlGcHJqcUJNa2NrbjRXNlBXTVE?usp=sharing
https://docs.google.com/document/d/1VfK-0O55BAxd6WDYobeknIN-AK3rGYDLDVC_g857sKY/edit?usp=sharing
https://drive.google.com/drive/folders/0B0b19lBTz7Q6flVVWlJ3U2c3R19FVXpPNjRwdHNCNUVnZ29Lc2kybGJqUVg2MFYzdS1GeW8?usp=sharing
https://docs.google.com/spreadsheets/d/18b8JbXpPw4PvuNLQ156aRXaUKnwI5C9H5U1rbtHqFkU/edit?usp=sharing
https://docs.google.com/document/d/1BuWjpE01EwTsrZLS-XyaCj9R5dJFdHkcAPSbA3PdiV0/edit?usp=sharing
https://drive.google.com/open?id=0B0b19lBTz7Q6fkQ1WVhHQjhDYlBUdjJwR1J4ZWRhanhoMFBJbW1jZFNtY1NIcXJ1V0czWXM
https://docs.google.com/a/nicolet.us/document/d/1B9x2Px1oOmfs4YHLphVpxf6xUvTcIRvxNoCCx2Lt5Aw/edit?usp=sharing
https://docs.google.com/a/nicolet.us/document/d/1kv0piDo0xh6EhGZfkIUqdwQh21T4KNyGgNuN-W7rKNU/edit?usp=sharing
https://docs.google.com/document/d/1DkUJSNeVuJOn6tr1TX4Zxml47duIJ2-14vojee_XTbU/edit?usp=sharing
https://docs.google.com/document/d/1xpS2GcxyiC4ZJBjRQ5JJkidUqCckDJG9D9mu0_mWPe0/edit?usp=sharing

Criteria for Non-EL. Form

Nicolet Partner School District

Name: Grade:

Date: Teacher:

This student is not considered LEP considering the following factors: (Select at least 2)

Grade level classroom performance (Report Cards, Progress Reports)

W-APT or MODEL screener score of 5 or above

Proficient or Advanced Test Scores:

Classroom Observations

Parental Input (Phone, Written, or Personal Conversation)

Majority English response on Home Language Survey

Transfer student with no LEP evidence in cumulative folder

Other:

Additional Comments:
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The Wisconsin Home Language Survey (HLS)

Student’s Name

Date of Birth

What is the first date your child enrolled in a school in the United

States? /__/
Month / Day / Year

Grade

Languages Used by Student: JEnglish_JOther(s):

Name of Person Completing Survey

Relationship to Student; Mother [_JFather [ JGuardian [_JOther:

Signature of Person Completing Survey

Date:

Purpose

The information on this form helps us identify students who may need help to develop the English
language skills necessary for success in school. Language testing may be necessary to determine if

language supports are needed by your child.

Answers will not be used for determining legal status or for immigration purposes. If your child is
identified as eligible for English language services, you may decline some or all of the services

offered to your child.

Section 1

1. Was the first language used by this student English?
Yes: Go to Question 2
No: Go to Question 3

2. When at home, does this student hear or use a language other than English more than half of the

time?
Yes: Go to Question 4

No: Student is not eligible for ELP Screening. HLS is complete. Go to Section 2.
3. When at home, does this student hear or use a language other than English more than half of

the time?
Yes: HLS is complete. *Go to Section 2.
No: Go to Question 4
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4. When interacting with their parents or guardians, does this student hear or use a language other
than English more than half of the time?

Yes: HLS is complete. *Go to Section 2.

No: Go to Question 5
5. When interacting with caregivers other than their parents or guardians, does this student hear
or use a language other than English more than half of the time?

Yes: HLS is complete. *Go to Section 2.

No: Go to Question 6
6. When interacting with their siblings or other children in their home, does this student hear or
use a language other than English more than half of the time?

Yes: HLS is complete. *Go to Section 2.

No: Go to Question 7
7. 1s this student a Native American, Native Alaskan, or Native Hawaiian?

Yes: Go to Question 8

No: Go to Question 9
8. Is this student’s language influenced by a Tribal language through a parent, grandparent,

relative, or guardian?
Yes: HLS is complete. *Go to Section 2.

No: Go to Question 9
9. Has this student recently moved from another school district where they were identified as an
English Learner?

Yes: EL Teacher will review and get back to you.

No: Studentis not eligible for ELP Screening. HLS is complete. Go to Section 2.

Section 2

Parental preference for languages used for school communications (may be multiple):
Parent/Guardian Name Parent /Guardian Name
Oral: Oral:
Written: Written:

To Be Completed by School Staff

HLS Result; JScreen (Do not Screen HLS administered by:

*EL teacher will screen student within 30 days of the start of the year and | JAndreotti|_Steinet_JOther:
will contact parents/guardians about the English Language Proficiency
screening results.

EL Teacher will complete after screening

ELL File Opened: Jres§ No EL Evaluator Today’s Date
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Parental Approval Form for English Learner Program

Name of Student:

Grade:

Your child is eligible to receive services from the English Learner (EL) Program. This program
teaches your child the English skills needed to do well in school and provides content-based
language instruction within the mainstream classroom. English Learners participate
meaningfully and equally in all district educational programs, and with the help of targeted
academic language instruction, your child will have the skills necessary for academic success in
the mainstream classroom.

Based on information provided by the Home Language Survey, we learned that your child
speaks another language other than English. Your child’s English language proficiency has been
assessed. His/her level is . Please review a description of your child's proficiency
level included in this letter.

These language services for your child are based on their English language proficiency
and current school experiences. Please see the materials included in this letter for more
information on the services your child will receive. This information is confidential.

By state law, all English Learners must be assessed using a state approved test. Our district uses
the ACCESS for ELLs proficiency assessment. This test is given each year between December
and February. You will receive a copy of the results in May. When your child reaches full
English proficiency, he/she will be exited from the program. Your child is eligible for exit with
an overall level 5.0 score or above, or with an overall level 4.5-4.9 score and evidence of
English proficiency in the classroom.

We believe that your child would benefit from the English Learner Program. Given your
permission, we would like to serve your child through this program. Upon enrollment, if you
would like to remove your child from the services provided in the program, please contact your
child’s EL Teacher.

I want my child to receive services through the District EL Program.

Parent Signature Date

EL Teacher/School Representative
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Description of English Language Proficiency Levels

Proficiency Level

Description

1: Entering

Knows and uses minimal social language and minimal
academic language with visual support

2: Beginning

Knows and uses some social English and general
academic language with visual support

3: Developing

Knows and uses social English and some specific
academic language with visual support

4: Expanding

Knows and uses social English and some technical
academic language

5: Bridging Knows and uses social and academic language
working with grade level material
6: Reaching Knows and uses social and academic language at the

highest level measured by this test

Source: www.wida.us/assessment/ACCESS/ScoreReports/ACCESS Interpretive_Guidell.pdf

Observations (if applicable):
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Nicolet Partner School ILP

Individualized Language Plan - Data Sheet*
Glendale-River Hills School District - Parkway Elementary School

*Updated anually, and each yearis saved as a named file in drive

Student: Grade: Year:
Native Language: 1st Enrolled in US Schools: Years School Outside US:
Birth Country: 1st Enrolled in District: DOB:
US Date of Entry: Parent:

This EL Student plan provides ACCESS 2.0 Test Scores and instructional information related to this student's English Language
Development. Completed forms should be kept in the student's Individualized Education Program IEP folder and/or in the Red EL folder
in the student's CUM file.

ACCESS English Proficiency Test Scores

ACCESS for ELLs 2.0 is aligned with the WIDA English Language Development Standards and assesses each of the four language domains of Listening,
Speaking, Reading, and Writing.

Test Date Grade & Tier | Listening Speaking Reading Writing ..‘-l‘;fltl:::zﬁe Overall

Screener -

Service Delivery

Model 2018-19 2019-20
ESL - Sheltered
Instruction/ Pullout O O O O O O O
Instruction
Integrated Mainstream
or Co-teaching models O O O O O O O
Monitoring D |:| |:| D |:| D D Comments:

District Standardized Test Results

Fountas and Pinnell Running Records, STAR Reading and STAR Math are administered 3 times a year.

STAR Reading STAR Math
Date Score W Date Score %o
F& P Running Records Other
Date Independent Level |Notes/Next Steps Date Score %
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Nicolet Partner School ILP

Student:

Individualized Language Plan -Accomodations*
Glendale-River Hills School District - Parkway Elementary School

*Updated anually, and each year is saved as a named file in drive
Grade: Year:
Classroom Accommodations:

The following are to be used throughout the year in all classrooms and subject areas for this EL
student; in addition to the Universal Supports and Accomodations.

Notes:

Check in with student to be sure directions are understood, have student restate directions in own words

Provide a word bank

Do not take off for spelling and grammar mistakes (unless these items are being taught and assessed)

Provide a study guide at the beginning of the unit

Allow extra time to complete work

Read instructions and content questions aloud (except on tests designed to assess student reading ability)

Use many visuals to aid comprehension (organizers, pictures, manipulatives, word/picture banks)

Use technology to read content aloud (use of TTS if needed)

Use technology to assist in writing (use of STT if needed)

Preferential seating

Working with a partner

O|D|0|0|O|ojoo|o|o|0|o

Other

Classroom Assessment Accommodations:

Read directions aloud in English or L1 (L1 = first language)

Reread directions or subtask

Student restate directions in own words

Read content aloud (not for reading/LA)

Highlight or mark directions and/or content

Simplify language in directions

Simplify language in content (not for reading/LA)

Explain/clarify directions in English or L1 (not for reading/LA)

Spelling assistance (not for writing/LA)

Scribe for student for constructed response (not for writing/LA)

Small group or one-on-one in or outside of regular classroom

Extra time and breaks

OO o|jojo|ocoo|oos|o|c

Other:
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Nicolet Partner School ILP

Standardized Testing Accomodations
Testing accommodations should be consistent with the accommodations used routinely during classroom instruction and on similar classroom assessments.

