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Introduction and Principles

BURST AR

Language study benefits students in several ways, including allowing them to become global
participants through cross-cultural communication, responsible citizens through exposure to other
cultures and awareness of multicultural issues, effective communicators in multiple languages, active
achievers through participation in a multicultural, global society, and true critical and creative thinkers
through access to multicultural ideas and concepts. A language policy must include the core concepts
of language learning, learning through language, and learning about language. Language learning
enhances communication with teachers and peers, learning through language equips students to
develop new constructs of the world, and learning about language gives an understanding of the
relationship between language and meaning and how language works.
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Language Policy Steering Committee
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The language policy steering committee consists of international subject teachers, local Taiwanese
teachers, world language teachers, IB coordinators, directors and administrators, the head of the
Parent Teacher Association, the head of the Student Council, and the MDHS principal. The steering
committee assesses the language proficiencies, requirements, choices, and learning goals of our
student body. It holds regular meetings and participates in the school community to assess its
language needs, understand perceived priorities and principles of language learning, and ensure that
the policy is evaluated and adjusted as a living document that serves the school community as it
grows and changes. The committee was mindful from the start of the importance of students’ mother
tongue. The committee recommends a policy that encourages students to develop English and
mother tongue languages. The committee continues to educate itself about the school community and
how an IB community can best promote a multilingual learning environment.
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Key Concepts
EEHE

Two IB concepts have proven particularly helpful:

1. "Language is integral to identity, which in turn determines how a person will act. A mother
tongue and any other languages used in constructing meaning are intimately connected to a
person’s relationship with the world and how they come to feel about that world. Social and
emotional conditions for learning that value all languages and cultures and affirm the identity of
each learner promote self-esteem and additive bilingualism (where another language and
culture does not replace that of the mother tongue)" ("Learning in a language other than
mother tongue in IB programmes").

2. "A centrally important attribute of the learner, one that is more amenable to teacher influence
than either personality or cognitive ability, is the extent to which the learners have confidence
in their identity and ability to learn. One way of conceptualizing this attribute is in terms of the
degree to which ESL learners feel empowered in the learning situation. When school
personnel reject students’ identities (by punishing them for using their native language, for
example), they force students to make an unnecessary and potentially traumatic choice
between their two cultures, and the resulting conflict may actually interfere with language
learning" (The Acquisition of English as a Second Language by Jim Cummins).

FEEHAMEBSTRINAMA:
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Language Priorities
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MDID’s language priorities are, in order of importance:
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. Students should use the target language in the classroom and be inclusive of all language

learners outside of the classroom.

As needed, teachers or peers may wish to re-explain concepts in a student’s mother tongue.
Teaching, learning, and peer interaction should occur in English, the language of instruction,
whenever possible.

All should be sensitive and respectful of students’ mother tongues.

Students must understand what is being taught — don’t sacrifice understanding for a pure
English environment.

Teachers should be mindful of, and seek to avoid, allowing students to rely on one or two
fluent speakers for translation/summaries on a regular basis.

KEEMEHRF
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Standards and Practices Addressed

SHEEEHMEA

Organization

B1:5. The school develops and implements policies and procedures that support the
programmes.

B2:8. The school provides support for its students with learning needs and support for their
teachers

Curriculum

C2:8. The written curriculum provides opportunities for reflection on human commonality,
diversity and multiple perspectives.

C3:6. Teaching and learning addresses human commonality, diversity and multiple
perspectives.

C3:10. Teaching and learning differentiates instruction to meet students’ learning needs and
Styles.

C1:6. Collaborative planning and reflection incorporates differentiation for students’ learning
needs and styles.

C3:14. Teaching and learning fosters a stimulating learning environment based on
understanding and respect.

C3:15. Teaching and learning encourages students to demonstrate their learning in a
variety of ways.’

! “| earning diversity and inclusion in IB programmes.” International Baccalaureate Organization, 2016.



