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CYANOTYPES LEARNING PLAN

Collaboration Across Creative Disciplines
Collective Agency Cluster

Cross-Cutting Theme: World

Nominal Workload: 50-60 hours (2 ECTS)
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INTRODUCTION

Collaboration across disciplines is more than a valuable asset—it is a vital competence for
professionals in the cultural and creative industries (CCls) seeking to respond to today’s
interconnected and urgent challenges. As societies undergo rapid transformation through
technological innovation, climate urgency, and social change, no single field holds all the
answers. This learning plan supports learners in developing the ability to work across
disciplinary, professional, and cultural boundaries to generate creative, adaptive, and
inclusive solutions.

The capacity to innovate today demands more than technical skill—it requires the ability to
recombine knowledge, languages, and tools from multiple domains. Interdisciplinary
collaboration is not about isolated expertise or lone creativity, but about navigating the
spaces between disciplines—where difference, tension, and translation become essential to
generative process. In this sense, creative collaboration becomes a method of collective
meaning-making, rooted in co-authorship and mutual learning.

This approach aligns with Jacques Ranciére’s concept of universal intelligence in The
Ignorant Schoolmaster, where learning is not delivered top-down but co-created through
mutual explanation. Within interdisciplinary teams, all participants contribute knowledge
and perspective—not as passive recipients of expertise, but as active agents of shared
insight.

As defined within the CYANOTYPES Collective Agency Cluster, this competence supports
participatory innovation, shared responsibility, and the development of alternative futures. It
enables learners to move beyond disciplinary silos and form bridges between artists,
scientists, technologists, educators, and civic actors—combining knowledge systems and
forging new cultural imaginaries.

In the face of complexity —climate change, digital inequality, cultural
exclusion—collaboration across creative disciplines offers a systems-based response. It
embeds trust, empathy, and co-responsibility into creative practice, allowing teams to move
from isolated problem-solving toward collective transformation. At the same time, this work
requires self-critical awareness: a willingness to question one’s own assumptions and to
navigate discomfort, ambiguity, and power dynamics with care.

KEY CONCEPTS AND ESSENTIAL KNOWLEDGE

WHAT IS COLLABORATION ACROSS CREATIVE DISCIPLINES?

Collaboration across disciplines brings together people from distinct fields and cultures to
co-create solutions that no single discipline could produce alone. It is not simply the
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coexistence of multiple forms of expertise, but a dynamic blend of perspectives, values,
and methodologies that catalyse innovation.

Learners must understand the distinctions between teamwork, collaboration, participation,
and co-creation. While teamwork typically refers to coordinated work among individuals in
similar fields, often with clearly defined roles and goals, collaboration implies a more fluid
and egalitarian process in which leadership and roles may shift over time. Participation
introduces external stakeholders—such as communities, users, or citizens—into the
creative process, while co-creation takes this further by insisting that all participants
contribute actively and equally to the development of ideas and solutions.

This competence encourages learners to move beyond disciplinary silos and engage in
what might be called a “third space” —a shared zone of experimentation and mutual
learning, where transformation takes precedence over consensus. It also requires
acknowledging that creative work is labour, often undervalued or invisibilised. In
interdisciplinary teams, roles like coding or logistics may be immediately recognised as
“work,” while ideation, conceptual development, or relational care may be less visible.
Recognising the full scope of creative contributions is essential to building trust, fairness,
and equitable working conditions. Relational effort, negotiation, and emotional labour must
be acknowledged as vital to the creative process.

INTERDISCIPLINARITY AND SYSTEMS THINKING

Systems thinking equips learners with tools to approach challenges holistically, attending
not just to problems in isolation but to the relationships between various factors—cultural,
ecological, social, technological, and institutional. This mode of thinking helps learners
understand complexity and design interventions that respond to interconnected systems
rather than single variables.

To do this, learners develop the ability to map system dynamics and understand how
different actors and forces interact within a given context. They learn to identify leverage
points —places within a system where a small shift can lead to significant change—and to
observe how power, influence, and resources circulate within and across those systems.
Effective systems thinking also requires sensitivity to scale, enabling learners to move
between micro (individual), meso (organisational), and macro (societal) levels of analysis.

Organisations and networks are key mediators of these systems. Understanding their
influence and the structural conditions they impose allows learners to navigate creative
ecosystems with clarity, strategy, and ethical awareness.

CULTURAL SENSITIVITY AND COMMUNICATION
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In interdisciplinary collaboration, communication is both a necessity and a challenge.
Differing disciplinary vocabularies, conceptual frameworks, and cultural norms can lead to
misalignment—or, if approached with care, to new insights and creative breakthroughs.

Learners must develop the ability to translate complex ideas across disciplinary boundaries.
This involves practising active and empathetic listening, being attuned to the ways power
dynamics and privilege shape who gets heard, and being prepared to navigate
disagreement or conflict constructively. Crucially, emotional literacy is just as important as
technical communication. Creating spaces that are emotionally safe—where participants
can take risks, express uncertainty, and offer dissent—is essential to building trust and
openness.