To Be Completed Before Testing Post-Test
Test Accommodation Test Name Accommodalf R i
accommodation?
Test Administrator Reads Test Aloud [STAR: Math only No
(in English) or TTS (Text-to-Speech) |Forward: Math MNo
if available Forward: Science, Social Studies (4th & 8th Grade Only) No
STAR: Reading No
STAR: Math No
Testing in a Separate Room Forward: Reading No
Forward: Math No
Forward: Science, Social Studies (4th & 8th Grade Only) No
STAR: Reading No
STAR: Math No
Scheduled Extended Time Forward: Reading No
Forward: Math No
Forward: Science, Social Studies (4th & 8th Grade Only) No
STAR: Reading No
STAR: Math No
Multiple Testing Sessions Forward: Reading No
Forward: Math No
Forward: Science, Social Studies (4th & 8th Grade Only) No

Testing Accomodation Notes:

5/8/2019



Nicolet Partner School ILP

Student:
Highlighted in Green are what student can do independently. Items highlighted in yelfow are what students are working

Individualized Language Plan
Glendale-River Hills School District - Parkway Elementary School

These would be what we lock to for the language goals for this child.

Grade: KDG

Year:
on with support.

Highlighting Can Do Working Toward
; ! Can Not Do
KEY Independintly with Support
Language Proficiency Lismning
Level
Process ts by: Process Exg by: Process Ar by: Comme
- Pointing to pictures described orally in context fying illustrated activities described orally |- Identifying personal choices fe.
Level ¢ big dog”) g modeled actions to show likes or i £
1 Finding fimiliar people, places, or abjects &, using “or” wards and phrases, “read”
Entering named orally {e.g. “Whe hair?) red ones, bluc ones)
* Respanding with gestures to songs, chants, or |+ Matching real-life objects ta i about ¢ between words and phrses
stories modeled by teachers theiruse hased on oml statements xd.m:dbugmnald)um(c . “The park or the
Lavel - Matching familiar pictures, objects, or  Identi fying people and places associated with  |zo0?")
2 mavements o oral statements (e.g., “Clap your everyday events described orally (e.g, “It is « Identifying aral preferences stated by athers (e.
hands.") Monday. You are at schaol.”) &, choasing pictures or abjects)
Acting out songs, chants, stories and poems with | Identifying language associated with features of |+ Acting out opposites using gestures (¢4,
gestures as a whale group \Jh\n ts or print {e.g., “Show me a word inthe through songs or chants)
Lavel * Following sequential language title.” T ¢ nonverbally to show ag ar
3 directions ane step at a time (¢ Fuuuwing T deled aral ¢ witha ‘with apinians af others fe.z
Developing door. Now, come to the circ pariner thumbs up, thumbs down)
- Role playing in response to il lustrated stories - Drawing individual phases or steps to “how” - Drawing to make predictions from illustrated
read aloud questions (e.g.. “How does a coterpillar change stories read alood (e, “What happens next?”)
Level - Matching extended oral descriptions of content- | into a butterfly?") Chamfymgfxtﬁumﬁctmmomldlmm
4 related topics to illustrations or graphics (e.g. * Painting out illustrated details that match amal {e.g., through physicul responses orsorting
E “The bright )\:Lluwhdlmxhnmgmﬂkay B e e i i
- Arranging content-related ohjects or ying ill related to cause and Agreeing or dissgreeing with oral claims using
according o oral discourse with a partner effect from oral information gestures (e.g., “Tomormow will be hotter than
Making pattems from real ohjects or pietures Recnacting procedural information obtained toda;
based on detailed oral descriptions from a model | from videos or other media fe. Show mehow o | - Identifying reasons for choices in real life
Level (e.g. “Follow me. Pul two blue crayons onyour | make day and night ") scenarios read aloud (e g., by circling pictures)
5 table. Then put two red erayons. Now put two
Bridging more crayons of another color.”')
- Ldentifying driwings or other visual displays - Recognizing lainguage related Lo seientific or - Interpreting which side Lo take and why from
Lavel fram elaborate deseriptions with details ical | dialogs or short conversations
6  Ientifying detailed information in oral * Identi fying patterns in procedures or natural - Identifying details of stories or scenarios read
g ! or through multi I in illustrated stories read aloud aloud that represent different points of view
Languags Freficlency SPEAKING Oral Language
Recount by: Explain by: Argue by: Discuss by:
Repeating words, simple phrases or expressions | Identifving familiar objects used in evervday Stating personal likes from oral prompts (eg., Attending to the speaker to demonstrate
from familiar stories as a whaole elass routines and activities with a partner{e.g., in the  |sports, food, animals) understanding
ipating in group sangs, chants, orpoems | hame language and English) Naming choices from madels (e, “Apple or | - Follawing mutines, chants, and sangs
Lavel stures or physical movement Rehearsing and acting out key steps in banama’")
1 prcedures or classroom routines following models
Entering {e.g., “Putaway toys, Get in line.”™)
- Restating some language associated with * Describing uses of everyday objects or mlesof |- Stating persanal preferences (e.g. ike this") |* A ing others 2 10 ip
illustrated short stories or informational text {e.g., | familiar people (e g, “Teacher reads ) - Agreeing or disagreeing with familiar questions |(e.2, student-student, student-teacher)
Lavel “f s ] hear.”) - Stating atiributes and classifying ohjects into | {e.z., “Are you ready?" *Yes Lum.”) - Patticipating in exchanges hetween peers
2 * Re-enacting various roles when i ing in categaries to shaw how they gotogether (e.tz, thumb buddies, turn and tal k)
i pairs or in small eroups (5., shapes, colors, sizes)
Retelling main events in short narmtive stories to |- Comparing sizes of familiar phenomena (e.g., Stating personal preferences or opinions fe.g., Working together collabomtively (eg.,
peers using pictures higger than/ smaller than, longer/ wider) taking turns, listening to athers)
Level Dieseribing attributes of familiar ohjects, people, Stating s for classmoom routines or Predicting everyday situations or events from SLEEe and body movement to
3 and places procedures with a partner (4., expected il lustrations include others in conversations
Developing behavioms)
- Retelling familiar stories through a series of - Deseribing classroom routines {.g., putting away |- Expressing likes, dislikes, or with ideas ta to
pictures purzles) reasons (e.g, “Tlike __ because_*) comversations
Level - Shaning personal stories or experiences with - Comparing and contrasting placement of real-life | - Giving reasons ﬁrchmfymgfmlhar objects | - Asking questions to request clarification
4 others (eg., inmultiple languages} objects and phenomena {e.g., “on the table™ v. with classmates {¢.g., in open sorts)
P g “under the table")
Relating school-hased cantent and personal Providing details related to classroom activities |- Offering persanal opinions about ¢ lated |- Asking g 1o extend ¢
experiences with peers and adults and tasks in small groups (e.g., how we wark ideas in small groups Dm—nuer.umL active listening to show
Level Rephmsing events from stores or information together) Giving reasons for content-related information | respect to the ».pml.cr
5 witha partner (eg., class rules or routines) Deseribing steps in Bumiliar cycles and processes |when modeled (e.g., “These animals go together
Bridging (e, getting in a cirele 1o play a game) hecause they have spots™)
- Retelling familiar stories, including key details |- Comparing two objects using measurable or disagreeing with reasons for - Sustaining conversations on a topic
with prompting and suppart attributes (¢, “The tahle is higher than the categorizing content-related information witha | - Building an comments/ responses of others
- Describing details about characters, settings, and |chair™) pariner
Lovel major events in illustrated stories with prompting | - Deseribing the causes or effects of different - Stating persanal opinions with justification for
6 and suppart phenomena hased on observations and experiences |content-related ideas or topics
Reaching (ex pullipush, sink/foat)
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Nicolet Partner School ILP

