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FUTM-EDT 415: Introduction to Seminar  
 

Study Guide 
 

Introduction  
FUTM-EDT 415: Introduction to Seminar is a 3-credit unit course designed for students in the 

B.Tech. Educational Technology Programme at the Federal University of Technology Minna 
(FUTMINNA). The course is structured into 12 Modules, each containing 3 Study Units, resulting 
in a total of 36 Study Units. It introduces students to the theoretical foundations and practical 
competencies required for effective participation in academic seminars within the Educational 
Technology discipline. 

The course equips students with skills in scholarly inquiry, critical thinking, literature review, 
seminar paper preparation, oral presentation, constructive critique, academic ethics, and the use of 
digital tools for seminar delivery. Upon completion, students will be adequately prepared for 
advanced research, project writing, and professional engagement in educational technology 
communities. 

 

What You Will Learn  
The overall aim of this course is to develop in students the competencies required for planning, 

preparing, presenting, and evaluating academic seminars in the field of Educational Technology. 
By the end of this course, you should be able to: 

•​ Explain the concept, nature, scope, and types of academic seminars 
•​ Apply scholarly inquiry and critical thinking skills to seminar discourse 
•​ Identify, select, and formulate researchable problems relevant to Educational Technology 
•​ Conduct systematic literature searches and synthesize ideas from multiple sources 
•​ Write seminar papers following acceptable academic standards 
•​ Use appropriate instructional media and digital tools for seminar presentations 
•​ Deliver oral presentations, defend ideas, and engage in peer review 
•​ Apply ethical standards in academic writing and prevent plagiarism 
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Course Structure  
The course is divided into 12 Modules as follows: 

 
Module Title Units 

1 Introduction to Academic 
Seminars 

Unit 1: Concept and Definition of Academic Seminars | 
Unit 2: Nature and Scope of Seminars | Unit 3: Types and 
Formats of Academic Seminars 

2 Scholarly Inquiry and 
Critical Thinking 

Unit 1: Foundations of Scholarly Inquiry | Unit 2: 
Critical Thinking in Academic Discourse | Unit 3: 
Intellectual Engagement and Academic Debate 

3 Identifying Educational 
Technology Issues 

Unit 1: The Field of Educational Technology | Unit 2: 
Identifying Researchable Problems | Unit 3: Relevance 
and Significance of Research Topics 

4 Selecting and Formulating 
Seminar Topics 

Unit 1: Criteria for Topic Selection | Unit 2: Formulating 
Researchable Problems | Unit 3: Developing Research 
Questions and Objectives 

5 Literature Search and 
Review 

Unit 1: Principles of Literature Search | Unit 2: 
Evaluating and Managing Sources | Unit 3: Writing a 
Literature Review 

6 Synthesis of Ideas and 
Academic Writing 

Unit 1: Concept of Synthesis in Academic Writing | Unit 
2: Structuring a Seminar Paper | Unit 3: Academic Style 
and Scholarly Voice 

7 Referencing and Citation 
Standards 

Unit 1: Importance of Citation in Academic Work | Unit 
2: APA Referencing Style | Unit 3: Other Citation Styles 
and Reference Management 

8 Preparing Seminar Papers Unit 1: Components of a Seminar Paper | Unit 2: 
Drafting and Revising Seminar Papers | Unit 3: 
Finalising and Formatting Seminar Papers 

9 Instructional Media and 
Digital Tools 

Unit 1: Overview of Instructional Media for Seminars | 
Unit 2: Presentation Software and Virtual Platforms | 
Unit 3: Designing Effective Seminar Slides 

10 Oral Presentation and 
Defense of Ideas 

Unit 1: Principles of Effective Oral Presentation | Unit 2: 
Defending Ideas in Academic Settings | Unit 3: 
Managing Seminar Anxiety and Confidence 

11 Peer Review, Group 
Discussion, and Critique 

Unit 1: The Role of Peer Review in Scholarly Work | 
Unit 2: Facilitating Group Discussions | Unit 3: Giving 
and Receiving Constructive Criticism 

12 Ethics, Plagiarism, and 
Professional Standards 

Unit 1: Ethical Considerations in Academic Writing | 
Unit 2: Understanding and Avoiding Plagiarism | Unit 3: 
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Professional Standards in Educational Technology 
Communities 

 

Assessment  

Assessment for this course comprises two components. The first is Tutor-Marked Assignments 
(TMAs), which account for 40% of the total course mark. The second is the final written 
examination, which accounts for the remaining 60%. Students must ensure all TMAs are submitted 
by the stipulated deadlines. 

 

Working Through This Course  

To achieve maximum benefit from this course, you are advised to: (i) read each module's study 
guide before beginning the units; (ii) engage with all learning activities, self-assessment exercises, 
and TMAs; (iii) consult your course tutor whenever you encounter difficulties; (iv) practice oral 
presentations regularly; and (v) review peer contributions critically and constructively. 

​
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MODULE 1    INTRODUCTION TO ACADEMIC SEMINARS 

 
Unit 1 Concept and Definition of Academic Seminars 

Unit 2 Nature and Scope of Seminars 

Unit 3 Types and Formats of Academic Seminars 

 
​
 

  Unit 1: Concept and Definition of Academic Seminars 

1.0 Introduction 

2.0 Learning Outcomes 

3.0 Learning Contents 

    3.1 The Concept of an Academic Seminar 

    3.2 Historical Origins of the Seminar Tradition 

    3.3 Distinguishing Seminars from Other Academic Activities 

4.0 Conclusion 

5.0 Summary 

6.0 Tutor-Marked Assignment (TMA) 

7.0 References/Further Reading 

 

1.0 Introduction 

The term 'seminar' is commonly encountered in higher education, yet its precise meaning is 
often taken for granted. For students in Educational Technology, developing a clear understanding 
of what an academic seminar is its historical origins, conceptual basis, and defining 
characteYYristics  forms the essential foundation for all subsequent seminar-related competencies. 
This unit introduces you to the concept and definition of academic seminars, helping you 
distinguish them from other academic activities such as lectures, workshops, and conferences. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Define the term 'academic seminar' in the context of higher education 
•​ Trace the historical origins of the seminar tradition 
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•​ Distinguish a seminar from other academic activities such as lectures, conferences, and 

workshops 
•​ Explain the core characteristics that define an academic seminar 

3.0 Learning Contents 

3.1 The Concept of an Academic Seminar 

The word 'seminar' is derived from the Latin term seminarium, which translates as 'seed plot'  
an apt metaphor for a setting in which ideas are planted, nurtured, and grown through intellectual 
engagement. In contemporary academic usage, a seminar refers to a structured gathering of 
scholars, researchers, or students who come together to examine, discuss, and advance knowledge 
on a specific subject matter through active inquiry and critical dialogue. 

Unlike a lecture, which is predominantly a one-way transmission of information from an expert 
to a passive audience, a seminar is inherently participatory. It demands that all attendees engage 
actively with the subject matter, contribute to discussions, question assumptions, and 
collaboratively build understanding. The seminar format thus cultivates the kind of higher-order 
thinking that is central to academic and professional development in Educational Technology. 

In the Nigerian university context, seminars serve as a platform through which students 
demonstrate mastery of a chosen topic, sharpen their ability to communicate complex ideas, and 
receive critical feedback from peers and supervisors. At the postgraduate level, the seminar 
functions as a precursor to thesis defence, equipping students with the skills of academic 
argumentation and scholarly presentation. 

3.2 Historical Origins of the Seminar Tradition 

The academic seminar, as a formal institutional practice, has its roots in the German university 
system of the 18th and 19th centuries. Scholars at institutions such as the University of Göttingen 
introduced the seminar as a pedagogical method in which small groups of advanced students 
engaged in original research under the guidance of a professor. This tradition spread across Europe 
and subsequently to North America and other parts of the world, becoming a cornerstone of 
graduate education. 

In the West African and specifically Nigerian university context, the seminar tradition was 
introduced through the influence of colonial-era universities and has since been domesticated into 
the higher education system. Institutions like the Federal University of Technology Minna have 
further adapted the seminar format to suit the open and distance learning (ODL) environment, 
incorporating digital tools and virtual platforms to facilitate seminar delivery beyond the physical 
classroom. 

Understanding this historical trajectory is important for Educational Technology students 
because it underscores the purposeful nature of the seminar: it is not a casual gathering but a 
deliberate scholarly practice designed to advance knowledge through structured intellectual 
exchange. 
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3.3 Distinguishing Seminars from Other Academic Activities 

Students often conflate seminars with lectures, workshops, symposia, and conferences. While 
these activities share some surface features, they differ fundamentally in purpose, structure, and 
participant roles. 

A lecture is a formal presentation delivered by an expert to an audience that is generally 
passive. The flow of information is largely unidirectional. In contrast, a seminar is bidirectional 
and dialogic; participants are expected to question, critique, and contribute. 

A workshop is a practical, skill-based activity in which participants engage in hands-on 
exercises. While workshops promote active learning, they are typically focused on the acquisition 
of specific technical skills rather than the advancement of scholarly discourse. 

A symposium is a formal event in which multiple speakers present papers on a common theme, 
followed by a general discussion. It is typically larger in scale and less interactive than a seminar. 

A conference is a large-scale gathering of professionals or scholars in a field, often spanning 
multiple days and involving keynote speeches, paper presentations, panel discussions, and 
networking activities. Although conferences include seminar-like sessions, they differ in scope and 
formality. 

An academic seminar, by contrast, is typically a focused, small-to-medium-scale event 
centered on the in-depth examination of a specific problem, question, or body of knowledge, with 
an emphasis on critical dialogue, scholarly rigor, and collaborative knowledge construction. 

4.0 Conclusion 

This unit has introduced you to the conceptual foundations of the academic seminar. You have 
explored the etymological origins of the word 'seminar', examined its evolution from a pedagogical 
tool in German universities to a globally recognized academic practice, and distinguished the 
seminar from related academic activities. This understanding forms the bedrock upon which all 
other seminar-related skills in this course will be built. 

5.0 Summary 

In this unit, you have learned that: (i) the term 'seminar' derives from the Latin seminarium, 
meaning 'seed plot'; (ii) the seminar originated in the German university system as a method of 
graduate-level scholarly inquiry; (iii) a seminar is a participatory academic gathering in which 
scholars engage critically with a specific topic; and (iv) seminars differ from lectures, workshops, 
symposia, and conferences in terms of their interactive, dialogic nature. 

6.0 Tutor-Marked Assignment (TMA) 
1.​ In your own words, define an academic seminar and explain how it differs from a 

conventional lecture. 
2.​ Trace the historical development of the academic seminar from its origins in 18th-century 

German universities to its adaptation in Nigerian higher education institutions. 
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3.​ A colleague argues that a conference and a seminar are the same thing. Write a brief essay 

of 300 words either supporting or refuting this claim with specific reference to the 
characteristics of each. 

7.0 References/Further Reading 

Merriam, S. B., & Tisdell, E. J. (2016). Qualitative research: A guide to design and 
implementation (4th ed.). Jossey-Bass. 

Nwosu, C. O. (2018). Academic communication and seminar presentation skills. University Press. 

Okafor, R. C. (2020). Higher education pedagogy in Nigeria: Principles and practice. Evans 
Brothers (Nigeria Publishers) Ltd. 

UNESCO. (2021). Reimagining our futures together: A new social contract for education. 
UNESCO Publishing. (CC BY-SA 3.0 IGO) 

University of Lagos Centre for Distance Learning. (2019). ODL course development manual (3rd 
ed.). UNILAG Press. 

 
 
 
​
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  Unit 2: Nature and Scope of Seminars 

1.0 Introduction 

2.0 Learning Outcomes 

3.0 Learning Contents 

    3.1 The Nature of Academic Seminars 

    3.2 Scope of Seminar Activities in Higher Education 

    3.3 Roles of Participants in a Seminar 

4.0 Conclusion 

5.0 Summary 

6.0 Tutor-Marked Assignment (TMA) 

7.0 References/Further Reading 

 

1.0 Introduction 

Having understood the basic concept and definition of an academic seminar, it is now 
important to explore its nature and scope in greater depth. The nature of a seminar refers to its 
inherent qualities the characteristics that make it what it is. The scope, on the other hand, refers to 
the range of activities, participants, topics, and settings that a seminar may encompass. Together, 
these dimensions help us understand why the seminar is regarded as one of the most powerful tools 
of academic and professional development in Educational Technology and beyond. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Describe the fundamental nature of academic seminars as a scholarly practice 
•​ Explain the scope of seminar activities in higher education 
•​ Identify the roles of participants in a seminar setting 
•​ Discuss the relevance of seminars to the field of Educational Technology 

3.0 Learning Contents 

3.1 The Nature of Academic Seminars 
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At its core, an academic seminar is characterised by intellectual rigour, participant engagement, 

and a commitment to advancing knowledge. These qualities distinguish it from more casual or 
informal academic exchanges. The nature of a seminar can be understood through the following 
defining characteristics: 

First, seminars are scholarly they are grounded in research, evidence, and reasoned 
argumentation. Contributions made in a seminar setting are expected to be supported by data, 
literature, or logical analysis, not mere opinion. 

Second, seminars are interactive. The exchange of ideas between presenter and audience is not 
incidental but central to the seminar's purpose. Questions, challenges, and alternative perspectives 
are not only welcomed but expected. 

Third, seminars are structured. Although the discussion is dynamic and may take unexpected 
turns, it is guided by a set agenda, a defined problem or topic, and established norms of academic 
conduct. 

Fourth, seminars are evaluative. Participants critically assess the quality, validity, and 
significance of the ideas presented. This evaluative dimension makes seminars an important site 
for the development of analytical thinking. 

Fifth, seminars are collaborative. Despite the critical nature of the exchange, seminars are 
ultimately cooperative endeavours aimed at advancing shared understanding rather than defeating 
opponents. 

3.2 Scope of Seminar Activities in Higher Education 
The scope of academic seminars in higher education is broad and multidimensional. Seminars 

may operate at the departmental, institutional, national, or international level. They may be 
convened to address undergraduate academic requirements, facilitate postgraduate research, 
advance professional practice, or promote interdisciplinary dialogue. 

In the context of Educational Technology at FUTMINNA, seminars serve several specific 
purposes: (a) they provide students with platforms to explore contemporary issues in educational 
technology, such as e-learning, mobile learning, and artificial intelligence in education; (b) they 
prepare students for the rigours of research proposal presentations, project defences, and viva voce 
examinations; (c) they foster a community of scholarly inquiry among students and faculty; and (d) 
they expose students to a range of methodological approaches and theoretical frameworks relevant 
to Educational Technology research. 

Beyond formal academic settings, the scope of seminars extends to professional development 
workshops, industry-academia dialogue sessions, and international webinars all of which are 
increasingly conducted through digital platforms. Educational Technology students are therefore 
expected to develop competence not only in traditional face-to-face seminar delivery but also in 
virtual seminar facilitation. 

3.3 Roles of Participants in a Seminar 
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Every participant in a seminar occupies a defined role that contributes to the overall 

effectiveness of the scholarly exchange. The main roles are as follows: 

The Presenter (Seminarist) is the primary contributor in a seminar. The presenter is responsible 
for selecting and researching the seminar topic, preparing a seminar paper, and delivering a 
scholarly presentation to the audience. The presenter must anticipate questions, defend positions, 
and respond thoughtfully to critiques. 

The Chair (Moderator) is responsible for managing the flow of the seminar. The chair 
introduces the presenter, enforces time limits, facilitates the question-and-answer session, and 
ensures that discussions remain focused, respectful, and academically productive. 

The Discussant is a designated critic or respondent who provides the first substantive critique 
of the presentation. The discussant is expected to have read the seminar paper in advance and to 
offer a structured evaluation of its strengths, weaknesses, and scholarly contributions. 

The Audience consists of all other participants who are not in the roles above. The audience is 
expected to listen attentively, take notes, formulate questions, and contribute to the discussion in a 
constructive manner. 

The Supervisor or Faculty Advisor, where present, provides expert guidance and ensures that 
the seminar meets the required academic standards. In some settings, the supervisor also assesses 
the quality of the presentation. 

4.0 Conclusion 

This unit has deepened your understanding of the nature and scope of academic seminars. You 
have examined the defining characteristics of seminars their scholarly, interactive, structured, 
evaluative, and collaborative nature and explored the wide range of contexts in which seminars 
take place. You have also identified the key roles performed by participants in a seminar setting. 
This knowledge will help you approach seminar activities at FUTMINNA with greater clarity and 
purposefulness. 

5.0 Summary 

In this unit, you have learned that: (i) seminars are defined by scholarly rigour, interactivity, 
structure, evaluation, and collaboration; (ii) the scope of seminars extends from departmental 
undergraduate presentations to international professional webinars; (iii) Educational Technology 
seminars serve purposes including exploration of contemporary issues, preparation for research 
defence, and fostering scholarly community; and (iv) the key roles in a seminar are those of 
presenter, chair, discussant, audience, and supervisor. 

6.0 Tutor-Marked Assignment (TMA) 
1.​ Describe five key characteristics that define the nature of an academic seminar and explain 

why each is important. 
2.​ With specific examples from the field of Educational Technology, discuss how the scope of 

academic seminars has expanded in the digital age. 
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3.​ Imagine you have been assigned the role of discussant in an upcoming departmental 

seminar. Write a 400-word account of how you would prepare for and execute this role. 

7.0 References/Further Reading 

Adeniji, M. A. (2017). Academic seminar skills for postgraduate students. Macmillan Education 
Nigeria. 

Falode, O. C. (2020). Distance education pedagogy and practice. CODEL, FUTMINNA. 

Federal University of Technology Minna. (2023). Academic seminar policy and guidelines. 
FUTMINNA Senate Office. 

Garrison, D. R. (2017). E-learning in the 21st century: A community of inquiry framework for 
research and practice (3rd ed.). Routledge. (Referenced under fair academic use) 

Ojoye, B. T. (2019). Principles of open and distance learning. CODEL, FUTMINNA. 

 
 
 
​
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Unit 3: Types and Formats of Academic Seminars 

1.0 Introduction 

2.0 Learning Outcomes 

3.0 Learning Contents 

    3.1 Types of Academic Seminars 

    3.2 Seminar Formats 

    3.3 Selecting Appropriate Seminar Types and Formats for Educational Technology 

4.0 Conclusion 

5.0 Summary 

6.0 Tutor-Marked Assignment (TMA) 

7.0 References/Further Reading 

 

1.0 Introduction 

Not all seminars are alike. The academic seminar exists in a variety of types and formats, each 
designed to serve specific intellectual, pedagogical, or professional purposes. As a student of 
Educational Technology at FUTMINNA, you will encounter different seminar formats throughout 
your academic journey from departmental progress seminars to national conference presentations. 
This unit introduces you to the principal types and formats of academic seminars, equipping you 
with the knowledge to participate appropriately in each. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Identify and describe the major types of academic seminars 
•​ Distinguish between seminar formats based on purpose, audience, and structure 
•​ Explain the relevance of different seminar types to Educational Technology 
•​ Select appropriate seminar formats for different academic and professional contexts 
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3.0 Learning Contents 

3.1 Types of Academic Seminars 
Academic seminars can be classified according to their primary purpose, their audience, their 

level of formality, and their methodological orientation. The following are the principal types 
encountered in higher education: 

Research Seminars: These are the most common type of seminar in postgraduate education. In 
a research seminar, a student or scholar presents original research findings, a research proposal, or 
a review of existing literature on a specific topic. The audience is expected to critique the research 
design, methodology, findings, and conclusions. Research seminars at FUTMINNA are typically 
organised by academic departments and form part of the assessment process for postgraduate 
students. 

Departmental Seminars: These are organised at the departmental level and may feature both 
faculty and student presentations. They serve the dual purpose of advancing departmental research 
and developing the presentation skills of emerging scholars. 

Thesis/Dissertation Seminars: These are specialised seminars in which postgraduate students 
present their research proposals or completed theses for peer and faculty review. They are a critical 
component of the FUTMINNA postgraduate programme. 

Guest Seminars: In a guest seminar, an invited external scholar or practitioner delivers a 
presentation on a topic of particular relevance to the academic community. Guest seminars enrich 
the intellectual life of the department by exposing students and faculty to perspectives and 
expertise from outside the institution. 

Professional Development Seminars: These focus on building specific professional 
competencies such as grant writing, academic publishing, or pedagogical innovation rather than 
advancing original research. They are common in professional associations and continuing 
education contexts. 

Virtual/Online Seminars (Webinars): With the increasing penetration of digital technology in 
education, seminars are increasingly being conducted in online environments. A webinar is a 
seminar delivered over the internet using platforms such as Zoom, Microsoft Teams, or Google 
Meet. Webinars may be synchronous (live) or asynchronous (recorded for later access). 

3.2 Seminar Formats 

Beyond classification by type, seminars can also be described in terms of their format the 
structural organisation through which the seminar unfolds. Common formats include: 
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The Presentation-Discussion Format: This is the most widely used format. The presenter 

delivers a prepared paper or talk (typically 20–40 minutes), followed by a structured 
question-and-answer or discussion session facilitated by the chair. 

The Panel Format: Multiple presenters, each addressing a related but distinct aspect of a central 
theme, deliver short presentations before the floor is opened for a unified discussion. This format 
promotes multidisciplinary engagement. 

The Workshop Format: Combining elements of a seminar and a practical workshop, this format 
includes both scholarly presentations and hands-on activities. It is particularly effective for 
Educational Technology seminars involving the use of software or digital tools. 

The Roundtable Format: All participants are regarded as equal contributors who share their 
perspectives on a common topic without a designated lead presenter. This format promotes 
democratic knowledge exchange and is particularly useful for exploratory seminars on emerging 
issues. 

The Flipped Seminar Format: Inspired by the flipped classroom model, this format requires 
participants to engage with pre-assigned readings or videos before the seminar, reserving seminar 
time exclusively for discussion, debate, and problem-solving. 

3.3 Selecting Appropriate Seminar Types and Formats for Educational 
Technology 

The choice of seminar type and format should be guided by the purpose of the gathering, the 
nature of the topic, the expertise of the participants, and the resources available. For Educational 
Technology students at FUTMINNA, the following considerations are particularly relevant: 

When presenting original research on topics such as the effectiveness of e-learning platforms in 
Nigerian secondary schools, the research seminar with a presentation-discussion format is most 
appropriate. 

When exploring emerging issues such as the role of artificial intelligence in personalised 
learning, a roundtable or panel format encourages the diverse perspectives needed to grapple with 
a rapidly evolving field. 

When the seminar involves the use of educational technology tools such as presentation 
software, learning management systems, or multimedia design applications, a workshop format 
that combines conceptual discussion with hands-on practice is most effective. 

For students in the ODL programme, virtual seminar formats (webinars) are especially 
important. Competence in facilitating and participating in webinars is a professional requirement in 
the contemporary Educational Technology landscape. 

4.0 Conclusion 

This unit has equipped you with knowledge of the diverse types and formats of academic 
seminars. You have seen that seminars are not monolithic in structure but exist in a rich variety of 
forms from traditional research seminars to innovative virtual webinars each suited to specific 
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purposes and contexts. For Educational Technology students, this diversity of formats is 
particularly significant given the field's embrace of digital tools and online learning environments. 

 

5.0 Summary 

In this unit, you have learned that: (i) the major types of academic seminars include research, 
departmental, thesis/dissertation, guest, professional development, and virtual seminars; (ii) 
common seminar formats include presentation-discussion, panel, workshop, roundtable, and 
flipped formats; (iii) the choice of format should be guided by purpose, audience, topic, and 
resources; and (iv) virtual seminar formats are of particular relevance to Educational Technology 
students in ODL programmes. 

6.0 Tutor-Marked Assignment (TMA) 

1.​ List and describe four types of academic seminars, highlighting the distinguishing features 
of each. 

2.​ You have been asked to organise a departmental seminar on the topic 'Artificial Intelligence 
in Nigerian Higher Education.' Write a 500-word proposal recommending a seminar format 
and justifying your choice. 

3.​ Compare and contrast the traditional presentation-discussion seminar format with the 
virtual webinar format, with specific reference to their advantages and challenges in the 
Nigerian educational context. 

7.0 References/Further Reading 

Aibinu, A. M. (2021). Digital learning environments in Nigerian universities. CODEL, 
FUTMINNA. 

Akintunde, S. A. (2019). Academic seminar and presentation: A practical guide for Nigerian 
students. Stirling-Horden Publishers. 

Anderson, T. (Ed.). (2008). The theory and practice of online learning (2nd ed.). Athabasca 
University Press. (CC BY-NC-ND 2.5 CA) 

Bonk, C. J., & Graham, C. R. (Eds.). (2006). The handbook of blended learning: Global 
perspectives, local designs. Pfeiffer. 

National Universities Commission (NUC). (2022). Benchmark minimum academic standards for 
postgraduate programmes in Nigerian universities. NUC. 

​
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MODULE 2    SCHOLARLY INQUIRY AND CRITICAL THINKING 

 
Unit 1 Foundations of Scholarly Inquiry 

Unit 2 Critical Thinking in Academic Discourse 

Unit 3 Intellectual Engagement and Academic Debate 

 
​
 

  Unit 1: Foundations of Scholarly Inquiry 

1.0 Introduction 

2.0 Learning Outcomes 

3.0 Learning Contents 

    3.1 Concept and Definition of Scholarly Inquiry 

    3.2 Characteristics of Scholarly Inquiry 

    3.3 Scholarly Inquiry in the Seminar Context 

4.0 Conclusion 

5.0 Summary 

6.0 Tutor-Marked Assignment (TMA) 

7.0 References/Further Reading 

 

1.0 Introduction 

Scholarly inquiry is the engine that drives academic progress. It is the disciplined, systematic, 
and critically reflective process through which scholars generate, test, and refine knowledge. For 
students of Educational Technology, developing a solid foundation in scholarly inquiry is not 
merely a requirement for seminar participation it is a fundamental professional competency that 
will define the quality of your academic and career contributions. This unit examines the concept 
of scholarly inquiry, its key characteristics, and its role in the seminar process. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Define scholarly inquiry and distinguish it from ordinary questioning 
•​ Identify the key characteristics of scholarly inquiry 
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•​ Explain the relationship between scholarly inquiry and the academic seminar 
•​ Apply the principles of scholarly inquiry to Educational Technology issues 

3.0 Learning Contents 

3.1 Concept and Definition of Scholarly Inquiry 

Scholarly inquiry refers to the rigorous, systematic, and intellectually honest pursuit of 
knowledge guided by established disciplinary methods and standards. It is characterised by a 
commitment to evidence-based reasoning, methodological transparency, and openness to revision 
in the light of new information. Scholarly inquiry differs from everyday questioning in its degree 
of rigour, its grounding in established knowledge, and its accountability to the academic 
community. 

In the context of Educational Technology, scholarly inquiry involves the systematic 
investigation of questions related to the design, implementation, evaluation, and impact of 
technology-mediated learning environments. Such inquiries may range from empirical studies of 
learning outcomes in computer-assisted instruction to theoretical analyses of the philosophical 
assumptions underlying e-learning design frameworks. 

Scholarly inquiry is not a solitary activity it is embedded in a community of scholars who 
share, critique, and build upon each other's work. The academic seminar is one of the primary 
forums through which this community-based inquiry takes place. 

3.2 Characteristics of Scholarly Inquiry 

Several characteristics distinguish scholarly inquiry from casual or informal investigation. 
These include: 

Problem-centredness: Scholarly inquiry is always motivated by a clearly defined question, 
problem, or gap in knowledge. The inquirer does not simply gather information randomly but is 
guided by a focused intellectual concern. 

Methodological rigour: Scholarly inquiry follows established methods appropriate to the 
discipline. In Educational Technology research, these methods may include experimental or 
quasi-experimental designs, survey research, case studies, content analysis, or design-based 
research. 

Evidence-based reasoning: All claims and conclusions in scholarly inquiry must be grounded 
in evidence empirical data, logically derived arguments, or authoritative literature. 

Transparency and replicability: The methods, data sources, and analytical procedures used in 
scholarly inquiry must be documented in sufficient detail to allow other scholars to evaluate or 
replicate the study. 

Openness to critique: Scholarly inquiry is submitted to peer review the process by which other 
experts in the field assess the validity, reliability, and significance of the work. The willingness to 
receive and respond to critique is a hallmark of scholarly integrity. 
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Contribution to knowledge: Scholarly inquiry aims to advance understanding beyond what is 

already known, either by generating new data, offering novel interpretations of existing data, or 
developing new theoretical frameworks. 

3.3 Scholarly Inquiry in the Seminar Context 

The academic seminar provides a structured forum for scholarly inquiry to unfold in real time. 
When a student prepares a seminar paper, they are engaging in the first stages of scholarly inquiry: 
identifying a problem, reviewing existing knowledge, formulating a research question, and 
synthesising evidence. 

During the seminar presentation, the student takes their inquiry public exposing it to the 
scrutiny of peers and supervisors. The ensuing discussion represents the peer review process in 
microcosm: audience members ask probing questions, challenge assumptions, and suggest 
alternative interpretations. The student's ability to respond thoughtfully to these challenges is itself 
an expression of scholarly inquiry. 

For Educational Technology students, the seminar thus serves as a formative training ground in 
scholarly inquiry, preparing them for the demands of project research, thesis writing, and 
professional participation in the Educational Technology community. 

4.0 Conclusion 

This unit has introduced you to the concept and practice of scholarly inquiry. You have 
explored its defining characteristics problem-centredness, methodological rigour, evidence-based 
reasoning, transparency, openness to critique, and contribution to knowledge and examined its 
central role in the academic seminar. These foundations will support your development as a 
scholarly practitioner in Educational Technology. 

5.0 Summary 

In this unit, you have learned that: (i) scholarly inquiry is the rigorous, systematic, and 
critically reflective pursuit of knowledge; (ii) it is characterised by problem-centredness, 
methodological rigour, evidence-based reasoning, transparency, openness to critique, and 
knowledge contribution; (iii) scholarly inquiry differs from casual questioning in its degree of 
rigour and accountability; and (iv) the academic seminar serves as a primary site for the conduct 
and communication of scholarly inquiry. 

6.0 Tutor-Marked Assignment (TMA) 

1.​ Define scholarly inquiry and identify five characteristics that distinguish it from ordinary 
investigation. 

2.​ Explain how the academic seminar functions as a site of scholarly inquiry. In your answer, 
relate each stage of the seminar process to the characteristics of scholarly inquiry discussed 
in this unit. 
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3.​ Select a contemporary issue in Educational Technology in Nigeria and formulate a 

scholarly inquiry question on that issue. Justify why your question qualifies as a scholarly 
inquiry. 

 
 
 

7.0 References/Further Reading 
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1.0 Introduction 

Critical thinking is widely regarded as one of the most essential competencies in higher 
education. Yet it is also one of the most misunderstood. For many students, 'being critical' means 
finding fault or expressing disagreement. In academic discourse, however, critical thinking is a far 
more sophisticated cognitive activity one that involves careful analysis, evaluation of evidence, 
identification of assumptions, and the reasoned formulation of judgements. This unit explores the 
nature of critical thinking and its application in academic discourse, with particular emphasis on its 
role in seminar participation. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Define critical thinking and explain its key components 
•​ Distinguish between critical thinking and mere fault-finding 
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•​ Apply critical thinking skills in the analysis of academic arguments 
•​ Demonstrate critical engagement during seminar discussions in Educational Technology. 