GD,
oty

A :
Since 1969

o B1:5. ERFERIMITIFBEMBREME,
o B28 ERREMIFHUMEEBEZTRMEBL,
ERTE
o C1:6. HRREIFNREE BEFRMEEHERE,
e C28. %E%*ﬂmﬁtr}iu)&ﬁ tRIME. SRS THE S
o C36. HERBERIAMALRME. SHRMENSTHE.
o C3:10. RMHEERCHBLURRELESEFTRERMS,
o C314 HEMEABMWAR L HHEDEERINHBEWIRE
o CIU5. HERBERBBAUSEAXRRASE,

Language Policy

5 & BUR

At MDID, we believe that language immersion is key to effective English-learning. We encourage
students to use English as the primary language of communication to create an environment that
fosters language development. However, in social settings, it's important to use inclusive language
that can be understood by all members of the group.

£ BRI, HMBEESNERANEERENMRE. RMEBREEREEFAR RN EERSE
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We recognize that language learning is a lifelong process and should be modeled by all members of
the school community whenever possible. Competencies acquired in one language can also be
transferred to other subjects and fields. Language is an expression of one's tradition and culture, and
it constitutes an essential part of a student's identity. We respect multilingualism as it fosters
international mindedness and a multicultural perspective. The teaching process should take into
account the linguistic needs of students, and we believe that all teachers are language teachers.

BMERINETREER—ERISTNEE ERABNVMAEREHEZTRAIIER RESER
MREALUEBIIHMBERRMEE, FESEMEVENTRE WEP E%ﬁ;ﬂﬂfﬂi%ﬂ’] . B
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The MDID language policy aims to:

1. Equip students with the skills to use language effectively, appropriately, accurately, and
confidently.

2. Develop students' oral and written communication skills.
Foster students’ critical thinking and analytical skills.
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Enable students to develop and use language skills across different contexts and for
various purposes.
. Encourage the appreciation, understanding, and analysis of literature.

w
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5. Foster an international awareness of communication in a global setting.
6. Develop in students a respect for others' perspectives.

7. Enhance students' presentation and rhetorical skills.

8

. Equip students with the skills to deconstruct text for meaning and social and cultural context
across a wide range of subjects.

ERIFREREE S BUR B
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At MDID, we believe that language is a powerful tool for communication and understanding the world.
We are committed to supporting our students in their language learning journey and helping them
become confident and effective communicators in English and other languages.

EERRRE, HMMEEESRRS %ﬂifﬁﬁﬂﬁﬁﬂ’]’ﬁjjl,w HMBOREREESEEBEPIE
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MDID Language Periorities
BERIRARE S B EE REIR

At MDID, our priorities are organized in order of importance:

Students' conceptual understanding within subject groups.

Respect accorded to all members of a discussion or interaction.

Effective and efficient inter-faculty and student-faculty communication.

Use of all pedagogical opportunities to achieve fluency in English, the language of instruction.

Teach, learn, and interact when possible in the language of instruction, including MYP and DP
Group 2 Language Acquisition courses.

a s =
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MDID Language Profile
B EEFREREE S B

The school primarily teaches courses in English. However, we also support the development of native
Taiwanese students' mother tongue through instruction in Chinese literature and language in grades
7-12.

PREZEEARFLZ AR, HAMBEBR7T~12ERNDIXER, XFHFAEEMBENEERERE,

English Language Ability

R EERE

Each student has a language profile established based on their entrance examination results,
entrance interview, formative assessment in the first few weeks of the semester, and advice from the

head of the English Department, the Academic Coordinator, and English teachers to determine their
English language placement and streaming.