Language Proficiency READING
Level
Process R nts by: Process Explanati by: Process Ar s by: Co 1:
Matching icons and symbols to comesponding Painting to lubeled pictures or abjects of personal |- Pointing to labeled pictures or ohjects of
Level pictures preferences personul preferences
1 Identifying labeled real-life classmom objects Matching illustrations to words of personal Matching illustrations to words of personal
Entering {e.z., tables, books, door) interest as modeled interest as modeled
- Reproducing content-related information i oral |+ Classifying labeled pictures of pemsonal choices [ Classifying lubeled pictures of personal choices
text through drw ings from stories according to different character traits | from stories according to different chameter traits
Lavel * Acting out fimiliar rhymes from text read aloud | - Making choices from illustrated deseriptions - Making choices from illustrated descriptions
2 or chanted in small groups read aloud and sharing with peers (e, based on  |read aloud and sharing with peers {e.g., based on
i “or” phrases) “or'” phrascs)
Identifying familiar waords in context {e g, in Big |- Predicting next steps, actions, or events in Predicting next steps, actions, or events in
Books arwall charts) in small groups informational text and stories read aloud {e.g., by |informational text and stores read aloud (eg., by
Recognizing persons and settings inillustrted | pointing to pictures) pointing to pictures)
Level text read aloud Indicating agreement or di Indicating agreement or disagreement with
3 authors” points of view oftext read aloud witha  [authors” points of view of text read aloud with a
Developing partner partner
* Identifying words in picture dictionaries fe.g..in |- Interpreting pictures in informational text as true |* Interpreting pictures in informational text as tue
Level multiple languages) or false in small groups or false in small groups
4 - Recognizing comman types of text (c.g., Ccmpnmg choices of di ferent characters in - Comparing choices of different charcters in
P g storybooks, poems) read aloud il d text read aloud {e.g., using T charts) illustrated text read aloud (e.g., using T charts)
Ordering words to form short sentences from oral |- Evaluating situations in picture books and Evaluating situations in picture books and
Lewvel 3 . using pocket charts, cards) matching them to related reasons for choices matching them to related reasons for choices
5 il relations Agrecing or disagrecing with actions of Agreeing or disagrecing with actions of
Bridging , next to, in between) chameters in illustrated text read aloud characters in illustrated text read al oud
- Identifying major events in stories with - Identifying different points of view from - Identifying different points of view from
prampting and suppart illustrated text with prompting and suppart il hustrated text with prompting and support
Level - Identifying main ideas and details in common | - Identifying similaritics in and differences - Identifying similaritics in and differences
6 types of il lustrated text (e g, trade books, thymes) | between two texts on the same topic (g, pasting | between two texts on the same Lopic (e, pasting
Reaching or matching words found in hoth sources) or matching wards found in both sources)
Language Proficiency WRITING
Level
Recount by: Explain by: Argue by: Comments:
Dictating personal information scribed by adults |- Describing familiar routines by drawing pictures |- Ilustrating likes or dislikes from real-life
fand family members) and dictating to adults {¢.g., in one or more ahjects or pictures
Level cons or environmental print languages) Drawing or making collages about personal
1 related to self from models Drawing what comes next (e.g., in stories or interests ar content-related topics in small groups
Entering experiments)
- Reproducing symbals, numbers, and illustmted |- Connecting oral language to print {e.g., through |- Drawing and reproducing words about
waords from models in context language experience) preferences {¢.g., from charts or posters)
Lavel * Drawing and labeling familiar people, ohjects, R.qxudwmglabeled pwhm ar phmugrqﬂ:am * Stating personal choices from models (e.g.,
2 ar events from models (e g word walls, posters, ar pr {e.g. producing  [labeling phatos or drawings of self)
ging cards) an album}
- Reproducing familiar words from labeled models |- Describing familiar events or phenomena using Agreeing or disagreeing with choices {e.g.
. lubeled dioramas) sentence starters and drawings producing “yes” or “no”) from models
Level 2 bout personal experiences Identifying selfas an author though pictures and | - Completing text about personal opinions on
3 shared with smates (e.g.. through il lustrated invented words (e.g.. by keeping a joumal) different topics (eg., “Tlike ")
Developing text)
- Producing Familiar words and phmses from * Deeseribing how to do something through a - Producing statements about choices using
environmental print and illustrated text sequence of pictures and words different models as examples {e.g., “Twant to
Level * Drawing and describing different purts of * Composing group drafis on different processes i
4 stories, personal experiences, or events (e.g. hased an aral input or experiences modeled by - Building short sentences from personal
¥ wiitlen i with a peer teachers fi using pictures or photos with paners
Desenbing everyday experiences using Describing uses of wols or objects with a peer (e, [+ Making requests to indicate preferences (e.g.,
illustrated phrases and short sentenc ¢ From illustrated phrase walls) “Canl have ")
Level Sequenc antent-related proc y drawing | - Listing reasons for content-related choices with
-] und describing objects (e.g., from seeds to plants) | guidance and support {e.g., “Why do vou like
Bridging numher 57 "}
* Stating information to answermaodeled questions |- Stating steps of fami liar routines or events by + Compasing opinion pieces using content-related
ahout expeniences with guidance dmwing, dictating, and writing language with prompting and support
Level « Using new words and phrases acquired through | - Responding to “how" questions and suggestions | - Making claims using content-related language
& conversations or oral reading inshort illustrated | from peers, with guidance fom adulis, to add about topics or books (¢, dictated to adults)
Reaching c details to text
KEY USE DEFINITION EXAMPLES
Toratellle display i ar telling or shories, producing reports, and shasing past expenances, staing the sleps Lo make samething, describing experniences, ordenng steps Lo get
Recount events an answer
To charily the “why” of the hew” of ideas, actions. o describing Me cydes, sharing why o how things wark, staling causes and eflscts, sharing results of experimants, stating consequences of bahaviers, descriting factors that
Explain phencmena contribule o evenis, examining retalionships amang conteni-mialed ideas and concepts
Argue To persuade by making daims supporied by evidence shaing pre of aginions, upparted with evidence, criligung e reasoning of ofers, giving reasons for a stance
To interact with others o bulld meaning and share Padtitipaling in amal of large group actiilies and projects, deas i a . extending with a mentar, ideas wih pesrs, questioning
Discuss nowledge

and oniuiing ideas n small groups

5/8/2019




Nicolet Partner School ILP

Student:

Individualized Language Plan
Glendale-River Hills School District - Parkway Elementary School

Grade: 1st grade

Year:

Highlighted in Green are what student can do independently. ltems highlighted in yellow are what students are working on with support.
These would be what we look to for the language goals for this child.

oems to illustrations

- Sequencing pictures of stories read aloud fe.g.,
beginning, middle, end)

* Following modeled oral instructions related ta
‘content

- models hased on from

content-related vocabulary [

* Following peer stitements 1o create projects
- Identifying il lustrated cycles or processes
described omlly

R ing causes and effects of various

extended omal discourse with apartner
 Following multistep oral directions during
content-related activities

phenomena presented arally
+ Using strategies and procedures shared by peers

Highlighting Can Do Working Toward |
KEY Independintly with Support
Language Proficiency H H

sty Listening
Process by: Process by: Process A by: Ci
. ing gestures or * Identifying real-life objects based on descriptive |- Answering questions about likes and

Level with oral commands ol phrases or short sentences preferences

1 * Matehing key words or expressions in songs, - Pointing to objects or people reflective of * Identifying words or phrases that express

chants, and . family members) |opinions

 Classifying objects according to descriptive oral
statements

* Following conditional directions (e.., “Raise
twar hands i you like ice cream ")

* Identifying claims and reasons from aral

discourse
 Identifying reasons for choices from oml stories

* Retelling simple stories from picture cues
+ Participating in dialog with peers an Eamiliar
topics

* Presenting information on cantent-related topics
- Sharing details ahout persanal experiences with
pecrs and adults

- Stating associations betw een two ohjects, people,
orevents e.g., “Lidia is my sisterand Lisa is my
sister.”)

- Telling why something happened

rains, 1 play inside.”)
~ Eluborating on details of content-related
moced

fures

Longuags Proficlency SPEAKING Oral Language
Recount by: Explain by: Argue by: Discuss by:
- Repeating words, phrases and memarized chunks |- Answering questions with words ar phrases (e.g., |- Expressing preferences in naming and pointing |- Tracking the speakers to demonstrate
Level of language related to different topics “Go washroom.”) 10 objects understanding
- Answering yes orna questions ahout stories or | - Deseribing pictures or elassroom objects - Repeali 21 ar - Sharing pictures, created work, or visuals
experiences

- Stating conditions for cause and effect (e.g., "1 it

- Describing characters or objects using pictures
o actions

 Stating choices of materials or supplies and
reasuns fr their selection

- Comparing and contrasting content-related ideas
(c.g. “Winteris hot in Hawaii, Winter is cold in
Alagka.”)

- Providing evidence for specific claims

to contribute to conversations

- Asking clarifying questions
« Inviting athers to participate

- Asking and answering questions to maintain
conversutions

- Elahorate on someone ¢lse’s comments to
icipate in conversations

5/2/2019



Nicolet Partner School ILP

Language Proficiency READING
Lovel
Process unts by: Process E: Process A by:
Using pictures and i lhstrations to identify Identifying icans from illustrated texts ormedia | Categorizing lubeled pictures or photographs
Level themes or storylines with 4 partner Identifying opinions from illustrated statements
1 Matching vocabulary to illustrated stories Sarling objects according Lo their usebased on |(e.g., likes and disl ikes)
Entering labeled il lustrations
 Pointing to icons, letters, or illustrated words that |- Matching deseriptive lahels or headings to  Identifying information related 1o events from
Level represent ideas illustrated text eraphics (e g , birthday charts, weather calendars)
2  Identifying repetitive words and phrases in texts | - [denti fying laheled illustrations signaled by Wh- [ - Sharing likes and dislikes using enviranmental
questions print
Identifying Wh- words in questions (¢.g., who, |- Sorting illustrated content wards and phrases inta |- Identifying pers ds in written phrases
Lovel what, when) categari or statements in context fe.g., “have 1o, “must”)
3 Recalling content-related information from Matching laheled illustrations to “how” or “why" | - Identifying language of wants and needs in
Developing il hustrated texts read aloud questions illustrated short stories read aloud

* Identifying the main topic of texts
- Ordering il lustrations based on sequence of
events from texts read aloud

- Finding details in il lustrated narmtive or
informational texts read aloud
 Identi fing what authors say in oral storics

- Distinguishing characters’ opinions or
preferences from illustrated text read aloud

- Determining the authar’s point of view from
illustrated texts

Level
5

Bridging

Distinguishing among characters, settings, and
events in narrativ
Reconstructing texts read orally usi
or reenacting text with performances

¢ content-related events acoording to
information in illustrated texts

Identi fying steps or stages of content-related
processes or events from informational or
cxplanatary texts