 
 
 
 
 

3.0 Learning Contents 

3.1 Concept and Components of Critical Thinking 

Critical thinking may be defined as the intellectually disciplined process of actively and 
skilfully conceptualising, applying, analysing, synthesising, and evaluating information gathered 
from observation, experience, reflection, reasoning, or communication, as a guide to belief and 
action. This definition, rooted in classical philosophical traditions and operationalised by 
educational psychologists, captures the multidimensional nature of critical thinking. 

The key components of critical thinking include: (a) Analysis  the ability to break down 
complex information into its component parts and examine the relationships among them; (b) 
Evaluation  the capacity to assess the credibility, validity, and relevance of information and 
arguments; (c) Inference  the ability to draw reasonable conclusions from available evidence; (d) 
Explanation  the skill of communicating one's reasoning clearly and coherently; (e) Interpretation  
the ability to assign meaning to information in light of its context; and (f) Self-regulation  the 
capacity to monitor and correct one's own reasoning processes. 

In the seminar context, critical thinking manifests most visibly in the ability to listen actively to 
a presentation, identify its central claims and supporting evidence, evaluate the logical coherence 
of the argument, formulate probing questions, and offer alternative perspectives in a constructive 
manner. 

3.2 Critical Thinking and Academic Argumentation 

Academic discourse is fundamentally argumentative in nature. Scholars do not simply describe 
or narrate they make claims, support them with evidence, anticipate objections, and draw 
conclusions. Critical thinking is the cognitive toolkit that enables scholars to construct and 
evaluate such arguments. 

A well-formed academic argument has three essential components: (a) a claim (or thesis) the 
central assertion the scholar wishes to establish; (b) evidence the data, examples, or logical 
propositions that support the claim; and (c) a warrant the reasoning that links the evidence to the 
claim. 

In Educational Technology, for example, a scholar might claim that 'the integration of 
interactive multimedia in secondary school science education improves academic performance 
among students in rural Nigeria.' The evidence supporting this claim might be drawn from 
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experimental data, while the warrant would be the theoretical framework linking multimedia 
engagement to cognitive processing and learning outcomes. 

Critical thinking enables seminar participants to evaluate whether the presenter's claim is 
adequately supported by their evidence, whether the evidence is credible and relevant, and whether 
the reasoning connecting them is logically sound. 

 

 

 

3.3 Developing Critical Thinking in Seminar Participation 
Critical thinking is a skill that develops through deliberate practice. Seminar participation 

provides one of the most powerful contexts for this development. The following strategies will 
help you cultivate critical thinking in seminar settings: 

Active Listening: Resist the temptation to formulate your response while the presenter is still 
speaking. Focus on understanding the argument fully before evaluating it. 

Note-Taking: Jot down key claims, evidence, and reasoning as the presentation unfolds. Note 
any gaps, contradictions, or unsupported assertions for follow-up questions. 

Asking Productive Questions: Frame your questions to probe the validity of claims, the 
adequacy of evidence, and the plausibility of interpretations not to embarrass the presenter but to 
advance understanding. 

Distinguishing Facts from Opinions: In academic discourse, it is crucial to recognise when a 
presenter is making an empirically verifiable claim as opposed to offering a value judgement or 
personal opinion. 

Considering Multiple Perspectives: Before forming a final judgement, consider alternative 
explanations for the phenomenon under discussion. This intellectual humility is a mark of 
sophisticated critical thinking. 

4.0 Conclusion 

This unit has introduced you to the concept and practice of critical thinking as it applies in 
academic discourse and seminar participation. You have examined the key components of critical 
thinking, explored the structure of academic argumentation, and identified practical strategies for 
developing critical thinking skills in seminar contexts. These competencies are essential not only 
for effective seminar participation but for all forms of scholarly engagement in Educational 
Technology. 

5.0 Summary 

In this unit, you have learned that: (i) critical thinking is the disciplined process of analysing, 
evaluating, and reasoning about information; (ii) it comprises components including analysis, 
evaluation, inference, explanation, interpretation, and self-regulation; (iii) academic discourse is 
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fundamentally argumentative, involving claims, evidence, and warrants; and (iv) critical thinking 
in seminars is cultivated through active listening, strategic note-taking, productive questioning, and 
consideration of multiple perspectives. 

6.0 Tutor-Marked Assignment (TMA) 

4.​ Define critical thinking and identify its six key components. For each component, provide 
an example of how it might be applied in an Educational Technology seminar. 

5.​ Analyse the following argument: 'E-learning is ineffective in rural Nigerian schools 
because students lack reliable internet access.' Evaluate the claim, the evidence implied, 
and the warrant underlying this argument using the tools of critical thinking discussed in 
this unit. 

6.​ Develop a set of five critical thinking questions you would ask if you were a discussant at a 
seminar presentation on the topic: 'The impact of mobile learning on student achievement 
in Nigerian tertiary institutions.' 

7.0 References/Further Reading 

Elder, L., & Paul, R. (2020). Critical thinking: Tools for taking charge of your learning and your 
life (4th ed.). Foundation for Critical Thinking. 

Ennis, R. H. (1987). A taxonomy of critical thinking dispositions and abilities. In J. B. Baron & R. 
J. Sternberg (Eds.), Teaching thinking skills: Theory and practice. W. H. Freeman. 

Gambari, A. I. (2018). Learning and cognition in technology-mediated environments. FUTMINNA 
Press. 

Halpern, D. F. (2014). Thought and knowledge: An introduction to critical thinking (5th ed.). 
Psychology Press. 

Paul, R., & Elder, L. (2019). The miniature guide to critical thinking concepts and tools (8th ed.). 
Foundation for Critical Thinking. (Referenced under fair academic use) 
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1.0 Introduction 

The academic seminar is, at its heart, a site of intellectual engagement a space in which ideas 
are not merely presented but contested, refined, and advanced through disciplined debate. 
Intellectual engagement goes beyond passive attendance or polite applause; it requires active 
mental participation, the courage to question and be questioned, and the commitment to advancing 
knowledge through reasoned exchange. This unit examines the principles and practices of 
intellectual engagement in the seminar, with a focus on productive academic debate. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Explain the concept of intellectual engagement in academic settings 
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•​ Distinguish productive academic debate from unproductive argumentation 
•​ Apply norms and etiquette appropriate to academic debate 
•​ Demonstrate effective intellectual engagement strategies in seminar discussions 

3.0 Learning Contents 

3.1 Concept of Intellectual Engagement 

Intellectual engagement refers to the active, purposeful, and critical participation of an 
individual in the pursuit and advancement of knowledge. It is characterised by curiosity, 
open-mindedness, disciplined questioning, and a willingness to modify one's views in response to 
compelling evidence or argument. In the seminar setting, intellectual engagement is the disposition 
that transforms a passive audience into an active scholarly community. 

Intellectual engagement operates at multiple levels. At the cognitive level, it involves deep 
processing of ideas not merely understanding what a presenter is saying but analysing, evaluating, 
and relating it to existing knowledge. At the social level, it involves contributing constructively to 
the shared intellectual project of the seminar, supporting the presenter's development as a scholar 
while advancing the group's collective understanding. 

In the ODL context of FUTMINNA, intellectual engagement takes on additional dimensions. 
Students may engage through online discussion boards, virtual seminar platforms, and 
asynchronous commentary all of which require the same qualities of disciplined curiosity, rigorous 
argumentation, and respectful discourse as face-to-face seminars. 

3.2 Academic Debate: Principles and Norms 

Academic debate differs fundamentally from adversarial argument. In adversarial argument, 
the goal is to win to defeat the opponent. In academic debate, the goal is to advance understanding 
to arrive at a more accurate, more complete, or more nuanced view of the subject under discussion. 
This distinction has profound implications for how scholars engage with each other's ideas. 

The principles of productive academic debate include: 

Charitable Interpretation: Always interpret the presenter's argument in its strongest form before 
criticising it. This principle, sometimes called the Principle of Charity, ensures that critique is 
directed at the best version of an argument rather than a straw man. 

Evidence-Based Disagreement: When challenging a claim, ground your challenge in evidence, 
logic, or alternative theoretical frameworks not in personal preference, emotion, or social pressure. 

Respectful Tone: Academic debate must be conducted with respect for the personhood and 
scholarly efforts of all participants. Critique should be directed at ideas, not individuals. 

Acknowledgement of Valid Points: Genuine intellectual engagement requires honesty about the 
strengths of opposing arguments. Acknowledging a valid point does not constitute defeat; it 
demonstrates intellectual integrity. 
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Willingness to Revise: The mark of a true scholar is the willingness to revise one's position in 

the light of superior evidence or argument. Intellectual stubbornness clinging to a position despite 
contrary evidence is antithetical to scholarly inquiry. 

3.3 Strategies for Effective Intellectual Engagement in Seminars 

Developing the capacity for sustained intellectual engagement in seminars requires deliberate 
practice and the cultivation of specific habits of mind. The following strategies are particularly 
effective: 

Preparation Before the Seminar: Read widely on the seminar topic before the event. Familiarity 
with the relevant literature allows you to engage at a deeper level and ask more productive 
questions. 

Formulating Questions in Advance: Based on your pre-seminar reading, develop a list of 
questions that probe the topic's key issues. Bring these questions to the seminar as starting points 
for discussion. 

Participating Consistently: Engage in discussions regularly, not only when you have a fully 
formed argument. Even tentative contributions, clearly marked as such, advance the intellectual 
work of the seminar. 

Practising Academic Listening: Train yourself to listen to presentations with the intent to 
understand fully before evaluating. Resist the common habit of formulating a rebuttal while the 
presenter is still speaking. 

Engaging with Peer Contributions: Acknowledge and build on the contributions of fellow 
seminar participants. This creates a culture of collaborative intellectual engagement rather than 
competitive performance. 

Reflecting After the Seminar: Review your notes and reflect on what you learned, what 
questions remain open, and how the seminar changed or deepened your understanding of the topic. 
This post-seminar reflection consolidates learning and prepares you for future engagement. 

4.0 Conclusion 

This unit has introduced you to the concept and practice of intellectual engagement and 
academic debate. You have examined the nature of intellectual engagement, distinguished 
productive academic debate from unproductive argumentation, and explored the principles and 
strategies that support effective scholarly discourse. These competencies are at the heart of the 
academic seminar experience and are essential for your development as a scholarly practitioner in 
Educational Technology. 

5.0 Summary 

In this unit, you have learned that: (i) intellectual engagement is the active, purposeful, and 
critical participation in scholarly discourse; (ii) academic debate aims at advancing understanding 
rather than winning arguments; (iii) the principles of productive academic debate include 
charitable interpretation, evidence-based disagreement, respectful tone, acknowledgement of valid 
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points, and willingness to revise; and (iv) effective intellectual engagement is cultivated through 
preparation, active listening, consistent participation, and post-seminar reflection. 

6.0 Tutor-Marked Assignment (TMA) 

1.​ Explain the difference between productive academic debate and adversarial argument. Why 
is this distinction important in the seminar setting? 

2.​ A fellow student has presented a paper arguing that 'face-to-face seminars are superior to 
virtual seminars in all respects.' Using the principles of academic debate discussed in this 
unit, draft a 400-word critical response that challenges this claim while demonstrating 
intellectual engagement. 

3.​ Design a structured self-assessment checklist that seminar participants can use to evaluate 
the quality of their own intellectual engagement after each seminar session. 

7.0 References/Further Reading 

Hess, D. E. (2009). Controversy in the classroom: The democratic power of discussion. Routledge. 

Johnson, D. W., & Johnson, R. T. (2009). Energising learning: The instructional power of conflict. 
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Nigerian Journal of Educational Research, 18(2), 45–63. 

Paul, R., & Elder, L. (2019). The thinker's guide to intellectual standards. Foundation for Critical 
Thinking. 

Walton, D. (2006). Fundamentals of critical argumentation. Cambridge University Press. 
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1.0 Introduction 

Before a student can identify meaningful issues for seminar investigation, they must possess a 
clear and nuanced understanding of the field within which those issues exist. Educational 
Technology is a dynamic, multidisciplinary field that draws on principles from education, 
psychology, communication, information science, and engineering to address problems of human 
learning and performance. This unit provides a comprehensive overview of Educational 
Technology as a discipline, mapping its scope, key sub-fields, and major concerns as they relate to 
the Nigerian and global educational context. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Define Educational Technology as a field of study and professional practice 
•​ Describe the historical development of Educational Technology 
•​ Identify the major sub-fields and areas of concern within Educational Technology 
•​ Relate the field of Educational Technology to the socioeconomic and cultural context of 

Nigeria 
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3.0 Learning Contents 

3.1 Definition and Scope of Educational Technology 

Educational Technology (EdTech) can be defined as the systematic application of scientific 
knowledge and technological tools to the processes of human learning and instruction, with the 
aim of improving educational outcomes. The Association for Educational Communications and 
Technology (AECT) defines the field as 'the study and ethical practice of facilitating learning and 
improving performance by creating, using, and managing appropriate technological processes and 
resources' (AECT, 2008). 

The scope of Educational Technology is broad. It encompasses the design and development of 
instructional materials, the use of audiovisual media in teaching, the integration of computers and 
digital technologies in learning environments, the design of online and distance education 
programmes, the management of educational technology resources, and the evaluation of 
technology-mediated learning interventions. 

In Nigeria, Educational Technology has grown significantly as a field since the establishment 
of specialist departments in the 1970s. Today, departments of Educational Technology exist in 
numerous universities and polytechnics, and the National Universities Commission (NUC) has 
established benchmark minimum academic standards for programmes in the field. 

3.2 Historical Development of Educational Technology 

The history of Educational Technology is typically traced through several overlapping phases. 
The first phase, often called the audiovisual era, began in the early 20th century with the use of 
films, radio, and projected images in education. The second phase, associated with programmed 
instruction and behavioural psychology, introduced systematic instructional design approaches in 
the 1950s and 1960s. The third phase, the computer era, began in the 1970s and accelerated 
dramatically with the personal computer revolution of the 1980s. The fourth phase, the networked 
learning era, was inaugurated by the internet and the World Wide Web in the 1990s. The current 
fifth phase is characterised by mobile learning, cloud computing, big data, artificial intelligence, 
and immersive technologies such as virtual and augmented reality. 

In Nigeria, the development of Educational Technology has been shaped by post-independence 
educational reform movements, the establishment of the National Teachers Institute (NTI) and the 
National Open University of Nigeria (NOUN), and the increasing penetration of mobile 
technology and internet connectivity across the country. Challenges such as inadequate 
infrastructure, poor electricity supply, and digital literacy gaps continue to shape the practice and 
research agenda of Educational Technology in Nigeria. 

 

3.3 Major Sub-Fields and Research Areas in Educational Technology 

Educational Technology encompasses several major sub-fields, each with its own research 
traditions, methodologies, and practitioner communities. These include: 
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Instructional Design (ID): The systematic process of designing, developing, implementing, and 

evaluating instruction. Key models in ID include the ADDIE model (Analysis, Design, 
Development, Implementation, Evaluation) and the Dick and Carey model. 

e-Learning and Online Education: The design and delivery of instruction through electronic 
media, particularly the internet. This sub-field addresses issues of content design, learner 
engagement, accessibility, and quality assurance in online learning environments. 

Mobile Learning (m-Learning): The use of mobile devices such as smartphones and tablets for 
educational purposes. This area is of particular relevance in the Nigerian context, where mobile 
phone penetration far exceeds computer ownership. 

Educational Media Production: The design, development, and evaluation of audiovisual, 
multimedia, and digital learning materials. 

Learning Management Systems (LMS): The design, implementation, and evaluation of 
software platforms that manage the delivery of educational content, tracking of learner progress, 
and facilitation of communication between learners and instructors. 

Artificial Intelligence in Education (AIEd): The application of artificial intelligence techniques 
to personalise learning, automate assessment, and provide intelligent tutoring. This is currently one 
of the most rapidly expanding research areas in Educational Technology. 

Educational Data Analytics: The collection, analysis, and interpretation of data generated by 
learners in technology-mediated environments, with the aim of improving learning outcomes and 
institutional decision-making. 

4.0 Conclusion 

This unit has provided you with a comprehensive orientation to the field of Educational 
Technology. You have explored its definition and scope, traced its historical development, and 
surveyed its major sub-fields and research areas. This disciplinary map is essential for the next step 
in your seminar preparation journey: identifying specific, researchable issues within the field that 
merit scholarly investigation. 

5.0 Summary 

In this unit, you have learned that: (i) Educational Technology is the systematic application of 
technological tools and scientific knowledge to human learning; (ii) the field has evolved through 
audiovisual, programmed instruction, computer, networked learning, and emerging technology 
eras; (iii) major sub-fields include instructional design, e-learning, mobile learning, educational 
media production, LMS, AIEd, and educational data analytics; and (iv) the Nigerian context 
presents unique challenges and opportunities for Educational Technology research and practice. 

6.0 Tutor-Marked Assignment (TMA) 

1.​ Using the AECT definition as a starting point, write your own definition of Educational 
Technology and explain how it relates to the Nigerian educational context. 
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2.​ Trace the historical development of Educational Technology from the audiovisual era to the 

current era of artificial intelligence. In your discussion, highlight two developments that 
have had particular impact on education in Nigeria. 

3.​ Select any two sub-fields of Educational Technology and compare their research concerns, 
methodologies, and practical applications in the Nigerian higher education context. 

7.0 References/Further Reading 

AECT. (2008). Definition and terminology committee. The definition of educational technology. 
AECT. 

Akintunde, S. A. (2019). Educational technology: Principles, practices and prospects. University 
Press. 

Eze, T. I., Ezenwafor, J. I., & Obasi, M. I. (2018). Exposing the professional teacher to educational 
technology in Nigeria. Journal of Education and Practice, 9(2), 93–100. 

Gambari, A. I., & Yusuf, M. O. (2016). Effectiveness of video-based cooperative learning strategy 
on performance, retention, and attitude of secondary school students in physics. Malaysian Online 
Journal of Educational Technology, 4(4), 76–94. 

Spector, J. M. (Ed.). (2014). Handbook of research on educational communications and technology 
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1.0 Introduction 

One of the most challenging aspects of academic seminar preparation and of research in 
general is the identification of a problem that is genuinely researchable, academically significant, 
and practically relevant. Many students find themselves either selecting topics that are too broad, 
too trivial, or insufficiently grounded in the existing literature. This unit provides you with 
systematic approaches and practical tools for identifying researchable problems in Educational 
Technology, drawing on sources ranging from personal observation and literature gaps to policy 
documents and professional practice. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Explain what makes a problem 'researchable' in the context of Educational Technology 
•​ Identify major sources from which researchable problems in Educational Technology can 

be derived 
•​ Apply systematic approaches to the identification of seminar-worthy problems 
•​ Evaluate candidate problems against criteria of academic significance and practical 

relevance 

3.0 Learning Contents 

3.1 Characteristics of a Researchable Problem 
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Not every question is a researchable problem. A researchable problem in Educational 

Technology must satisfy several key criteria. First, it must be empirically investigable there must 
exist data, evidence, or phenomena that can be collected and analysed to address the question. 
Second, it must be academically significant it must connect to and advance existing knowledge in 
the field. Third, it must be practically relevant its investigation should have implications for 
educational policy, practice, or technology design. Fourth, it must be feasible given the resources, 
expertise, and time available to the researcher, it must be possible to conduct a rigorous 
investigation. 

A common mistake among beginning researchers is the selection of topics that are important 
but not researchable such as broad philosophical questions about the value of education, or 
normative claims about what ought to be done. While such questions are worth asking, they cannot 
be investigated using the empirical methods of Educational Technology research. Similarly, topics 
that have been exhaustively studied without generating new insight are unlikely to constitute 
researchable problems unless a novel angle of investigation is identified. 

3.2 Sources of Researchable Problems in Educational Technology 

Researchable problems in Educational Technology may be identified from a variety of sources. 
These include: 

Personal Professional Experience: Educators and technology practitioners frequently encounter 
puzzling or problematic phenomena in their daily work students who disengage from e-learning 
platforms, teachers who resist technology integration, or learning management systems that fail to 
improve outcomes. Such observations can serve as the starting points for systematic inquiry. 

Gaps in the Existing Literature: A careful reading of current research in Educational 
Technology will reveal areas where knowledge is incomplete, contradictory, or absent. These gaps 
often explicitly identified in the concluding sections of research articles constitute prime 
opportunities for new investigation. 

Government and Institutional Policy Documents: National education policy documents, NUC 
guidelines, and institutional strategic plans often identify challenges and priorities that call for 
research-based responses. For example, the Nigerian government's prioritisation of digital literacy 
in the national curriculum creates a rich set of researchable questions about the implementation 
and impact of digital literacy programmes. 

Technology Trends and Emerging Innovations: The rapid pace of technological change in the 
21st century continuously generates new researchable problems. The adoption of artificial 
intelligence tools, virtual reality environments, and blockchain technology in education raises 
questions about their pedagogical effectiveness, ethical implications, and equity of access. 

Community and Stakeholder Needs: Discussions with teachers, students, administrators, 
parents, and technology vendors can reveal practical problems that have not yet been addressed by 
the research community. 

3.3 Tools and Strategies for Problem Identification 
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Several practical tools and strategies can aid the systematic identification of researchable 

problems in Educational Technology. These include: 

Concept Mapping: Creating a visual map of the key concepts, relationships, and questions in a 
subject area can help identify underexplored territory and potential research problems. 

Systematic Literature Review: Reading a significant volume of recent research articles in 
Educational Technology journals such as Computers & Education, the British Journal of 
Educational Technology, and the Journal of Research in Educational Technology will expose gaps 
and contradictions in the literature. 

SWOT Analysis of Educational Technology Practice: Analysing the Strengths, Weaknesses, 
Opportunities, and Threats facing educational technology implementation in a specific context 
(e.g., a Nigerian state secondary school system) can generate a rich set of researchable questions. 

Expert Consultation: Discussions with experienced Educational Technology researchers and 
practitioners can yield insights into the most pressing and underexplored problems in the field. 

Problem Statement Drafting: Once a candidate problem has been identified, drafting a 
preliminary problem statement a concise description of the problem, its scope, and its significance 
is a useful tool for testing the clarity and researchability of the issue. 

4.0 Conclusion 

This unit has equipped you with the knowledge and tools needed to identify researchable 
problems in Educational Technology. You have examined the characteristics that distinguish a 
researchable problem from a merely interesting question, surveyed the major sources from which 
such problems can be derived, and explored practical tools for systematic problem identification. 
These competencies will serve you throughout the seminar preparation process and beyond. 

5.0 Summary 

In this unit, you have learned that: (i) a researchable problem must be empirically investigable, 
academically significant, practically relevant, and feasible; (ii) sources of researchable problems 
include personal experience, literature gaps, policy documents, technology trends, and stakeholder 
needs; and (iii) tools for problem identification include concept mapping, systematic literature 
review, SWOT analysis, expert consultation, and problem statement drafting. 

6.0 Tutor-Marked Assignment (TMA) 

1.​ What are the four essential characteristics of a researchable problem in Educational 
Technology? Using examples from the Nigerian educational context, explain why each 
characteristic is important. 

2.​ Conduct a brief SWOT analysis of e-learning implementation in Nigerian secondary 
schools. Based on your analysis, identify two researchable problems that emerge from the 
weaknesses or threats identified. 

3.​ Using the gap-identification approach, identify a research gap in one of the following 
Educational Technology sub-fields: (a) mobile learning in rural Nigeria, (b) artificial 
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intelligence in Nigerian higher education, or (c) instructional design for the NUC ODL 
framework. 

7.0 References/Further Reading 

Aggarwal, A. (Ed.). (2000). Web-based learning and teaching technologies: Opportunities and 
challenges. Idea Group Publishing. 

Bhattacherjee, A. (2012). Social science research: Principles, methods, and practices (2nd ed.). 
University of South Florida. (CC BY-NC-SA 3.0) 

Creswell, J. W. (2014). Research design: Qualitative, quantitative, and mixed methods approach 
(4th ed.). SAGE. 

National Policy on Education. (2014). Federal Republic of Nigeria national policy on education 
(6th ed.). NERDC Press. 

Obi, N. C. (2017). Research methods in educational technology. Spectrum Books. 
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1.0 Introduction 

Identifying a problem is only the first step. A seminar topic must not only be researchable it 
must be relevant and significant. Relevance refers to the connection between the topic and the 
lived realities of the stakeholders it concerns. Significance refers to the potential of the research to 
make a meaningful contribution to knowledge, policy, or practice. This unit guides you through the 
process of evaluating and articulating the relevance and significance of your seminar topic, 
equipping you with the language and frameworks needed to justify your choice to a scholarly 
audience. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Distinguish between relevance and significance as evaluative criteria for research topics 
•​ Evaluate the relevance of a proposed seminar topic to contemporary educational challenges 

in Nigeria 
•​ Articulate the academic and practical significance of a research topic 
•​ Write a compelling justification for a seminar topic that addresses both relevance and 

significance 

3.0 Learning Contents 
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3.1 Relevance of Research Topics 

A research topic is relevant when it addresses issues that matter to identified stakeholders 
whether those stakeholders are students, teachers, administrators, policymakers, technology 
developers, or the broader society. Relevance is contextual: a topic that is highly relevant in the 
context of urban Nigerian universities may be of limited relevance in rural primary schools, and 
vice versa. 

In assessing the relevance of a proposed seminar topic, the following questions are useful: Who 
is affected by the problem this topic addresses? How are they affected? What are the immediate 
and long-term consequences of the problem if it is not addressed? Is this a problem that 
stakeholders recognise as important? Are policymakers, practitioners, or technology developers 
seeking solutions to this problem? 

For Educational Technology students at FUTMINNA, topics of particular contemporary 
relevance include the digital divide in Nigerian education, the effectiveness of government 
e-learning initiatives, the challenges of ICT integration in teacher training, and the potential of 
mobile technology to expand access to quality education in underserved communities. 

3.2 Significance of Research Topics 

While relevance refers to the practical importance of a topic, significance refers to its 
intellectual and scholarly importance. A significant research topic makes a genuine contribution to 
the advancement of knowledge it fills a gap in the literature, challenges a prevailing assumption, 
proposes a novel theoretical framework, or generates insights with transferable implications for 
related fields. 

Academic significance is typically assessed against the following criteria: Does the topic 
address an identified gap in the existing literature? Does it challenge, refine, or extend existing 
theoretical frameworks? Does it employ a novel methodology or apply an established methodology 
to a new context? Are the potential findings of the study likely to be of interest to the scholarly 
community in Educational Technology? 

Practical significance is assessed differently: Will the findings of this study have actionable 
implications for educational policy or practice? Can the insights generated inform the design of 
better learning technologies or educational programmes? Are the findings likely to be adopted by 
practitioners, policymakers, or technology developers? 

3.3 Writing a Justification for a Seminar Topic 

In both academic papers and oral presentations, scholars are expected to articulate clearly why 
their topic is worth investigating. This articulation commonly called the justification or rationale of 
the study serves several rhetorical and scholarly functions: it demonstrates the scholar's awareness 
of the existing literature, establishes the importance of the problem, and motivates the audience to 
engage with the proposed investigation. 

A well-written justification of a seminar topic should include the following elements: (a) A 
statement of the problem that establishes the existence and magnitude of the issue; (b) Evidence of 
the problem's relevance, drawn from empirical data, policy documents, or stakeholder testimony; 
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(c) A statement of the literature gap that the proposed seminar topic addresses; (d) A statement of 
the academic and practical significance of the proposed investigation; and (e) A clear connection 
between the proposed topic and the broader goals of the Educational Technology discipline. 

For example, a student who wishes to present a seminar on the topic 'The effectiveness of 
Kahoot! as a formative assessment tool in Nigerian university classrooms' should explain: (a) the 
growing adoption of gamification in Nigerian higher education; (b) the limited empirical evidence 
on its effectiveness in the local context; (c) the gap in the literature on culturally responsive 
gamification design; (d) the significance of the findings for EdTech practitioners and instructional 
designers in Nigeria; and (e) the contribution of the study to the global literature on formative 
assessment and educational technology. 

4.0 Conclusion 

This unit has guided you through the process of evaluating and articulating the relevance and 
significance of seminar topics in Educational Technology. You have distinguished between 
relevance (practical importance to stakeholders) and significance (intellectual contribution to 
knowledge), and explored the structure of a compelling research justification. These skills are 
essential for the subsequent stages of your seminar preparation. 

5.0 Summary 

In this unit, you have learned that: (i) relevance refers to the connection between a research 
topic and the concerns of identified stakeholders; (ii) significance refers to a topic's potential to 
advance scholarly knowledge, challenge prevailing assumptions, or inform better practice; (iii) 
both relevance and significance should be articulated explicitly in the justification section of a 
seminar paper; and (iv) a well-constructed justification includes a problem statement, evidence of 
relevance, identification of a literature gap, and a statement of academic and practical significance. 

6.0 Tutor-Marked Assignment (TMA) 

1.​ Explain the difference between the relevance and the significance of a research topic. Why 
is it important to address both in the justification of a seminar paper? 

2.​ Evaluate the following proposed seminar topic in terms of both relevance and significance: 
'A comparative analysis of the academic performance of students who use WhatsApp for 
collaborative learning versus those who do not, in a Nigerian federal university.' Identify its 
strengths and any aspects that require further development. 

3.​ Write a 500-word justification for a seminar topic of your choice in the field of Educational 
Technology. Ensure your justification addresses problem statement, evidence of relevance, 
literature gap, and academic/practical significance. 

7.0 References/Further Reading 

Booth, W. C., Colomb, G. G., & Williams, J. M. (2016). The craft of research (4th ed.). University 
of Chicago Press. 
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Creswell, J. W., & Creswell, J. D. (2018). Research design: Qualitative, quantitative, and mixed 
methods approach (5th ed.). SAGE. 

Kumar, R. (2019). Research methodology: A step-by-step guide for beginners (5th ed.). SAGE. 

Oke, A. O. (2016). Research proposal writing: A guide for students and researchers. University 
Press. 

Silverman, D. (2017). Doing qualitative research (5th ed.). SAGE. 
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1.0 Introduction 

The selection of a seminar topic is one of the most consequential decisions a student makes in 
their academic journey. A well-chosen topic sets the stage for a productive seminar experience 
enabling focused research, coherent argumentation, and meaningful contribution to the scholarly 
community. A poorly chosen topic, on the other hand, can lead to superficial analysis, unfocused 
presentations, and limited scholarly value. This unit provides a systematic framework for the 
selection of seminar topics in Educational Technology, guided by both academic and practical 
criteria. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Identify and apply the criteria for selecting an appropriate seminar topic 
•​ Evaluate candidate topics against academic and practical selection criteria 
•​ Avoid common pitfalls in topic selection such as over-breadth, triviality, and unanswerable 

questions 
•​ Select a seminar topic that reflects personal interest, disciplinary relevance, and scholarly 

feasibility 
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3.0 Learning Contents 

3.1 Academic Criteria for Topic Selection 

The academic criteria for selecting a seminar topic relate to the scholarly standards of the 
discipline. A good seminar topic must satisfy the following academic criteria: 

Disciplinary Relevance: The topic must fall clearly within the scope of Educational 
Technology or have a demonstrable connection to the discipline. Topics that stray into adjacent 
fields such as pure psychology, computer science, or sociology without an Educational Technology 
anchor are unlikely to satisfy the disciplinary requirements of an EDT seminar. 

