
ADVANCED ETHICAL LITERARY INQUIRY 

FAHRENHEIT 451 

Pre-Assessment & Interpretation Guide 

 

CENTRAL IDEA 

This society did not have its books taken away — it stopped wanting them, and then asked for the 

burning. Which of those two situations is harder to reverse, and what does the difference require of a 

reader? 

 

Novel: Fahrenheit 451 by Ray Bradbury 

Setting: An American city at an unstated future date, where firemen burn books rather than put out fires 

Designed for: Advanced readers in grade 8, adaptable for advanced grade 7, with supports 

TEXT USE 

Use a teacher-approved copy of the complete novel, all three parts. This resource supplies original 

prompts and no reproduced passages, including none of the poem read aloud in Part Two. 

 

Purpose & Directions 

This pre-assessment reveals current reasoning about the difference between prohibition and preference, 

about the reliability of memorable figures, about evaluating an argument made by someone you dislike, and 

about whether a creator settles the meaning of what they made. It does not require any knowledge of the 

novel and should not be used as a gatekeeping score. 

ADMINISTRATION 

Allow 25–40 minutes, or split across two sittings. Students may write, dictate, or record oral responses. 

Keep the reasoning demand constant. 

 

Student Directions 

•​ Explain how you know; more words do not automatically mean stronger thinking. 

•​ Name uncertainty when evidence is limited. 

•​ You may revise any response. 

•​ Do not search the internet during this task. 

 



1. Taken, or Given Up 

SCENARIO 

In one place, something valuable is taken from people who want it. In another, people stop wanting it and 

it disappears on its own. 

 

Task 

Which situation is worse? Which is harder to reverse? Are those the same question? 

​  

​  

​  

​  

 



2. Who Asked For It 

SCENARIO 

A restriction is put in place because large numbers of people complained and asked for it. 

 

Task 

Does that make it legitimate? What would you need to know about who complained and who did not? 

​  

​  

​  

​  

 



3. The Number Everyone Knows 

SCENARIO 

A famous figure turns out to have come from one person asking one expert one time. 

 

Task 

Does the figure become useless? How should a careful person handle it now? 

​  

​  

​  

​  

 



4. The Argument From Someone You Dislike 

SCENARIO 

A person whose actions you find indefensible makes an argument you cannot immediately answer. 

 

Task 

What do you owe that argument? What happens to your position if you ignore it? 

​  

​  

​  

​  

 



5. Remembering It Perfectly 

SCENARIO 

A group plans to preserve important texts by having each member memorize one and pass it on. 

 

Task 

What could go wrong? What would the group need in order for the plan to work? 

​  

​  

​  

​  

 



6. Reading It to Someone 

SCENARIO 

Someone forces another person to sit through something meaningful to them, believing it will help. 

 

Task 

Can that work? What determines whether it does harm instead? 

​  

​  

​  

​  

 



7. The Maker’s Explanation 

SCENARIO 

Years later, the person who made something explains what it was really about — and it does not match 

what most people found in it. 

 

Task 

Whose account should govern? Does the maker have special authority, and how far does it go? 

​  

​  

​  

​  

 



Student Self-Reflection 

Which response best shows your thinking? Why? 

​  

​  

Where did you need more evidence? 

​  

​  

Did any answer change while you were writing it? 

​  

​  

Facilitator Interpretation Guide 

Dimension Emerging Developing Advanced 

Claim Opinion or summary Defensible but broad Nuanced, conditional, 
revisable 

Evidence Unanchored assertion Relevant example Selects evidence by 
purpose and names its 
limits 

Perspective-Taking One party’s view only Names two views Explains why views differ 
and what each one misses 

Reasoning Evidence listed Explains a link Explains mechanism, 
motive, and uncertainty 

Complexity Dismisses alternatives Mentions another view Tests counterevidence and 
revises 

 

Look Especially For 

•​ Item 1: does the student see that prohibition and preference call for different responses? That distinction 

is the spine of the whole unit. 

•​ Item 4: does the student engage an argument on its merits rather than on the arguer? Mission 2 collapses 

without this. 

•​ Item 7: does the student treat a creator as a witness rather than as an authority? That is exactly the move 

required in Mission 5’s context work. 

•​ Item 3: does the student handle an uncertain figure by qualifying it rather than by discarding it? 



Do Not 

•​ Convert the matrix into an IQ label or a single permanent score. 

•​ Penalize handwriting, spelling, speech, or length when they are not the construct. 

•​ Assume a confident answer equals a well-reasoned one. 

•​ Delay access supports until a student struggles. 

Instructional Decision Sheet 

Dimension Current Evidence Next Challenge / Support 

Claim   

Evidence   

Perspective-Taking   

Reasoning   

Complexity   

 

Compacting Decision 

☐ Maintain core sequence      ☐ Compact routine practice      ☐ Accelerate to independent inquiry 

Access Plan 

​  

​  

​  

Reassessment after Mission 3 

​  

​  

​  