Determining what happens next fom i lhustrated

fying evidence or reasons in peers”
werilten text

 Identifying wha is telling the story at various

* Ientifying words and phrases related to cause
and effect

 Predicting meaning of words based on clues

5/2/2019

paints in texts from sentence-level context
- Matching original text versions |  Identi fying reasons for actions instories, songs, | - Identifying similarities in and differences
and poems between two texts on the same topic {eg., in
il lustrations, deseriptions, or procedures)
Language Proficiency WRITING
Lovel
ount by: Explain by: Argue by:
i S Designing, drawing and Labeling content-specific |- Indicating agreement with opinions of others
Level Answering Wh- aral questions or model using labeled drawings
1 plan staries Identi fying topics through photographs, Drawing icons ar symbols ta represent
Entering illustrated word walls, or software references
* Providing i fon i hi * Labeling and illustrating observations over time |- Producing simple sentences from models about
Level - Presenting content related information labeling | (¢:5.. growing plants) likes, wants, and needs (e.g., “1like..., I don't
2 visals or graphics  Deseribing people, places, or objects from. like...")
illustrated examples - Supplying facts about topics
Descrihing feelings or reactions 1o personal Classifying illustrated words and phrases into Participating in interactive journals with peers
events or situations groups (e.g., “Animals that fly. Animals that Stating preferences related 1o social and
Level Recalling information from events or swim”) academic topics fe.g.. 1 want ta go_..")
3 experiences Comparing real-life objects, numbers, ar animals
Developing using madels
* Producing a series of related sentences from - Describing models related to content related * Describing patterns in processes and stories to
Level iransition word starters {e.g., first, next, last) phenomens in pictures or real-life use s evidence
4 * Describing observations firsthand or from media | - Expressing feelings and a reason related to  Stating reasons for particular claims or opinions
| Expanding situations o events in content-related topics
Compasing stories ot narratives using sequential |- Describing canses and effects of actions and Providing simple edits to peers’ writin
Lovel language strateg Elaborating content-related claims
5 ing persanal namatives hased on criteria for | - Sequencing steps in solving problems using short [examples
Bridging success sentences, illustrations, and symbals
- Producing narmtives with at least twa sequential | - Predicting bow stories, events, or situations might |- Using persuasive language in a variety of
Level events end senlences
6 * Producing namative sequences fom timelines | - Producing texts that can name a tapicand supply | - Producing opinion pieces by stating an apinion
Reachis and labeled drawings topic-related fits and providing a comected rason
KEY USE DEFNMION |
T reten 1o display ™ teling 0 i cod . @ sharing past expaniances, siating the steps 1o make sometiing, describing expeniences, ordering steps 1o get
Recount events an answer
To cianfy he why” or the “how of deas, actons, o describing e cydes, sharing why or how things wark, sialing causes and effecs, sharing resulls of experiments, siating conssquences of behaviors, descriting factors ihal
Explain CONTIDULE 10 SVEN1S, X ANWNG rEIE0NENDS BTI0NG CONIENI-rEaTed KIEES Bnd CONCEDIS
Argue T a iBporisd by evidence Gpunicns, CoASIRICING QUMENNS SUPRaned With evidence, CTtigung e reasening of aMers, giving reasons for & stance
Tomieract with others I inamall or large ge and projects, confribuling ideas lo a conversation, exiending knowledge wilh a meniar, elaboraling ideas wit peers, ques loning
Discuss knowledge I; citiquing oeas n smal groups
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Nicolet Partner School ILP

Student:

Individualized Language Plan
Glendale-River Hills School District - Parkway Elementary School

Grade: 2o0r3

Year:

Highlighted in Green are what student can do independently. Items highlighted in yellow are what students are working on with support.
These would be what we look to for the language goals for this child.

Highlighting Can Do Working Toward
2 : Can Not Do
KEY Independintly with Support
Language Proficiency Listening
Level
Process ts by: Process E by: Process Ar by: C
< Mimicking gestures or movement associated Identifying real-life objects based on descriptive Answering questions about likes and
Level with oral commands oml phrses or short sentences preferences
1 Matching key wards or expressions in songs Painting to abjeets ar peaple reflective of Tdentifying words or phrases that express
Entering chants, and poems to illustrations content-related vocabulary (e.g., family members) [opinions
* Acting out oral statements using manipulatives |- Classifying real-life objects according to their |- Evaluating options to make personal choices
or real-life objects function based on oml directions from oral simple sentences
- Painting to objects, chaneters o places fom | - Interpreting oral descriptions and matching them | -+ Signaling agreement or disagreement with short
Level oral descriptians 1o illustrations oral statements using gestures (e.g, “Today is
2 Monday. " “Clap ane time for yes. Clap two times
for no.")
Sequencing pictures ofstories read aloud fe.g., |- Following peer statements to create projects Classifying objects according to descriptive oral
Level begiming, middle, end) Identifying illustrated eycles or processes statements
3 Following modeled oral instructions welated o |described amlly Fallowing conditional directions {e.g., “Raise
Developing content two hands if you like ice cream.”)
- Identifying chamcters, plots, and settings from |- Following illustrated content-related procedures |- Organizing information from oral comparisons
Level oral stories shared orally of people or ohjects
4 - Finding details in illustrated - Organizi lifie objects based an oral * Identifying claims about real-life objeets ar
i iomal text read aloud i events based on chservations or i
Constructing models hased on instructions from |- Omganizing causes and effects of various Identifying claims and reasons from oral
Level phenomena presented crally discourse
5 Following multistep cral dircetions during Using strategies and procedures shared by peers | - Identifying reasons for choices from oral stories
Bridging content-related activities
© Matching relevant details to main ideas presented |- Identifying details fom oral d of - Identifying reasons authors give to support
in oml discourse processes or procedures points in text read aloud
Level * Identifying different penres through multiple Rep ing ideas from oral di 1ans ar * Distinguishing opinions from reasons in oral
6 readings of text by adults {e.g., rhymes, stories, multimedia discourse
Reaching infammational text )
Language Peeficlency SPEAKING Oral Language
Recount by: Explain by: Argue by: Discuss by:
Repeating words, phrases and memorized chunks |- Answering questions with words o phrases {e.e., |+ Expressing preferences in naming and pointing |- Tracking the speakers to demonstrate
Level of language related to different topics “Go washrmom.”™) 1o abjects understanding
1 Answering yes orno questions about stories or Describing pictures or classroom objects Repeating language 1o express agresment or Sharing pictures, ereated work, or visuals
Entering expen ences disagreement to contribute to conversations
 Stating content-related facts in context (e.g,, ) haw todo using . to short orquestions |- Fallowing along familiar routines of small
Level playing telephane) sestures ar real-life objects (.2, tie a bow) ahaut choices {e g, *1am sure *1 amnot sure.”) |and large groups
2 - Describing characters or places in picture books | - Deseribing what people do from action pictures | - Stating likes and dislikes to participate in - Recognizing different types of intonation
(eg., jobs of workers) ions with peers used by speakers
Retelling simple staries from picture cues Stating associations betw.een two chjects, people, |- Describing characters or objects using pictures |- Asking clarifying questions
Level Participating in dialog with peers on fumiliar  |orevents (e, “Lidia is my sisterand Liss ismy | or actions Inviting others Lo participate
3 topics sister.”) Stating choices of materials or supplies and
Developing Telling why something happened reasons for their selection
* Restating information with some details - Comnecting ideas by building on guided - Justifying the use of objects for particular - Using intonation appropriate for the
Lavel - Summarizing 2 series of familiar events ar conversations with peers pumposes : purposes of communication
4 routines : * Describing in detail the fimction of objects o * Supporting content-related ideas with examples | - Restating statements to clarify ideas
roles of people
Presenting information on content-related tapics Stating conditions for cause and effect (e.g., I it |- Comparing and contrasting content-related ideas |- Asking and answering questions 1o maintain
Level Sharing details about personal experiences with | rains, | play inside.”) (g, “Winteris hot in Hawuii. Winter is cold in | canversations
5 peers and adults Elaborating on details of content-related Alaska.™) Elaborate on someone else’s comments to
Bridging procedures Providing evidence for specific claims participate in conversations
* Producing discourse appropriate to task and - Asking and answering content-related “how” and |- Defending solutions to simple problems o inir by 10
Level situation “ywhy'" questions - Elaborating reasons lo justify content-related | comments made in multiple
8 “R ing content-related with - Expressi ideas with ideas - Asking and answering questions about key
Reaching peers details details in social and academic contexts
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Nicolet Partner Schoaol ILP