Scholarly Novelty: The topic should contribute something new to the existing body of 
knowledge. This does not necessarily mean that the topic has never been studied before novelty 
can lie in a new context (e.g., applying an established framework to the Nigerian educational 
setting), a new population (e.g., studying a technology intervention with primary school learners 
rather than university students), or a new methodology (e.g., using design-based research to study 
an issue previously examined only through surveys). 

Investigative Precision: A good seminar topic is precise enough to be investigated within the 
time and resource constraints of the seminar. Topics such as 'Technology in Nigerian Education' 
are too broad for a single seminar paper. A more precise formulation such as 'The effect of 
interactive whiteboard use on reading comprehension among primary four pupils in public schools 
in Minna, Niger State’ is more conducive to rigorous investigation. 

Empirical Groundability: The topic must be grounded in phenomena that can be observed, 
measured, or documented. Topics built on unfalsifiable assumptions or purely normative claims 
are not suitable for empirical Educational Technology seminars. 

3.2 Practical Criteria for Topic Selection 

In addition to academic criteria, the selection of a seminar topic must be guided by practical 
considerations that determine the feasibility of the investigation. 

Availability of Resources: The student must have access to the resources needed to investigate 
the topic relevant literature, data, research instruments, software, or expert informants. Topics that 
require access to confidential data, specialised equipment, or populations that are difficult to reach 
may not be feasible within the constraints of a semester-long seminar preparation. 

Time Constraints: The seminar timeline imposes limits on the depth and breadth of 
investigation that is possible. A topic that can be adequately addressed within the available time is 
preferable to one that demands a longitudinal study of several years. 

Personal Interest and Motivation: Research is sustained by intellectual curiosity. A topic that 
genuinely interests the student is more likely to yield a compelling and insightful seminar paper 
than one selected out of convenience or external pressure. Students are encouraged to reflect on 
their professional experiences, career aspirations, and intellectual passions when selecting a 
seminar topic. 
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Access to Supervision: The availability of a qualified supervisor with expertise in the proposed 

topic area is an important practical consideration, particularly for postgraduate seminars that may 
evolve into full research projects. 

3.3 Common Pitfalls in Topic Selection 

Students frequently encounter several recurring pitfalls in the topic selection process. 
Awareness of these pitfalls can help you avoid them. 

Over-breadth: The most common mistake. Topics such as 'The role of technology in education' 
or 'ICT and Nigerian students' are so broad that they cannot be meaningfully investigated in a 
single seminar paper. Always narrow your topic to a specific phenomenon, population, context, 
and research question. 

Triviality: Some topics, while specific, are too trivial to merit scholarly investigation they 
address questions whose answers are obvious or whose findings would be of interest to no one 
beyond the immediate seminar audience. 

Unanswerable Questions: Some topics raise questions that cannot be answered with the 
available research methods or within the available timeframe. These include questions that require 
extremely large sample sizes, longitudinal data spanning decades, or access to sensitive or 
classified information. 

Personal Bias: Students who select topics about which they have strong prior convictions may 
find it difficult to conduct objective investigations. It is important to approach a seminar topic with 
the same scholarly openness and critical rigour that you would bring to any other area of inquiry. 

Duplication Without Contribution: Selecting a topic that has already been extensively studied 
without offering a novel perspective, new context, or fresh methodology results in a seminar paper 
that merely rehearses what is already known. 

4.0 Conclusion 

This unit has equipped you with a comprehensive framework for selecting appropriate seminar 
topics in Educational Technology. You have examined both the academic criteria (disciplinary 
relevance, scholarly novelty, investigative precision, empirical groundability) and the practical 
criteria (resource availability, time constraints, personal interest, access to supervision) that should 
guide topic selection. You have also been alerted to common pitfalls to avoid. With these tools, 
you are well positioned to select a seminar topic that is both academically sound and practically 
feasible. 

5.0 Summary 

In this unit, you have learned that: (i) good seminar topics must satisfy academic criteria 
including disciplinary relevance, scholarly novelty, investigative precision, and empirical 
groundability; (ii) practical criteria include resource availability, time constraints, personal interest, 
and access to supervision; (iii) common pitfalls in topic selection include over-breadth, triviality, 
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unanswerable questions, personal bias, and duplication without contribution; and (iv) a 
well-selected topic reflects a balance between scholarly ambition and practical feasibility. 

6.0 Tutor-Marked Assignment (TMA) 

1.​ Describe four academic criteria that should guide the selection of a seminar topic in 
Educational Technology. For each criterion, provide an example of a topic that satisfies the 
criterion and one that does not. 

2.​ A student proposes the following seminar topic: 'The challenges of e-learning in Nigeria.' 
Evaluate this topic against the criteria discussed in this unit and suggest a more refined 
version of the topic. 

3.​ Reflect on your professional or academic experience in Educational Technology. Identify 
one issue that you have personally encountered and refine it into a precise, feasible, and 
academically significant seminar topic. Justify your refined topic using the criteria 
discussed in this unit. 

7.0 References/Further Reading 

Blaxter, L., Hughes, C., & Tight, M. (2010). How to research (4th ed.). Open University Press. 

Day, R. A., & Gastel, B. (2017). How to write and publish a scientific paper (8th ed.). Greenwood 
Press. 

Kumar, R. (2019). Research methodology: A step-by-step guide for beginners (5th ed.). SAGE. 

Leedy, P. D., & Ormrod, J. E. (2019). Practical research: Planning and design (12th ed.). Pearson. 

Okafor, R. C. (2020). Higher education pedagogy in Nigeria: Principles and practice. Evans 
Brothers (Nigeria Publishers) Ltd. 
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1.0 Introduction 

Once a general topic area has been selected, the next critical step in seminar preparation is the 
formulation of a specific, clear, and researchable problem statement. The problem statement is the 
scholarly heartbeat of a seminar paper it defines what the investigation is about, why it matters, 
and what exactly is unknown or contested. A precisely formulated problem statement is essential 
because it provides direction for the literature review, shapes the research design, and clarifies the 
scope of the investigation. This unit provides a structured approach to the formulation of 
researchable problems in Educational Technology. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Explain the purpose and components of a problem statement 
•​ Distinguish between a research topic, a problem statement, and a research question 
•​ Apply a structured approach to formulating a researchable problem statement 
•​ Evaluate the quality of a problem statement against scholarly criteria 

3.0 Learning Contents 
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3.1 The Problem Statement: Purpose and Components 

A problem statement is a concise scholarly narrative that identifies a specific problem, 
establishes its existence and magnitude, explains why it is a problem, and argues for the 
importance of investigating it. It is distinct from the research topic (which is a general subject area) 
and the research question (which is a specific, interrogative formulation of the research focus). 

The purpose of a problem statement is threefold: first, it demonstrates the scholar's awareness 
of a genuine intellectual or practical challenge; second, it justifies the investment of scholarly time 
and resources in investigating the issue; and third, it defines the boundaries of the investigation, 
alerting the audience to what the seminar paper will and will not address. 

A well-formulated problem statement typically contains the following components: (a) 
Background information that contextualises the problem within the broader field; (b) A description 
of the specific problem, including its manifestations and scope; (c) Evidence of the problem's 
existence, drawn from data, literature, or expert testimony; (d) An explanation of why the problem 
is significant  its consequences if left unaddressed; and (e) A statement of what is currently 
unknown or contested about the problem, establishing the need for further investigation. 

3.2 Distinguishing Topic, Problem Statement, and Research Question 

Many students conflate the research topic, the problem statement, and the research question. 
While these three elements are related, they are distinct and serve different functions in the 
research process. 

A research topic is a broad subject area for example, 'Mobile learning in Nigerian secondary 
schools.' A topic identifies the general territory of investigation but provides no direction for the 
inquiry. 

A problem statement is a narrative that identifies a specific challenge within the topic area and 
justifies its investigation. For example: 'Despite the widespread ownership of mobile phones 
among secondary school students in Nigeria, the formal integration of mobile learning in the 
secondary school curriculum remains limited. Research suggests that this gap is attributable to 
factors including teacher resistance, lack of institutional policy, and absence of pedagogically 
appropriate mobile content. However, the relative weight of these factors in the Nigerian context 
has not been empirically established, and the specific pedagogical strategies most effective for 
overcoming teacher resistance to mobile learning adoption remain unknown.' 

A research question is an interrogative formulation of the specific focus of the investigation. 
For example: 'What factors account for the limited adoption of mobile learning among secondary 
school teachers in Minna, Niger State, and which pedagogical strategies are most effective in 
promoting its uptake?' 

The relationship between these three elements is hierarchical: the topic defines the broad 
territory; the problem statement narrows the territory to a specific intellectual challenge; and the 
research question operationalises the challenge into an investigable inquiry. 

3.3 Steps in Formulating a Researchable Problem 
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The following steps provide a structured approach to the formulation of a researchable problem 

in Educational Technology: 

Step 1: Select a Broad Topic: Based on your interests, experience, and awareness of the field, 
identify a general subject area within Educational Technology. 

Step 2: Conduct a Preliminary Literature Review: Read recent research articles, review papers, 
and policy documents related to your topic. Identify what is known, what is contested, and what is 
unknown. 

Step 3: Identify a Specific Gap or Challenge: Based on your preliminary review, identify a 
specific problem, gap, or contradiction in the existing knowledge that warrants investigation. 

Step 4: Articulate the Problem: Write a brief narrative (typically 200–400 words) that describes 
the problem, provides evidence of its existence, and explains its significance. 

Step 5: Test the Problem's Researchability: Ask yourself: Can this problem be investigated 
using available research methods? Can meaningful data be collected and analysed to address this 
problem? Is the scope of the problem manageable within the available time and resources? 

Step 6: Refine the Problem Statement: Based on your test, refine and sharpen the problem 
statement. Remove elements that are too broad, too vague, or beyond the scope of your 
investigation. 

4.0 Conclusion 

This unit has provided you with a structured approach to the formulation of researchable 
problems in Educational Technology. You have examined the purpose and components of a 
problem statement, distinguished between research topics, problem statements, and research 
questions, and learned a six-step process for formulating researchable problems. These skills will 
be directly applied as you prepare your seminar paper. 

5.0 Summary 

In this unit, you have learned that: (i) a problem statement is a concise scholarly narrative that 
identifies, contextualises, and justifies the investigation of a specific problem; (ii) the research 
topic, problem statement, and research question are distinct elements that serve different functions 
in the research process; (iii) a well-formulated problem statement includes background, problem 
description, evidence, significance, and a statement of what is unknown; and (iv) the six-step 
process for problem formulation involves topic selection, preliminary literature review, gap 
identification, problem articulation, researchability testing, and refinement. 

6.0 Tutor-Marked Assignment (TMA) 

1.​ Explain the distinction between a research topic, a problem statement, and a research 
question. Illustrate your answer with examples from the field of Educational Technology. 

2.​ Using the six-step process described in this unit, develop a complete problem statement for 
the following broad topic: 'The use of educational games in primary school mathematics 
instruction in Nigeria.' 
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3.​ Critically evaluate the following problem statement: 'Technology is increasingly used in 

schools but students are not performing well in examinations. This study will investigate 
the role of technology in student performance.' Identify its weaknesses and rewrite it as a 
well-formulated problem statement. 

7.0 References/Further Reading 

Creswell, J. W., & Creswell, J. D. (2018). Research design: Qualitative, quantitative, and mixed 
methods approaches (5th ed.). SAGE. 

Kilbourn, B. (2006). The qualitative doctoral dissertation proposal. Teachers College Record, 
108(4), 529–576. 

Kumar, R. (2019). Research methodology: A step-by-step guide for beginners (5th ed.). SAGE. 

Levin, B. (2009). How to write a research proposal and get it approved. Open University Press. 

Obi, N. C. (2017). Research methods in educational technology. Spectrum Books. 
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1.0 Introduction 

Having formulated a researchable problem, the next step is to translate that problem into 
specific, clear, and answerable research questions and measurable objectives. Research questions 
and objectives serve as the operational framework for the entire investigation they guide the 
literature review, determine the research design, shape the data collection instruments, and define 
the criteria for evaluating the success of the investigation. This unit provides a detailed guide to the 
development of high-quality research questions and objectives for Educational Technology 
seminars. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Explain the function of research questions and objectives in the research process 
•​ Develop clear, specific, and answerable research questions from a formulated problem 

statement 
•​ Write well-structured research objectives that are specific, measurable, achievable, 

relevant, and time-bound (SMART) 
•​ Align research questions and objectives with the problem statement and the scope of the 

investigation 

3.0 Learning Contents 

3.1 The Function of Research Questions 

Research questions are the interrogative formulations of the specific issues the investigation 
seeks to address. They perform several critical functions in the research process. First, they provide 
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focus by specifying exactly what the investigation will address, they prevent scope creep and 
ensure that the seminar paper remains coherent and directed. Second, they guide the literature 
review knowing precisely what questions you are asking allows you to search the literature 
strategically, looking for evidence and frameworks relevant to those specific questions. Third, they 
determine the research design the nature and form of the research questions (whether they are 
descriptive, comparative, causal, or evaluative) determine the appropriate methodology for the 
investigation. 

A good research question in Educational Technology must be: (a) clear and unambiguous 
expressible in plain academic English without jargon or unnecessary complexity; (b) specific 
focused on a defined phenomenon, population, context, and timeframe; (c) answerable, capable of 
being addressed through available research methods and data; and (d) significant addressing an 
issue whose answer will advance knowledge or inform practice. 

3.2 Types of Research Questions 

Research questions in Educational Technology can be classified into several broad types; each 
associated with distinct research designs and methodological approaches. 

Descriptive Questions: These seek to document or describe the nature, extent, or characteristics 
of a phenomenon. Example: 'What is the extent of mobile phone use for educational purposes 
among undergraduate students at FUTMINNA?' 

Comparative Questions: These seek to identify differences or similarities between groups, 
conditions, or time periods. Example: 'How does the academic achievement of students taught 
using flipped classroom methodology compare with that of students taught using the conventional 
lecture method in a Nigerian university?' 

Causal (Explanatory) Questions: These seek to establish causal relationships between 
variables. Example: 'What is the effect of interactive multimedia instruction on the academic 
achievement of senior secondary school students in Biology in Minna, Niger State?' 

Evaluative Questions: These seek to assess the effectiveness, quality, or value of an 
intervention, programme, or policy. Example: 'How effective is the NOUN e-learning platform in 
facilitating the learning outcomes of Open and Distance Learning students in Nigeria?' 

Exploratory Questions: These are used in qualitative research to explore complex phenomena 
about which little is known. Example: 'What are the lived experiences of secondary school teachers 
in rural Niger State regarding the integration of ICT in classroom instruction?' 

3.3 Writing SMART Research Objectives 

Research objectives are the declarative counterparts of research questions. While a research 
question asks what, why, or how, a research objective states what the investigation intends to 
achieve. Research objectives must be SMART Specific, Measurable, Achievable, Relevant, and 
Time-bound. 

Specific: The objective should clearly state what is to be done, for whom, and in what context. 
'To investigate technology use in schools' is not specific. 'To examine the frequency and nature of 
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tablet use in mathematics instruction among primary three pupils in public schools in Niger State' 
is specific. 

Measurable: The objective should be formulated in a way that allows progress and 
achievement to be assessed. Objectives that include phrases such as 'to determine,' 'to compare,' 'to 
evaluate,' and 'to assess' are generally measurable. 

Achievable: The objective should be realistic given the resources, expertise, and time available. 
Setting overly ambitious objectives leads to incomplete investigations. 

Relevant: The objective should be directly connected to the problem statement and the research 
questions. Irrelevant objectives divert the investigation and clutter the seminar paper. 

Time-bound: The objective should be achievable within the defined period of the investigation. 
For a semester-long seminar paper, objectives should be scoped to the available time. 

Example of a well-formulated SMART research objective: 'To determine the effect of flipped 
classroom instruction on the academic performance of 200-level Educational Technology students 
at FUTMINNA in the 2024/2025 academic session.' 

4.0 Conclusion 

This unit has provided a comprehensive guide to the development of research questions and 
objectives for Educational Technology seminars. You have examined the function and types of 
research questions, and learned to apply the SMART criteria in formulating research objectives. 
Research questions and objectives are the operational framework of your seminar investigation 
their precision and coherence will directly determine the quality of your seminar paper. 

5.0 Summary 

In this unit, you have learned that: (i) research questions provide focus, guide the literature 
review, and determine the research design; (ii) good research questions are clear, specific, 
answerable, and significant; (iii) research questions may be descriptive, comparative, causal, 
evaluative, or exploratory; and (iv) research objectives must be SMART: Specific, Measurable, 
Achievable, Relevant, and Time-bound. 

6.0 Tutor-Marked Assignment (TMA) 

1.​ Explain the difference between a research question and a research objective. Why are both 
necessary in a seminar paper? 

2.​ Classify the following research questions by type (descriptive, comparative, causal, 
evaluative, or exploratory) and justify your classification: (a) 'What are the challenges 
encountered by distance learners at NOUN in accessing online course materials?' (b) 'Does 
the use of Kahoot! improve student engagement in large-class university settings in Nigeria 
compared with traditional quizzing methods?' 

3.​ Using the SMART framework, write three research objectives for the following problem 
statement: 'Secondary school teachers in Niger State exhibit low levels of competence in 
the use of ICT for instruction, despite the availability of computer laboratories in their 
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schools. This gap between resource availability and instructional use has not been 
adequately investigated in the local context.' 

7.0 References/Further Reading 

Bryman, A. (2016). Social research methods (5th ed.). Oxford University Press. 

Creswell, J. W., & Creswell, J. D. (2018). Research design: Qualitative, quantitative, and mixed 
methods approaches (5th ed.). SAGE. 

Fraenkel, J. R., Wallen, N. E., & Hyun, H. H. (2019). How to design and evaluate research in 
education (10th ed.). McGraw-Hill. 

Kumar, R. (2019). Research methodology: A step-by-step guide for beginners (5th ed.). SAGE. 

Oluwatayo, J. A., & Adebule, S. O. (2013). Research methods and statistical analysis. Bamgboye 
and Associates. 
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1.0 Introduction 

A seminar paper without a well-conducted literature review is an orphan it exists in isolation 
from the scholarly community and cannot demonstrate the student's engagement with existing 
knowledge. The literature review is the foundation upon which the entire seminar paper is built. 
But before a literature review can be written, a systematic and comprehensive search of the 
literature must be conducted. This unit introduces the principles, strategies, and tools of effective 
literature searching in Educational Technology, equipping you to navigate the vast landscape of 
scholarly publications with confidence and rigour. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Explain the purpose and importance of a literature search in seminar preparation 
•​ Identify the major sources of scholarly literature in Educational Technology 
•​ Apply systematic search strategies to identify relevant literature 
•​ Use academic databases and search engines effectively for literature retrieval 

3.0 Learning Contents 
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3.1 Purpose and Importance of Literature Search 

A literature search is the systematic process of identifying, locating, and retrieving scholarly 
publications including journal articles, conference papers, books, theses, reports, and policy 
documents that are relevant to a defined research topic or question. It is the first stage of the 
literature review process and the foundation of all evidence-based scholarly work. 

The literature search serves several essential purposes in seminar preparation. First, it enables 
the student to establish what is already known about the topic, thereby avoiding the duplication of 
existing knowledge. Second, it reveals gaps, contradictions, and debates in the existing literature, 
helping to sharpen the research problem and justify the seminar topic. Third, it provides the 
theoretical frameworks, methodological approaches, and empirical evidence that will structure the 
seminar paper. Fourth, it demonstrates the student's engagement with the scholarly community and 
their ability to locate, evaluate, and synthesise research evidence. 

A poorly conducted literature search characterised by reliance on a small number of sources, 
preference for non-scholarly materials, or absence of systematic search protocols undermines the 
entire seminar paper. Examiners and seminar audiences can readily detect the difference between a 
student who has engaged deeply with the literature and one who has consulted only a handful of 
convenient sources. 

3.2 Sources of Scholarly Literature in Educational Technology 

Scholarly literature in Educational Technology is distributed across a wide range of sources. 
These include: 

Peer-Reviewed Journal Articles: These are the most authoritative sources in Educational 
Technology. Leading journals in the field include Computers & Education, British Journal of 
Educational Technology, Educational Technology Research and Development, Journal of Research 
on Technology in Education, International Journal of Educational Technology in Higher 
Education, and the African Journal of Educational Technology. 

Books and Edited Volumes: Scholarly books provide comprehensive treatments of theoretical 
frameworks, methodological approaches, and broad research areas in Educational Technology. Key 
texts by authors such as John Spector, Charles Reigeluth, and Robert Gagné are frequently 
referenced in the field. 

Conference Proceedings: Papers presented at leading educational technology conferences such 
as the annual conferences of the Association for Educational Communications and Technology 
(AECT) and the Society for Information Technology and Teacher Education (SITE) contain 
cutting-edge research that may not yet be available in journal form. 

Theses and Dissertations: Postgraduate theses from Nigerian and international universities are 
valuable sources, particularly for research conducted in the Nigerian context. The FUTMINNA 
repository, the NOUN digital library, and the ProQuest Dissertations and Theses database are 
useful repositories. 

Government and Institutional Reports: Policy documents from the Federal Ministry of 
Education, the National Universities Commission (NUC), the Universal Basic Education 
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Commission (UBEC), and international organisations such as UNESCO and the World Bank 
provide important contextual and empirical data. 

Open Access Resources: An increasing volume of high-quality scholarly literature is available 
through open-access platforms such as OpenDOAR, DOAJ, ERIC, Google Scholar, and the 
African Journals Online (AJOL) database. 

 

3.3 Systematic Literature Search Strategies 

A systematic literature search requires the use of deliberate strategies to ensure that the search 
is comprehensive, efficient, and reproducible. Key strategies include: 

Defining Search Terms: Identify the key concepts in your research question and generate a list 
of synonyms, related terms, and alternative spellings for each. For example, a search on 'mobile 
learning in Nigeria' might also use the terms 'm-learning,' 'smartphone-based learning,' 
'mobile-assisted language learning,' and 'ICT integration in Nigerian schools.' 

Using Boolean Operators: Boolean operators AND, OR, and NOT allow you to combine 
search terms to retrieve more precise results. For example: ('mobile learning' OR 'm-learning') 
AND ('secondary school' OR 'high school') AND Nigeria. 

Applying Database Filters: Most academic databases allow you to filter results by date of 
publication, document type, language, and geographic region. Applying appropriate filters saves 
time and improves the relevance of retrieved results. 

Snowballing: This technique involves identifying relevant sources from the reference lists of 
articles already retrieved. Following the citations of key articles often leads to important earlier 
work that may not have been identified in the initial database search. 

Citation Tracking: The reverse of snowballing identifying articles that have cited a key source 
can be done using tools such as Google Scholar's 'Cited by' function. This technique reveals how a 
foundational work has been applied, critiqued, and extended by subsequent researchers. 

4.0 Conclusion 

This unit has introduced you to the principles, sources, and strategies of effective literature 
searching in Educational Technology. You have examined the purposes of a literature search, 
surveyed the major sources of scholarly literature in the field, and learned systematic strategies for 
efficient and comprehensive literature retrieval. A well-conducted literature search is the 
foundation of a high-quality seminar paper, and the skills developed in this unit will serve you 
throughout your academic and professional career. 

5.0 Summary 

In this unit, you have learned that: (i) a literature search is the systematic process of identifying 
and retrieving relevant scholarly publications; (ii) its purposes include establishing existing 
knowledge, identifying gaps, locating theoretical frameworks, and demonstrating scholarly 
engagement; (iii) major sources of EdTech literature include peer-reviewed journals, books, 
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conference proceedings, theses, government reports, and open-access platforms; and (iv) effective 
search strategies include defining search terms, using Boolean operators, applying database filters, 
snowballing, and citation tracking. 

6.0 Tutor-Marked Assignment (TMA) 

1.​ Explain four purposes of a literature search in the context of seminar preparation in 
Educational Technology. 

2.​ Using the Boolean operator technique, design a search string for the following research 
topic: 'The impact of learning management systems on student engagement in Nigerian 
universities.' Identify the key terms, their synonyms, and the Boolean operators connecting 
them. 

3.​ Compare and contrast three academic databases or online resources that are particularly 
useful for Educational Technology literature searches. In your comparison, consider the 
types of content available, the coverage of Nigerian and African research, and the ease of 
access for FUTMINNA students. 

7.0 References/Further Reading 

Aveyard, H. (2014). Doing a literature review in health and social care: A practical guide (3rd ed.). 
Open University Press. 

Booth, A., Sutton, A., & Papaioannou, D. (2016). Systematic approaches to a successful literature 
review (2nd ed.). SAGE. 

Fink, A. (2014). Conducting research literature reviews: From the internet to paper (4th ed.). 
SAGE. 

Hart, C. (2018). Doing a literature review: Releasing the research imagination (2nd ed.). SAGE. 

Machi, L. A., & McEvoy, B. T. (2016). The literature review: Six steps to success (3rd ed.). 
Corwin Press. 
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1.0 Introduction 

Locating sources is only half the challenge of a literature search the other half is evaluating 
their quality and managing them effectively for use in the seminar paper. Not all sources found in 
an internet or database search are of equal scholarly value. The ability to distinguish high-quality, 
credible, and relevant sources from low-quality, unreliable, or irrelevant ones is a fundamental 
scholarly competency. This unit provides tools for the critical evaluation of sources and the 
systematic management of retrieved literature using reference management strategies. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Apply criteria for evaluating the quality and credibility of scholarly sources 
•​ Distinguish between primary, secondary, and tertiary sources 
•​ Develop a systematic approach to managing retrieved literature 
•​ Use reference management tools effectively in seminar preparation 

3.0 Learning Contents 

3.1 Evaluating the Quality of Sources 

Not every source that appears in a database search meets the standards of scholarly credibility 
required for a seminar paper. The ability to critically evaluate the quality of sources is essential for 
maintaining academic rigour. Several criteria should guide this evaluation: 

Authority: Who is the author? What are their credentials and institutional affiliations? Are they 
recognised experts in the field of Educational Technology? Sources authored by scholars at 
reputable universities and published in peer-reviewed journals generally carry greater authority 
than blogs, popular magazines, or self-published materials. 

Accuracy: Is the information in the source supported by evidence? Are claims referenced to 
primary research? Are the research methods described clearly enough to allow evaluation of the 
validity of the findings? 

Page 57 



FUTM-EDT 415: Introduction to Seminar  
Currency: Is the source sufficiently recent? In a rapidly evolving field like Educational 

Technology, sources older than ten years may not accurately reflect the current state of knowledge 
particularly for topics related to emerging technologies. For foundational theoretical concepts, 
older seminal works may remain relevant. 

Relevance: How directly does the source address your research question? A source may be of 
high quality in general but of limited relevance to your specific topic. Be selective include sources 
that directly contribute to your argument. 

Purpose and Objectivity: Why was the source written? Is it intended to inform, persuade, 
advocate, or sell? Sources with a clear ideological or commercial agenda must be used with 
caution and appropriate critical distance. 

Peer Review: For journal articles, verify that the journal uses a peer review process. Peer 
review the evaluation of a manuscript by independent experts before publication is the primary 
quality control mechanism in academic publishing. 

3.2 Primary, Secondary, and Tertiary Sources 

Scholarly sources can be classified into three categories based on their relationship to the 
original research or data. 

Primary Sources are original, first-hand accounts of research or creative work. They include 
peer-reviewed research articles reporting original empirical studies, theses and dissertations, 
conference papers presenting original research, government statistical data, and policy documents. 
Primary sources are the bedrock of a strong literature review. 

Secondary Sources interpret, analyse, or summarise primary sources. They include textbooks, 
review articles, literature reviews, commentaries, and encyclopaedia entries. While secondary 
sources are useful for gaining an overview of a field, over-reliance on them at the expense of 
primary sources is a weakness in a seminar paper. 

Tertiary Sources compile or index primary and secondary sources without adding original 
analysis. They include bibliographies, databases, library catalogues, and indexes. Tertiary sources 
are tools for finding primary and secondary sources rather than sources to be directly cited in a 
seminar paper. 

A well-balanced literature review in Educational Technology draws predominantly on primary 
sources, supplements them with relevant secondary sources, and uses tertiary sources as 
navigational tools in the search process. 

3.3 Managing Literature with Reference Management Tools 

As the volume of retrieved literature grows, the challenge of organising, accessing, and citing 
sources effectively becomes increasingly demanding. Reference management tools also called 
citation managers are software applications designed to streamline these tasks. 

Popular reference management tools include Zotero, Mendeley, and EndNoteWeb. These tools 
allow users to: (a) import and store references from databases and websites with a single click; (b) 
organise references into folders or collections by topic; (c) attach full-text PDFs to reference 
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records; (d) annotate and highlight PDFs within the application; (e) automatically generate in-text 
citations and reference lists in a chosen citation style (e.g., APA, MLA, Chicago); and (f) 
collaborate with co-researchers by sharing libraries. 

For FUTMINNA students who may not have access to sophisticated software, a basic but 
effective alternative is to maintain a well-organised literature log a spreadsheet or table in which 
each source is recorded with its full bibliographic information, a brief summary of its main 
argument and findings, and notes on its relevance to the seminar topic. 

Regardless of the tool used, consistency in recording bibliographic information is essential. 
Every source should be recorded with its full reference details at the point of retrieval author(s), 
year of publication, title, journal or publisher, volume and issue number, page numbers, and DOI 
or URL to avoid the time-consuming and often impossible task of reconstructing incomplete 
references at the point of writing. 

4.0 Conclusion 

This unit has equipped you with the tools and strategies needed to evaluate and manage the 
scholarly sources retrieved in your literature search. You have applied criteria for assessing the 
quality, credibility, and relevance of sources; distinguished between primary, secondary, and 
tertiary sources; and explored the use of reference management tools for efficient literature 
organisation. These competencies are essential for maintaining the academic rigour and scholarly 
integrity of your seminar paper. 

5.0 Summary 

In this unit, you have learned that: (i) sources should be evaluated for authority, accuracy, 
currency, relevance, purpose, and peer review status; (ii) primary sources are original research 
accounts; secondary sources interpret primary sources; tertiary sources index or compile sources; 
(iii) a strong literature review draws predominantly on primary sources; and (iv) reference 
management tools such as Zotero, Mendeley, and EndNote facilitate efficient organisation and 
citation of retrieved literature. 

6.0 Tutor-Marked Assignment (TMA) 

1.​ You have retrieved a blog post by an ICT journalist and a peer-reviewed article by a 
professor at FUTMINNA, both addressing the same aspect of your seminar topic. Using the 
evaluation criteria discussed in this unit, explain which source you would prefer and why. 

2.​ Explain the distinction between primary, secondary, and tertiary sources with examples 
from the field of Educational Technology. Why should a seminar literature review draw 
predominantly on primary sources? 