BREBEAREHAE. ARER. 2HAMREMERIETEURRERTE. BHHARMEEFLRME
# BERAEMAE—EFESER UEEMMEERELER,

English Courses
|:||:| n%*EE

Students are streamed into appropriate English courses based on their current ability. Students with
higher levels of English ability join the MYP Language and Literature stream in preparation for DP
Language A: Language and Literature courses. Students with intermediate or emerging language
profiles are streamed into MYP English Language Acquisition courses based on MYP language
acquisition phases (emergent, capable, or proficient) in preparation for DP Group 2 English B courses.
Students who complete at least one semester of MYP Language and Literature will have the option to
join the DP Group 1 Language A: Language and Literature course.

SAKRBARABRMEIESHRERE. REBEMNSEMAMYPES B X 2R, #ADPESE
X 2 :8%2 (Language A)ﬁﬂti’%ﬁ'ﬁo E’ﬁqﬂ%&;ﬁ*ﬂ‘f&ﬁgﬁﬁﬁE’]L*Eﬂﬂﬂﬂ'% MYP 2 & BSREER (2. 3-4 &
5-6) 77 E| MYP HKFEES B1FR1E, & DPRE B REMER., sl EL—BHMYPES B F5REMN
SANFRERTLLEZEMA DPFES A FEE MXRRE,

At MDID, we are committed to supporting students in their language learning journey and ensuring
that all members of the school community are aware of our language policies through professional



development and school-wide communication. We believe that effective communication skills are
essential for academic success and personal growth, and we strive to provide our students with the
necessary tools to excel in English and other languages.

T‘EHJ_ BRED, RMBANIFRENEELEER IHAEREEHNEZSAEFEREAERIR
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EHREZFMEAMMEBESHLELE,

Language Diversity at MDID
BREEFRERIEE S 2T

At our school, many students learn in a language other than their mother tongue. It's important for
them to be proficient in English so that they can fully participate in the mainstream curriculum and
school culture.

AEMBR REBEEBFFBENESEE . RESRKHMMMEREER, mtthMFaExo2H
FTERENSERXE,

\\‘)ik

English Proficiency Support
BEXEEXF

To help all students become fluent in English, we offer an English Language Support (ELS) course to
all MYP students. This course teaches important skills in listening, speaking, reading, writing, viewing,
and presenting, which are valuable across all subjects. After-school courses are also available for
students who need additional support, and the administration can arrange extracurricular language
learning centers and tutoring services as needed. Students who face barriers to learning due to
language differences may be eligible for support as a part of our Inclusion Policy at MDID.

HTEMMAZERFERARE RMAFRA MYP 2ARMKEFFE X FF (ELS) B2, ARREREY
ASHMRAEENRA. OE. BHHE. BE. EFNERZEZRR. AN ARRREHTESESN
XEFMELE, BITHRAM AT LURTE i‘t%h%%;.n.:.-—p 5 hD M E R Innn%ﬁﬁ'ﬁﬁ R E PR HR Y
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Language of Instruction
RERES
English is the primary language of instruction at our school, with exceptions for Chinese Literature and

Chinese Language Acquisition in the MYP, Chinese Literature in DP Group 1, and world languages.
Teachers create a classroom language policy that encourages students to speak English.

BRTMYP hgyrpBEIX 2P XES ERF. DP F—HMHhBEXEMERES LS, ZEZRMSERH
TELEES AT ERBBERRENREFSTER,



Classroom Language Policy
REEEBUR

Administrators have provided teachers with guidelines for a language policy in the classroom:
e Teachers, in collaboration with students, create a system of incentives and reflection that
encourages all students to speak English and work towards fluency.

e Students can ask the teacher for permission to briefly speak in another language to clarify
information.

EEBAYAMRMREPIESBRRIER:
o HEMMEBASGHE BIUFBMRERN ZBAASERKFLZ NERERF
o EBATLIBRHEMAE, MEUALMESHEEEN.

Principles and Priorities
R BB EFIE
Language priorities in order of importance:
1. Students' understanding of content
2. Respect
3. Teach, learn, and interact when possible in English
4. Community maintenance

REEMHF:
1. BEHRBTHIER
2. BEE

3. BOEEUREHEZE BENAES
4. BRUABZF

Teacher and Student Collaboration

Hile=R

e Teachers, in collaboration with students, will create a system of incentives or disincentives that
encourage all students to speak English and work towards fluency.

e Teachers regularly meet with the Student Council and House Teams to find ways to motivate
students to follow and respect the language policy.