Language Proficiency READING
Level
Process by: Process E. by: Process Ar by: C
Using pictures and illustrations to identify Identifying icons from illustrated texts or media Categorizing labeled pictures or photographs
Lavel themes ar storylines with a partner Identifying opinions from illustrated statements
1 Matching vocabulary to illustrated stories Saorting objects according to their usebasedon |{e.g., likes and dislikes)
Entering labeled il lustrations
 Pointing to icons, letters, or illustrated words that | - Matching descriptive labels or headings to Identifying information related 1o events from
Lavel represent ideas illustrated text raphics (e.¢ birthday charts, weather calendars)
2 - Identifying repetitive words and phrases in texts | - Identi fying labeled illustrations signaled by Wh- | - Sharing likes and dislikes using environmental
questions print
[dentifying Wh- words in questions (e.g., wha, Sorting illustrated content words and phrases into [+ Identify ing persuasive words in wilten phrases
Lavel what, when) categaries or statements in context (e.g., “have 10, “must”)
3 Recalling content-related information from Matching labeled illustrations to “how™ or “why" | - Identifying language of wants and needs in
Developing illustrated texts read aloud questions illustrated short stories read aloud
* ldentifying the main topic of texts * Finding details in illustrated namtive or - Distinguishing characlers’ opinions or
Lavel * Ordering illustrations based on sequence of informational texts read alond preferences from illustmted text read aloud
4 events from texts read aloud * Identi fying what authors say in aral stories * Determining the author’s point of view from
illustrated texts
Distinguishing among characters, settings, and Ondering comtent-related events according to Determining what happens next from illustrated
information in illustrated texts ohservations
Level Reconstructing texts read orally using drawings Identi fying steps ar stages of content-related Identifyi dence or reasons in peers’
5 ‘or reenacting text with performances processes or events from informational or wrilten text
Bridging explanatory texts
* Identifying who s telling the story at various |- Identifying words and phrases related to cause |- Predicting meaning of words based on clues
points in Lexts and effect from sentence-level context
Level - Matching original text to paraphrased versions | - Identi fving reasons for actions in stories, songs, |  Identifying similarities in and di
[ and poems between two texts on the same topic (&g, in
Reaching il i ions, or
Language Proficiency WRITING
Level
Recount by: Explain by: Argue by: Comments:
Firraig wiorda itrog s ety 6 siohtogies Designing, drawing and laheling content-specific |- Indicating agreement with opinions of athers
Lavel Answering Wh- oral questions or using icons o | models sing labeled drw
1 plan stories Identifying topics through photo graphs. Drawing icons ar symbols to represent
Entering illustrated word walls, or software preferences
& rluviuiqs ion in graphic i * Lubeling and illustrating observations over time |- Producing simple sentences from models about
Lavel  Presenting content related information labeling | (e.g., grawing plants) likes, wants, and needs (e.z, 1 like...., don’t
2 visuals o graphics - Deseribing people, places, or ohjects from like. ")
illustrated examples - Supplying facts about topics
Describing feelings or reactions 1o personal Classifying illustrated words and phrases inta Faeticipating i ltcoadtive Joustalt- with pocrd
events or situations groups (¢ g, “Animals that fly. Animals that Stating preferences
Level Recalling information from events or swim.") academic topics
3 experiences Comparing real-life objects, numbers, or animals
Developing using models
- Producing a series of related sentences from - Describing models related to content-related * Describing patterns in processes and stories o
Level transition word starters (e.g., first, next, last) phenomena in pictures or real-life use as evil
4 * Describing obscrvations firsthand or from media | - Expressing feclings and a reason related to  Stating reasons for particular elaims or opinions
situations or evenls in content-related topics
Compasing stories or narratives using sequential |- Deseribing canses and effects of actions and Providing simple edits to peers” writing
Level language strateg Elaborating content-related claims with
5 Editing personal namatives hased on criteria for | - Sequencing steps in solving problems wsing short [examples
Bridging success sentences, illustrations, and syml
* Producing narmtives with at least two sequential |- Predicting how stories, events, or situations might |- Using persuasive language ina variety of
Level events end sentences
6 * Producing namative sequences from timelines * Producing texts that can name a topicand supply [ - Producing opinion pieces by stating an opinion
Reaching and labeled drawings topic-related facts and providing a connected reason
KEY USE DEFINITION EXAMPLES
Ta retell 1o display knowledge or o fremng ar stories, praducing INfarmaton repors, and shanng past expenences, s1aIng he sleps 1o make Sameming, descibing expenances, dederng Sleps Lo gel
Recount events an ansmes
To cladiy the “wiry” of the "how” of ideas, actions, ar describing ife cydes, shaing why or Row things work, staling causes and effects, sharing results of experiments, statng consequences of behaviors, descriting factors that
Explain pnenomena contibule 1 events, examening relalinsngs ameng conient-reated eas and concepts
Argus To persusde by maliig daims supporied by awdence stating peeferances or opinions, construcing aguments supparied with evidence, citiquing e reasaning of others, giving reasons for a stance
Ta inleract wilh olhers (o bulid meaning and share Paricipating i smal or large group acthibes and projects, contributing ideas 1 & converation, extending knowledge wilh  mentor, laboratng ideas with peers questoning
Discuss. knowledge and criliguing deas in small grougs
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Nicolet Partner School ILP

Individualized Language Plan
Glendale-River Hills School District - Parkway Elementary School

Student:

Grade: 4 OR5

Year:

Highlighted in Green are what student can do independently. ltems highlighted in yellow are what students are working on with support.
These would be what we look to for the language goals for this child.

- Identifying the beginning, middle and end in oral
Level retelling of a text
3  Follawing tasks and directions retold by peers

- Identifying related information from multiple

statements

phenomena

Highlighting Can Do Working Toward | o
KEY Independintly with Support
Language Proficiency i i
At Listening
by: by: Process A by: Ci i
- Matching oral wards and phrases to content- “ Sequencing oral procedures or eycles with * Matching illustrations with orl points of view
Level related pictures or ohjects images - Identifying language related o facts ar opinions
1 * Identifying the topic in aral - Distinguishing key words and pl related to | from aral presentations
Entering

ying different persp

 Interpreting cause and effect relati in

conversations

- Recognizing relationshins in a scries of aral

- Recognizing language used to enhance the
£ p

in class di

sources presented orally
- Recognizing the key histarical, scienlific or
technical language used in a mini-lecture

 Identifying companents af systems (¢.g.,

ccosystems, brnches of government) in small
group interactions

stances, or

points of view
- Recagnizing masons for pasitions in oral
presentations

of

- Disti ing certainty from
spoken words or phrases in contest

~ Identifying the degree of formal ity in oml
presentations

- Communicating personal experiences orally

© Presenting detailed content-related information
that has heen rehearsed

© Stating mam ideas in classroom conversutions
an social and academic topics

Level

3
Developing

 Conveying personal and content-related
experiences ina leam

- Using technical and specific vocabulary when
sharing content information

- $tating clear sequential procedares to peers

ar
- Demonstrating procedures using realia

- Camparing data ar information

- Elaborating by adding precision and details to

content-related sequence or causal phenomena

 Describing elationships of components within

systems {¢.g., ecosystems, government)

Language Proficlency SPEAKING Oral Language
by: Explain by: Argue by: Discuss by:
* Stating key words and phrases associated with |- Naming companents of phenomena using * Stating reasans for choices using words or - Expressing own ideas in a variety of ways
the content using visual or graphic support diagrams phrases (e, drawing, using pestues, graphing)

 Answering yesno or choice questions across
content or personal

* Expressing opinions using content-area specific
language

* Presenting content-based facts that support a
position

* Supporting claims with evidence from various

sources

+ Using claims and evidence 1o persuad

- Tracking the person speaking
- Sharing own wark (¢.., graphic
orzanizers, drawings) to contribute to the
conversation

- Asking clarifying questions to demanstrate
engagement

- Using examples to clarify statements

- Answering questions o contribute to a
topic

- Recognizing how language can be used fo

wudience

= Managing conversations to stay focused on
4 topic

5/2/2019
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Reaching

in historical, scientific, or technical text

Language Proficiency READ'NG
Level
Process Recounts by: Process Ex by: Process A by:
Identifying words in context during oral reading |- Matching illustrated words/ phrases to causal or |- Identifying key words and phrases of claims
Lavel of illustrated text on familiar topics or experiences | sequential language Identifying 4 claim or an apinion in multimedia
. ] Highli ghting previewed or familiar phrases sentences strips w show content-area |with a partner
Entering from illustrated texts
* Classi fving time-related language in text as  Identifying different types of feg., | Identifying language indicative of points of
present or first, next, hecause, so) view
Level  Mentifying the “who," “what,” “where,” and * Identifying key waords and phrases that describe | - Organizing evidence based an sequential
2 “when in narmative text with a partner the topic or phenomena language in texts
- Di ing between cluims and evidence
Sequencing events in stories or content-related Matching causes with effects Identifying evidence from multiple places
Lavel proces Identi fying words or phra to determine the
3 Identifying main ideas in narrative and type of explanation {e.g., linear sequence, cycle, ¢ di fferent perspectives, stances, or
Developing informational text ¢t points of view
Cnﬂnnc(mg details to main ideas or themes * Identifying the different wonds or phrses that are |- l{ypn.ﬂmnzmg ar predicting hased on evidence
Lavel Fying ions in multi- text  fused to describe the same topicor ing multiple points of view on a topic
4 - Organizing information on how or why
oreur
Becoming familiar with the langunge of related Identifying how textprovides clear details of the |- Connecting personal experience with textual
zenmes fe g, news reparts, histarical accounts) topic or phenomena evidence to strengthen an interpretation of the
Lavel Summarizing information from multiple related Identi fying components of systems (.., text
5 sources ceosystems, government) aluating the strength of evidence as suppart
Bridging forclaims
* ldentifying the overall structure {e.g., ying how text presents i ina claims and evidence by dmwing
FhrnpinRy) ofevene el cmbepba e factunl or neutral manner ﬁummultupk print sources
Laval in text - Evaluating the specific language used to enhanee [ © Differentiating from the strength of different
L1 * Highlighting events or procedures that happened | descriptions of phenomena pieces of evidence as suppon for claine

Language Proficiency
Lavel

WRITING

nt by:

plain by:

Argue by:

Communicating persanal experiences through

Producing short-answer responses to questions

Selecting words and phrases to represent points

Level drawings and words using word' phrse banks of view using facts from illustrated text or posters
1 Reproducing a scries of events through Labeling charts and graphs to deseribe Using key words or phrases related to the topic
Entering illustrated 1ext T (e, organisms in ecosystems
* Listing procedural steps across content areas - Using key terms related to phenomena * Stating reasons for particular points of view
Lavel - Listing positive and negative effects of events in | - Ordering linear and cyclical sequences of * Listing pros and cons of issues
2 informational or namative text phenomena (e.g., the steps of how a volcano
crupts)
Using key wonds and phrases reflective of main |- Comnecting related ideas or concepts using Connecting reasons to opinions supported by
ideas linking wards and phrases facts and details
Lavel Conveying details using conerete words and Answering “how” or “why questions (e Making adjustments for audience and context
3 phrses does the water cycle work?" “Why are there three
Developing branches of government™"}
- Relating a sequence of events using a variety of |- Presenting i ar - Comparing and contrasting evidence for claims
Laval transitional words, phmses, and clauses phenomena mexvnmtyofsn\xm © Providing reasons and evidence which suppart
4  Synthesizing information acrass related texts fe. | - Elaharating topics with facts, definitions, particular points
2., authar study ) concrete details, or jans and examples
Producing content-related reports Deescribing how factors contribute to events or Evaluating positive and negative implications
Lavel Creating narratives that connect personal outcames associated with various positions (e.g., historical
5 experiences and content Dreseribing how systems relate or intemet events, scien iscoveries )
Bridging Including evidence fram multiple sources
* Summuarizing content-related information. - Presenting infarmation on processes or - Organizing ideas and information logically and
- Using narrative themes to extend the storyli by facts and details in essays coberently
Lavel and reports i dtipl
L3 - Selecting the appropriate onganizational structure [t pmwd:nndmfurnh:ms
Reaching for the particular purpose
KEY USE DEFINITION EXAMPLES
Torelel 1o display knowledge of namale expeniences or | telling of summarizing siories, producing informaton repons, and sharing past expenences, stalng the steps to miake somehing, descibing experiences, ordering siepsio get
Recount an answes
Ta darify the “why" or the "how” of ideas, actions, o dascribing e cycies, shanng why o how things work, statling causes and effects, sharing results of experiments, slating consequences of behaviors, descriting faciors 1hat
Explain phenomena contibute to events, examining relaticnships among contentelated ideas and conoepts
Argue T parsiade by making ciaims suppacied by svidence #1atng preferences of cpNicnNS, CoNSTUCING FOUMEN'S SUBROST W @udence, cHlkqung e reasoning of OTers, ging (435005 107 8 stance.
To interact wilh ainers 12 build meaning and share. Pariopating in small or large group activiles and projects, contibuling ideas o & converaton, extending knowledge wih 3 mentar, elaborating ideas wih peers, quesioning
Discuss knowledge ana erliquing deas in small groups
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Nicolet Partner Schoaol ILP

Student:

Highlighted in Green are what student can do independently. Iltems highlighted in yellow are what students are working

Individualized Language Plan
Glendale-River Hills School District - Parkway Elementary School

These would be what we look to for the language goals for this child.

Grade: 6,7,0r8

Year:
on with support.

Highlighting Can Do Working Toward
: > Can Not Do
KEY Independintly with Support
Language Preficiency LiStBI'IiI'Ig
Level
Process |Pmcess E Process Arguments by: Process Ar by: Comments:
Identifyin fami liar ohjects or places fromoral | - Matching instructional language, given arally, Signaling agreement or disagreement of shart
statements with visual representation (e.g how me your oral stutements or questions
Pointing to objects, people, or places based on | schedule.™) Identifying points of view (e.g., first or third
Lavel shart oral descriptions Identi fving functions of content-related topics person) from short statements
1 based on short ol statements reinforced visually
Entering (&g, Organisms in ecosystems )
* Sequencing labeled visuals per oral directions - Classifying content-related visuals per oral * Mentifying claims from a series of oral
Lavel - Identifying settings ortime frames in narntive | deseriptions (e.g., environmental v. genetic fictors) [statements
2 or informational scenarios read aloud - Matching oral sentences of cause and effect - Identifying evidence to support claims from
ill ions (e.g., weather orcli ditions)  |charts and tables
Matching main ideas of Bumiliar text read aloud Matching main ideas of fumiliar text read aloud Ilustrating claims or reasons from oral
to visuals with visuals narrative
Level Stating the next event in a series hased on clues Showing differences hetween or amang content- | - Identifying oppasing perspectives from oral
3 from narmtive or informational oral texts related phenomena described orally (e.g., text {e.g., sides in wars, regimes, or revolutions)
Developing descriptive statistics)
 Identifying main ideas and details in oral  Identifying relationships between people, ideas, |- Matching evidence o claims in oral discourse
Lavel discourse or events in oral discourse - Formulating opinions based an evidence
4 - Evaluating oral presentations of peers based on | - Matching complex orl deseriptions to images,  [presented within ol discourse
criteria for success |gmphs, or formulas
Categorizing details of content-related main Carrying out a series ol oral directions 1o Establishing connections among claims,
ideas seen and heard in videos or other comstuet mathematical or scientific models arguments, and supporting evidence within oml
Level technal ogies Connecting details to main ideas based on discourse
5 Sequencing a series of illustrated events from extended oral discourse Comparing opposing points-ofview presente d
Bridging oral passages (¢.g., historical recaps) within oral discourse
S Taetifyto Ky ficas cxpetscd srally - Evaluating main ideas and supporting details |- Evaluating the soundness of opposing claims
Lavel - Identifying new information expressed by others | presented in diverse mediaand oral formats presented orally
[ - Developing models from oral discourse and  Mentifying bias within elaims in oral discourse
Reachil multimedia {e.g.. YouTube videos)
fanguaye ooty SPEAKING Oral Language
Recount by: Explain by: Argue by: Discuss by:
Answering select Wh-questions Comparing attributes of real-life objects witha Responding yes or no to short statements or * Using appropriate nonverbal behaviars to
Naming and briefly d; panner questions related to a claim show engagement and listening
Level or school events using visual support (¢.g., posters, | - Showing how to selve realwarld problems using | - Expressing personal points of view {in home Contributing to conversations
1 photographs) symbols, numerals, graphs, or diagrams language and English) in support of or againsta | own work (¢.¢., pictures, posters, g
Entering claim
* Stating main ideas or points of classroom - Describing situations from modeled senences * Answering simple questions related to claims |- Inviting othens to participate
Level conversations - Connecting two coment-related ideas that define | - Stating evidence to support claims {in home * Answering Wh-questions in conversations
2 * Restating detals of content related topies (in | “how” or “why™ languge and English) - GOl iEss Vo tie's Expebisseed
[ home linguage and English) in small groups
Relating a series of events by expressing time in |- D how to conduct experiments, Critiquing opposing claims Suppaorting ideas with examples
multiple tenses engage in processes, or solve problems with Evaluating the value of aptions in content- Asking clarifying questians to demonstrate
Level Connecting ideas in content-related discourse supports based situations engagement
3 using transitions Stating why events oceur, phenomena exist, or Gencrating new questions to maintain
Developing some things happen conversations
 Paraphrasing and summarizing content-related |- Comparing content-related con - Connceting ideas with supporting details or - Recognizing purpases of contributions in
Lavel ideas presented orally * Connecting ideas with supporting details to show [evidence conversations
4 - Connecting ideas with supporting details in a ips (e, ch " actions to their - Taking stances and summari xing ideas - Demonstrating awareness of personal hias
¥ varicty of oral vemes supparting them when d ing ane’s point of view
Producing oral multimedia, ¢ lated e with step-hy-step details |- Engaging in debates on content-related topics |- Building on the ideas of others
reports based on research from multiple sources | (e.g., converting Fahrenheit to Celsius with claims and counterclaims along with Listening to others with a purpose fe.z., to
Level Tracing the evolutian of literary characters, aluating the significance of events, people. or  [reasonuble evidence challenge own or others' ideas)
5 themes, and plots from different venues (e.x phenomena in oral presentations Defending points of view with specific claims
Bridging digital text or video)
* Restating new information expressed by others in |+ Adapting speech to a variety of contexts and * Paraphrasing new information expressed by - Presenting onzanized ideas and information
<xtended specch tasks (e, use ofregister) others and, when warranted, modifying views or  |on content topics including the use of
- Posing questions that elicit elaboration and - Posing questions that comnect several speakers” | positions grphics and multimedia
Level responding to others” questions and ideas and 10 athers” ideas * Making with imed . izing ideas of several speakers,
6 components to clarify claims and emphasize posing questions, and responding with
Reaching salient points evidence, examples, and ideas
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Nicolet Partner School ILP