3.​ Design a simple literature log template for managing the sources you have retrieved for 
your seminar paper. Specify the columns or fields that should be included and explain the 
purpose of each. 
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7.0 References/Further Reading 

Blaikie, N. (2017). Designing social research: The logic of anticipation (3rd ed.). Polity Press. 
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1.0 Introduction 

The literature review is not merely a summary of what others have written it is a scholarly 
synthesis that demonstrates the student's critical engagement with the existing knowledge base, 
identifies the gaps that the seminar investigation seeks to address, and provides the theoretical 
framework for the study. Writing an effective literature review is one of the most intellectually 
demanding tasks in seminar preparation. This unit provides a structured approach to crafting a 
literature review that is analytically rigorous, thematically organised, and scholarly in tone. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Explain the purpose and components of an academic literature review 
•​ Distinguish between a descriptive (annotated) review and an analytical (critical) review 
•​ Organise a literature review using thematic, conceptual, and chronological frameworks 
•​ Write a scholarly literature review that synthesises sources rather than merely summarising 

them 

3.0 Learning Contents 

3.1 Purpose and Components of a Literature Review 

The literature review serves several interconnected purposes in a seminar paper. First, it 
demonstrates the student's familiarity with the existing body of knowledge in the area under 
investigation. Second, it establishes the theoretical and conceptual context within which the 
seminar problem is located. Third, it identifies the specific gap or limitation in the existing 
knowledge that the seminar investigation addresses. Fourth, it provides a critical appraisal of the 
methodological approaches used in previous studies, informing the choice of research design for 
the current investigation. 

A comprehensive literature review in Educational Technology typically includes the following 
components: (a) An introduction that defines the scope of the review and explains the search 
strategy used; (b) A thematic or conceptual organisation of the retrieved literature, grouped around 
the key variables, concepts, or issues in the research; (c) Critical evaluation of each major source 
or group of sources; (d) Identification of agreements, contradictions, and gaps in the existing 
literature; and (e) A conclusion that synthesises the major findings of the review and explicitly 
connects the identified gap to the current seminar investigation. 

3.2 Descriptive vs Analytical Literature Reviews 
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A common mistake among student writers is the production of a descriptive literature review 

rather than an analytical one. A descriptive review simply lists and summarises individual sources 
in sequence: 'Smith (2019) found that... Jones (2021) argued that... Abubakar (2020) concluded 
that...' While such a review demonstrates that the student has read the literature, it does not 
demonstrate critical engagement or synthetic thinking. 

An analytical (critical) literature review, by contrast, groups and evaluates sources thematically, 
compares and contrasts their findings and methodologies, identifies points of agreement and 
controversy, and synthesises the overall state of knowledge on the topic. The analytical review 
positions the student's own investigation within the larger scholarly conversation rather than 
merely listing what others have said. 

The key shift from descriptive to analytical writing is in the use of synthesis rather than 
summary. Synthesis involves drawing connections across multiple sources identifying common 
themes, contrasting conclusions, tracing the evolution of ideas, and assessing the overall weight of 
evidence on a given question. 

3.3 Organising and Writing the Literature Review 

There are three primary organisational frameworks for a literature review: thematic, 
conceptual, and chronological. 

Thematic Organisation groups sources according to the themes or sub-topics they address. This 
is the most commonly used and recommended framework for Educational Technology literature 
reviews. For example, a review on mobile learning might be organised around themes such as: 
student attitudes toward mobile learning, pedagogical effectiveness of mobile learning, 
institutional barriers to mobile learning adoption, and design principles for mobile learning 
content. 

Conceptual Organisation groups sources according to the theoretical frameworks or conceptual 
models they employ. For example, a review might group studies according to whether they use 
constructivist, behaviourist, or cognitivist learning theories as their theoretical foundation. 

Chronological Organisation traces the development of a topic over time. This framework is 
most appropriate when the evolution of ideas or the historical development of a practice is itself 
the object of investigation. 

Regardless of the organisational framework used, effective literature review writing requires 
adherence to the following principles: (a) Use your own scholarly voice to introduce, connect, and 
evaluate sources  do not simply string quotations together; (b) Maintain thematic coherence  each 
paragraph should address a specific sub-theme and connect logically to the next; (c) Critically 
evaluate sources  acknowledge their strengths, note their limitations, and identify what they 
contribute and what they leave unaddressed; (d) Use transitional language to signal relationships 
between ideas (e.g., 'In contrast to...', 'Building on this finding...', 'While several studies 
confirm...'); and (e) Conclude each thematic section with a synthesis of the key insights, 
connecting them explicitly to the focus of the current investigation. 

4.0 Conclusion 
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This unit has provided you with a comprehensive guide to writing an effective literature review 

for a seminar paper in Educational Technology. You have examined the purpose and components 
of a literature review, distinguished between descriptive and analytical approaches, and explored 
the thematic, conceptual, and chronological frameworks for organising a review. With these tools, 
you are equipped to produce a literature review that is not merely a survey of sources but a critical, 
synthetic, and scholarly engagement with the existing knowledge base. 

5.0 Summary 

In this unit, you have learned that: (i) the literature review establishes the knowledge context, 
identifies gaps, and justifies the investigation; (ii) an analytical literature review differs from a 
descriptive one in its emphasis on synthesis, evaluation, and critical engagement; (iii) the three 
main organisational frameworks for a literature review are thematic, conceptual, and 
chronological; and (iv) effective literature review writing requires a scholarly voice, thematic 
coherence, critical evaluation, transitional language, and synthesis. 

6.0 Tutor-Marked Assignment (TMA) 

7.​ Explain the difference between a descriptive and an analytical literature review. Why is the 
analytical approach preferred in academic seminar papers? 

8.​ Using the thematic organisational framework, develop an outline for a literature review on 
the topic: 'The effectiveness of computer-assisted instruction in secondary school science 
education in Nigeria.' Identify at least four themes and briefly describe the kinds of sources 
you would include under each. 

9.​ Write a 600-word literature review excerpt on the topic of your choice in Educational 
Technology, ensuring that the excerpt demonstrates analytical rather than descriptive 
engagement with the sources cited. 

7.0 References/Further Reading 

Aveyard, H. (2014). Doing a literature review in health and social care: A practical guide (3rd ed.). 
Open University Press. 

Creswell, J. W. (2014). Research design: Qualitative, quantitative, and mixed methods approach 
(4th ed.). SAGE. 

Gall, M. D., Gall, J. P., & Borg, W. R. (2007). Educational research: An introduction (8th ed.). 
Pearson. 

Hart, C. (2018). Doing a literature review: Releasing the research imagination (2nd ed.). SAGE. 

Onwuegbuzie, A. J., & Frels, R. (2016). Seven steps to a comprehensive literature review: A 
multimodal and cultural approach. SAGE. 
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1.0 Introduction 

Synthesis is the intellectual skill of integrating ideas, perspectives, and evidence from multiple 
sources into a coherent, unified scholarly argument. It is widely regarded as one of the highest 
cognitive skills in academic writing a step beyond summary and analysis. While summary involves 
reproducing the main points of a single source, and analysis involves breaking a single argument 
into its component parts, synthesis involves drawing connections across multiple sources and 
constructing new meaning from their convergences, divergences, and gaps. This unit introduces 
the concept and practice of synthesis in academic writing, with specific application to seminar 
papers in Educational Technology. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Define synthesis in the context of academic writing and distinguish it from summary and 
analysis 

•​ Explain the role of synthesis in constructing scholarly arguments 
•​ Apply synthesis techniques to integrate ideas from multiple sources 
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•​ Demonstrate the ability to produce synthesised academic writing from a range of 

Educational Technology sources 

3.0 Learning Contents 

3.1 Concept and Definition of Synthesis 

In the academic writing context, synthesis refers to the process of combining information from 
multiple sources with the writer's own critical analysis to construct a new, coherent, and original 
argument. The synthesised argument is greater than the sum of its parts it represents a new 
intellectual contribution that emerges from the creative and critical integration of diverse ideas. 

The distinction between summary, analysis, and synthesis is fundamental to understanding the 
demands of academic writing at the university level. A summary reproduces the main points of a 
source without critically evaluating or connecting them to other sources. An analysis breaks down 
a single source into its component parts claims, evidence, assumptions, logical structure and 
examines how they work together. A synthesis goes further: it draws on multiple sources 
simultaneously, identifies relationships among them, and uses these relationships to construct or 
support an original scholarly argument. 

For Educational Technology seminar papers, synthesis is particularly important in the literature 
review, the theoretical framework section, and the discussion of findings. In each of these sections, 
the student is expected not merely to report what individual studies have found but to weave these 
findings into a coherent scholarly narrative that advances understanding of the research problem. 

3.2 Synthesis Techniques 

Several specific techniques support the production of effective academic synthesis. These 
include: 

Identifying Common Themes: Examine your sources for recurring ideas, concepts, or findings. 
Group sources that address the same theme and develop a synthesised statement that captures the 
overall thrust of the evidence on that theme. 

Tracing Conceptual Development: Identify how ideas or theoretical frameworks have evolved 
over time across multiple studies. A synthesised account of this evolution is more informative than 
a series of disconnected summaries. 

Contrasting Divergent Views: Where sources disagree on a question, present both perspectives 
fairly and analyse the basis of the disagreement. This is more sophisticated than simply endorsing 
one view or ignoring the other. 

Identifying Gaps: Synthesise what multiple sources collectively reveal about the limits of 
current knowledge. A gap that is visible only when multiple sources are considered together is a 
more powerful justification for your research than a gap identified in a single source. 

Using Matrix Notes: Before writing, construct a synthesis matrix a table in which rows 
represent your sources and columns represent key themes, concepts, or variables. Filling in the 
matrix for each source provides a visual map of the relationships among sources that can guide the 
synthesis. 
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3.3 Synthesis in Seminar Paper Writing 

The ability to synthesise sources effectively is what distinguishes a sophisticated seminar paper 
from a mere annotated bibliography. In practice, synthesis in a seminar paper involves the 
following moves: 

Grouping sources by theme rather than treating each source individually: Instead of 'Smith 
(2019) found X. Jones (2020) found Y,' write 'Several studies have demonstrated that [theme], with 
Smith (2019) and Jones (2020) providing converging evidence from different Nigerian contexts.' 

Building a cumulative argument rather than a chain of summaries: Each paragraph should 
advance the argument of the review, not merely add another brick of information. The conclusion 
of each paragraph should connect to the opening of the next. 

Positioning your own study within the synthesised landscape: The culminating function of 
synthesis in a literature review is to establish why your particular investigation is needed to show 
that despite the richness of the existing literature, a specific, important, and answerable question 
remains unaddressed. 

Using the language of synthesis: Effective synthesis relies on specific transitional phrases that 
signal relationships among ideas, such as: 'While A and B agree that...', 'In contrast to the findings 
of C...', 'Building on the theoretical framework proposed by D...', 'Taken together, these studies 
suggest...', 'A significant gap remains, however, regarding...' 

4.0 Conclusion 

This unit has introduced you to the concept and practice of synthesis as a fundamental skill in 
academic writing. You have distinguished synthesis from summary and analysis, explored specific 
synthesis techniques including thematic grouping, conceptual tracing, and matrix note-taking, and 
examined how synthesis operates within a seminar paper. Mastery of synthesis is what transforms 
a collection of source summaries into a scholarly argument it is the hallmark of advanced academic 
writing. 

5.0 Summary 

In this unit, you have learned that: (i) synthesis integrates ideas from multiple sources to 
construct a new, coherent scholarly argument; (ii) it differs from summary (reproducing a single 
source) and analysis (breaking down a single argument) in its integrative and constructive nature; 
(iii) synthesis techniques include thematic grouping, conceptual tracing, contrasting views, gap 
identification, and matrix notes; and (iv) synthesis in seminar writing involves grouping sources by 
theme, building cumulative arguments, and positioning the current study within the synthesised 
knowledge landscape. 

6.0 Tutor-Marked Assignment (TMA) 

1.​ Define synthesis in the context of academic writing and explain how it differs from 
summary and analysis. Provide examples from the field of Educational Technology to 
illustrate your answer. 
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2.​ Examine the following three summaries of sources on the topic 'ICT integration in Nigerian 

secondary schools' and write a synthesised paragraph that integrates all three sources into a 
coherent scholarly argument: (a) Bello (2019) found that only 35% of secondary school 
teachers in Lagos State use ICT in their instruction regularly. (b) Adeyemi (2021) reported 
that teacher resistance and lack of training are the primary barriers to ICT use in Nigerian 
secondary schools. (c) Okonkwo (2022) demonstrated that a six-week ICT professional 
development programme significantly improved teachers' ICT integration competence and 
confidence. 

3.​ Construct a five-column synthesis matrix for the following five sources (create plausible 
details for each source) on the topic 'The effectiveness of e-learning in Nigerian higher 
education,' using the following column headings: Research Design, Sample Population, 
Key Findings, Theoretical Framework, and Identified Gaps. 

7.0 References/Further Reading 

Bean, J. C. (2011). Engaging ideas: The professor's guide to integrating writing, critical thinking, 
and active learning in the classroom (2nd ed.). Jossey-Bass. 

Booth, W. C., Colomb, G. G., & Williams, J. M. (2016). The craft of research (4th ed.). University 
of Chicago Press. 

Graff, G., & Birkenstein, C. (2018). They say / I say: The moves that matter in academic writing 
(4th ed.). W. W. Norton & Company. 

Hacker, D., & Sommers, N. (2019). A writer's reference (9th ed.). Bedford/St. Martin's. 

Onwuegbuzie, A. J., & Frels, R. (2016). Seven steps to a comprehensive literature review. SAGE. 
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1.0 Introduction 

A seminar paper is a formal scholarly document that requires careful structural organisation to 
communicate ideas effectively and meet academic standards. Unlike an essay or a term paper, a 
seminar paper follows a specific format that reflects the conventions of scholarly inquiry from the 
statement of the problem and review of literature to the methodology, findings, and conclusions. 
This unit provides a detailed guide to the structure of a seminar paper in Educational Technology, 
explaining the purpose and content of each section. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Identify and describe the standard components of a seminar paper 
•​ Explain the purpose and expected content of each section of a seminar paper 
•​ Apply structural guidelines to organise a seminar paper effectively 
•​ Evaluate the structural quality of a seminar paper against academic standards 

3.0 Learning Contents 

3.1 Standard Structure of a Seminar Paper 

A seminar paper in Educational Technology typically follows a structured format analogous to 
that of a research article. The standard sections and their expected content are as follows: 

Title Page: The title page includes the title of the seminar paper, the name of the author, the 
course title and code, the name of the department and institution, the name of the supervisor, and 
the date of presentation. The title should be precise, descriptive, and concise typically not 
exceeding 20 words. 

Abstract: The abstract is a concise summary of the entire paper, typically 150–250 words. It 
should describe the problem investigated, the methodology employed, the main findings, and the 
conclusions drawn. The abstract is written last but placed first, as it is often the first and sometimes 
the only section read by the audience. 
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Introduction: The introduction contextualises the seminar topic, presents the problem 

statement, states the research questions and objectives, explains the significance of the 
investigation, and provides a brief overview of the paper's structure. 

Literature Review: This section synthesises existing research on the topic, identifies gaps in the 
literature, and establishes the theoretical framework for the investigation. 

Methodology: This section describes the research design, the population and sample, the data 
collection instruments and procedures, and the analytical methods used in the investigation. 

Results/Findings: This section presents the data collected in the study, organised according to 
the research questions or objectives. 

Discussion: This section interprets the findings, connects them to the existing literature, and 
explains their implications for theory, policy, and practice in Educational Technology. 

Conclusion and Recommendations: This section summarises the major conclusions of the 
investigation and provides specific, actionable recommendations for practitioners, policymakers, 
or future researchers. 

References: This section lists all sources cited in the paper, formatted according to the required 
citation style (typically APA for Educational Technology papers). 

3.2 Writing Effective Introductions and Conclusions 

The introduction and conclusion of a seminar paper are its most rhetorically significant 
sections they create the first and last impressions on the audience and frame the entire intellectual 
journey of the paper. 

An effective introduction for a seminar paper begins with a hook an attention-grabbing opening 
statement that establishes the significance and relevance of the topic. This might be a surprising 
statistic, a provocative question, a brief anecdote from professional practice, or a statement of a 
widely acknowledged problem. The introduction then narrows progressively from the broad 
context to the specific problem, eventually arriving at the research questions and objectives. It 
should end with a clear statement of the purpose of the paper and a brief roadmap of its structure. 

An effective conclusion does more than summarise the paper. It synthesises the main insights, 
connects the findings to the broader goals of Educational Technology, acknowledges the 
limitations of the investigation, and proposes directions for future research. A strong conclusion 
leaves the audience with a clear understanding of what has been learned and why it matters. 

3.3 Coherence and Logical Flow in Seminar Paper Writing 

Beyond the structural organisation of individual sections, an effective seminar paper achieves 
coherence the quality of logical, flowing connection among its parts. A coherent paper guides the 
reader from the problem statement through the literature review, methodology, findings, and 
discussion in a way that feels inevitable and intellectually satisfying. 

Coherence is achieved through several writing strategies. First, consistent signposting the use 
of clear transitional phrases and headings that orient the reader throughout the paper. Second, 
internal referencing explicitly connecting later sections to earlier ones (e.g., 'As discussed in the 
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literature review, three studies identified teacher resistance as a barrier to ICT integration. The 
current findings both confirm and extend this conclusion...'). Third, logical paragraph structure 
ensuring that each paragraph has a clear topic sentence, supporting evidence, analysis, and a 
concluding statement that connects to the next paragraph. Fourth, lexical cohesion the use of 
consistent terminology and controlled vocabulary throughout the paper, avoiding unnecessary 
variation in the naming of key concepts. 

4.0 Conclusion 

This unit has provided you with a comprehensive guide to the structure of a seminar paper in 
Educational Technology. You have examined the standard components of a seminar paper and the 
purpose and content of each section, explored strategies for writing effective introductions and 
conclusions, and considered the principles of coherence and logical flow. These structural 
guidelines will directly inform the preparation of your seminar paper. 

5.0 Summary 

In this unit, you have learned that: (i) a seminar paper comprises standard sections including 
the title page, abstract, introduction, literature review, methodology, results, discussion, conclusion 
and recommendations, and references; (ii) the introduction should move from a broad 
contextualisation to a specific problem statement and research overview; (iii) the conclusion 
should synthesise findings, acknowledge limitations, and propose future directions; and (iv) 
coherence is achieved through signposting, internal referencing, logical paragraph structure, and 
lexical cohesion. 

6.0 Tutor-Marked Assignment (TMA) 

1.​ Describe the standard structure of a seminar paper in Educational Technology and explain 
the purpose of each section. 

2.​ Examine the following two versions of an introduction to a seminar paper on 'The impact 
of COVID-19 on e-learning adoption in Nigerian universities' and evaluate which is more 
effective, giving reasons for your assessment. (Version A begins with a statistic; Version B 
begins with a general statement about COVID-19.) [Note: Write your own Version A and 
Version B as part of your answer.] 

3.​ Using the principles of coherence discussed in this unit, rewrite the following incoherent 
passage from a seminar paper to improve its logical flow and thematic unity: 'Many 
students use smartphones. E-learning is widely discussed. Nigeria has many universities. 
Some researchers say technology helps learning. The government has policies on ICT. 
Students need to study harder.' 

7.0 References/Further Reading 

American Psychological Association. (2020). Publication manual of the American Psychological 
Association (7th ed.). APA. 
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Creswell, J. W., & Creswell, J. D. (2018). Research design: Qualitative, quantitative, and mixed 
methods approach (5th ed.). SAGE. 

Day, R. A., & Gastel, B. (2017). How to write and publish a scientific paper (8th ed.). Greenwood 
Press. 

Hacker, D., & Sommers, N. (2019). A writer's reference (9th ed.). Bedford/St. Martin's. 

Swales, J. M., & Feak, C. B. (2012). Academic writing for graduate students (3rd ed.). University 
of Michigan Press. 

​
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  Unit 3: Academic Style and Scholarly Voice 

1.0 Introduction 

2.0 Learning Outcomes 

3.0 Learning Contents 

    3.1 Key Features of Academic Writing Style 

    3.2 Developing a Scholarly Voice 

    3.3 Common Academic Writing Errors and Their Correction 

4.0 Conclusion 

5.0 Summary 

Page 71 



FUTM-EDT 415: Introduction to Seminar  
6.0 Tutor-Marked Assignment (TMA) 

7.0 References/Further Reading 

 

1.0 Introduction 

Academic writing in Educational Technology is governed by specific stylistic conventions that 
distinguish scholarly discourse from everyday communication. Developing a scholarly voice the 
distinctive combination of precision, objectivity, evidence-based argumentation, and disciplinary 
fluency that characterises expert academic writing is one of the most important and challenging 
aspects of graduate-level education. This unit introduces you to the key features of academic style 
and provides practical guidance for developing your own scholarly voice in seminar paper writing. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Identify the key features of academic writing style in Educational Technology 
•​ Distinguish between formal and informal registers in academic writing 
•​ Apply principles of scholarly voice in the writing of seminar papers 
•​ Recognise and correct common academic writing errors 

3.0 Learning Contents 

3.1 Key Features of Academic Writing Style 

Academic writing style is characterised by a cluster of features that distinguish it from 
journalistic, conversational, or commercial writing. The key features include: 

Formality: Academic writing uses formal vocabulary and avoids colloquialisms, contractions 
(e.g., 'it's' should be written as 'it is'), and informal expressions. Phrases such as 'a lot of,' 'kind of,' 
and 'really important' are inappropriate in academic writing and should be replaced with more 
precise alternatives such as 'a substantial proportion of,' 'somewhat,' and 'critically important.' 

Precision and Specificity: Academic writing uses exact, specific language. Vague 
generalisations ‘many people believe,' 'it is widely known,' 'studies show’ should be replaced with 
precise attributions ‘Abubakar (2021) found,' 'three studies conducted in Nigerian secondary 
schools demonstrate.' 

Objectivity: Academic writing maintains an objective, impersonal tone. While the first person 
('I argue,' 'we suggest') is increasingly accepted in some academic traditions, Nigerian university 
writing conventions often prefer the passive voice or third-person constructions ('It is argued that,' 
'The researcher found'). 

Evidence-based Argumentation: Every claim in an academic paper must be supported by 
evidence empirical data, logical reasoning, or scholarly authority. Unsubstantiated assertions are a 
mark of poor academic writing. 
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Hedging: Academic writing uses hedging language to acknowledge uncertainty and avoid 

overgeneralisation. Phrases such as 'the findings suggest,' 'it appears that,' 'this may indicate,' and 
'the evidence is consistent with' signal appropriate scholarly caution. 

Disciplinary Terminology: Academic writing uses the technical vocabulary of the discipline 
correctly and consistently. In Educational Technology, terms such as 'instructional design,' 
'formative assessment,' 'scaffolding,' 'constructivism,' and 'learning management system' have 
specific meanings that should be used accurately. 

3.2 Developing a Scholarly Voice 

A scholarly voice is not an impersonal, robotic voice it is the distinctive voice of a 
knowledgeable, engaged, and intellectually honest scholar. Developing a scholarly voice involves 
finding the balance between the demands of academic convention and the expression of original, 
critical, and well-reasoned thought. 

Several practical strategies support the development of a scholarly voice. First, read widely in 
Educational Technology journals. Immersion in the writing of established scholars in your field is 
the most powerful way to absorb the conventions and rhythms of academic prose. Second, write 
regularly. Scholarly voice is developed through practice through the repeated act of translating 
complex ideas into clear, precise, and logically structured prose. Third, seek and incorporate 
feedback. Submit drafts of your seminar paper to your supervisor and peers for feedback on both 
content and style. Fourth, read your writing aloud. Passages that are grammatically awkward, 
logically unclear, or stylistically inconsistent will often reveal themselves when read aloud. Fifth, 
revise deliberately. The first draft of an academic paper is rarely and need not be the final draft. 
Revision is the primary site at which scholarly voice is refined. 

 

3.3 Common Academic Writing Errors and Their Correction 

Nigerian university students frequently encounter a set of recurring academic writing errors 
that undermine the scholarly quality of their seminar papers. Awareness of these errors and their 
corrections is an important step in developing academic writing competence. 

Plagiarism: Presenting another scholar's ideas, data, or phrasing as your own whether through 
deliberate copying or inadvertent inadequate paraphrasing is the most serious academic writing 
error. All ideas and evidence drawn from sources must be properly cited. (Plagiarism is addressed 
in greater detail in Module 12.) 

Run-on Sentences: A run-on sentence combines two or more independent clauses without 
appropriate punctuation or conjunctions. Run-ons create confusing, difficult-to-read prose. Each 
independent clause should be clearly demarcated with a full stop, semicolon, or coordinating 
conjunction. 

Vague Pronoun Reference: Pronouns such as 'this,' 'it,' 'they,' and 'these' should always have a 
clear, unambiguous antecedent. Vague pronoun reference is one of the most common sources of 
academic writing ambiguity. 
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Grammatical Agreement: Subject-verb and noun-pronoun agreement errors are common 

among writers for whom English is an additional language. Consistent review and proofreading for 
agreement errors is essential. 

Overlong Paragraphs: Academic writing requires disciplined paragraph structure. A paragraph 
that exceeds one page typically contains multiple distinct ideas that should be separated into 
distinct paragraphs, each with a clear focus. 

Absence of Topic Sentences: Every paragraph should open with a topic sentence that states the 
central idea of that paragraph. The absence of topic sentences makes it difficult for the reader to 
follow the argument of the paper. 

4.0 Conclusion 

This unit has introduced you to the key features of academic writing style and the principles of 
developing a scholarly voice. You have examined the conventions of academic formality, 
precision, objectivity, evidence-based argumentation, hedging, and disciplinary terminology; 
explored strategies for developing a scholarly voice; and identified common academic writing 
errors and their corrections. These stylistic skills are essential for producing seminar papers of the 
highest scholarly quality. 

5.0 Summary 

In this unit, you have learned that: (i) academic writing is characterised by formality, precision, 
objectivity, evidence-based argumentation, hedging, and disciplinary terminology; (ii) a scholarly 
voice balances academic convention with original, critical, and logically structured expression; (iii) 
developing a scholarly voice requires extensive reading, regular writing, deliberate revision, and 
openness to feedback; and (iv) common academic writing errors include plagiarism, run-on 
sentences, vague pronoun reference, grammatical agreement errors, overlong paragraphs, and 
absence of topic sentences. 

6.0 Tutor-Marked Assignment (TMA) 

1.​ Identify five key features of academic writing style and explain, with examples, how each 
feature can be applied in a seminar paper on the topic 'The role of WhatsApp in peer 
learning among Nigerian undergraduate students.' 

2.​ Rewrite the following passage to improve its academic style. Identify at least three specific 
errors you have corrected and explain each correction: 'Lots of people think technology is 
really good for schools. There's lots of evidence that shows students who use computers 
learn a lot. This helps them do better. The government should give every school computer 
because it will definitely solve the problem of poor performance.' 

3.​ Describe five strategies for developing a scholarly voice in academic writing and explain 
why each strategy is effective. Relate your answer to the specific demands of seminar paper 
writing in Educational Technology. 
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7.0 References/Further Reading 
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1.0 Introduction 

Academic writing is built on the shoulders of previous scholars. Every claim, argument, or 
piece of evidence in a seminar paper draws, directly or indirectly, on the work of others who have 
contributed to the field before you. Acknowledging this intellectual debt is not merely a procedural 
formality it is a foundational ethical obligation that sustains the integrity of the scholarly 
enterprise. Citation practice is the formal mechanism through which scholars document their 
sources, give credit where it is due, enable readers to verify claims, and contribute to the ongoing 
scholarly conversation. This unit examines the importance of citation in academic work and its 
specific relevance to Educational Technology seminar papers. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 
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•​ Explain the concept of academic citation and its functions in scholarly writing 
•​ Identify the ethical, scholarly, and practical reasons for citing sources in a seminar paper 
•​ Distinguish between in-text citations and reference lists 
•​ Recognise the consequences of inadequate or absent citation in academic work 

3.0 Learning Contents 

3.1 Concept and Functions of Academic Citation 

Academic citation is the formal practice of acknowledging the sources of ideas, data, 
quotations, and arguments used in a scholarly work. A citation serves as a transparent signpost that 
directs the reader from a specific claim in the text to the source from which it was derived, 
allowing for independent verification and further reading. 

Citation performs several critical functions in academic writing. First, it demonstrates scholarly 
integrity by acknowledging that the writer has engaged genuinely with the existing literature rather 
than claiming originality for ideas that are not their own. Second, it provides evidence for claims 
by citing a reputable source in support of an argument, the writer strengthens the credibility of 
their position. Third, it establishes the scholarly context for the investigation by showing how the 
current work relates to, builds upon, or diverges from prior research. Fourth, it enables academic 
communication citations create a web of connections among scholarly works that allows readers to 
trace the development of ideas across time and across research communities. Fifth, citation 
protects the writer from the accusation of plagiarism, which is one of the most serious breaches of 
academic integrity. 

In the context of Educational Technology seminar papers at FUTMINNA, citation is 
particularly important because the field draws heavily on research from diverse disciplines 
education, psychology, information technology, communication, and instructional design and 
students must document the provenance of ideas drawn from each of these fields clearly and 
consistently. 

3.2 In-Text Citations versus Reference Lists 

A complete citation system consists of two complementary components: in-text citations and a 
reference list (also called a bibliography or works cited, depending on the citation style used). 

An in-text citation is a brief reference inserted at the exact point in the text where an idea, data 
point, or quotation is drawn from a specific source. In-text citations typically include the author's 
surname and the year of publication, and may include a page number for direct quotations. Their 
purpose is to alert the reader immediately to the source being referenced without interrupting the 
flow of the prose. 

A reference list is a comprehensive, formatted list of all sources cited in the paper, placed at the 
end of the document. Each entry in the reference list provides the full bibliographic information for 
a source including author(s), year of publication, title, publisher or journal, volume, issue, and 
page numbers, and the DOI or URL where applicable. 
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The relationship between in-text citations and the reference list must be precise: every source 

cited in the text must appear in the reference list, and every source in the reference list must have 
been cited in the text. Discrepancies between these two components are a common and serious 
error in student seminar papers. 

An annotation should also be distinguished from a standard reference list entry. An annotated 
bibliography includes a brief critical summary of each source in addition to its bibliographic 
details. Annotated bibliographies are sometimes required in advanced seminars to demonstrate the 
student's critical engagement with each source. 

3.3 Consequences of Inadequate Citation 

The failure to cite sources adequately has serious academic, ethical, and professional 
consequences. At the academic level, inadequate citation undermines the scholarly credibility of 
the seminar paper by making it impossible for the audience to verify claims or trace the intellectual 
lineage of the argument. It prevents readers from exploring the literature further and deprives the 
original authors of deserved recognition. 

At the ethical level, inadequate citation whether deliberate or inadvertent constitutes a form of 
plagiarism, one of the most serious violations of academic integrity. At FUTMINNA and in 
Nigerian universities generally, plagiarism can result in the rejection of a seminar paper, academic 
probation, suspension, or expulsion, depending on the severity of the offence. 

At the professional level, scholars who are known to cite inaccurately or inadequately damage 
their reputations in the academic community. In an era of increasing scrutiny of research integrity, 
citation accuracy is regarded as a basic professional standard for all academics and researchers. 

It is important to note that inadequate citation is not limited to the failure to cite at all. It also 
includes citing sources inaccurately providing incorrect author names, years, or titles and citing 
secondary sources instead of the primary sources they reference. Students are strongly encouraged 
to always verify their citations against the original sources. 