Since a shared vocabulary is not always available at the outset of collaboration, teams must
co-create language together. This means being attentive to how words can carry different
meanings or levels of access depending on one’s cultural or disciplinary background.
Communication, in this sense, becomes not just a tool, but a shared creative practice.

PARTICIPATORY PRACTICE AND THE ETHICS OF CO-CREATION

Participation is not just a procedural technique —it is an ethical stance. It is rooted in values
of inclusion, transparency, and the redistribution of power. Co-creation demands that
learners understand and respect the time, trust, and care needed for shared authorship.

Ethical co-creation begins with the inclusion of marginalised voices—not as an afterthought,
but from the start. It involves building relationships that are reciprocal and sustained over
time, not merely transactional. It recognises lived experience as legitimate and valuable
knowledge, equal in importance to technical or disciplinary expertise.

Tools such as stakeholder mapping, storytelling circles, and participatory prototyping can
support these processes, but learners must also develop the judgment to know when to
step back—to allow others to lead, to share authorship, or to hold space for voices that are
not their own. Ethical participation may at times require a redistribution of credit, authority,
or visibility. Such gestures are not signs of weakness, but of collaborative integrity.

NAVIGATING KNOWLEDGE BOUNDARIES

Interdisciplinary collaboration depends on a willingness to encounter and engage with
different ways of knowing. Learners must develop epistemic humility —the capacity to
recognise the limits of their own expertise and to approach unfamiliar knowledge systems
with openness and respect.

This involves suspending judgement in the face of unfamiliar ideas, and resisting the urge to
resolve disagreement prematurely. Productive tension and dissonance can generate deeper
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insight if allowed to unfold. Learners must also become aware of how dominant knowledge
systems—such as academic or Western frameworks—can exclude or marginalise other
perspectives, such as indigenous, community-based, embodied, or intuitive forms of
knowing.

In making space for such epistemic difference, learners not only diversify their collaborative
practice, but contribute to epistemic justice: the recognition that knowledge production is
shaped by power, and that inclusion must go beyond participation to involve a
reconfiguration of legitimacy itself.

AGILITY AND EXPERIMENTATION

In today’s rapidly evolving creative environments, agility is essential. Learners must cultivate
the ability to adapt, improvise, and work iteratively —especially when outcomes are
uncertain or conditions are unstable.

Agile practices include working in short development cycles or sprints, testing ideas
through low-stakes prototypes rather than waiting for perfection, and holding regular
retrospectives to reflect on what is working and what is not. Embracing failure is part of the
learning process. By reframing failure as an opportunity to learn, teams build resilience and
maintain momentum even in challenging conditions.

Experimentation should not be accidental—it should be supported through structures that
encourage creative risk-taking, feedback, and reflection. Learners should feel empowered
to try new tools, approaches, and formats, knowing that uncertainty is a necessary
component of innovation.

MENTORSHIP AND PEER LEARNING

Collaboration across disciplines is not just about creating together—it’s also about learning
together. Peer mentorship plays a crucial role in building confidence, trust, and a shared
sense of ownership. It transforms the learning environment from a space of competition to
one of mutual support and collective growth.

Rather than framing knowledge as something transmitted from expert to novice, peer
learning positions all participants as active co-learners. Drawing inspiration from Jacques
Ranciere’s The Ignorant Schoolmaster, this approach values explanation and dialogue over
authority. In this model, learners are invited to articulate what they know, question what they
assume, and co-develop new understandings.

Through constructive feedback, affirmation, and shared exploration, peer learning supports
the emotional and intellectual risk-taking that interdisciplinary collaboration requires. When
learners co-design team structures, set shared norms, and redistribute roles among
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themselves, they rehearse the kinds of collaborative futures they hope to create. These
“prefigurative practices” foster both critical awareness and collective responsibility —two
cornerstones of effective interdisciplinary work.

METHODS

CO-CREATION STUDIOS: PRACTICING COLLECTIVE AUTHORSHIP

Purpose: To simulate real-world, interdisciplinary collaboration through shared
problem-solving and studio practice.

Description: Learners form cross-disciplinary teams to explore complex challenges through
iterative, hands-on project work. Studios are structured but fluid, allowing learners to move
between phases of research, ideation, prototyping, and reflection. Facilitators guide the
process—not the content—while learners practice navigating ambiguity, power dynamics,
and creative conflict.

Steps:
e Form interdisciplinary teams around a broad thematic or speculative brief.
e Frame problems collaboratively through stakeholder mapping and field inquiry.
e Engage in cycles of ideation, prototyping, testing, and critique.
e Intentionally withhold parts of the brief to invite learners to interrogate what’s

missing.
e Conclude with public presentation and collective reflection.

Learning Outcomes: Learners practice co-authorship, adapt to ambiguity, and take initiative
in shaping direction. They develop agency through experimentation and collective
negotiation.