Language Preficiency READING
Level
Process Recounts by: Process E by: Process A by: Comments:
Identifying respanses to Wh-questions in charts Matching content-related abjects, pictures, or Identifying words or phrases associated with
Level o illustrated text media to words and phrases topic choie
1 Identifying icons in graphs, charts, and Identifying social or academic topics highlighted [ - Classifying true from false short statements
Entering environmental print related to fimiliar topics in text
- Sequencing illustrated text of narrative or - Comparing ideas on the same topic in a series of |- Distinguishing facts from opinions in text
Level informational events simple sentences : * Identifying features associated with content-
2 - Locating main ideas in a series of simple * Identifying how content-related phenomena related claims
relate o on: therin illustrated text or media
Identifying topic senlences, main ideas, and llustrating relations hips between main ideas and |- Identifying claims and the reasons for cach
Level details in paragraphs details in paragraphs claim
3 Connecti cople to actions based on oral Sequencing steps or events to describe processes | - Identifving opposing points of view
Developing deurmlwmw\h details {e.g., solving math problems)
* Ordenng paragraphs in narrative and - Matching cantent-related cause to effect in * Identifying evidence to support analysis of what
informational fext grphically-supported text texts say (e.g., position papers)
Level - Identifying summaries of passages in avariety | - Highlighting text evidence that points to haw * Classifying pros and cons of ¢laims and
4 of genres. sysiems function {eg., different forms of cvidence presented within written texts
lsmcmmmt}
Sequencing main ideas, events, and conclusions Sorting grade-level text by highlighting Evaluating evidence presented in suppart of
in namrative and i formational text of the genre fe g, differentiating the “how" from  |claims
Lavel Matching details of cantent-related topics to the “why") Developing a stance in fivar of or against
5 main ideas Sequencing events based on cause and effect fe. [claims presented within content-related text
Bridging ¢, how machines operate)
- Identifying a central idea of a text and how itis | Comparing and ing in farmati ifying specific evidence to support analyses
conveyed through particular details; i i videas, or Of content arca lext
text absent personal opinions ar judgments sources with that of text on the same topics * Distinguishing among facts, reasoned
Level - Evaluating how a central event is infroduced, * Identifying factors that cantribute to phenamena |judgment, and speculation in text
[ illustrated, and elaborated in text {e.g., through  |in explanations
cxamples ar ancedotes)
Language Proficiency WRITING
Level
Recount by: Explain by: Argue by: c
Producing labeled illustrations of conclusions Indicating relationships by drawing and labeling |- Generating words and phrases that represent
Level reached in problem-solving with a pariner lated pietures on familiar topics
1 Reproducing words and phrases related o topics ing processes or eyeles hy labeling Making lists of topic choices with peers
Entering (e.g., including cognates) diagrams and graphs
« Completing sentences using word banks - Comnecting short sentences - Stating opimions using evaluative language
- Producing statements related to main ideason |+ Camparing illustrated descriptions ofcontent-  |related to content (.., “ agree, Metric is
Level familiar topics in home language and English related concepts fe.g., mitosis v. meiosis) better.”) _
2 « Connecting simple sentences to form content-
related ideas
Producing short paragraphs with main ideas and | - Comparing and contrasting information, evems, |- § £ opinians with ¢ lated
Level some details or characters examples and evidence
3 Composing dialogues ar blogs hased on persanal | - Prducing deseriptive pargraphs around a Providing feedhack ta peers on langnage wsed
Developing cxpenences central idea for elaims and evidence
 Producing content-related reports - Describing relations hips hetween details or - Crafting persuasive pieces (e . editorials) with
Level - Reproducing a sequence of events or e:mq:l.ﬁ and supporting ideas a series of substantiated content-related claims
4 using itional words: Connecting content-related themes or topics to | - Composing seripts with protagonists and
main ideas i
Producing rescarch reports using multiple Producing informational text around graphs and | Presenting opinions in persuasive essays or
Level sources charts reports hacked by content-related rescarch
5 Summarizing conclusions rached from steps in | - Comparing content-related ideas from multiple Justifying ideas using multiple sources
Bridging problem-solving or conducting experiments sources in s, reports, and narratives
* Providing a concluding statement or section that |- Determining two or more central ideas in text and |- Introducing claims and oppasing claims, along
fallows from and supports the information tracing their development with their associated reasons and evidence
presented * Evaluating the interacti ans between individuals, | - Closing with concluding statements or
Level - Conveying sequence, signaling shifls fromone | events, and ideas intext {eg., how ideas influence  [paragraphs that suppart claims
6 hmﬁsmemmmher a::dshuwmgth: individuals or events and the canverse)
among. and events
KEY USE DEFINITION EXAMPLES
Teretei to display o |iemngar stories, producing information reports, and sharing past expenences, statng the steps 1o make somefing, descibing experiences, ordenng steps (o get
Recount svents an answer
T darify the “why” o the "how” of ideas, adtions, o describing e cyces, shaing why o how things wark, stating causes and effects, sharing results of experiments, siaing consequences of behaviors, desoriting faclors that
Explain phenomena contibute o events, examining relalionships among content-reated deas and concspts
Argue To persuade by making aims suppansd Dy ewdence Stating preterances or opinions, cONSITUCING Fguments supported W evidence, crliquing e reasaning of others, giving reasons for a stance
T imieract with others 1o buld meaning and share Parmcpatg i snal of I8rge group ACves and Dojects, CONTIDUING K285 10 8 CONVEmATON, exiending KNowlecle W 3 Mentar, Slaboramg idess Wi peers, questonsng
Discuss Knawled: and crliquing deas in small groups
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Nicolet Partner School

Student:

ILP

Individualized Language Plan
Glendale-River Hills School District - Parkway Elementary School

Grade: 9-12

Year:

Highlighted in Green are what student can do independently. ltems highlighted in yellow are what students are working on with support.
These would be what we look to for the language goals for this child.

- Sclecting resources, places, products, or figures
from oral statements and visual supports

sequence

tements
* Identifying words and phrases related to

inaseries of oml

 Identifying main ideas from short
oral presentations
- Classifying examples of genres read aloud {e.z.,

statements

- Identi fying causes for particular events or

opinions or facts from oral statements

perspectives presented orally

Highlighting CanDo  |Working Toward | .\ 0
KEY Independintly with Support
Language Proficiency i i
ik Listening
Process by: Process by: Process by:
- Matching everyday oral content-related words - Ordering events or stages of fron ~ Match 1 to pictures, diagrams,
Level and phrases to pictures, diagrams, or photographs [ oral stas or photographs that show points of view

 Distinguishing words and phrases related to

- Organizing informatien related to di ferent

 Identifying language choices that represent
of view ffom a series of oral

types of narmtion)

- Reconstructing past experiences or series af’
events based on oral discourse

 Recognizing mianced meanings of waords and
phrascs in extended oral discourse

and phenomena from class discussions

systems from multimedia presentations

inshort oral p

Identifying effects and consequences of events

* Idernifying interdependence of different pats of

statements

 Identifying how language choices connect to
particular audiences

- Evaluating the purpase of arsuments presenied
by others

Level

5/2/2019

pictures)
- Answering select yes/no or Wh-questions

 Posing and estions in small

supported phenomena

- Cy wauses Lo effects in a series of

group discussions
* Describing the sequence of processes, eycles.

procedures, ar cvents with details

- Engaging in extended discussion of effects,
impacts, or events related to content topics

statements
- Sequencing processes, eyeles, or procedures in
short extended discourse

 Presenting information using an objeclive, neutral
tone in extended discourse

* Giving aral
content-related material learned from varions

g g %
and maintain coherence (e.g., “This expamsion...,

“Weathering...,”“An implication...”

Langyags Foeticlanay SPEAKING Oral Language
Recount by: Explain by: Argue by: by:
- Naming and briefly describing content topics | - Ordering events or stages of phenomenawith |- Relating points of view with visual support (e, |- Representing one’s ideas using various
using visual suppart (¢.g., posters, diagrams, sequential Language (e.g., first, next, step 1) .. posters, photographs) media
~Using words and phrases to identify visually  Stating pros and cons listed visually ona topic | - Responding to yes and no questions posed

 Stating claims matched to evidence using o
scrics of related sentences

* Suggesting details or reasons to inforce points
of view

 Challenging evidence and claims in debates
- Canvincing audiences of personal points of
view using persuasive language

by the group
- Using nonverbal signals to demonstrate
gement in conversations

- Suggesling creative ways to resolve
communication issues

 Clarifying one’s own ideas using 4 variety
of strategies fe.g., analogies or metaphors,
paraphmsing)
- Asking clarifying questions in a respectful

manner

- Ca-creating novel perspectives on issues
- Responding to diverse perspectives and
recagnizing bias in one's own view

- Generating new ideas or questions to
sustain conversations
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Nicolet Partner School ILP

Language Preficiency READING
Level
Process Recounts by: Process by: Process Ar by: c
Matching key content-related terms and ideas to Identifying key words and phrases that describe Matching media (e g posters, photas, hanners)
Level images, graphs, icons, or diagrams the tapics or phenomena with point of view words and phrases
1 Sequencing il lustrated text of narrative or - Recognizing sequence statements and Connecting characters/historical figures with
Entering informational events that describe phenomena positions or stances on various issucs
]dmhi’ymg patterns s;:emﬂotu namative or « Identifying different types of connectors that * Making commections between statements that
onal tex (e . ion | show r ips between topics and make claims and thase providing evidence
Level of events, conclusion) - Differentiating between technical and everyday | - Distinguishing language that identifies facts
2 - Locating main ideas in a series of related vocabulary that describe phenomena and opinians
Recognizing lexical chains that show how Identifying how language provides clarity and Identifying their pumoses and audiences
Level characters and ideas are labeled across the texl precision in de: mubun_n, topics or phenomena Evaluating the strength of evidence stalements
3 Identifying detailed descriptions, procedures, Summarizing information with diagrams,
ping and inft in paragray ‘models, flow charts, or i llustrations
- Identifying how the authors make language  Identifying the interdependence of parts of  Identifying ive language

choices and adjusts for audience and pumpose systems (e, technical, government, chemical) arcas
- Reflecting on various accounts ofa subject told | - Cemparing infarmation on phenomena acrossa | - Following the progression of logical reasoning