4.0 Conclusion 

This unit has examined the concept, functions, and importance of academic citation in seminar 
paper writing. You have explored the dual structure of the citation system in-text citations and the 
reference list and understood the serious academic, ethical, and professional consequences of 
inadequate citation practice. Mastery of citation is not a peripheral technical skill it is central to 
scholarly integrity and academic credibility. 

5.0 Summary 

In this unit, you have learned that: (i) academic citation is the formal acknowledgement of 
sources used in scholarly writing; (ii) citation functions to demonstrate integrity, provide evidence, 
establish scholarly context, enable academic communication, and prevent plagiarism; (iii) a 
complete citation system comprises in-text citations and a reference list that must correspond 
precisely; and (iv) inadequate citation has academic, ethical, and professional consequences. 
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6.0 Tutor-Marked Assignment (TMA) 

1.​ Explain five functions of academic citation in seminar paper writing. In your answer, relate 
each function specifically to the demands of Educational Technology scholarship. 

2.​ Examine the following passage and identify all citation errors: 'Research has shown that 
e-learning is effective (2019). Many scholars agree that technology improves performance. 
According to Smith, mobile learning is particularly useful for rural students.' Rewrite the 
passage with appropriate citations using the information provided. 

3.​ Why is the distinction between in-text citations and reference list entries important? 
Describe two types of errors that commonly arise when students fail to understand this 
distinction, and explain how to correct each. 

7.0 References/Further Reading 

American Psychological Association. (2020). Publication manual of the American Psychological 
Association (7th ed.). APA. 

Nwosu, C. O. (2018). Academic communication and seminar presentation skills. University Press. 

Pecorari, D. (2013). Academic writing and plagiarism: A linguistic analysis. Bloomsbury. 

Purdue Online Writing Lab. (2024). OWL at Purdue: APA formatting and style guide. Purdue 
University. Retrieved from https://owl.purdue.edu/owl/research_and_citation/apa_style (CC 
BY-NC-SA 3.0) 

Walker, J., & Taylor, T. (2020). The Columbia guide to online style (2nd ed.). Columbia University 
Press. 

 
 
 
 
 
 
 
 
 
 
 
​
 

  Unit 2: APA Referencing Style 

1.0 Introduction 

2.0 Learning Outcomes 

Page 79 



FUTM-EDT 415: Introduction to Seminar  
3.0 Learning Contents 

    3.1 APA 7th Edition: In-Text Citations 

    3.2 APA 7th Edition: Reference List Entries 

    3.3 Common APA Formatting Errors and Their Corrections 

4.0 Conclusion 

5.0 Summary 

6.0 Tutor-Marked Assignment (TMA) 

7.0 References/Further Reading 

 

1.0 Introduction 

The American Psychological Association (APA) citation style is the most widely used 
referencing system in Educational Technology and the social sciences broadly. It is the officially 
recommended citation style for academic work in the Department of Science and Technology 
Education at FUTMINNA and for most Nigerian university programmes in education-related 
fields. Mastering APA style is therefore not optional it is a fundamental academic competency for 
students of Educational Technology. This unit provides a comprehensive, practical guide to APA 
7th edition referencing, covering the formatting of in-text citations and reference list entries for the 
most common source types. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Format in-text citations correctly according to APA 7th edition guidelines 
•​ Construct reference list entries for journal articles, books, chapters, websites, and theses in 

APA 7th edition format 
•​ Distinguish between direct quotation, paraphrase, and summary citation practices 
•​ Apply APA 7th edition formatting rules to a complete reference list 

3.0 Learning Contents 

3.1 APA 7th Edition: In-Text Citations 

APA 7th edition uses an author-date in-text citation system. The basic format for an in-text 
citation is: (Author Surname, Year). The in-text citation is placed immediately after the idea, 
paraphrase, or quotation it documents, before the closing punctuation of the sentence. 

When the author's name is incorporated naturally into the sentence (a narrative citation), the 
year of publication is placed in parentheses immediately after the name: 'Gambari (2018) 
demonstrated that...' When the citation is parenthetical (not integrated into the sentence), both 
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name and year appear in parentheses at the end of the cited information: '...has been widely 
reported (Gambari, 2018).' 

For direct quotations, the page number (or paragraph number for sources without pagination) 
must be included: (Gambari, 2018, p. 45) or (Gambari, 2018, para. 3). For works with two authors, 
cite both names connected by an ampersand in parenthetical citations (Smith & Jones, 2020) or by 
'and' in narrative citations ‘Smith and Jones (2020) argued...' For works with three or more authors, 
use only the first author's name followed by 'et al.' in all citations: (Adeyemi et al., 2019). 

For sources with no named author, use a shortened version of the title in place of the author's 
name. For sources with no date, use 'n.d.' For secondary sources when you are citing a work you 
have not read directly, as quoted in another source use the format: (original author, as cited in 
secondary author, year). Use secondary citations sparingly, and always seek the original source 
wherever possible. 

3.2 APA 7th Edition: Reference List Entries 

The APA reference list begins on a new page, centred and bolded with the heading 
'References.' All entries are listed alphabetically by the first author's surname. Each entry uses a 
hanging indent format the first line of each entry is flush with the left margin, while subsequent 
lines are indented by 0.5 inches (approximately 1.27 cm). 

The following are the APA 7th edition formats for the most common source types in 
Educational Technology: 

Journal Article: Author, A. A., & Author, B. B. (Year). Title of article in sentence case. Journal 
Title in Title Case, Volume (Issue), page–page. https://doi.org/xxxxx Example: Gambari, A. I., & 
Yusuf, M. O. (2016). Effectiveness of video-based cooperative learning strategy on performance, 
retention, and attitude of secondary school students in physics. Malaysian Online Journal of 
Educational Technology, 4(4), 76–94. 

Book: Author, A. A. (Year). Title of book in sentence case (Edition if not first). Publisher. 
Example: Spector, J. M. (2014). Foundations of educational technology: Integrative approaches 
and interdisciplinary perspectives (2nd ed.). Routledge. 

Chapter in Edited Book: Author, A. A. (Year). Title of chapter in sentence case. In E. E. Editor 
(Ed.), Title of book in sentence case (pp. xx–xx). Publisher. Example: Reeves, T. C. (2006). Design 
research from a technology perspective. In J. V. D. Akker, K. Gravemeijer, S. McKenney, & N. 
Nieveen (Eds.), Educational design research (pp. 52–66). Routledge. 

Webpage: Author, A. A. (Year, Month Day). Title of webpage in sentence case. Website Name. 
URL Example: National Universities Commission. (2022, March 15). Approved programmes in 
Nigerian universities. NUC. https://www.nuc.edu.ng 

Thesis or Dissertation: Author, A. A. (Year). Title of thesis in sentence case [Doctoral 
dissertation/Master's thesis, Name of Institution]. Repository Name. URL 

3.3 Common APA Formatting Errors and Their Corrections 
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Several recurring APA formatting errors are commonly found in Nigerian university seminar 

papers. Awareness of these errors significantly improves citation accuracy. 

Capitalisation errors: In APA 7th edition, journal article titles and book titles use sentence case 
only the first word, proper nouns, and the first word after a colon are capitalised. Journal names 
use title case (first letter of each major word capitalised). Capitalising every word in an article title 
is incorrect. 

Missing DOIs or URLs: APA 7th edition requires that DOIs be included for all journal articles 
that have them. For online sources, the URL should be included in the reference entry. 

Incorrect author formatting: Author names should be listed as Surname, Initials.  not as full 
first names. For example: Adeyemi, T. O.  not Tunde O. Adeyemi. 

Confusing 'Ed.' and 'Eds.': For a book with a single editor, use 'Ed.' in parentheses. For multiple 
editors, use 'Eds.' 

Date format for webpages: When citing webpages, include the specific date of publication 
(Year, Month Day) if available. If no publication date is given, use '(n.d.).' The access date 
('Retrieved on...') is no longer required in APA 7th edition unless the content is likely to change 
over time. 

Inconsistent hanging indent: Every reference entry must use a hanging indent. Many students 
apply the indent only to some entries. Use the paragraph formatting tool in your word processor to 
apply hanging indents consistently to all entries. 

4.0 Conclusion 

This unit has provided a comprehensive practical guide to APA 7th edition referencing the 
citation system used in Educational Technology at FUTMINNA. You have learned to format 
in-text citations for various source types and authorship configurations, construct reference list 
entries for journal articles, books, chapters, websites, and theses, and identify and correct common 
APA formatting errors. Consistent and accurate APA citation is a non-negotiable standard of 
professional academic writing in Educational Technology. 

5.0 Summary 

In this unit, you have learned that: (i) APA 7th edition uses an author-date in-text citation 
system with narrative and parenthetical forms; (ii) direct quotations require page or paragraph 
numbers; (iii) the reference list is alphabetically ordered and uses hanging indent format; (iv) 
common source types (journal articles, books, chapters, webpages, theses) each have specific APA 
formatting conventions; and (v) common APA errors include capitalisation mistakes, missing 
DOIs, incorrect author formatting, and inconsistent hanging indents. 

6.0 Tutor-Marked Assignment (TMA) 

1.​ Format the following information as a correct APA 7th edition reference list entry: A 
journal article by Amosa Gambari and Muhammed Yusuf, published in 2020 in volume 8, 
issue 2 of the Journal of Educational Technology, pages 14 to 29, with the title 'The 
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efficacy of cooperative learning in improving students' achievement in physics in Nigerian 
secondary schools.' Include a fictional DOI. 

2.​ Re-examine the following reference list entry and identify all formatting errors: 'Creswell, 
John W. and Creswell, J. David. 2018. Research Design: Qualitative, Quantitative, and 
Mixed Methods Approaches. Fifth Edition. SAGE Publications, Inc.' Rewrite the entry 
correctly in APA 7th edition format. 

3.​ Write a 300-word passage on any Educational Technology topic of your choice and include 
a minimum of five correctly formatted APA 7th edition in-text citations. Attach a correctly 
formatted APA reference list for all cited sources. 

7.0 References/Further Reading 

American Psychological Association. (2020). Publication manual of the American Psychological 
Association (7th ed.). APA. 

McAdoo, T. (2020). APA style: The 7th edition blog. APA Publishing. Retrieved from 
https://apastyle.apa.org/blog 

Purdue Online Writing Lab. (2024). APA formatting and style guide (7th ed.). Purdue University. 
Retrieved from https://owl.purdue.edu/owl/research_and_citation/apa_style (CC BY-NC-SA 3.0) 

Salkind, N. J. (Ed.). (2010). Encyclopedia of research design. SAGE. 

University of New South Wales. (2022). UNSW referencing guide: APA 7th edition. UNSW 
Library. (Referenced for academic guidance) 
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6.0 Tutor-Marked Assignment (TMA) 

7.0 References/Further Reading 

 

1.0 Introduction 

While APA is the primary citation style used in Educational Technology at FUTMINNA, 
students and researchers must be aware that different disciplines and publication outlets use 
different referencing conventions. A student who moves across disciplinary boundaries engaging 
with literature in the humanities, law, medical sciences, or engineering will encounter citation 
styles such as MLA, Chicago, Harvard, and Vancouver. Furthermore, the management of 
references across a large body of literature is greatly facilitated by dedicated software tools. This 
unit introduces students to the major citation styles and provides guidance on selecting and using 
reference management tools effectively. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Identify and describe the major academic citation styles used in different disciplines 
•​ Compare APA, MLA, Chicago, and Harvard citation styles in terms of their structure and 

application 
•​ Select appropriate citation styles for different disciplinary contexts 
•​ Use reference management software to organise, format, and export citations 

3.0 Learning Contents 

3.1 Overview of Major Citation Styles 

Different academic disciplines have developed citation conventions that reflect their particular 
scholarly values the degree of importance attached to authorship, currency, page accuracy, and 
source type. The four most widely used academic citation styles are APA, MLA, Chicago, and 
Harvard. 

APA (American Psychological Association): Used primarily in the social sciences, education, 
psychology, nursing, and business. It prioritises the year of publication in in-text citations 
(author-date format), reflecting the importance of currency in empirical research fields. APA 7th 
edition is the current version. 

MLA (Modern Language Association): Used primarily in the humanities literary studies, 
linguistics, cultural studies, and the arts. MLA in-text citations use the author's surname and page 
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number (author-page format), reflecting the importance of textual location in humanities 
scholarship. MLA 9th edition is current. 

Chicago/Turabian Style: Used primarily in history, art history, and some social sciences. 
Chicago style exists in two forms: Notes-Bibliography (used in humanities) and Author-Date (used 
in social sciences). The Notes-Bibliography system uses footnotes or endnotes for in-text citations, 
while the Author-Date system resembles APA. 

Harvard Style: Not owned by any single institution, Harvard style is a family of author-date 
citation styles similar to APA. It is widely used in the United Kingdom, Australia, and many 
African universities. Exact formatting conventions vary by institution. 

Vancouver Style: Used primarily in biomedical sciences and medicine. Vancouver style uses 
numbered in-text citations (1), (2), (3) corresponding to a numbered reference list ordered by order 
of first appearance in the text. 

3.2 Comparing APA, MLA, Chicago, and Harvard 

The following comparison highlights the key differences among the four most commonly 
encountered citation styles in Nigerian university education: 

In-text citation format: APA uses (Author, Year); MLA uses (Author Page); Chicago 
Notes-Bibliography uses superscript numerals linked to footnotes; Harvard uses (Author Year) 
note: no comma between author and year in many Harvard variants. 

Reference list title: APA titles its list 'References'; MLA uses 'Works Cited'; Chicago 
Notes-Bibliography uses 'Bibliography'; Harvard uses 'Reference List' or 'References.' 

Date placement: APA and Harvard place the year of publication immediately after the author's 
name; MLA places the year near the end of the entry; Chicago Notes-Bibliography places the year 
of publication near the end for books and after the volume/issue for journals. 

Book title formatting: APA italicises book titles and uses sentence case; MLA italicises book 
titles and uses title case; Chicago italicises book titles and uses title case. 

For Educational Technology students at FUTMINNA, APA 7th edition is the required citation 
style. Familiarity with MLA and Chicago is useful for interdisciplinary research and when 
reviewing literature from the humanities. 

3.3 Using Reference Management Software 

Reference management software (also called citation managers) automates the storage, 
organisation, and formatting of bibliographic references. These tools are essential for serious 
academic researchers and are increasingly expected of postgraduate students. 

Zotero: A free, open-source reference manager that integrates with web browsers to import 
references directly from databases and library catalogues. Zotero can generate formatted citations 
and reference lists in over 9,000 citation styles. It is available at zotero.org and is particularly 
recommended for FUTMINNA students due to its zero cost and ease of use. 
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Mendeley: A freemium reference manager and academic social network developed by Elsevier. 

Mendeley allows users to store PDFs, annotate documents, and collaborate with other researchers. 
It integrates with Microsoft Word for real-time citation insertion. 

EndNoteWeb: A web-based version of the industry-standard EndNote software. EndNoteWeb 
is available through some institutional library subscriptions and provides a comprehensive set of 
citation management features. 

Microsoft Word's Built-in Citation Tool: While less powerful than dedicated citation managers, 
Microsoft Word's References tab includes a basic citation tool that can format citations and 
generate reference lists in a limited range of styles, including APA. 

Best practices for reference management include: (a) importing references directly from 
databases rather than typing them manually, to reduce transcription errors; (b) attaching full-text 
PDFs to reference records for easy retrieval; (c) organising references into thematic folders that 
correspond to the sections of the seminar paper; and (d) always verifying auto-generated references 
against the original source before submission, as citation managers occasionally produce 
formatting errors. 

4.0 Conclusion 

This unit has broadened your understanding of academic citation beyond APA to encompass 
the major citation styles used across disciplines, and has introduced practical reference 
management tools that streamline the citation process. You have compared APA, MLA, Chicago, 
and Harvard citation styles, and explored the capabilities of Zotero, Mendeley, EndNote, and 
Word's built-in citation tool. These competencies will serve you throughout your academic career, 
regardless of the disciplinary or publication context in which you work. 

5.0 Summary 

In this unit, you have learned that: (i) major citation styles include APA (social 
sciences/education), MLA (humanities), Chicago (history/arts), Harvard (various disciplines), and 
Vancouver (biomedical sciences); (ii) these styles differ in in-text citation format, reference list 
title, date placement, and title formatting; (iii) APA 7th edition is the required style at FUTMINNA 
for Educational Technology; and (iv) reference management tools including Zotero, Mendeley, 
EndNote, and Word's built-in tool significantly improve citation efficiency and accuracy. 

6.0 Tutor-Marked Assignment (TMA) 

1.​ Compare APA 7th edition and MLA 9th edition citation styles in terms of in-text citation 
format, reference list title, and book entry format. Provide an example entry in each style 
for the same source. 

2.​ A colleague argues that reference management software makes students lazy and 
undermines their understanding of citation conventions. Write a 400-word response to this 
argument, drawing on the benefits and limitations of reference management tools discussed 
in this unit. 
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3.​ Using Zotero or any other reference management tool available to you, import five sources 

relevant to a seminar topic of your choice, organise them by theme, and generate a 
formatted APA 7th edition reference list. Submit both the reference list and a brief 
reflection (200 words) on your experience using the tool. 

7.0 References/Further Reading 

American Psychological Association. (2020). Publication manual of the American Psychological 
Association (7th ed.). APA. 

Chicago Manual of Style Online. (2017). The Chicago manual of style (17th ed.). University of 
Chicago Press. 

Garfield, E. (1955). Citation indexes for science. Science, 122(3159), 108–111. (Historical 
reference, public domain) 

Modern Language Association. (2021). MLA handbook (9th ed.). MLA. 

Zotero. (2024). Zotero documentation. Retrieved from https://www.zotero.org/support (CC BY-SA 
3.0) 
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MODULE 8    PREPARING SEMINAR PAPERS 
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  Unit 1: Components of a Seminar Paper 

1.0 Introduction 
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3.0 Learning Contents 

    3.1 Pre-body Components: Title Page and Abstract 

    3.2 Body Components: Introduction to Discussion 

    3.3 End-Matter: Conclusion, Recommendations, and References 

4.0 Conclusion 

5.0 Summary 

6.0 Tutor-Marked Assignment (TMA) 

7.0 References/Further Reading 

 

1.0 Introduction 

A seminar paper is a formal scholarly document that communicates an original investigation to 
an academic audience. It differs from an essay, a term paper, or a report in its explicit commitment 
to scholarly inquiry, literature-grounded argumentation, and methodologically sound investigation. 
Understanding the full range of components that constitute a well-structured seminar paper is the 
starting point for effective preparation. This unit provides a detailed treatment of each component, 
explaining its purpose, expected content, and typical length. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Identify and describe all standard components of a seminar paper 
•​ Explain the purpose and expected content of each component 
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•​ Estimate appropriate lengths for each section relative to the total paper 
•​ Develop a structural outline for a seminar paper in Educational Technology 

3.0 Learning Contents 

3.1 Pre-body Components: Title Page and Abstract 

The title page is the first page of the seminar paper. It contains the full title of the paper, the 
name and matriculation number of the author, the course code and title (FUTM-EDT 415), the 
name of the department and institution, the name of the supervisor, and the date of presentation or 
submission. The title should be informative, precise, and concise typically not exceeding 20 words. 
A title such as 'The Effect of Flipped Classroom Instruction on Academic Achievement of 
Undergraduate Students in a Nigerian Distance Learning Institution' is informative and precise; a 
title such as 'Technology and Learning' is not. 

The abstract is a concise, self-contained summary of the entire paper, typically 150 to 250 
words in length. It should answer four questions: (a) What problem was investigated? (b) How was 
it investigated (methodology)? (c) What was found (main results)? (d) What are the implications 
(conclusions and recommendations)? The abstract should be written last, after all other sections of 
the paper are complete, because it summarises the entire work. It should be written in the past 
tense for the problem and methods sections, and in the present or past tense for conclusions. 

3.2 Body Components: Introduction to Discussion 

The body of the seminar paper contains six principal sections. 

Introduction: The introduction contextualises the seminar topic within the broader field of 
Educational Technology, establishes the research problem, states the research questions and 
objectives, explains the significance and scope of the investigation, and provides a brief outline of 
the paper's structure. It is typically 10–15% of the total paper length. 

Literature Review: This section synthesises existing scholarship on the topic, identifies 
theoretical frameworks relevant to the investigation, and explicitly locates the current investigation 
within the gap in the existing literature. It is typically 25–30% of the total paper length and should 
draw predominantly on peer-reviewed primary sources. 

Methodology: This section describes the research design (e.g., quasi-experimental, survey, case 
study, content analysis), the population and sampling strategy, the data collection instruments (e.g., 
questionnaire, interview guide, observation schedule, achievement test), the data collection 
procedure, and the analytical method (e.g., descriptive statistics, t-test, ANOVA, thematic analysis, 
content analysis). It is typically 15–20% of the paper. 

Results/Findings: This section presents the data collected, organised by research question or 
objective. Results should be presented clearly using tables, figures, and narrative description as 
appropriate. The results section reports only what was found it does not interpret or discuss the 
findings. 

Discussion: This section interprets the results in the light of the research questions, theoretical 
framework, and existing literature. It should address the question: 'What do these findings mean?' 
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The discussion section connects the current findings to prior research, explains agreements and 
disagreements with the literature, and draws out the implications for Educational Technology 
theory and practice. 

3.3 End-Matter: Conclusion, Recommendations, and References 

The end-matter of a seminar paper contains the conclusion, recommendations, and references. 

Conclusion: The conclusion synthesises the major insights of the paper, summarises the 
answers to the research questions, acknowledges the limitations of the investigation, and identifies 
directions for future research. It should not introduce new information or arguments not previously 
discussed in the paper. The conclusion is typically 5–10% of the paper. 

Recommendations: Recommendations are specific, actionable suggestions derived from the 
findings of the investigation. They may be directed at practitioners (e.g., teachers, instructional 
designers), policymakers (e.g., the Federal Ministry of Education, NUC), or future researchers. 
Recommendations should be clearly grounded in the findings and sufficiently specific to be 
implemented. 

References: The reference list contains the full bibliographic details of all sources cited in the 
paper, formatted in APA 7th edition. The references section should be placed on a new page with 
the centred, bold heading 'References.' 

Appendices: Where relevant, appendices may be attached to provide supplementary materials 
such as research instruments (questionnaires, interview guides), raw data tables, or ethical approval 
letters  that are too lengthy or technical to include in the main body of the paper. 

4.0 Conclusion 

This unit has provided a comprehensive overview of all the standard components of a seminar 
paper. You have examined the purpose, expected content, and approximate length of each section 
from the title page and abstract through the introduction, literature review, methodology, results, 
discussion, conclusion, recommendations, and references. This structural knowledge is the 
foundation for the drafting and revision work addressed in the next unit. 

5.0 Summary 

In this unit, you have learned that: (i) a seminar paper comprises standard sections including 
title page, abstract, introduction, literature review, methodology, results/findings, discussion, 
conclusion and recommendations, and references; (ii) each section has a distinct purpose and 
approximate length proportion; (iii) the abstract is written last but placed first and covers problem, 
method, findings, and conclusions; and (iv) appendices may supplement the paper with research 
instruments or raw data. 

6.0 Tutor-Marked Assignment (TMA) 

1.​ Describe the purpose and expected content of the methodology section of a seminar paper. 
Why must this section be sufficiently detailed to allow for replication? 

Page 90 



FUTM-EDT 415: Introduction to Seminar  
2.​ Explain the distinction between the results section and the discussion section of a seminar 

paper. Why is it important to keep these two sections separate? Illustrate your answer with 
examples from Educational Technology. 

3.​ Write a 200-word abstract for the following hypothetical seminar paper: 'This study 
examined the effectiveness of Kahoot! as a gamification tool for improving the academic 
performance of 100-level students in Introduction to Educational Technology at 
FUTMINNA. A quasi-experimental pre-test/post-test control group design was used. 60 
students were randomly assigned to experimental and control groups. The experimental 
group received instruction via Kahoot!-integrated lessons, while the control group received 
conventional instruction. Data were collected using an achievement test and analysed using 
independent samples t-test. The results showed a statistically significant difference in 
post-test scores favouring the experimental group (t(58) = 4.23, p < .05). The study 
concludes that Kahoot! gamification significantly improves students' academic 
performance and recommends its integration into undergraduate Educational Technology 
instruction.' 

7.0 References/Further Reading 

American Psychological Association. (2020). Publication manual of the American Psychological 
Association (7th ed.). APA. 

Creswell, J. W., & Creswell, J. D. (2018). Research design: Qualitative, quantitative, and mixed 
methods approaches (5th ed.). SAGE. 

Day, R. A., & Gastel, B. (2017). How to write and publish a scientific paper (8th ed.). Greenwood 
Press. 

Obi, N. C. (2017). Research methods in educational technology. Spectrum Books. 

Swales, J. M., & Feak, C. B. (2012). Academic writing for graduate students (3rd ed.). University 
of Michigan Press. 
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1.0 Introduction 

The production of a high-quality seminar paper is not a single act of inspired writing  it is an 
iterative process of drafting, reflection, and revision. Many students make the mistake of treating 
the first draft as the final product, submitting work that has not been subjected to the critical 
revision that separates adequate writing from excellent scholarship. This unit addresses the process 
of drafting and revising seminar papers, providing structured strategies for moving from a rough 
first draft to a polished, scholarly document. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Describe the iterative process of academic writing from outline to final draft 
•​ Develop a structured outline for a seminar paper as a guide to the first draft 
•​ Apply revision strategies at the levels of structure, argument, evidence, and language 
•​ Use peer feedback and self-assessment tools to improve seminar paper drafts 

3.0 Learning Contents 

3.1 The Drafting Process 

The drafting process begins before a single word is written with the development of a detailed 
outline. An outline is a hierarchical plan of the paper's structure, listing the main sections and 
sub-sections and the key points to be made in each. A well-developed outline prevents the 
common problem of 'blank page paralysis' and ensures that the paper's argument is logically 
sequenced before the writing begins. 

The first draft should be written with the primary goal of getting ideas on paper, not of 
producing perfect prose. This means writing continuously without stopping to perfect every 
sentence, accepting temporary imprecision in the knowledge that revision will follow, and 
prioritising argument development over stylistic polish. 
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In the first draft, it is helpful to write section by section rather than linearly from start to finish. 

Many experienced academic writers begin with the section they find easiest often the methodology 
or results and write the introduction last, because the introduction can only be written effectively 
once the full argument of the paper is in place. 

Subsequent drafts involve progressive refinement of the argument, evidence, and prose. A 
useful rule of thumb for academic writing is that a seminar paper should pass through at least three 
rounds of substantive revision before it is ready for submission or presentation. 

3.2 Revision Strategies 

Revision is not proofreading. Proofreading the correction of spelling, grammatical, and 
typographical errors is important but it is the final stage of the writing process, not the only form of 
revision. Substantive revision operates at three distinct levels: structural revision, argument 
revision, and language revision. 

Structural revision addresses the organisation of the paper. At this level, the writer asks: Is the 
paper logically organised? Does each section fulfil its intended purpose? Are the sections in the 
right order? Are there significant gaps or redundancies? Are the sections proportionate in length? 
Structural revision may involve major rearrangement of sections, the addition of missing content, 
or the elimination of redundant material. 

Argument revision addresses the strength and coherence of the scholarly argument. At this 
level, the writer asks: Is the central argument clearly stated? Is it consistently maintained 
throughout the paper? Is each claim supported by adequate evidence? Are the transitions between 
ideas clear and logical? Are the conclusions supported by the findings? 

Language revision addresses the precision, clarity, and scholarly register of the prose. At this 
level, the writer asks: Is every sentence clear and grammatically correct? Are there vague or 
ambiguous expressions that need to be clarified? Are there colloquialisms or informal expressions 
that should be replaced with academic alternatives? Is the tone consistently objective and 
scholarly? 

3.3 Using Feedback to Improve Drafts 

External feedback from supervisors, peers, and writing support services is an invaluable 
resource in the revision process. Students are encouraged to share draft seminar papers with at 
least one other person before the final revision, specifically requesting feedback on the clarity of 
the argument, the adequacy of the evidence, the quality of the literature review, and the consistency 
of APA citation. 

When receiving feedback, the following principles should guide your response. First, separate 
your identity from your work critical feedback on a draft is not a judgement of your worth as a 
person or a scholar; it is information about how to improve the paper. Second, consider all 
feedback seriously before deciding what to incorporate and what to reject, but do not feel obligated 
to implement every suggestion uncritically. Third, seek clarification for feedback you do not 
understand rather than ignoring it. Fourth, respond to feedback systematically go through each 
comment methodically and address it explicitly in your revision. 
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A self-assessment checklist can also be a powerful tool for independent revision. Before 

submitting a final draft, the following questions should be answered affirmatively: Does the paper 
have a clearly stated research problem? Are the research questions and objectives articulated? Is 
the literature review analytically rigorous and adequately cited? Is the methodology section 
sufficiently detailed? Do the results directly address the research questions? Does the discussion 
connect findings to the literature? Are the conclusions supported by the findings? Is the reference 
list complete and correctly formatted in APA 7th edition? 

4.0 Conclusion 

This unit has addressed the iterative process of drafting and revising a seminar paper. You have 
explored the role of the outline in guiding the first draft, learned to apply revision strategies at the 
structural, argument, and language levels, and understood how to use external feedback and 
self-assessment tools to improve the quality of your writing. The ability to revise critically and 
purposefully is one of the most powerful tools in a scholar's writing toolkit. 

5.0 Summary 

In this unit, you have learned that: (i) academic writing is an iterative process of outlining, 
drafting, and multi-level revision; (ii) the first draft prioritises getting ideas on paper over stylistic 
perfection; (iii) substantive revision operates at structural, argument, and language levels; (iv) 
external feedback should be received constructively and used systematically; and (v) a 
self-assessment checklist is a powerful tool for independent revision. 

6.0 Tutor-Marked Assignment (TMA) 

1.​ Explain the distinction between proofreading and substantive revision. Why is it important 
to complete substantive revision before proofreading? 

2.​ Using the three levels of revision discussed in this unit (structural, argument, language), 
develop a detailed revision checklist of at least twelve questions that a student could use to 
guide the revision of a seminar paper in Educational Technology. 

3.​ You have received the following feedback from your supervisor on your seminar paper 
draft: 'The literature review reads like a list of summaries. There is no synthesis, and the 
gap you are addressing is not clearly identified.' Write a 400-word plan for how you would 
revise the literature review in response to this feedback. 

7.0 References/Further Reading 

Bean, J. C. (2011). Engaging ideas: The professor's guide to integrating writing, critical thinking, 
and active learning in the classroom (2nd ed.). Jossey-Bass. 

Booth, W. C., Colomb, G. G., & Williams, J. M. (2016). The craft of research (4th ed.). University 
of Chicago Press. 

Elbow, P. (1998). Writing with power: Techniques for mastering the writing process (2nd ed.). 
Oxford University Press. 
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Murray, R. (2011). How to write a thesis (3rd ed.). Open University Press. 