Theoretical Support: Draws on Donald Schén’s Reflective Practitioner model, emphasizing
iterative learning through doing and reflective dialogue in complex settings.

PARTICIPATORY ACTION PROJECTS: LEARNING WITH COMMUNITIES

Purpose: To engage with real-world stakeholders in co-creating responses to authentic
social, cultural, or ecological challenges.

Description: Learners collaborate with external partners—such as communities, NGOs, or
public institutions—through participatory methods. The process foregrounds ethical
engagement, co-research, and mutual accountability.

Steps:
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Co-define the challenge with stakeholders.

Conduct fieldwork and dialogic research.

Prototype and test ideas in context.

Share outcomes in public formats (e.g., exhibitions, forums, zines).

Learning Outcomes: Learners build ethical sensitivity, practice negotiation across value
systems, and develop inter-scalar thinking (local to policy level).

Theoretical Support: Grounded in Paulo Freire’s concept of praxis—the cyclical interplay of
reflection and action for transformative change.

SHAPING-SHIFTING: REIMAGINING THROUGH FORM

Purpose: To explore how meaning and creative choices shift when an idea is re-expressed
through different styles, tones, or formats—revealing the influence of form on interpretation.

Description: Inspired by Raymond Queneau’s Exercises in Style, learners take a single idea,
event, or concept and reinterpret it multiple times using varied stylistic and formal
approaches—such as writing it as a poem, a bureaucratic memo, a satire, or a speculative
future scenario.

Steps:

e Choose a shared concept or narrative moment.

e Recreate it in 3-5 different styles or formats.

e Share and reflect: How did tone, impact, or perspective shift? What new meanings
emerged?

Learning Outcomes: Learners develop flexibility in creative expression, understand the
influence of form, and reflect on how communication is shaped by style and audience.

Theoretical Support: Informed by literary and structuralist theory, this method shows how
Style and structure are active forces in meaning-making.

PEER LEARNING AND MENTORSHIP: SHARING POWER THROUGH PROCESS

Purpose: To support horizontal learning environments where learners build confidence, offer
mutual support, and share responsibility.

Description: Mentorship is reframed not as a hierarchy of expertise, but as a shared space
for affirmation, feedback, and co-development.

Strategies:
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Peer feedback circles using structured protocols.
Interdisciplinary mentoring triads.

Rotating facilitation roles.

Collaborative journaling and process mapping.

Learning Outcomes: Learners develop leadership capacities, foster inclusive team
dynamics, and reflect critically on systems of authority within learning spaces.

Theoretical Support: Based on Bandura’s social learning theory—highlighting modeling,
mutual reinforcement, and the social nature of skill-building.

REFLECTION AND FAILURE LEARNING: BUILDING RESILIENCE THROUGH PROCESS

Purpose: To transform success and failure into sites of critical learning and collective
insight.

Description: Structured reflection turns experience into shared knowledge. Failure is
approached not as error, but as a productive and necessary aspect of creative inquiry.

Tools and Formats:

e Reflective journaling with thematic prompts.
e “Failure showcases” as public storytelling.
e Process maps that visualize decision points and turning moments.

Learning Outcomes: Learners build emotional resilience, understand system dynamics, and
articulate the evolution of their thinking. They develop the ability to see failure as generative
and necessary.

Theoretical Support: Informed by Mezirow’s theory of transformative learning, which sees
critical reflection as essential to deep, meaningful change in perception and action.

SUGGESTED LEARNING TOOLS & RESOURCES

TOOLKITS AND METHODS FOR FACILITATION AND CO-CREATION

The Right to Host: A community-based approach inspired by Sandi Hilal’s work,
emphasizing hospitality, co-leadership, and shared space-making to foster equitable
collaboration.

Use for: Facilitating team dialogue, participatory governance

Access: artofhosting.org
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IDEO Design Thinking Toolkit: A practical guide to design thinking, adapted for education,
offering tools for framing problems, ideating, prototyping, and collecting feedback.

Use for: Creative problem-solving, user-centred design

Access: designthinkingforeducators.com

Liberating Structures: A flexible set of methods that enhance group interaction, making
meetings more inclusive and energising for all participants.

Use for: Energising meetings, engaging all voices

Access: liberatingstructures.com

Transition Design Framework (CMU): A systemic design approach for addressing
complex societal challenges through futures thinking, stakeholder mapping, and
backcasting.

Use for: Understanding complex societal transitions

Access: transitiondesign.net

Digital Collaboration Platforms: Essential digital tools that support distributed, agile, and
creative teamwork —especially useful in hybrid and online environments.

Miro / MURAL: For brainstorming, systems and journey mapping

Kumu: For visualising complex systems and stakeholder networks

Research Catalogue: For collaborative research and multimedia-rich expositions
Slack / Discord: For informal, channel-based discussions

Loom: For asynchronous video updates and visual explanations

Trello / Asana / Notion: For task planning, agile workflows, and team coordination

Figma / Canva: For co-designing visuals, presentations, and digital interfaces
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