EM different media (¢, £, E‘ 1t and multimedia) wmﬂ: of multimedia sources
Identifying how text structure supparts Identifying how authors connect related ideas Recognizing multiple perspectives and points of
prehension and retrieval of informationand  |across pargraphs with  complex view onany given issue
details sentences, and technical temms Idmuhm_s evidence of bias and credibility of
Identifying the central idea or theme and how it Tracing the central idea of text and how it sources
Level is supported by clear descriptions and extended | develops, including how itis shaped by specific
5 details details, extended definitions, facts, quotes, ar
Bridging examples
- Analyring and comparing how authars use * Recognizing discipline-specific patterns (e, - Evaluating ward choice and nuance as toals for
language for specific purposes and audiences arienting the reader, pan-whale classifi cation, distinguishing facts, claims, reasoned judgment,
* Identifying how authors develop and maintain naml,‘ autheritative lone) am{npmm
vel cohesion hy comnecting ideas ar evems in * precision and yin the logical fons among
6 extended texts chuxﬁmhnm. COMpansans, accounts, or claims, euuntm'lum reasons, and evidence
Reach procedures as a result of clear language choices
Language Proficiency WR'T'NG
Level
Recount by: Explain by: Argue by: c
Listing content wonds or phrases that relate to the |- Producing short responses to questions using Selecting wonds and phrses to represent points
Level tapic word iphrase hanks of view
Including images, diagrams, and charts toadd | - Labeling charts, graphs, timelines, ar eycles to Listing pros and cons of issues
Entering details to the topic deseribe phenomena
- Follawing patterns specific to namtive or  Using transitions and 10 show cansal ing claims with evidence {¢.5.,
text {e.g., i ips or ‘Smmlumhlgwdgnvcmml system
Level af events, conclusion) - Choosing everyday or technical language to because...”)
2 * Sequencing narmtives or informational text desctibe phenomena - Listing content-related ideas that represent
using linking wards and phrases different points of view on issues
Summarizing content-related material Choosing words and phrases to provide precise | Justifying reasons or apinions with evidence
Including impartant information and related | details, descriptions, comparisons, and ordered Summarizing apposing positions with evidence
Level details procedures
3 Integrating headings, introductory statements,
Developing and other features 10 organize text
- Creating narrative or informational extended text |- Presenting information objectively by using a * Evaluating and challenging evidence presented
of past events or experiences (e.g., lab reports, neutral tone appropriate to the content arca « Crealing persuasive essays ar reports making
Level current events) - Integrating images, diagrams, formulas, or charts xd]ul\mmh for specific audiences
4 - Connecting main points, events, and central o describe phenomena
ideas ta concly
Sequencing using language that creates Synthesizing information and details about Organizing information o show logical
Level coherence phenomena from avariety of sources reasaning
5 Organizing information according to content- Organizing mformation and details logically and Integrati ultiple perspectives and evidence

Bridging specific expectations cohesively from a vaniety of sources
- Summurizing content-related notes from lectures |- Developing ideas with relevant |- ing positive and
or readings and i s, extended ipti i with various positions {e.g., historical
* Producing rescarch reparts using multiple concrete details, or quotations cvents, scientific discoveries, individuals)
sources of information * Maintaining discipline-specific pmnns that * Organizing mfnrm.ﬂmnlnpcﬂl'y md
Level bridge across key uses (e, ta represent
6 argument in history, explnaﬁnntummm for
Reachin i
reports)
KEY USE DEFNITION EXAMPLES
To relel 1o dieplay o Jemngor sAaries, produaing infonmalon repors, and shafing past experiences, 5Wng Ihe Slepata mke sameming, desibing expeniences, ardering sleps Lo gat
Recount events an answe
To dariltythe "why” o+ the "how” of Keas, aclons, o describing We oy des, shaning why o how 1hings wark, stating causes end effects, benaviaes, descriting factors thal
Explain phenomena contritule lo events, examining relalicnships among conteni-raisled ideas and concepls
Argue To persuade by making daims supporied by svidence slalng preferences of opiNioNs, CNSITUCHNG AGUMENLS SUPHANad wilh evdence, oliquing Te feasoning of oTers, giving reascas for a stance
To mieract with o1hers 10 bukd maeaning and share. Paricipaing in small or large group aclivibes and projects, contibuling ideas 1o 3 conversaton, exiending knowledge wih & menter, slaboraling ideas Wi peers, questoning
Discuss and catigiing eas i small groups
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English L.earner Program Exit Form

Student Name (last, middle, first) ID No. Official Exit Date:
School Grade EL Teacher:
Exit CRITERIA 1
O Overall Score of 5.0 on ACCESS for ELLs®test.

This document confirms your child has met the state required criteria to be officially exited from

the English Learner (EL) program.

Exit CRITERIA 2

Composite (overall) score of Level 4.5 on ACCESS for ELLs® test

0 Proficiency.

Two or more pieces demonstrate full English Proficiency. See Evidence of English

Parents and teachers agree that the student has reached full English proficiency.

EviDENCE oF ENGLISH PROFICIENCY

The items checked below are evidence that the student has become fully English proficient.

Copies of this evidence can be found in the student s file.

 Student scores are at grade level on state and/or district common assessments

O Student is achieving academically at their age appropriate grade level without the use of
adapted or modified English materials. Relevant evidence could include:

Q Grade reports
O Writing samples

O Independent class work

Parent(s) Signature Date
Principal Date
EL Teacher Date
General Education Teacher Date
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English Learner Program Re-Entry Form

Student Name (last, middle, first)

ID No.

Date:

Grade

EL Teacher:

Re-ENTRY CRITERIA

Student DOES NOT demonstrate full English Proficiency.
See Evidence of Limited English Proficiency.

Evipence oF LimTED ENGLISH PROFICIENCY
The items checked below are evidence that the student has NOT become fully English proficient.

Student Data:

Q Student did NOT score “Proficient” or “Advanced” on a state standardized assessment in
all assessed content areas without EL. accommodations.

Q Grade reports
Q Writing samples

U Assessments

O Other circumstances:

Q Independent class work

Q Student is NOT achieving academically at their age appropriate grade level without the
use of adapted or modified English materials. Relevant evidence could include:

Student Data:
Principal Date
EL Teacher Date
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Two Year Monitoring Form for
FLEP (Formerly Limited English Proficient)

1st year
Student Name EL Exit Date
Grade in 1* Year of Monitoring Academic Year
Name of School

(1* year of monitoring)

Monitoring ELL Teacher

Exiting ACCESS for ELLSs Results

Listening | Speaking | Reading [ Writing | Oral Language | Literacy | Comprehension

Overall

Date

Anecdotal Information (teacher/parent comments, etc.)

Date

Data (attendance, assessment results, grades, etc.)

e File this FLEP Monitoring Form in both the ELL folder and cumulative upon
completion of the 2nd year monitoring period.
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Two Year Monitoring Form for

FLEP (Formerly Limited English Proficient)

2nd Year

Student Name

EL Exit Date

Grade in 2" Year of Monitoring

Academic Year

Name of School
(2" year of monitoring)

Monitoring EL Teacher

Date Anecdotal Information (teacher/parent comments, etc.)

Date Data (attendance, assessment results, grades, etc.)
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Resolution of English Learner Misclassification

Student: Student ID: Grade:
School: District:
School Year Initially Identified as EL: ELP Screener Score:

ELP Assessment History (up to the last 4 years)

School Year Overall Composite ELP Notes

on ACCESS for ELLs

Evidence of Misclassification
O Student’s parents have stated that the student’s first language was English.
 Student’s parents have stated that no language other than English was used in the home at
the time of initial EL identification.

or
[ Student was never identified as EL, but was inadvertently administered ACCESS for ELLs.

District Verification

The district of ,in consultation with this student’s parents have gathered
evidence verifying the misidentification of this student as an EL. The student’s parents have been
communicated with in a way they can understand regarding the impacts of this decision on their
student, and have given informed consent in writing to this process.

Retain this document in the student’s academic record.

District Administrator Name Signature Date
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https://docs.google.com/document/d/1xpS2GcxyiC4ZJBjRQ5JJkidUqCckDJG9D9mu0_mWPe0/edit?usp=sharing

Resolution of EL Misclassification: Parental Information

Schools are required by law to identify students who are not proficient in English and provide
them English language instruction and academic supports. Students not fluent in English are called
English Learners (ELs), are protected from discrimination, and are offered educational supports.
ELs may access all educational opportunities as other students, including gifted and talented
programs, special education, extracurricular activities, etc.

Students who are English Learners are administered the ACCESS for ELLs assessment each year to
measure their English skills. When students show that they are proficient in English on this test,
they are no longer English Learners, and no longer receive English language instruction.

Schools are not legally allowed to remove EL status from students who qualify. Parents may refuse
EL services for their child at any time, but this does not remove their child’s EL status. This also
does not remove the student’s protections under the law or the district’s responsibility to educate
the student and assist them reaching full English proficiency.

For a student to be identified as an English Learner, they must have learned a language other than
English as a child. They must also have been given an English Language Proficiency test by the
school, and must have shown a lack of English proficiency on that test.

Sometimes students are identified as English Learners in error. If the first language your child
learned was English, and the school has mistakenly identified them as an English Learner, you may
give the school permission to fix this issue. To do so, initial and sign below showing that you
understand and agree to the removal of EL status from your child.

If you sign below, your student will no longer be an EL, and will no longer receive English language
instruction, or be tested yearly on the ACCESS for ELLs to measure their English proficiency.

Parental Consent

| have read the parental information above or | have had it read to me and | understand it.
Initials:

My child’s first language was English, and/or they first enrolled in school fully English proficient
Initials:

| understand that my child will no longer have access to EL services and supports if their status of
English Learner is removed.
Initials:

Parent Name: Signature: Date:
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{%Tt% Parent/Teacher Meeting for {%T%

Your student’s teacher would like to meet with you.
Please choose one time/date:

O at am/pm
O at am/pm

If these times/dates do not work for you, please suggest a time/date:
at am/pm

o Check this box if you would like the school to provide an interpreter at the meeting.

Parent signature

***Please return this form to e
{%T% Important Parent/Teacher Meeting Information {%T%
There is a meeting at school for
at am/pm on
. Please plan to attend to discuss your
student and to learn more information.

o Check this box if you would like the school to provide an interpreter at the meeting.

***Please return this form to e
%Tt% Meeting Reminder for {%T%
We look forward to seeing you on at
am/pm at school.

As you requested, an interpreter will/will not be present.
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	10.5  Other Potential EL Students-Definitions 
	Potential EL students come with unique educational histories and family circumstances.  These factors can impact a student’s education and their need for specialized services.  As a result, it is important to be familiar with the following types of students and to get as much pertinent information about a student’s educational history during the enrollment process. 
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