Swales, J. M., & Feak, C. B. (2012). Academic writing for graduate students (3rd ed.). University 
of Michigan Press. 
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1.0 Introduction 

The final stage of seminar paper preparation involves the careful formatting and proofreading 
of the document to ensure that it meets the typographical, layout, and stylistic standards required 
by the Department of Science and Technology Education at FUTMINNA. A well-formatted 
seminar paper signals professionalism and scholarly seriousness to the audience; a poorly 
formatted paper however strong its intellectual content creates a negative first impression and may 
distract from the quality of the scholarship. This unit provides a comprehensive guide to finalising 
and formatting a seminar paper, covering document layout, typographical standards, and final 
proofreading. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Apply FUTMINNA formatting standards to a seminar paper 
•​ Implement correct typographical settings for font, size, spacing, and margins 
•​ Proofread a seminar paper systematically for grammatical, stylistic, and citation errors 
•​ Prepare a submission-ready seminar paper 

3.0 Learning Contents 

3.1 FUTMINNA Seminar Paper Formatting Standards 

The following formatting standards are generally applicable to seminar papers in Educational 
Technology at FUTMINNA, consistent with APA 7th edition and Nigerian university conventions. 
Students should confirm specific requirements with their course coordinator before final 
submission. 

Page Setup: A4 paper size (210 mm × 297 mm). Margins: 1 inch (2.54 cm) on all sides. Page 
numbers: Arabic numerals, centred at the bottom of the page, beginning from the introduction (the 
title page and abstract are counted but not numbered). 

Font and Size: Body text in Times New Roman 12pt or Arial 12pt (check department 
preference). Headings may be in larger sizes as specified by the APA heading levels. Line spacing: 
double-spaced throughout the body of the paper, including the reference list. Paragraph 
indentation: 0.5 inches for all body text paragraphs. 
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Heading Levels: APA 7th edition specifies five levels of heading. For most seminar papers, 

three levels are sufficient. Level 1 (centred, bold, title case) is used for major section headings such 
as 'Literature Review,' 'Methodology,' and 'References.' Level 2 (flush left, bold, title case) is used 
for major sub-sections. Level 3 (flush left, bold italic, title case) is used for sub-sub-sections. 

Tables and Figures: Tables and figures should be numbered sequentially (Table 1, Table 2; 
Figure 1, Figure 2) and provided with descriptive titles. Table titles are placed above the table; 
figure captions are placed below the figure. All tables and figures must be referenced in the text. 

3.2 Systematic Proofreading Strategies 

Proofreading is the final quality control check of a seminar paper before submission. It is most 
effective when conducted after all substantive revision has been completed not during the drafting 
or revision stages, when the writer's attention is better directed to argument and structure. 

Several strategies make proofreading more effective. First, allow a time gap between 
completing the final revision and beginning proofreading. Returning to the paper after a period of 
at least 24 hours gives the writer fresh eyes that are better able to detect errors that familiarity had 
previously concealed. 

Second, read the paper aloud. The ear detects grammatical infelicities, run-on sentences, and 
awkward phrasing that the eye misses when reading silently. 

Third, proofread for one type of error at a time. Rather than trying to catch all errors in a single 
pass, conduct separate passes for: (a) grammatical errors; (b) spelling and typographical errors; (c) 
citation and reference list consistency; (d) formatting and heading levels; (e) table and figure 
numbering and referencing. 

Fourth, use the word processor's spelling and grammar check as a preliminary tool but do not 
rely on it exclusively. Automated checkers miss many errors, particularly those involving word 
choice (e.g., 'its' versus 'it's'), subject-verb agreement in long sentences, and citation formatting. 

Fifth, ask a trusted colleague to proofread the paper. Fresh eyes are invaluable for the final 
proofreading stage. 

3.3 Preparing the Final Submission 

Once proofreading is complete, the final steps in preparing a seminar paper for submission are 
as follows. 

Compile all sections in the correct order: Title page → Abstract → Table of Contents (if 
required) → Introduction → Literature Review → Methodology → Results → Discussion → 
Conclusion → Recommendations → References → Appendices. 

Verify that all in-text citations have corresponding reference list entries and vice versa. A 
common final check is to use the search function of the word processor to find each in-text citation 
and verify its reference list entry. 

Ensure that all tables and figures are correctly numbered, titled, and cross-referenced in the 
text. 
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Check that page numbers are correctly formatted and that no section begins on an incorrect 

page. 

Save the final document in the required format (typically .docx or .pdf) with a clear file name 
that includes your name, the course code, and the date: e.g., 
'Fadil_Bashir_EDT415_Seminar_Paper_2024.docx'. 

Print a hard copy if required, ensuring that the printed version is legible, the margins are 
correct, and the pages are in order. 

Submit the paper by the specified deadline through the designated submission channel (hard 
copy to the departmental office, or electronic submission through the learning management system, 
as directed by the course coordinator). 

4.0 Conclusion 

This unit has provided a practical guide to finalising and formatting a seminar paper. You have 
reviewed FUTMINNA formatting standards for page setup, font, spacing, headings, tables, and 
figures; learned systematic proofreading strategies including reading aloud, targeted error passes, 
and peer proofreading; and worked through the final submission preparation checklist. A 
well-formatted, carefully proofread seminar paper demonstrates the thoroughness and 
professionalism that characterise scholarly work. 

5.0 Summary 

In this unit, you have learned that: (i) formatting standards for seminar papers include A4 
paper, 1-inch margins, 12pt font, double spacing, APA heading levels, and numbered tables and 
figures; (ii) effective proofreading involves a time gap, reading aloud, targeted error passes, and 
peer review; (iii) automated grammar and spell-checkers are preliminary aids, not substitutes for 
systematic proofreading; and (iv) final submission preparation requires section ordering, citation 
verification, file naming, and timely submission. 

6.0 Tutor-Marked Assignment (TMA) 

1.​ A colleague has submitted a seminar paper with the following formatting errors: 
single-spaced body text, no page numbers, inconsistent heading levels, tables with no titles, 
and reference list entries not in APA format. For each error identified, describe the correct 
formatting standard and explain why it matters. 

2.​ Develop a final submission checklist of at least 15 items that a student should complete 
before submitting a seminar paper in Educational Technology at FUTMINNA. Organise the 
checklist into logical categories (e.g., structure, citation, formatting, proofreading). 

3.​ Explain five proofreading strategies discussed in this unit and justify why each strategy 
improves the likelihood of detecting errors that a single, linear read-through would miss. 

7.0 References/Further Reading 
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1.0 Introduction 

The effectiveness of a seminar presentation depends not only on the quality of the paper being 
presented but also on the skill with which the presenter uses instructional media to communicate 
ideas. Instructional media are the channels and tools through which information is conveyed to an 
audience from the traditional chalkboard and printed handout to the multimedia-rich digital 
presentation and the interactive virtual seminar platform. For students of Educational Technology, 
competence in the selection and use of instructional media for seminars is both a course 
requirement and a professional hallmark. This unit provides a comprehensive overview of 
instructional media available for seminar use, examining their characteristics, advantages, and 
limitations. 

2.0 Learning Outcomes 
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At the end of studying this unit, you should be able to: 

•​ Define instructional media and explain their role in seminar presentations 
•​ Identify the major categories of instructional media used in academic seminars 
•​ Evaluate the advantages and limitations of different media for seminar use 
•​ Select appropriate instructional media for different seminar contexts 

3.0 Learning Contents 

3.1 Concept and Role of Instructional Media in Seminars 

Instructional media are the physical or digital means through which instructional messages are 
encoded and transmitted to learners or seminar audiences. They serve as the mediating channel 
between the presenter's ideas and the audience's understanding. In the context of academic 
seminars, instructional media perform several important functions: they make abstract concepts 
concrete and visual; they help the audience follow the structure of the presentation; they sustain 
audience attention and engagement; they facilitate the communication of data, diagrams, and 
complex relationships that are difficult to convey through words alone; and they extend the reach 
of the seminar beyond the immediate physical setting. 

The selection of instructional media for a seminar should be guided by the following 
principles: (a) Alignment with content  the medium should be appropriate for the type of content 
being presented; (b) Audience appropriateness  the medium should be suitable for the expertise 
level, cultural background, and accessibility needs of the audience; (c) Technical feasibility  the 
medium should be compatible with the available equipment and infrastructure; and (d) 
Pedagogical effectiveness  the medium should genuinely support the communication of ideas 
rather than merely adding visual complexity. 

3.2 Categories of Instructional Media for Seminars 

Instructional media for seminar use can be broadly categorised as follows: 

Non-projected still visuals: These include printed handouts, posters, charts, diagrams, and 
photographs. Handouts are particularly useful in seminars because they allow audience members to 
follow the presentation and take notes on a physical document. Posters are used in poster 
presentation formats at conferences and symposia. 

Projected still visuals: These include slides (e.g., Microsoft PowerPoint, Google Slides, 
Keynote) and overhead transparencies. Digital slide presentations are by far the most widely used 
seminar medium in Nigerian universities. They allow the presenter to project text, images, graphs, 
and videos to an audience of any size. 

Audio media: These include recordings, podcasts, and audio clips embedded in digital 
presentations. Audio evidence such as recorded interview excerpts or broadcast clips can add 
authenticity and depth to a seminar presentation. 
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Video media: These include documentary clips, recorded demonstrations, animation, and 

simulation videos. Video is particularly effective for conveying dynamic processes, such as the 
operation of a learning management system or the classroom use of educational software. 

Interactive digital media: These include audience response systems (e.g., Mentimeter, Slido, 
Kahoot!), collaborative digital whiteboards (e.g., Miro, Padlet), and live demonstration of software 
or web-based tools. Interactive media transform the audience from passive observers into active 
participants, which is particularly well-suited to the dialogic nature of academic seminars. 

Virtual seminar platforms: For distance and online seminars, platforms such as Zoom, 
Microsoft Teams, and Google Meet serve as the primary medium for seminar delivery. These 
platforms incorporate presentation sharing, breakout rooms, polling, and chat features that 
replicate and, in some respects, extend the interactivity of face-to-face seminars. 

3.3 Evaluating Media for Seminar Use 

Each category of instructional media has advantages and limitations that must be considered in 
the selection process. The following analysis focuses on the two most widely used media in 
Nigerian university seminars: digital slide presentations and virtual seminar platforms. 

Digital Slide Presentations (PowerPoint/Google Slides): Advantages include widespread 
familiarity, ease of preparation, support for multimedia content, and portability. Limitations 
include the risk of over-reliance on slides as a substitute for genuine scholarly argument (the 'death 
by PowerPoint' phenomenon), the tendency of dense text-heavy slides to overwhelm the audience, 
and technical failures such as projector malfunction or software incompatibility. 

Virtual Seminar Platforms: Advantages include geographic flexibility (participants can join 
from any location with internet access), recording capability for asynchronous access, and built-in 
interactive tools. Limitations in the Nigerian context include unreliable internet connectivity, 
electricity supply disruptions, high data costs, and the reduced social presence of online interaction 
compared with face-to-face seminars. 

Printed Handouts: Advantages include independence from technology, portability, and the 
ability of audience members to annotate them in real time. Limitations include printing costs and 
the inability to include dynamic content such as video. 

For Educational Technology students, the critical meta-skill is not mastery of any single 
medium but the ability to evaluate, select, and combine media intelligently in response to the 
specific demands of each seminar context. 

4.0 Conclusion 

This unit has provided a comprehensive overview of instructional media for seminar 
presentations. You have examined the concept and role of instructional media, surveyed the major 
categories available for seminar use, and evaluated the advantages and limitations of the most 
commonly used media in the Nigerian university context. This knowledge will guide your 
selection of appropriate media in subsequent units on presentation software and slide design. 

5.0 Summary 

Page 102 



FUTM-EDT 415: Introduction to Seminar  
In this unit, you have learned that: (i) instructional media are the channels through which 

seminar messages are conveyed and they function to make content concrete, sustain engagement, 
and extend reach; (ii) major categories include non-projected still visuals, projected still visuals, 
audio, video, interactive digital media, and virtual seminar platforms; (iii) media selection should 
be guided by alignment with content, audience appropriateness, technical feasibility, and 
pedagogical effectiveness; and (iv) each medium has specific advantages and limitations that must 
be weighed in the selection process. 

6.0 Tutor-Marked Assignment (TMA) 

1.​ Define instructional media and explain four functions they serve in academic seminar 
presentations. 

2.​ Evaluate the use of digital slide presentations (e.g., PowerPoint) as the primary medium for 
seminar presentations in Nigerian universities. In your evaluation, address both the 
advantages of the medium and the risks of over-reliance on it. What strategies would you 
recommend for using slides effectively without falling into the 'death by PowerPoint' trap? 

3.​ You are preparing to present a seminar on 'The use of augmented reality in secondary 
school science education' in both a face-to-face and an online format. Identify the most 
appropriate instructional media for each format and justify your selections by reference to 
the evaluation criteria discussed in this unit. 

7.0 References/Further Reading 

Aibinu, A. M. (2021). Digital learning environments in Nigerian universities. CODEL, 
FUTMINNA. 

Heinich, R., Molenda, M., Russell, J. D., & Smaldino, S. E. (2002). Instructional media and 
technologies for learning (7th ed.). Merrill/Prentice Hall. 

Mayer, R. E. (2009). Multimedia learning (2nd ed.). Cambridge University Press. 

Smaldino, S. E., Lowther, D. L., & Russell, J. D. (2012). Instructional technology and media for 
learning (10th ed.). Pearson. 

UNESCO. (2023). Technology in education: A tool on whose terms? UNESCO Publishing. (CC 
BY-SA 3.0 IGO) 
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1.0 Introduction 

The digital revolution has transformed the tools available for seminar presentations. Where 
previous generations of scholars relied on handwritten transparencies and physical slides, today's 
seminar presenter has access to a rich ecosystem of presentation software and virtual platforms that 
can significantly enhance the communication of scholarly ideas. This unit provides a practical 
guide to the most widely used presentation software tools and virtual seminar platforms, with 
attention to the specific features most relevant to Educational Technology seminar delivery in the 
Nigerian context. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Identify the key features and capabilities of major presentation software tools 
•​ Use Microsoft PowerPoint and Google Slides effectively for seminar presentation 

preparation 
•​ Navigate major virtual seminar platforms (Zoom, Microsoft Teams, Google Meet) for 

online seminar delivery 
•​ Apply best practices for technology use during seminar presentations 

3.0 Learning Contents 

3.1 Presentation Software: PowerPoint, Slides, and Alternatives 

Microsoft PowerPoint is the most widely used presentation software in Nigerian universities, 
and it is the default tool for seminar presentations in most departments. PowerPoint offers a 
comprehensive set of features for creating, organising, and delivering slide presentations, including 
a wide range of slide layouts and design templates, support for multimedia content (images, audio, 
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video, and animations), Presenter View for displaying speaker notes during delivery, and transition 
and animation effects for dynamic presentation design. 

Google Slides is a cloud-based alternative to PowerPoint that offers the advantage of real-time 
collaboration multiple contributors can work on the same presentation simultaneously. It requires 
internet access for full functionality but can be used offline with the Google Drive offline 
extension. Google Slides is compatible with PowerPoint format and is increasingly used in 
Nigerian universities as internet connectivity improves. 

Canva Presentations is a visually oriented tool that offers professionally designed templates 
and a user-friendly drag-and-drop interface. It is particularly useful for creating visually 
compelling presentations quickly and is available in a free version with substantial functionality. 

Prezi is a non-linear presentation tool that allows presenters to zoom in and out of a large 
canvas rather than navigating through a linear sequence of slides. It is effective for presentations 
that emphasise the relationships among ideas rather than a step-by-step argument. 

For most Educational Technology seminars at FUTMINNA, Microsoft PowerPoint remains the 
recommended tool because of its universal availability, compatibility with departmental projectors, 
and familiarity among Nigerian audiences. Students should ensure that they save their 
presentations in a universally compatible format (.pptx or .pdf) before the seminar. 

3.2 Virtual Seminar Platforms 

Virtual seminar platforms enable the delivery of seminars over the internet, making them 
particularly relevant to the ODL context of FUTMINNA and to the increasing use of hybrid and 
fully online seminar formats across Nigerian higher education. 

Zoom: Zoom is the most widely used video conferencing platform for academic seminars in 
Nigeria. Key features relevant to seminar delivery include screen sharing (for presenting slides), 
breakout rooms (for small group discussions), polling (for real-time audience engagement), the 
whiteboard function (for collaborative diagramming), and recording (for asynchronous access). 
Presenters should familiarise themselves with the 'Share Screen' function and test audio and video 
settings before the seminar begins. 

Microsoft Teams: Teams is a comprehensive collaboration platform that integrates video 
conferencing, file sharing, messaging, and a meeting scheduler. It is particularly well-suited to 
institutional contexts in which departments have Microsoft 365 licensing. Teams supports the 
sharing of presentations directly from OneDrive and includes a PowerPoint Live feature that 
allows audience members to navigate slides at their own pace. 

Google Meet: Google Meet is a streamlined, browser-based video conferencing tool that does 
not require software installation. It integrates seamlessly with Google Workspace (formerly G 
Suite) and is particularly useful for quick, lightweight virtual seminars. Google Meet supports 
screen sharing, in-meeting chat, and hand-raising but has fewer advanced features than Zoom or 
Teams. 

Best practices for virtual seminar delivery include: (a) testing all technology (audio, video, 
screen sharing) at least 30 minutes before the scheduled start time; (b) sharing the seminar paper 
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with participants in advance; (c) designating a co-host to manage technical issues while the 
presenter focuses on the content; (d) using the chat function to collect questions during the 
presentation, with the chair compiling them for the Q&A session; and (e) recording the seminar 
(with participants' consent) for subsequent review and learning. 

3.3 Technology Failure Contingency Planning 

One of the most underappreciated aspects of seminar preparation is contingency planning for 
technology failure. In the Nigerian context, presenters must be particularly alert to the risks of 
power outages, projector malfunction, software incompatibility, and internet connectivity failure 
all of which can disrupt a seminar presentation with potentially serious consequences. 

The following contingency strategies are recommended for all seminar presentations: 

Always have a backup copy of the presentation on at least two different storage media (e.g., a 
USB drive and an email attachment or cloud storage link). 

Prepare a printed copy of the key slides or a detailed outline of the presentation that can be 
used if the projection technology fails. 

Arrive at the seminar venue early enough to test all equipment, including the projector, the 
computer or laptop, the sound system, and the internet connection. 

For virtual seminars, have a telephone backup plan that allows key participants (the supervisor, 
the external examiner) to join by voice call if their internet connection fails. 

Practise presenting without slides ensure that you can deliver a coherent, substantive account 
of your seminar paper using verbal communication and the whiteboard alone. 

These contingency measures reflect the broader principle that technology is a means to the end 
of scholarly communication, not an end in itself. The seminar presenter who can adapt gracefully 
to technology failure demonstrates the intellectual confidence and scholarly independence that are 
marks of a prepared and capable researcher. 

4.0 Conclusion 

This unit has provided a practical guide to presentation software and virtual seminar platforms. 
You have explored the features of Microsoft PowerPoint, Google Slides, Canva, and Prezi; 
examined the capabilities of Zoom, Microsoft Teams, and Google Meet for virtual seminar 
delivery; and learned the importance of technology failure contingency planning. Competence in 
these digital tools is an essential component of the twenty-first century seminar skill set for 
Educational Technology students. 

5.0 Summary 

In this unit, you have learned that: (i) major presentation software options include PowerPoint, 
Google Slides, Canva, and Prezi, each with distinct advantages; (ii) PowerPoint remains the 
recommended tool for most FUTMINNA seminars due to its universal availability and 
compatibility; (iii) Zoom, Microsoft Teams, and Google Meet are the principal virtual seminar 
platforms with different feature sets suited to different contexts; and (iv) technology failure 
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contingency planning  including backup copies, printed outlines, and early equipment testing  is an 
essential element of professional seminar preparation. 

6.0 Tutor-Marked Assignment (TMA) 

1.​ Compare Microsoft PowerPoint and Google Slides as tools for seminar presentation in 
Nigerian universities. In your comparison, address features, accessibility, cost, 
collaboration capability, and suitability for the FUTMINNA context. 

2.​ Describe five best practices for delivering a virtual seminar using Zoom. For each practice, 
explain why it is important and what problem it helps to prevent. 

3.​ You arrive at your seminar venue and discover that the projector is not working and there is 
no backup computer. Describe a contingency plan based on the strategies discussed in this 
unit that would allow you to deliver a credible seminar presentation under these conditions. 

7.0 References/Further Reading 
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1.0 Introduction 

Having access to powerful presentation software is a necessary but not sufficient condition for 
effective seminar communication. The most important determinant of slide effectiveness is design 
the deliberate, principled arrangement of visual and textual elements to support rather than impede 
the communication of scholarly ideas. Poor slide design is one of the most pervasive weaknesses 
in academic presentations: cluttered slides overloaded with text, illegible fonts, distracting 
animations, and mismatched colour schemes all undermine the clarity and credibility of the 
presenter. This unit provides a comprehensive guide to the principles and practices of effective 
seminar slide design for Educational Technology students. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Apply established design principles to the creation of academic seminar slides 
•​ Avoid common slide design errors that undermine presentation clarity 
•​ Structure a slide deck to support a logical seminar argument 
•​ Design slides that effectively integrate text, data, and visual elements 

3.0 Learning Contents 

3.1 Principles of Effective Slide Design 

Effective slide design for academic seminars is governed by several overarching principles. 
These principles are grounded in cognitive and multimedia learning theory, particularly the work 
of Richard Mayer, whose research on multimedia learning has established empirically the 
conditions under which text and visuals work together to support deep learning. 

Simplicity: The most important principle of effective slide design is simplicity. Each slide 
should communicate one main idea clearly. Resist the temptation to load every slide with all the 
information from your paper. Slides are not documents they are visual supports for a spoken 
argument. The audience should be able to grasp the main point of each slide in five seconds. 
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The 6×6 Rule: As a useful guideline, limit slide text to no more than 6 bullet points per slide 

and no more than 6 words per bullet point. This is not an absolute law some slides (such as those 
presenting tables or diagrams) will need more text but it is a useful default for text-heavy slides. 

Visual Hierarchy: Design each slide with a clear visual hierarchy that guides the audience's 
attention from the most important element to the least important. Use font size, boldness, and 
colour to establish this hierarchy. The slide title should be the most prominent element. 

Consistency: Use a consistent design template throughout the presentation consistent fonts, 
colour schemes, and layout conventions. Inconsistency in slide design suggests a lack of 
preparation and distracts the audience from the content. 

Contrast and Readability: Ensure strong contrast between text and background. Dark text on a 
light background or light text on a dark background both works well. Avoid low-contrast 
combinations such as yellow text on a white background or dark blue text on a black background. 

3.2 Integrating Text, Data, and Visuals 

A common mistake in seminar slide design is the overuse of text at the expense of visuals. 
Research in multimedia learning consistently demonstrates that a combination of text and relevant 
visuals is more effective for communication and comprehension than text alone. The following 
guidelines apply to the integration of different content types in seminar slides. 

Text: Use text sparingly on slide, slides are speaking notes for the audience, not a written paper 
projected on screen. Use key words and brief phrases rather than full sentences. Never paste 
paragraphs from your seminar paper directly onto a slide. 

Data and Statistics: When presenting numerical data, use graphs, charts, and tables to visualise 
the data rather than listing numbers in text form. Common chart types for Educational Technology 
research include bar charts (for comparing groups or conditions), line graphs (for showing trends 
over time), pie charts (for showing proportions), and scatter plots (for showing relationships 
between variables). Ensure that all axes are labelled and all data points are sourced. 

Images and Diagrams: Use images and diagrams to illustrate concepts, show processes, and 
represent relationships that are difficult to convey through text. When using images from external 
sources, ensure they are either in the public domain, licensed under Creative Commons, or used 
with appropriate attribution. For Nigerian Educational Technology seminars, images depicting 
local educational contexts (Nigerian schools, students, teachers, technology environments) are 
particularly effective. 

Instructional Frameworks and Models: Many Educational Technology seminars involve the 
presentation of instructional design models (e.g., ADDIE, SAM, Dick and Carey) or theoretical 
frameworks (e.g., TPACK, TAM, Bloom's Taxonomy). These are best represented visually as 
labelled diagrams rather than described in bullet points. 

3.3 Structuring a Slide Deck for a Seminar Presentation 

The structure of a seminar slide deck should mirror the structure of the seminar paper, 
providing a visual roadmap that guides the audience through the argument of the presentation. The 
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following structure is recommended for a standard Educational Technology seminar presentation 
of 20–30 minutes: 

Slide 1: Title Slide: Title of the paper, presenter's name, institution, course code, and date. 

Slide 2: Outline: A brief overview of the presentation structure, allowing the audience to 
anticipate the flow of the argument. 

Slides 3–5: Introduction and Background: The research problem, context, and significance. 
Key statistics or policy data to establish relevance. 

Slides 6–7: Literature Review Highlights: Key themes from the literature review, not a 
comprehensive summary. Focus on the theoretical framework and the identified gap. 

Slide 8: Research Questions and Objectives: Stated clearly and concisely. 

Slides 9–10: Methodology: Research design, sample, instruments, and analysis procedures 
presented in summary form. 

Slides 11–14: Results: Key findings presented visually using tables and graphs. 

Slides 15–17: Discussion: Interpretation of findings in the light of the literature. Confirmation, 
contradiction, or extension of prior research. 

Slides 18–19: Conclusion and Recommendations: Summary of major conclusions and specific, 
actionable recommendations. 

Slide 20: References: A selection of the key references (not the full reference list) for the 
audience's benefit. 

Slide 21: Questions and Discussion: A clear invitation to the audience to engage with the 
presentation. 

4.0 Conclusion 

This unit has provided a comprehensive guide to designing effective seminar slides for 
Educational Technology presentations. You have examined key design principles including 
simplicity, the 6×6 rule, visual hierarchy, consistency, and contrast; explored the integration of text, 
data, images, and instructional models in slide design; and studied the recommended structure for a 
seminar presentation slide deck. Effective slide design is not decoration it is a core communication 
skill that significantly affects the clarity and impact of your scholarly presentation. 

5.0 Summary 

In this unit, you have learned that: (i) effective slide design principles include simplicity, the 
6×6 rule, visual hierarchy, consistency, and contrast; (ii) Mayer's multimedia learning research 
provides empirical support for combining text with relevant visuals; (iii) data should be visualised 
through charts and tables rather than listed as text; (iv) images and diagrams should be 
appropriately attributed; and (v) a seminar slide deck should follow a structured sequence from 
title slide through introduction, literature, methodology, results, discussion, conclusion, and Q&A. 

6.0 Tutor-Marked Assignment (TMA) 
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1.​ A colleague has designed a seminar slide that contains the following: a background image 

of a busy classroom, seven bullet points each with three to four full sentences, Times New 
Roman 10pt font in light grey on a white background, and a bold red heading. Identify 
every design error and rewrite a design specification for an improved version of the slide. 

2.​ Using the principles of multimedia learning discussed in this unit, design a slide (describe it 
in detail or create it and describe your design decisions) for presenting the following 
finding from a quasi-experimental study: 'Post-test mean scores for the experimental group 
(M = 72.4, SD = 8.3) were significantly higher than for the control group (M = 61.1, SD = 
9.1), t(58) = 4.65, p < .001, Cohen's d = 1.21.' 

3.​ Develop a complete slide-by-slide outline for a 25-minute seminar presentation on a topic 
of your choice in Educational Technology. For each slide, specify the title, the content to be 
displayed, and the key points to be communicated verbally by the presenter. 

7.0 References/Further Reading 
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​
 

  Unit 1: Principles of Effective Oral Presentation 

1.0 Introduction 

2.0 Learning Outcomes 

3.0 Learning Contents 

    3.1 Principles of Effective Academic Oral Presentation 

    3.2 Structuring and Timing the Oral Presentation 

    3.3 Verbal and Non-Verbal Communication in Seminars 

4.0 Conclusion 

5.0 Summary 

6.0 Tutor-Marked Assignment (TMA) 

7.0 References/Further Reading 

 

1.0 Introduction 

The quality of a seminar paper is only fully realised when it is communicated effectively 
through oral presentation. A brilliantly written seminar paper can be significantly undermined by a 
poorly delivered presentation one that is inaudible, disorganised, over-reliant on reading from 
notes, or insensitive to the audience's engagement. Conversely, a presenter who speaks clearly, 
engages the audience, structures the argument logically, and manages the seminar time effectively 
can communicate the value of their work even in the face of complex or contested material. This 
unit examines the principles of effective oral presentation in academic settings, with specific 
application to Educational Technology seminars. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 
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•​ Identify and apply the key principles of effective oral presentation 
•​ Develop and deliver a structured 20–30-minute seminar presentation 
•​ Use voice, body language, and audience engagement techniques effectively 
•​ Manage seminar time effectively within the allocated presentation window 

3.0 Learning Contents 

3.1 Principles of Effective Academic Oral Presentation 

Effective oral presentation in an academic seminar requires the integration of three dimensions: 
scholarly substance, communicative skill, and audience awareness. The following principles 
govern each dimension. 

Clarity of Structure: Just as a seminar paper is organised into clearly labelled sections, an oral 
presentation must be structured so that the audience can follow the argument from beginning to 
end. Use verbal signposting explicit statements of where the presentation is going and where it has 
been to orient the audience throughout the presentation. Phrases such as 'I will begin by reviewing 
the key findings from the literature...', 'Having established the research context, I will now describe 
the methodology...', and 'In summary, the three key findings of this study are...' are examples of 
effective verbal signposting. 

Clarity of Voice: Speak at a pace that allows the audience to absorb complex ideas neither so 
fast that they cannot follow nor so slow that they lose interest. Vary your pace and pitch to signal 
emphasis and maintain engagement. Project your voice to reach all parts of the room without 
shouting. Avoid filler sounds such as 'um,' 'er,' and 'ah,' which undermine the impression of 
scholarly confidence. 

Eye Contact: Maintain sustained eye contact with different members of the audience 
throughout the presentation. Eye contact communicates confidence, establishes a connection with 
the audience, and allows the presenter to monitor whether the audience is following the argument. 
Avoid the common mistake of reading directly from slides or from a written script both practices 
significantly reduce eye contact and limit engagement. 

Engagement: Academic presentations are not monologues they are communications. Engage 
the audience by posing rhetorical questions, acknowledging that complex findings may require 
clarification, inviting the audience to consider the implications of a finding, and adapting your 
explanations in response to visible signs of confusion or engagement. 

3.2 Structuring and Timing the Oral Presentation 

Time management is one of the most challenging aspects of seminar presentation for student 
presenters. In a standard FUTMINNA departmental seminar, presenters are typically allocated 
20–30 minutes for the formal presentation, followed by a 10–15-minute discussion period. 
Consistently running over the allocated time is unprofessional it disrespects the audience's time, 
encroaches on the discussion period, and signals a lack of preparation. 

The following time allocation is recommended for a 25-minute seminar presentation: 
Introduction and background (3–4 minutes); Literature review highlights (4–5 minutes); Research 
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questions and methodology (3–4 minutes); Results (5–6 minutes); Discussion and conclusions 
(5–6 minutes); Recommendations and wrap-up (2 minutes). 

To manage time effectively, practise the presentation multiple times before the seminar, timing 
each practice run with a stopwatch. Rehearsal reveals which sections overrun the time allocation 
and which are too brief, allowing for adjustment before the formal presentation. A rule of thumb is 
that the rehearsed version of a presentation should be approximately 2–3 minutes shorter than the 
allocated time, to account for natural pacing variations during the formal delivery. 