HLEMGREE SR RBRMFIESH, REBFFAREFEFLEDERLRA,
ZEMEHEBASNMARERRE, SHABBEETNEETESRENAE.

Extracurricular Activities and Break Time
RSN E BN EL TR
e During lunchtime and breaks, students may speak the language they wish to develop.

e With school permission, students and teachers can form and participate in clubs, activities,
and events that encourage language skills.
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e Students and teachers can participate in an English or secondary-language mentorship
program.

SBARALUAFENMTRERRMMAFTERRIES.,
AEREET, 2ENEER AT LU 2 B o B FE S BRIt BFES .
SEMKER AT B MEEHE _ESTHEFE,

Student-Teacher Communication

ke s3]
All written communication between teachers and students must be in English.
Oral communication between teachers and students should be conducted in English when
possible, following the language policy priorities.

e |n urgent, personal, or emotional situations where miscommunication may occur,
communication can be in the student's mother tongue when necessary.

AMEMMEmERLAUENER,
RIZFESBCR, AR OGS EER TR LUESGETT,
ERRRELAEETRMES . AARBERFR, LERTUERSAMEEETER.

Teamwork: Language Policy and the ASP

Ex&1F ESBERMEBMFTE
The Language Policy and the Academic Support Plan (ASP) can collaborate in supporting students
with special needs.

EEBRABMXFHET A ARRTERNEL,

Language Profiles and Barriers to Learning &S 4 #1222 (&

Some students face challenges in learning due to differences in their language profile. These students
may be eligible to receive support through a Learning Plan and a designated Co-Teacher as a Student
with Identified Special Needs (SISN). If a student's language profile does not require a Learning Plan,
they will receive support through common instruction based on Universal Design for Learning (UDL)
principles.

FESAERAEEEM NS ERE, SEELETRAEREBETHENEEDERE, KFHEE
HBRERHBLE (SISN)Z#HF MESEMBEEMRTIFTEZETHE, tfEBERNEREEHRE

(UDL) IREIH X RIEEEF .

11



Co-Teachers and Subject Teachers: Working Together
BN B2 RN & 1F

Co-Teachers collaborate with Subject Teachers, Homeroom Teachers, the Guidance Teacher,
Parents, and Students to create a Learning Plan for students with identified special needs. The
Learning Plan specifies which IB-aligned strategies would best remove barriers to learning for each
student. These strategies are derived from Meeting Diversity in the Classroom (2013).

BN BRI AT, BET. WERE . RERNSAEEE AFRKEENZLERNTREHE, 2EHER
Al 5 H HME 7F & IBR R REFA SCERESEAS AN B B EHE,

38 L 5 B& B B Meeting Diversity in the Classroom(2013)

Differentiation and Customized Teaching
EEHEEZREHE

Co-Teachers and Subject Teachers work together to differentiate the content that students learn,
customize teaching strategies, approaches, and processes to optimize learning, and design
purposeful and personalized products or assessments that align with student abilities, knowledge, and
strengths. This collaborative approach helps students with divergent language profiles to overcome
their barriers to learning.

BWHESHRLEHABEZHESRELTRARHNERLL, TREABERE, HEMBE, RKBILEE, 1R
FEBERgEN. MEMEZMNEENNERLMELSFEE. EEGESFEEUREETREEER
ML, RS2 E E,

Students with Divergent Language Profiles

Students whose divergent language profiles hinder their learning will follow the process outlined in the
"Does not qualify for an IEP" section of the flowchart below:

12
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"WIGH SCHOQ,
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Co-Teacher Educational
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Subject
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The GCP Learning Plan Team Diversity in the
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IBO, 2013
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