Know your material well enough to adapt on the fly. If the chair signals that time is running 
short, be prepared to skip fewer essential slides and accelerate to the conclusion. Never end a 
presentation with uncompleted results or a missing conclusion these are the most scholarly 
significant parts of the presentation. 

3.3 Verbal and Non-Verbal Communication in Seminars 

Communication in academic seminars is both verbal and non-verbal. Research in 
communication studies consistently demonstrates that non-verbal cues including posture, gesture, 
facial expression, and movement significantly affect how messages are perceived and received by 
an audience. 

Posture: Stand upright and face the audience, not the screen. A presenter who turns their back 
to the audience to read from slides appears unprepared and disconnects from the audience. 

Gesture: Use purposeful gestures to emphasise key points pointing to specific elements on the 
slide, using open-hand gestures to invite engagement, or using numerical finger gestures to count 
points. Avoid nervous habits such as pen-clicking, hair-touching, or swaying. 

Movement: Moving purposefully within the seminar space stepping toward the screen to 
indicate a visual element, moving toward the audience during the discussion section can enhance 
engagement. However, pacing restlessly or moving without purpose is distracting. 

Dress and Professional Appearance: Academic seminar presentations are formal professional 
occasions. Appropriate professional attire is expected and signals respect for the scholarly 
seriousness of the occasion. 

Managing Questions from the Audience: When a question is asked during the presentation or 
in the Q&A session, listen attentively without interrupting the questioner, briefly paraphrase the 
question to confirm your understanding, and then provide a thoughtful, evidence-based response. If 
you do not know the answer to a question, acknowledge this honestly ‘That is an excellent 
question that goes beyond the scope of the current study. It would be an interesting direction for 
future research’ rather than guessing. 

4.0 Conclusion 

This unit has introduced you to the principles of effective oral presentation in the academic 
seminar context. You have examined the principles of structural clarity, vocal effectiveness, eye 
contact, and audience engagement; learned strategies for structuring and timing a 25-minute 
seminar presentation; and explored the verbal and non-verbal communication skills that contribute 
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to a polished and professional seminar delivery. These skills are among the most transferable 
competencies you will develop as a student of Educational Technology. 

5.0 Summary 

In this unit, you have learned that: (i) effective oral presentation requires scholarly substance, 
communicative skill, and audience awareness; (ii) verbal signposting helps audiences follow the 
argument; (iii) time management requires pre-seminar rehearsal and the ability to adapt delivery 
dynamically; (iv) non-verbal cues including posture, gesture, and eye contact significantly affect 
the audience's reception of the presentation; and (v) responding to audience questions with honesty 
and evidence-based reasoning is a mark of scholarly integrity. 

6.0 Tutor-Marked Assignment (TMA) 

1.​ Describe five principles of effective oral presentation in academic seminars. For each 
principle, provide a concrete example of how it can be applied in an Educational 
Technology seminar. 

2.​ A colleague consistently runs significantly over their allocated presentation time. Based on 
the strategies discussed in this unit, write a 400-word guide for how they can improve their 
time management in future seminar presentations. 

3.​ Analyse the following presenter behaviours and classify each as effective or ineffective, 
giving reasons for your classification: (a) reading directly from the slides; (b) asking the 
audience a rhetorical question; (c) pausing for three seconds before answering a difficult 
question; (d) turning your back to the audience while writing on the whiteboard; (e) 
skipping the conclusion slide to avoid overtime. 

7.0 References/Further Reading 

Beebe, S. A., & Beebe, S. J. (2015). Public speaking: An audience-centred approach (9th ed.). 
Pearson. 

Gallo, C. (2014). Talk like TED: The 9 public speaking secrets of the world's top minds. St. 
Martin's Press. 

Nwosu, C. O. (2018). Academic communication and seminar presentation skills. University Press. 

Reynolds, G. (2011). Presentation Zen: Simple ideas on presentation design and delivery (2nd ed.). 
New Riders. 

Toastmasters International. (2024). Public speaking tips for beginners. Retrieved from 
https://www.toastmasters.org/resources (CC BY-ND 4.0) 

  Unit 2: Defending Ideas in Academic Settings 
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2.0 Learning Outcomes 
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1.0 Introduction 

The formal presentation of a seminar paper is only the first phase of the seminar experience. 
The second and, arguably, more demanding phase is the defence of ideas the ability to respond 
thoughtfully and rigorously to questions, challenges, and alternative perspectives offered by the 
seminar audience. Defence in the academic context is not about winning an argument but about 
demonstrating scholarly mastery of the topic through disciplined, evidence-based engagement with 
critique. This unit prepares students for the rigours of academic defence, providing strategies for 
anticipating questions, responding constructively to criticism, and maintaining scholarly 
composure under pressure. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Explain the concept and purpose of academic defence in the seminar context 
•​ Anticipate potential questions and challenges to a seminar presentation 
•​ Develop strategies for responding effectively to different types of seminar questions 
•​ Maintain scholarly composure and integrity when facing critical or challenging questions 

3.0 Learning Contents 

3.1 Concept and Purpose of Academic Defence 

In the academic context, defence refers to the ability of a scholar to justify, explain, and if 
necessary, revise their scholarly positions in response to critical scrutiny from peers and evaluators. 
It is not as the military metaphor might suggest about attacking opponents or fortifying intellectual 
bunkers against all criticism. Rather, it is about demonstrating that the scholar has thought 
rigorously about their topic, that they understand its limitations as well as its strengths, and that 
they are prepared to engage seriously with alternative perspectives. 

Page 116 



FUTM-EDT 415: Introduction to Seminar  
Academic defence serves several important purposes in the seminar setting. First, it tests the 

depth and breadth of the presenter's understanding questions that probe beyond the content of the 
paper reveal how thoroughly the presenter has engaged with the topic. Second, it advances the 
collective knowledge of the seminar community by opening the investigation to diverse 
perspectives and critical scrutiny. Third, it develops the presenter's capacity for real-time scholarly 
argumentation a skill that is essential for thesis defences, academic conferences, and professional 
practice in Educational Technology. 

At FUTMINNA, the seminar Q&A session is not an adversarial examination but a 
collaborative intellectual exercise. Audience members and supervisors ask questions to advance 
understanding, to help the presenter develop their ideas further, and to identify directions for future 
research not to embarrass or undermine the presenter. 

3.2 Anticipating and Preparing for Questions 

The most effective defence begins before the seminar. Thorough preparation including a deep 
engagement with the literature and a critical analysis of the limitations of the study enables the 
presenter to anticipate likely questions and prepare considered responses in advance. 

Common categories of questions at Educational Technology seminars include: 

Questions about the methodology: 'Why did you use a quasi-experimental rather than a true 
experimental design?' 'How did you ensure the reliability of your data collection instrument?' 
'What steps did you take to address potential bias in your sample selection?' 

Questions about the literature: 'Have you considered the work of [author] on this topic?' 'How 
does your theoretical framework account for the critique raised by [scholar] in [year]?' 'Are you 
aware of a similar study conducted in [country/context]?' 

Questions about the findings: 'How do you explain the discrepancy between the findings of this 
study and those of [cited study]?' 'What alternative explanations might account for the difference 
between the experimental and control group performances?' 

Questions about implications: 'What are the practical implications of these findings for 
instructional designers in Nigerian secondary schools?' 'How would you recommend that 
policymakers use these findings?' 

To prepare for these questions, review the papers of key scholars in your field before the 
seminar; critically evaluate the limitations of your own research design; develop two to three 
possible alternative interpretations of your findings; and practise responding to difficult questions 
with a colleague or mentor. 

3.3 Responding to Challenging Questions 

Not all seminar questions are equal in difficulty or intent. Some questions seek clarification; 
others challenge the validity of the findings; others push the theoretical boundaries of the 
investigation; and a few may be poorly formed or based on a misunderstanding of the presentation. 
The ability to categorise a question quickly and respond appropriately is a key defence skill. 

The following response strategies are recommended: 
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For clarification questions: Thank the questioner for the opportunity to elaborate, and provide a 

clear, concise, and well-supported explanation. If the clarification reveals an ambiguity in the 
original presentation, acknowledge it: 'Thank you I realise I may not have been sufficiently clear 
on this point in the presentation. What I intended to convey was...' 

For methodological challenges: Acknowledge the limitation raised if it is valid: 'You raise an 
important point. The use of a convenience sample does limit the generalisability of these findings. 
Future research using a probability sample would strengthen the external validity of the study.' 
Avoid being defensive. 

For theoretical challenges: Engage seriously with the alternative framework offered by the 
questioner: 'That is a valid theoretical perspective. I chose not to use TPACK as my framework in 
this study because... However, your question suggests an interesting direction for a future 
comparative study.' 

For questions you cannot answer: Be honest: 'That is an excellent question that I have not fully 
addressed in this study. I would need to review the literature on that specific point before offering a 
well-informed response. It is certainly a direction I would explore in future research.' 

For poorly formed questions: Do not embarrass the questioner. Paraphrase the question 
charitably ‘If I understand correctly, you are asking...'  and respond to the most scholarly version of 
the question. 

4.0 Conclusion 

This unit has prepared you for the intellectual challenge of defending your scholarly ideas in 
the seminar setting. You have examined the purpose of academic defence, explored strategies for 
anticipating common question categories, and developed response strategies for clarification, 
methodological, theoretical, and unanswerable questions. The ability to defend ideas with 
confidence, intellectual honesty, and scholarly rigour is a hallmark of the educated academic 
practitioner. 

5.0 Summary 

In this unit, you have learned that: (i) academic defence is the ability to justify and refine 
scholarly positions in response to critical scrutiny; (ii) it serves to test depth of understanding, 
advance collective knowledge, and develop real-time argumentation skills; (iii) preparation for 
defence includes reviewing the literature, anticipating question categories, and rehearsing 
responses; and (iv) response strategies vary by question type  clarification, methodological, 
theoretical, and unanswerable  and require intellectual honesty and scholarly composure. 

6.0 Tutor-Marked Assignment (TMA) 

1.​ Explain the purpose of academic defence in the seminar context. Why is the ability to 
defend ideas considered an essential scholarly competency? 

2.​ You have presented a seminar paper on 'Mobile learning and academic performance in 
Nigerian secondary schools.' Develop a list of ten questions that a rigorous examiner or 
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discussant might ask, covering methodology, literature, findings, and implications. For each 
question, write a brief model response demonstrating appropriate defence strategies. 

3.​ A seminar audience member challenges your research by saying: 'Your sample of 40 
students is too small to draw any meaningful conclusions.' How would you respond to this 
challenge? Write a 300-word scholarly response that acknowledges the limitation, 
contextualises it, and identifies how future research could address it. 

7.0 References/Further Reading 

Brinkworth, R., McCann, B., & Matthews, C. (2009). First year expectations and experiences: 
Student and teacher perspectives. Higher Education, 58(2), 157–173. 

Krathwohl, D. R. (2002). A revision of Bloom's taxonomy: An overview. Theory Into Practice, 
41(4), 212–218. 

Murray, R. (2009). How to survive your viva: Defending a thesis in an oral examination (2nd ed.). 
Open University Press. 

Nwosu, C. O. (2018). Academic communication and seminar presentation skills. University Press. 

Phillips, E. M., & Pugh, D. S. (2015). How to get a PhD: A handbook for students and their 
supervisors (6th ed.). Open University Press. 
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1.0 Introduction 

Performance anxiety the experience of nervousness, fear, or apprehension before a public 
performance is one of the most universal human experiences. Research consistently shows that a 
significant proportion of university students experience debilitating anxiety before oral 
presentations, with some studies suggesting that public speaking anxiety is among the most 
common fears reported across cultures. For Educational Technology students who must present 
seminars, this anxiety is not a sign of weakness or incompetence it is a normal 
psychophysiological response to a situation of perceived social evaluation. This unit addresses the 
nature of seminar anxiety, its effects on performance, and evidence-based strategies for managing 
it effectively. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Explain the psychological and physiological dimensions of seminar anxiety 
•​ Distinguish between facilitative and debilitating anxiety 
•​ Apply evidence-based strategies for managing anxiety before and during a seminar 

presentation 
•​ Develop a personal confidence-building plan for seminar presentations 

3.0 Learning Contents 

3.1 Understanding Seminar Anxiety 

Seminar anxiety, or communication apprehension as it is termed in the scholarly literature, 
refers to an individual's level of fear or anxiety associated with either real or anticipated 
communication with other persons. It is a specific form of public speaking anxiety that is 
particularly salient in the academic seminar context because of the combination of factors that 
characterise the seminar: public exposure of one's intellectual work, evaluation by experts and 
peers, unpredictable questions, and the high-stakes nature of academic assessment. 

The physiological manifestations of seminar anxiety include increased heart rate, sweating, 
trembling hands and voice, dry mouth, and shallow breathing. These are symptoms of the body's 
sympathetic nervous system activation the 'fight or flight' response which prepares the organism to 
respond to perceived threat. 
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It is important to distinguish between facilitative anxiety and debilitating anxiety. Facilitative 

anxiety is a moderate level of arousal that actually improves performance by increasing alertness, 
sharpening focus, and motivating thorough preparation. Most professional public speakers 
experience this form of anxiety and regard it as a valuable source of energy. Debilitating anxiety, 
on the other hand, is an extreme level of arousal that impairs cognitive functioning, undermines 
memory retrieval, and disrupts communication. Students who experience debilitating seminar 
anxiety may benefit from specific intervention strategies. 

3.2 Evidence-Based Strategies for Managing Anxiety 

Research in communication psychology and performance studies has identified a range of 
evidence-based strategies for managing public speaking anxiety. The following strategies are 
particularly applicable to the seminar context. 

Thorough Preparation: The single most powerful antidote to seminar anxiety is thorough 
preparation. Students who know their material deeply, have rehearsed their presentation multiple 
times, and have anticipated likely questions approach the seminar with a foundation of genuine 
competence that significantly reduces anxiety. Anxiety is often rooted in the fear of not knowing 
deep knowledge replaces that fear with confidence. 

Systematic Rehearsal: Rehearse the full presentation aloud not silently in conditions as similar 
to the actual seminar as possible. Practise in front of a mirror, record yourself on video, or present 
to a small group of trusted peers. Each rehearsal reduces the novelty of the experience and builds 
procedural confidence. 

Cognitive Reframing: The way we think about a seminar situation significantly affects our 
anxiety level. Reframe the seminar as an opportunity to share your work with people who are 
genuinely interested in it, rather than as a test designed to expose your weaknesses. Replace 
catastrophic self-talk ‘I will forget everything,' 'They will think I am stupid' with realistic, 
affirming statements 'I have prepared thoroughly and I know this material,' 'Nervousness is a sign 
that I care about this presentation.' 

Controlled Breathing: Deep, slow diaphragmatic breathing activates the parasympathetic 
nervous system, counteracting the physiological symptoms of anxiety. Before entering the seminar, 
take five slow, deep breaths, inhaling for four counts, holding for two, and exhaling for six. This 
simple technique can significantly reduce heart rate and physical tension. 

Positive Visualisation: Before the seminar, spend five minutes mentally rehearsing a successful 
presentation seeing yourself speaking clearly, engaging the audience, and responding confidently 
to questions. Visualisation is a well-established performance enhancement technique used by 
athletes, musicians, and professional speakers. 

3.3 Building Long-Term Presentation Confidence 

Managing anxiety for a single seminar is important, but the deeper goal is to build sustainable, 
long-term confidence as an academic presenter. Confidence is not a personality trait that some 
people have and others lack it is a skill that develops through accumulated experience and 
deliberate practice. 
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The following strategies support the development of long-term presentation confidence among 

Educational Technology students: 

Seek Frequent Presentation Opportunities: Volunteer for presentations in tutorials, seminars, 
and workshops. Every presentation experience whether successful or imperfect builds the 
experiential repertoire that confidence requires. 

Reflect and Learn from Each Experience: After each presentation, conduct a structured 
self-evaluation. What went well? What could be improved? What specific aspect of the 
presentation will you work on next time? This reflective practice accelerates development. 

Study Effective Presenters: Watch recordings of exemplary academic presenters, TED talks by 
leading Educational Technology scholars, keynote addresses at AECT or SITE conferences and 
identify the specific techniques that make them effective. Deliberately incorporate these techniques 
into your own presentations. 

Join a Public Speaking Community: Organisations such as Toastmasters International provide 
structured, supportive environments in which participants can practise public speaking and receive 
constructive feedback. Many Nigerian universities have Toastmasters chapters or similar speaking 
clubs. 

Celebrate Progress: Confidence grows when progress is acknowledged. Recognise each 
improvement, however small, as evidence of developing competence. The goal is not perfection it 
is continuous growth toward increasingly effective scholarly communication. 

4.0 Conclusion 

This unit has addressed the pervasive challenge of seminar anxiety and provided 
evidence-based strategies for managing it effectively. You have understood the distinction between 
facilitative and debilitating anxiety, explored strategies including thorough preparation, rehearsal, 
cognitive reframing, controlled breathing, and positive visualisation, and developed a framework 
for building long-term presentation confidence. Confidence in scholarly communication is a 
developmental achievement and the seminar is one of the most powerful contexts in which that 
achievement can be pursued. 

5.0 Summary 

In this unit, you have learned that: (i) seminar anxiety is a normal psychophysiological 
response to perceived social evaluation; (ii) facilitative anxiety improves performance while 
debilitating anxiety impairs it; (iii) evidence-based anxiety management strategies include 
thorough preparation, systematic rehearsal, cognitive reframing, controlled breathing, and positive 
visualisation; and (iv) long-term confidence is built through frequent presentation experiences, 
structured reflection, study of effective presenters, and community of practice participation. 

6.0 Tutor-Marked Assignment (TMA) 

1.​ Distinguish between facilitative and debilitating seminar anxiety. Why is this distinction 
important for how students approach anxiety management? 
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2.​ Describe four evidence-based strategies for managing seminar anxiety. For each strategy, 

explain the psychological mechanism through which it reduces anxiety and provide a 
specific example of how a FUTMINNA student could implement it before their 
departmental seminar. 

3.​ Develop a personal confidence-building plan for the remaining semesters of your 
programme at FUTMINNA. Your plan should identify: (a) at least four specific 
presentation opportunities you will seek; (b) two reflection strategies you will use after 
each presentation; and (c) one long-term strategy for continuing to develop as a scholarly 
communicator. 

7.0 References/Further Reading 

Beebe, S. A., & Beebe, S. J. (2015). Public speaking: An audience-centred approach (9th ed.). 
Pearson. 

McCroskey, J. C. (1977). Oral communication apprehension: A summary of recent theory and 
research. Human Communication Research, 4(1), 78–96. (Foundational paper, referenced for 
academic purposes) 

Motley, M. T. (1997). Overcoming your fear of public speaking: A proven method. Houghton 
Mifflin. 

Nwosu, C. O. (2018). Academic communication and seminar presentation skills. University Press. 

Payne, S. K., & Richmond, V. P. (1984). A bibliography of related research and theory. In J. A. 
Daly & J. C. McCroskey (Eds.), Avoiding communication: Shyness, reticence, and communication 
apprehension. SAGE. 

​
 

MODULE 11    PEER REVIEW, GROUP DISCUSSION, AND CRITIQUE 

 
Unit 1 The Role of Peer Review in Scholarly Work 

Unit 2 Facilitating Group Discussions in Seminars 

Unit 3 Giving and Receiving Constructive Criticism 

 
​
 

  Unit 1: The Role of Peer Review in Scholarly Work 

1.0 Introduction 

2.0 Learning Outcomes 

Page 123 



FUTM-EDT 415: Introduction to Seminar  
3.0 Learning Contents 

    3.1 Concept and Functions of Peer Review 

    3.2 Peer Review in the Seminar Context 

    3.3 Principles of Fair and Effective Peer Review 

4.0 Conclusion 

5.0 Summary 

6.0 Tutor-Marked Assignment (TMA) 

7.0 References/Further Reading 

 

1.0 Introduction 

Peer review is the cornerstone of quality assurance in academic scholarship. It is the process 
through which the work of a scholar is evaluated by other experts in the same field before it is 
accepted for publication, approved for funding, or validated for academic credit. In the seminar 
context, peer review operates informally but no less importantly the seminar audience acts as a 
community of informed peers who scrutinise the presenter's work and provide feedback that 
advances its quality and rigour. This unit examines the nature and functions of peer review, its role 
in the seminar context, and the principles that guide fair and effective peer review practice. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Define peer review and explain its functions in scholarly communication 
•​ Distinguish between formal and informal peer review processes 
•​ Apply the principles of fair and rigorous peer review in the seminar setting 
•​ Develop competence as both a reviewer and a recipient of peer review feedback 

3.0 Learning Contents 

3.1 Concept and Functions of Peer Review 

Peer review is the process by which a scholarly work whether a journal article, research 
proposal, conference paper, or academic thesis is evaluated by experts (peers) in the relevant field 
before it is accepted or validated. These evaluators, who typically remain anonymous in formal 
peer review processes, assess the work's originality, methodological rigour, validity of conclusions, 
clarity of writing, and contribution to the field. 

Peer review serves several essential functions in academic scholarship. First, it acts as a quality 
filter preventing weak, flawed, or trivial work from gaining the imprimatur of scholarly 
acceptance. Second, it advances knowledge by identifying errors, gaps, and opportunities for 
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improvement that the author may have overlooked. Third, it maintains the integrity of the 
academic record by ensuring that published or validated work meets the standards of the discipline. 
Fourth, it provides authors with expert, constructive feedback that helps them improve their work 
and develop as scholars. 

In the peer-reviewed journal model, articles are typically evaluated by two to three anonymous 
reviewers who provide written assessments and recommendations accept, minor revision, major 
revision, or reject that are forwarded to the author by the journal editor. Authors must then respond 
systematically to each reviewer's comment before the article can be accepted for publication. 

3.2 Peer Review in the Seminar Context 

The seminar provides an informal but genuinely valuable model of peer review. When a 
student presents a seminar paper and submits to questions and critique from the audience, they are 
engaging in a form of peer review in real time. The discussant's written or oral critique is a 
structured version of a reviewer's report; the Q&A session is an open review process in which all 
audience members contribute; and the post-seminar revision of the paper in response to feedback 
mirrors the revision-and-resubmission cycle of formal peer review. 

For peer review to be effective in the seminar context, two conditions must be met. First, 
reviewers (audience members) must engage seriously with the work reading the seminar paper in 
advance where possible, formulating substantive questions, and offering criticism that is specific, 
evidence-based, and constructive. Second, the presenter must receive the critique with scholarly 
openness treating feedback as information rather than attack, distinguishing valid criticisms from 
misunderstandings, and using the feedback to improve the work. 

In the ODL setting at FUTMINNA, online peer review processes in which students submit 
seminar papers to a shared platform for peer reading and written commentary before the virtual 
seminar are an increasingly important modality. Students are encouraged to develop competence in 
written as well as oral peer review. 

3.3 Principles of Fair and Effective Peer Review 

Whether in formal academic publication contexts or the informal seminar setting, fair and 
effective peer review is governed by the following principles: 

Scholarly Objectivity: Review the work on its scholarly merits the quality of the argument, the 
adequacy of the evidence, and the rigour of the methodology not on the basis of personal 
preference, ideological agreement, or familiarity with the author. 

Specificity: Vague feedback ‘This paper needs improvement' or 'The literature review is weak’ 
is unhelpful. Effective peer review identifies specific problems and provides specific 
recommendations: 'The literature review does not engage with the substantial body of research on 
mobile learning in Sub-Saharan Africa. Key sources such as [author, year] should be incorporated 
to strengthen the contextualisation of the study.' 

Balance: Fair peer review acknowledges both the strengths and the weaknesses of the work. A 
review that focuses exclusively on flaws, without acknowledging genuine contributions, is 
discouraging rather than constructive. 
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Respect: Peer review is conducted in the spirit of scholarly collegiality. Regardless of the 

severity of the critique, the language of the review should be respectful, professional, and directed 
at the work rather than the person. 

Confidentiality: In formal peer review, the identity of the reviewer is typically confidential. In 
the seminar context, while reviewers are not anonymous, the principle of discretion limiting 
discussion of a seminar paper's weaknesses to the appropriate scholarly forum should be respected. 

4.0 Conclusion 

This unit has examined the concept, functions, and principles of peer review as a cornerstone 
of scholarly quality assurance. You have explored the formal peer-reviewed journal model, its 
informal manifestation in the seminar context, and the principles of fair, effective, and constructive 
peer review practice. Developing competence as both a giver and a receiver of scholarly feedback 
is a fundamental professional skill for Educational Technology scholars. 

5.0 Summary 

In this unit, you have learned that: (i) peer review is the evaluation of scholarly work by 
discipline experts before acceptance or validation; (ii) it functions to filter quality, advance 
knowledge, maintain academic integrity, and develop scholars; (iii) the seminar Q&A and 
discussant critique constitute an informal peer review process; and (iv) fair and effective peer 
review is characterised by scholarly objectivity, specificity, balance, respect, and appropriate 
confidentiality. 

6.0 Tutor-Marked Assignment (TMA) 

1.​ Explain the functions of peer review in academic scholarship. How does the seminar Q&A 
session mirror the formal peer review process used in academic journals? 

2.​ Using the principles of fair and effective peer review discussed in this unit, write a 
400-word peer review of the following fictional seminar abstract: 'This study investigated 
the use of social media in university education in Nigeria. 50 students from FUTMINNA 
were surveyed using a questionnaire. Results showed that 80% use WhatsApp for academic 
purposes. It was concluded that social media is very important for learning in Nigerian 
universities.' Identify both strengths and areas for improvement. 

3.​ Describe the role of the discussant in a seminar as a formal peer reviewer. What preparation 
should a discussant undertake before the seminar, and what specific responsibilities do they 
have during and after the presentation? 

7.0 References/Further Reading 

Benos, D. J., Kirk, K. L., & Hall, J. E. (2003). How to review a paper. Advances in Physiology 
Education, 27(2), 47–52. 

Hames, I. (2007). Peer review and manuscript management in scientific journals. Blackwell. 
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2, MR000016. 

NUC. (2022). Minimum academic standards for postgraduate programmes in Nigerian universities. 
NUC. 

Spier, R. (2002). The history of the peer-review process. Trends in Biotechnology, 20(8), 357–358. 
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1.0 Introduction 
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The group discussion that follows a seminar presentation is not a spontaneous, unstructured 

event it is a carefully facilitated intellectual exercise that, when managed well, can produce 
insights that neither the presenter nor any individual audience member could have generated alone. 
The chair of a seminar carries the primary responsibility for facilitating this discussion, but all 
participants share the responsibility of contributing to a productive, respectful, and intellectually 
rigorous exchange. This unit addresses the principles and practices of effective group discussion 
facilitation in academic seminars. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Explain the role of the seminar chair in facilitating group discussions 
•​ Apply strategies for promoting productive, inclusive, and focused seminar discussions 
•​ Manage common challenges in group discussion including dominance, tangents, and 

conflict 
•​ Contribute constructively to group discussions as an audience member 

3.0 Learning Contents 

3.1 The Role of the Seminar Chair in Discussion Facilitation 

The seminar chair is the principal facilitator of the group discussion that follows the formal 
presentation. The chair is responsible for creating the conditions under which the scholarly 
exchange can unfold productively managing time, moderating contributions, maintaining focus, 
and ensuring that all participants have the opportunity to engage. 

Specific responsibilities of the seminar chair during the discussion phase include: (a) Opening 
the discussion with a brief framing statement that identifies the key issues raised by the 
presentation and invites the audience to engage with them; (b) Directing questions to specific 
audience members where appropriate, to ensure broad participation; (c) Summarising and 
synthesising contributions periodically to prevent the discussion from losing coherence; (d) 
Keeping the discussion focused on the scholarly issues under consideration, redirecting tangential 
contributions respectfully but firmly; (e) Managing time effectively, ensuring that the discussion 
does not overrun while allowing adequate time for the major issues to be addressed; and (f) 
Closing the discussion with a synthesising summary that identifies the key insights generated and 
acknowledges the presenter's responses. 

In the ODL and virtual seminar context, the chair's facilitation role is even more demanding 
because the social cues that regulate turn-taking in face-to-face discussion are absent or reduced. 
The chair must actively manage participation through explicit invitations ‘Dr. Adeyemi, I see your 
hand is raised' or 'I would like to invite contributions from participants who have not yet spoken’ 
and must be more deliberate about pacing and synthesising. 

3.2 Strategies for Productive Group Discussion 

Several strategies support productive group discussion in academic seminars. 
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Starting Broadly, Narrowing Progressively: Begin the discussion with broad, open-ended 

questions that invite multiple perspectives, then progressively narrow to the most challenging or 
contentious issues as the discussion develops. This structure prevents premature convergence on a 
single interpretation and allows diverse voices to be heard. 

Using the 'Building' Technique: Encourage participants to build on each other's contributions 
rather than offering isolated, independent comments. Explicitly acknowledge and connect 
contributions ‘That point builds interestingly on the observation made by [participant] earlier...'  to 
create a cumulative intellectual exchange rather than a series of disconnected remarks. 

Deploying Socratic Questioning: The Socratic method asking probing questions that encourage 
deeper examination of assumptions is a powerful facilitation tool in academic seminars. Questions 
such as 'What do you mean by [term]?', 'What evidence supports that claim?', 'What would a critic 
of that position say?', and 'What are the implications of accepting that conclusion?' can 
significantly deepen the quality of the discussion. 

Managing Silence: Brief silences in group discussion are not failures of facilitation they are 
signs that participants are thinking. Resist the impulse to fill every silence with a comment. 
However, silences that extend beyond 30 seconds may indicate confusion or disengagement, and 
the chair may need to rephrase the question or direct it to a specific participant. 

Ensuring Inclusion: Academic discussions can be dominated by a small number of confident 
speakers, leaving others disengaged. Active facilitation strategies for promoting inclusion include 
explicitly inviting quieter participants, using structured round-table turns, and in virtual settings, 
using chat functions to allow written contributions from participants who are uncomfortable 
speaking. 

3.3 Managing Discussion Challenges 

Group discussions in academic seminars can encounter several common challenges that require 
skilled facilitation to manage effectively. 

Dominant Participants: Some participants typically those who are most confident or most 
opinionated may attempt to monopolise the discussion. The chair should manage this 
diplomatically but firmly: 'Thank you for that contribution. I would like to hear from other 
participants on this point before we return to you.' 

Off-Topic Tangents: Seminar discussions sometimes drift away from the main topic, 
particularly when a provocative but peripheral issue captures the audience's attention. The chair 
should redirect tangential discussions with a bridging phrase: 'That is a fascinating question that 
deserves a seminar of its own. For the moment, let us return to the central issue of...' 

Interpersonal Conflict: Occasionally, strong disagreements in academic discussions can 
become personal. The chair must intervene quickly to redirect the exchange to the scholarly issues 
and remind participants of the norms of respectful academic discourse. 

Superficial Discussion: If the discussion remains at the level of general agreement or vague 
observations, the chair should introduce a challenging question or counterfactual to provoke deeper 
engagement: 'The presenter's findings are broadly consistent with the literature. But what are the 
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most significant limitations of this study? What alternative interpretation of the data might a 
sceptical reviewer propose?' 

Presenter Dominance: The Q&A session is an opportunity for the seminar community to 
engage with the work, not merely for the presenter to elaborate on points already made. The chair 
should ensure that responses are concise and that the floor returns quickly to the audience. 

4.0 Conclusion 

This unit has provided a comprehensive guide to facilitating and participating in group 
discussions in academic seminars. You have examined the responsibilities of the seminar chair as 
the principal facilitator, explored strategies for productive, inclusive, and focused discussion, and 
learned to manage common challenges including dominant participants, tangents, conflict, and 
superficiality. Effective group discussion facilitation is a leadership skill of significant value in 
both academic and professional contexts. 

5.0 Summary 

In this unit, you have learned that: (i) the seminar chair facilitates discussion by framing, 
directing, synthesising, managing time, and closing; (ii) productive discussion strategies include 
starting broadly, using building techniques, deploying Socratic questioning, managing silence, and 
ensuring inclusion; (iii) common discussion challenges include dominance, tangents, conflict, and 
superficiality  each requiring specific facilitation responses; and (iv) the presenter's responses 
during discussion should be concise to allow maximum audience engagement. 

6.0 Tutor-Marked Assignment (TMA) 

1.​ Describe the responsibilities of the seminar chair during the discussion phase of a seminar. 
How do these responsibilities differ in a face-to-face seminar compared with a virtual 
seminar on Zoom? 

2.​ You are chairing a seminar in which one participant has spoken for the last five 
contributions, others have become disengaged, and the discussion has drifted to a tangential 
topic about university funding rather than the seminar's focus on e-learning adoption. Write 
a verbatim script of the interventions you would make as chair to restore focus and promote 
broader participation. 

3.​ Explain the Socratic method of questioning and illustrate its application with three 
examples of Socratic questions a seminar chair might use to deepen discussion on the topic: 
'The impact of COVID-19 on the adoption of online learning in Nigerian universities.' 

7.0 References/Further Reading 

Brookfield, S. D., & Preskill, S. (2016). The discussion book: 50 great ways to get people talking. 
Jossey-Bass. 

Dillon, J. T. (1994). Using discussion in classrooms. Open University Press. 
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1.0 Introduction 

The capacity to give and receive criticism constructively is one of the most important and most 
difficult skills in academic life. Criticism; the scholarly evaluation of another's work is the engine 
of academic improvement. Without rigorous, honest critique, scholarly work stagnates; with it, 
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individual researchers grow and the knowledge base of the field advances. Yet criticism is also 
inherently uncomfortable for the giver, who must balance honesty with collegiality, and for the 
receiver, who must manage the emotional challenge of having their work found wanting. This unit 
provides a principled framework for giving criticism that is constructive and receiving criticism 
that is generative. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Explain the difference between destructive and constructive criticism in academic settings 
•​ Apply the principles and techniques of constructive critique in seminar discussions 
•​ Receive and process critical feedback in a scholarly and emotionally intelligent manner 
•​ Develop a culture of constructive critique within a seminar community 

3.0 Learning Contents 

3.1 Destructive versus Constructive Criticism 

Not all criticism is created equal. Destructive criticism attacks, demotivates, and damages it 
focuses on flaws without acknowledging strengths, offers no specific guidance for improvement, 
and is delivered in a manner that undermines the recipient's confidence and dignity. Constructive 
criticism informs, motivates, and develops it identifies specific weaknesses, explains why they are 
weaknesses, suggests concrete improvements, and is delivered with respect for the recipient's 
scholarly efforts and intellectual dignity. 

The distinction between destructive and constructive criticism is not merely about tone it is 
also about specificity and purpose. Destructive criticism is often vague and emotionally charged: 
'This methodology is hopelessly flawed' or 'The literature review shows no understanding of the 
field.' Constructive criticism is specific and purpose-driven: 'The selection of the experimental 
group without random assignment limits the internal validity of the study. A matched control group 
design or covariate analysis would strengthen the causal claims.' The first comment leaves the 
recipient with no actionable information; the second provides a specific problem and a specific 
solution. 

In the seminar context, the discussant's role is explicitly constructive they are expected to 
provide a balanced, specific, and action-oriented critique that helps the presenter improve the work 
and advance their scholarly development. Audience questions, while less formally structured, 
should be guided by the same constructive principles. 

3.2 Techniques for Giving Constructive Criticism 

Several practical techniques support the delivery of constructive criticism in academic settings. 

The 'SBI' (Situation-Behaviour-Impact) Framework: Describe the specific situation in the 
seminar paper where the problem occurs, identify the specific behaviour or feature that is 
problematic, and explain the impact of this problem on the scholarly quality of the work. For 
example: 'In the methodology section (situation), the sampling procedure is described only as 
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'convenient sampling' without specifying how participants were recruited, what inclusion and 
exclusion criteria were applied, or how many potential participants declined to participate 
(behaviour). This limits the reader's ability to evaluate the representativeness of the sample and the 
reliability of the findings (impact).' 

The 'Plus-Delta' Approach: Before identifying weaknesses (deltas things that need to change), 
explicitly acknowledge the strengths (pluses things that are working well). This balanced approach 
maintains the presenter's motivation while delivering the necessary critique. 

Specificity with Suggestions: Every critique should be paired with a specific, actionable 
suggestion for improvement. 'The discussion lacks engagement with the literature' is incomplete 
criticism. 'The discussion would benefit from a systematic comparison of the current findings with 
the findings of [author, year], [author, year], and [author, year], which addressed similar research 
questions in related contexts' is complete criticism. 

Scholarly Tone: Maintain the formal register of academic discourse throughout the critique. 
Use hedging language to acknowledge uncertainty ('It appears that...', 'The reviewer wonders 
whether...') and the language of scholarly respect ('The study makes a valuable contribution to... 
while raising the question of...'). 

3.3 Receiving Criticism Generatively 

Receiving criticism generatively that is, using it as a resource for growth rather than 
experiencing it as an attack requires the development of both cognitive and emotional 
competencies. 

Cognitively, the scholar must develop the ability to separate the critique of their work from a 
judgement of their worth as a person. A seminar paper is a product of a particular investigation 
conducted at a specific point in the researcher's development it is not a complete expression of the 
researcher's intellect or potential. Criticism of the paper is an evaluation of that specific product, 
not a verdict on the scholar. 

Emotionally, the scholar must develop tolerance for the discomfort that accompanies critical 
feedback. This tolerance is cultivated through repeated exposure to feedback in low-stakes 
contexts informal peer review, practice presentations, and writing workshops before the 
high-stakes formal seminar. 

Practically, the scholar should develop a systematic approach to processing feedback. After the 
seminar, review all feedback including the discussant's critique, audience questions, and the 
supervisor's comments and categorise it as: (a) valid criticisms that should be addressed in a 
revision; (b) valid questions that point to directions for future research; (c) misunderstandings that 
reveal a need for clearer communication in the paper; and (d) criticisms with which you 
respectfully disagree, with reasons. 

One of the most powerful expressions of scholarly integrity in receiving criticism is the ability 
to say, clearly and without defensiveness: 'You have identified a genuine weakness in this study. In 
a future investigation, I would address this by...' This response demonstrates not only intellectual 
honesty but also the forward-looking orientation that characterises the developing scholar. 

Page 133 



FUTM-EDT 415: Introduction to Seminar  
4.0 Conclusion 

This unit has addressed the challenging but essential academic skill of giving and receiving 
criticism constructively. You have distinguished destructive from constructive criticism, learned 
techniques for delivering specific, balanced, and actionable scholarly critique, and developed 
frameworks for receiving criticism as a resource for intellectual growth rather than a source of 
personal threat. The culture of constructive critique is what transforms a seminar community from 
a collection of individuals into a genuine scholarly community of practice. 

5.0 Summary 

In this unit, you have learned that: (i) constructive criticism is specific, balanced, 
purpose-driven, and action-oriented  distinct from destructive criticism which is vague, negative, 
and demoralising; (ii) techniques for giving constructive criticism include the SBI framework, the 
Plus-Delta approach, specificity with suggestions, and scholarly tone; (iii) receiving criticism 
generatively requires separating the critique of work from judgements of personal worth; and (iv) 
processing feedback systematically  categorising it as actionable, directional, communicative, or 
respectfully disputed  maximises its developmental value. 

6.0 Tutor-Marked Assignment (TMA) 

1.​ Explain the difference between destructive and constructive criticism in academic 
seminars. Provide one example of a destructive critique and one example of a constructive 
critique of the same methodological issue in a seminar paper, and explain what makes one 
destructive and the other constructive. 

2.​ Using the SBI (Situation-Behaviour-Impact) framework, write a constructive critique of the 
following excerpt from a fictional seminar paper discussion section: 'The results show that 
the experimental group did better than the control group. This proves that the technology 
works. Many students said they liked the lessons. Future research should use bigger 
samples.' 

3.​ You have just received the following feedback from your seminar discussant: 'The 
theoretical framework in this paper is entirely inappropriate and shows that the author has 
not engaged seriously with the field.' Describe, in 400 words, how you would process and 
respond to this feedback both emotionally and intellectually, applying the principles 
discussed in this unit. 

7.0 References/Further Reading 

Brookfield, S. D. (2015). The skillful teacher: On technique, trust, and responsiveness in the 
classroom (3rd ed.). Jossey-Bass. 

Centre for Creative Leadership. (2019). Feedback that works: How to build and deliver your 
message. CCL Press. 

Hattie, J., & Timperley, H. (2007). The power of feedback. Review of Educational Research, 
77(1), 81–112. 
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1.0 Introduction 

Academic writing is not ethically neutral. Every decision a scholar makes which sources to 
cite, how to present data, whose voices to amplify, which limitations to acknowledge, and how to 
frame findings has ethical dimensions that reflect the scholar's values and shape the knowledge 
that is produced. The field of Educational Technology is particularly rich in ethical considerations 
because it involves not only the creation of knowledge but also the design and evaluation of 
technologies and learning environments that affect real students and teachers. This unit introduces 
the ethical landscape of academic writing, examining the core principles of research ethics and 
their specific application to seminar papers in Educational Technology. 

2.0 Learning Outcomes 
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At the end of studying this unit, you should be able to: 

•​ Identify the core ethical principles governing academic writing and research 
•​ Apply ethical principles to the specific practices of seminar paper writing and presentation 
•​ Recognise and address common ethical tensions in Educational Technology research 
•​ Develop a personal code of academic integrity for scholarly work 

3.0 Learning Contents 

3.1 Core Principles of Research Ethics 

Research ethics refers to the principles and norms that govern the conduct of academic 
research from the design of the study through the collection and analysis of data to the reporting 
and dissemination of findings. The following core principles apply to all research in Educational 
Technology and should be reflected in the academic writing and presentation produced at 
FUTMINNA. 

Respect for Persons: Research participants must be treated with dignity and respect. This 
includes obtaining their informed consent before data collection, protecting their privacy and 
confidentiality, and ensuring that their participation is voluntary free from coercion or undue 
influence. 

Beneficence and Non-maleficence: Research should aim to produce knowledge that benefits 
individuals and society, and should avoid causing harm to participants, communities, or the 
broader scholarly ecosystem. In Educational Technology research, this principle requires scholars 
to consider the potential negative consequences of the technologies and interventions they study 
and to report both positive and negative findings honestly. 

Justice: The benefits and burdens of research should be distributed equitably. In the Nigerian 
context, this means being attentive to the risk of researching vulnerable or marginalised 
populations such as students in disadvantaged schools primarily for the researcher's benefit, 
without ensuring that the research findings are used to improve conditions for those populations. 

Integrity: Scholars must report their methods, data, and findings honestly and transparently. 
Fabrication of data, falsification of results, selective reporting of findings, and misleading 
presentation of statistical analyses are all serious violations of research integrity. 

Intellectual Property: Scholars must respect the intellectual property rights of other researchers 
by citing their work properly and not reproducing copyrighted material without authorisation. 

3.2 Ethics in Seminar Paper Writing 

The ethical principles above have specific implications for the writing of seminar papers in 
Educational Technology. The most important of these implications are as follows. 

Honest Representation of the Literature: A seminar paper must represent the existing literature 
fairly and accurately. This means not selectively citing only those studies that support the 
presenter's preferred conclusion while ignoring contradictory evidence. It also means not 
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misrepresenting the findings of cited studies either by over-simplifying their conclusions or by 
taking their findings out of context. 

Accurate Reporting of Methodology: The methodology section of a seminar paper must 
describe the research procedures actually used, not an idealised version of the procedures. If the 
sample was smaller than originally planned, if instruments were modified during data collection, or 
if data were excluded from the analysis, these deviations must be reported and justified. 

Transparency about Limitations: Every study has limitations constraints arising from sampling, 
methodology, context, or time that limit the generalisability or validity of the findings. 
Acknowledging these limitations honestly, rather than omitting them or minimising them, is an 
ethical requirement and a mark of scholarly maturity. 

Attribution of Intellectual Contributions: Where the seminar paper has benefited from the 
intellectual contributions of others supervisors, colleagues, research assistants, or workshop 
participants these contributions should be acknowledged in the paper, either in a dedicated 
acknowledgements section or in the relevant sections of the text. 

Ethical Treatment of Research Participants: Where the seminar paper reports on empirical 
research involving human participants, the paper must document that appropriate ethical 
procedures were followed including informed consent, confidentiality, and the right to withdraw 
regardless of whether formal institutional ethical approval was required. 

3.3 Ethical Tensions in Educational Technology Research 

Educational Technology research sometimes raises complex ethical tensions that do not have 
simple solutions. Awareness of these tensions is important for developing ethical judgement as a 
scholar. 

Privacy and Data: Research involving learning management systems, educational apps, or 
digital learning environments generates large quantities of student data. Ethical tensions arise when 
researchers wish to use this data for research purposes without obtaining separate informed consent 
from students who originally consented only to using the technology for educational purposes. 

Equity and Access: Research that evaluates the effectiveness of expensive or technologically 
demanding educational interventions may implicitly disadvantage students and schools that lack 
the resources to adopt those interventions. Scholars should consider whether their research 
recommendations are realistic and equitable for all segments of the Nigerian educational 
population. 

Commercialisation and Independence: Educational Technology research is increasingly 
conducted in partnership with commercial technology providers who have a financial stake in the 
outcomes of the research. Scholars must be transparent about any conflicts of interest and ensure 
that commercial relationships do not compromise the objectivity of their findings. 

Cultural Sensitivity: Educational Technology interventions developed in Western educational 
contexts may embed cultural assumptions about individualism, competition, or the role of 
technology that are at odds with Nigerian or African educational values. Culturally sensitive 
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research acknowledges these tensions and seeks to develop or evaluate interventions that are 
appropriate for the specific cultural context. 

4.0 Conclusion 

This unit has introduced the ethical landscape of academic writing and research in Educational 
Technology. You have examined the core principles of research ethics respect for persons, 
beneficence, non-maleficence, justice, integrity, and intellectual property and explored their 
specific applications to seminar paper writing, including honest representation of the literature, 
accurate methodology reporting, transparency about limitations, and attribution of contributions. 
You have also been alerted to the complex ethical tensions that arise in Educational Technology 
research contexts. 

5.0 Summary 

In this unit, you have learned that: (i) core research ethics principles include respect for 
persons, beneficence, non-maleficence, justice, integrity, and intellectual property; (ii) these 
principles have specific applications to seminar paper writing including honest literature 
representation, accurate methodology reporting, limitation transparency, and attribution; and (iii) 
Educational Technology research raises complex ethical tensions around privacy, equity, 
commercialisation, and cultural sensitivity that require careful scholarly judgement. 

6.0 Tutor-Marked Assignment (TMA) 

1.​ Explain four core principles of research ethics and describe how each principle applies 
specifically to the writing of a seminar paper in Educational Technology. 

2.​ An Educational Technology researcher is working with a commercial e-learning company 
that has funded their study on the effectiveness of the company's platform. The results of 
the study are mixed some outcome measures are positive, others are negative. Describe the 
ethical obligations of the researcher in reporting and presenting these results. What ethical 
tensions are present, and how should they be navigated? 

3.​ Develop a personal code of academic integrity of at least six principles that you commit to 
upholding in all academic writing and research throughout your programme at 
FUTMINNA and beyond. For each principle, explain why it is important and identify a 
specific scenario in which it might be tested. 

7.0 References/Further Reading 

Beauchamp, T. L., & Childress, J. F. (2019). Principles of biomedical ethics (8th ed.). Oxford 
University Press. (Foundational reference) 

Israel, M. (2015). Research ethics and integrity for social scientists: Beyond regulatory compliance 
(2nd ed.). SAGE. 

NUC. (2022). Research ethics guidelines for Nigerian universities. NUC. 
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UNESCO. (2017). Recommendation on science and scientific researchers. UNESCO Publishing. 
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1.0 Introduction 

Plagiarism is one of the most serious and most common violations of academic integrity in 
Nigerian universities. It occurs when a scholar presents the words, ideas, data, images, or 
intellectual work of another person as if they were their own, without proper acknowledgement. In 
an era of abundant digital content and easy internet access, the temptation and the opportunity for 
plagiarism have increased significantly. Yet the consequences of plagiarism for the plagiarist's 
academic record, professional reputation, and scholarly development remain severe. This unit 
provides a comprehensive treatment of plagiarism: its definition, forms, causes, consequences, and 
most importantly the strategies through which it can be avoided. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Define plagiarism and identify its different forms 
•​ Explain the academic, ethical, and professional consequences of plagiarism 
•​ Distinguish between plagiarism, proper citation, paraphrase, and summary 
•​ Apply strategies for avoiding plagiarism in seminar paper writing 

3.0 Learning Contents 

3.1 Definition and Forms of Plagiarism 

Plagiarism is the act of presenting another person's intellectual work whether ideas, arguments, 
data, text, images, or any other creative or scholarly product as one's own, without 
acknowledgement. It is both an act of deception (representing borrowed work as original) and an 
act of theft (taking credit for another's intellectual labour without authorisation). 

Plagiarism exists in multiple forms, ranging from the blatant to the subtle. 

Verbatim Copying: Reproducing a passage from a source word-for-word without quotation 
marks and without citation. This is the most obvious and most serious form of plagiarism. 
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Patchwriting: Copying a passage and making minor substitutions of words or phrases while 

retaining the original sentence structure and sequence of ideas. Patchwriting is a common but still 
unacceptable form of plagiarism that masquerades as paraphrase. 

Paraphrase Plagiarism: Substantially restating a source's ideas in different words without 
citation. Even if the exact words have been changed, failing to acknowledge the source of the ideas 
constitutes plagiarism. 

Self-Plagiarism: Submitting your own previously submitted work or substantial portions of it 
for credit in a different course, without disclosure. This is a violation of academic integrity because 
it misrepresents the work as new original scholarship. 

Mosaic Plagiarism: Assembling a paper by weaving together passages, ideas, and phrases from 
multiple sources with or without minor modifications without citation, creating the appearance of 
original synthesis. 

Ghost-Writing: Submitting work written by another person a friend, a commercial writing 
service, or an AI-generated text as one's own. 

3.2 Consequences and Detection of Plagiarism 

The consequences of plagiarism in Nigerian universities are serious and can be career-defining. 
At FUTMINNA and across Nigerian higher education institutions, academic integrity policies 
typically prescribe the following consequences for confirmed plagiarism, depending on severity 
and intent: a mark of zero for the affected assignment; a failing grade for the course; suspension 
from academic programmes; expulsion from the university; withdrawal of previously awarded 
academic degrees; and publication of the finding of academic misconduct in the student's 
permanent academic record. 

Plagiarism detection has become significantly more effective with the introduction of software 
tools such as Turnitin, iThenticate, and Unicheck, which compare submitted documents against a 
vast database of published and previously submitted academic work and generate a similarity 
report indicating the percentage and location of matched text. An increasing number of Nigerian 
universities now require all seminar papers, theses, and dissertations to be submitted through 
plagiarism detection software before evaluation. 

Students should not assume that they can 'beat' plagiarism detection software by making minor 
word substitutions modern detection tools are sensitive enough to identify patchwriting and mosaic 
plagiarism as well as verbatim copying. Furthermore, plagiarism is ultimately a matter of scholarly 
integrity, not merely of technical detection: a scholar who plagiarises but is not caught has still 
committed a serious ethical violation that compromises their own intellectual development. 

3.3 Strategies for Avoiding Plagiarism 

Plagiarism is almost always avoidable through the consistent application of good academic 
writing practices. The following strategies are particularly effective. 

Understand the distinction between citing, paraphrasing, summarising, and quoting: Citing 
means acknowledging the source of an idea, regardless of how it is expressed. Paraphrasing means 
restating a source's ideas in your own words and sentence structure, with citation. Summarising 
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means condensing the main ideas of a longer source in your own words, with citation. Quoting 
means reproducing a source's exact words within quotation marks, with citation. All four practices 
are legitimate when done correctly; the error is to paraphrase or summarise without citation, or to 
quote without quotation marks. 

Effective Note-Taking: During the literature review, distinguish clearly between direct 
quotations (transcribed verbatim from the source, in quotation marks, with page reference) and 
your own paraphrases and syntheses. Colour-coding or separate note sections for quotations versus 
your own ideas can prevent accidental plagiarism during the writing stage. 

Write from Your Own Understanding: Rather than paraphrasing source by source, assimilate 
the literature through extensive reading and then write from your own understanding and synthesis. 
This approach naturally produces original expression rather than modified reproductions of source 
text. 

Use Reference Management Tools: Tools such as Zotero and Mendeley ensure that every 
source is recorded with its full citation details at the point of reading, preventing the common 
problem of using an idea without being able to trace its source. 

Proofread Specifically for Citation Completeness: Before submitting the final paper, re-read 
the paper with the specific purpose of verifying that every idea, argument, and data point drawn 
from a source is accompanied by a correct citation. 

4.0 Conclusion 

This unit has provided a comprehensive treatment of plagiarism its definition, forms, 
consequences, and avoidance strategies. You have distinguished the major forms of plagiarism 
from legitimate scholarly practices of citing, paraphrasing, summarising, and quoting; understood 
the academic, ethical, and professional consequences of plagiarism; and learned practical strategies 
for consistent plagiarism avoidance. Academic integrity is not merely a rule to be obeyed it is the 
foundation of the scholarly enterprise and the precondition for meaningful intellectual 
development. 

5.0 Summary 

In this unit, you have learned that: (i) plagiarism is the presentation of another's intellectual 
work as one's own and exists in forms including verbatim copying, patchwriting, paraphrase 
plagiarism, self-plagiarism, mosaic plagiarism, and ghost-writing; (ii) consequences range from 
zero marks to expulsion and degree withdrawal; (iii) detection software such as Turnitin is 
increasingly used in Nigerian universities; and (iv) avoidance strategies include understanding 
citation practices, effective note-taking, writing from synthesis, using reference management tools, 
and targeted proofreading for citation completeness. 

6.0 Tutor-Marked Assignment (TMA) 
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1.​ Define plagiarism and identify five forms in which it can occur in academic writing. For 

each form, provide a brief example from a fictional seminar paper context and explain why 
it constitutes plagiarism. 

2.​ A student argues: 'I changed all the words in the paragraph I copied, so it is not plagiarism.' 
Evaluate this argument using the distinction between legitimate paraphrase and 
patchwriting, and explain why the student's practice may still constitute plagiarism. 

3.​ Develop a five-step personal anti-plagiarism protocol a set of specific practices you will 
adopt at each stage of the seminar paper writing process (literature search, note-taking, 
drafting, revision, and final proofreading) to ensure that your work is free from all forms of 
plagiarism. 

7.0 References/Further Reading 
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Centre for Staff and Learning Development. 

Eret, E., & Gokmenoglu, T. (2010). Plagiarism in higher education: A case study with prospective 
academicians. Procedia Social and Behavioral Sciences, 2(2), 3303–3307. 
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1.0 Introduction 

The academic seminar is not an isolated experience it is an entry point into the broader 
community of Educational Technology scholars and practitioners. As you develop your 
competencies in scholarly inquiry, seminar presentation, academic writing, and peer review, you 
are also being prepared for participation in the national and international communities of 
Educational Technology practice. This final unit of FUTM-EDT 415 addresses the professional 
standards and ethical expectations that govern membership of these communities, equipping you 
with the norms, values, and dispositions that characterise the professional Educational Technology 
scholar. 

2.0 Learning Outcomes 

At the end of studying this unit, you should be able to: 

•​ Identify the major professional communities relevant to Educational Technology scholars 
and practitioners in Nigeria 

•​ Describe the professional standards and ethical expectations governing membership of 
Educational Technology communities 

•​ Explain the role of continuous professional development (CPD) in maintaining scholarly 
relevance 

•​ Develop a plan for professional engagement in the Educational Technology community 
after graduation 

3.0 Learning Contents 

3.1 Professional Communities in Educational Technology 

The field of Educational Technology is served by a range of professional organisations at the 
national and international levels that provide forums for scholarly exchange, professional 
development, publication, and advocacy. Awareness of and engagement with these communities is 
an important dimension of professional identity development for Educational Technology students. 

At the international level, the key professional organisations include the Association for 
Educational Communications and Technology (AECT), which is the leading academic 
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organisation for Educational Technology scholars worldwide and publishes the field's most 
prestigious journals, including Educational Technology Research and Development and 
TechTrends. The Society for Information Technology and Teacher Education (SITE) focuses 
specifically on the intersection of technology and teacher education. The International Society for 
Technology in Education (ISTE) serves primarily K-12 teachers and educational technology 
practitioners, and publishes ISTE Standards that have been widely adopted internationally. 

At the Nigerian and African level, the Computer Professionals Registration Council of Nigeria 
(CPN) and the Association of Educational Technology Professionals of Nigeria (as it develops) 
represent relevant professional bodies. The National Information Technology Development 
Agency (NITDA) provides policy frameworks for ICT in education, and the National Universities 
Commission (NUC) sets academic standards for Educational Technology programmes. 

Engagement with these communities through attending conferences, subscribing to journals, 
joining online discussion groups, and contributing to policy dialogues is a mark of professional 
seriousness and a mechanism for staying current in a rapidly evolving field. 

3.2 Professional Standards and Ethical Expectations 

Membership of the Educational Technology scholarly and professional community carries 
specific ethical expectations and professional standards that go beyond the academic integrity 
requirements discussed in earlier units. 

Scholarly Honesty: All scholarly contributions publications, conference presentations, grant 
applications, and professional reports must be conducted with complete honesty. This includes full 
disclosure of conflicts of interest, accurate representation of one's qualifications and contributions, 
and honest reporting of research findings even when they are unfavourable. 

Respect for Intellectual Property: Beyond avoiding plagiarism in one's own writing, 
professional Educational Technology scholars respect the copyright of others' works, obtain 
necessary permissions for the use of copyrighted materials, and attribute intellectual contributions 
accurately in all professional communications. 

Commitment to Quality: Professional Educational Technology scholars are committed to the 
continuous improvement of the quality of their scholarly work. This commitment manifests in the 
rigorous preparation of seminar papers, the conscientious response to peer review, and the 
willingness to revise and resubmit work in response to constructive criticism. 

Cultural Sensitivity and Inclusion: Professional Educational Technology scholars are sensitive 
to the diversity of learners, educators, and contexts in which their work will be applied. They 
design research and interventions that are inclusive of learners with disabilities, linguistically 
diverse learners, and learners in resource-limited environments. 

Mentorship and Community Service: Professional Educational Technology scholars recognise 
their responsibility to contribute to the development of the next generation of scholars. This 
includes mentoring junior colleagues and students, reviewing papers and proposals for journals and 
conferences, and contributing to institutional and departmental committees. 

3.3 Continuous Professional Development and Career Planning 
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The rapidly evolving nature of the Educational Technology field means that the knowledge and 

skills acquired during the B.Tech. or M.Tech. programme will require continuous updating 
throughout a professional career. Continuous Professional Development (CPD) refers to the 
ongoing process through which professionals maintain and extend their competencies in response 
to the changing demands of their field. 

For Educational Technology professionals, CPD may take many forms: attending national and 
international conferences and seminars; reading the field's major journals and staying current with 
new research; enrolling in online professional development courses on platforms such as Coursera, 
edX, or the AECT professional development portal; participating in communities of practice with 
fellow Educational Technology scholars and practitioners; engaging in collaborative research and 
publication; and pursuing higher academic qualifications such as doctoral study. 

Professional career planning for Educational Technology graduates at FUTMINNA should 
incorporate the following elements: (a) A clear articulation of professional goals  whether in 
academia, the education sector, the technology industry, government, or international development; 
(b) Identification of the specific competencies needed to achieve those goals and a plan for 
developing them; (c) Development of a professional online presence  including a profile on 
academic networking sites such as ResearchGate and Academia.edu and a portfolio of scholarly 
work; (d) Cultivation of professional relationships with colleagues, mentors, and potential 
collaborators in the field; and (e) Regular review and revision of the career plan in response to new 
opportunities and changing professional circumstances. 

The course FUTM-EDT 415 has provided you with the foundational competencies for 
scholarly participation in the Educational Technology community. As you move forward in your 
academic programme and professional career, the standards, values, and skills developed in this 
course will serve as the bedrock of your scholarly identity. The quality of your engagement with 
the academic seminar as a presenter, a reviewer, a discussant, and a facilitator is a direct reflection 
of your commitment to the values of the Educational Technology scholarly community: rigour, 
integrity, collaboration, and a deep dedication to the improvement of teaching and learning. 

4.0 Conclusion 

This concluding unit of FUTM-EDT 415 has prepared you for professional participation in the 
Educational Technology scholarly community. You have identified the major professional 
organisations at the Nigerian, African, and international levels; examined the professional 
standards and ethical expectations governing community membership; and explored the role of 
Continuous Professional Development in maintaining scholarly relevance. As you complete this 
course, you carry with you not only the technical skills of seminar preparation and presentation but 
also the scholarly values and professional identity of an Educational Technology practitioner 
committed to advancing the quality of education in Nigeria and beyond. 

5.0 Summary 

In this final unit, you have learned that: (i) major Educational Technology professional 
communities include AECT, SITE, ISTE at the international level, and CPN, NITDA, and NUC at 
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the Nigerian level; (ii) professional standards include scholarly honesty, respect for intellectual 
property, commitment to quality, cultural sensitivity, and community service; (iii) Continuous 
Professional Development encompasses conferences, journals, online courses, communities of 
practice, and collaborative research; and (iv) career planning for EdTech graduates requires clear 
goal articulation, competency development planning, professional networking, and portfolio 
development. 

6.0 Tutor-Marked Assignment (TMA) 

1.​ Identify three international and two Nigerian professional organisations relevant to 
Educational Technology scholars. For each organisation, describe its primary focus and 
identify at least one resource or opportunity it offers to student members. 

2.​ Describe five professional standards that govern membership of the Educational 
Technology scholarly community. For each standard, provide a concrete example of how it 
might be upheld or violated by a practising Educational Technology researcher in Nigeria. 

3.​ Develop a five-year professional development plan for yourself as an Educational 
Technology graduate from FUTMINNA. Your plan should specify: (a) professional and 
academic goals for each year; (b) specific CPD activities you will undertake; (c) the 
professional organisations you will join and engage with; and (d) the scholarly products 
(publications, conference papers, projects) you aim to produce. Justify your plan with 
reference to the professional standards discussed in this unit. 

7.0 References/Further Reading 
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