
S. Wiberg - Grade 2 UNIT PLANNING TEMPLATE 

Unit Topic/Area of Interest(s) Connected to Curriculum Subject(s) / Guiding Question: 

 

Family Artifact Museum Day – Language Arts, Social Studies, Visual Art 

 

'How can I tell the story of my family's past? What is my family's best treasure? How can I tell a special family story?' 

 



Literacy Acquisition Targets based on grade level expectations as defined in the SD23 Early Learning Profile (linked here):  

Oral Language 

●​ Uses language to explain and inquire 

●​ Is an active participant in classroom language activities 

●​ Understands and uses appropriate social conventions for conversations when listening and speaking, and for presentations of 

others' work 

●​ Ignores distractions and stays focused during listening activities 

Reading (PM Levels 18-22) 

●​ (Practices) Uses a variety of print and visual texts and text features for accessing information, research, inquiry 

●​ Finds joy in reading and chooses text for pleasure and information 

●​ (Code & Accuracy) Accesses context to support word solving 

●​ Uses word parts, onset and rimes to solve unknown words 

●​ Demonstrates increased flexibility in word solving strategies including word parts, phonics patterns, prefixes, suffixes 

●​ Self-corrects using visual, structure and meaning cues 

●​ (Comprehension & Fluency) Understands more complex language (syntax / structure) 

●​ Infers, connects, visualizes, predicts, summarizes and synthesizes to comprehend 

●​ Uses text organizers and text features to assist with comprehension of non-fiction text 

●​ Responds to and makes personal connections with facts, characters and comparative situations in other texts 

●​ (Content) Elements of story (character, plot, setting, structure – beginning, middle, end – and dialogue), text features, 

vocabulary associated with texts 

Writing 

●​ (Meaning / Ideas) Central idea is clear and developed 

●​ Many sentences with some details that elaborate on central idea 

●​ (Style) Writes several sentences with some variety in sentence beginnings, length, and structure 

●​ Writing begins to connect with the audience 

●​ The writer's feelings about the subject are loud and clear 

●​ (Form / Organization) Independently follows the form modelled by the teacher 

●​ Opening sentence introduces the topic / idea 

●​ Ideas and events are logically connected and sequenced 

●​ (Conventions) Correctly uses periods and often uses exclamation and question marks when appropriate 

●​ Applies phonics and begins to use spelling patterns to spell unfamiliar words 

●​ Conventional spelling of high frequency words (lists 1 & 2, partial list 3) 

 

 



Students requiring additional literacy support – (name/baseline/plan – target area) 

 

Student A –  

Emerging with full-time CEA support – questions to go home to be recorded by CEA, family support/CEA to scribe answers & story & 

assist with presentation – student to create artwork and present story with assistance – Target: Active participation & listening skills, 

conventional spelling of List 1 words, choose suitable text, write own answers on graphic organizer 50% of the time 

 

Student B –  

Emerging with some CEA support – as above, as needed – Target: Active participation, use text features, conventional spelling of List 1, 

partial List 2 

 

Student C –  

ELL with some CEA support – as above, as needed – Target: Active participation, listening, conventional spelling of List 1 words 

 

Student D –  

ELL with minimal CEA support – as needed – Target: Active participation, use text features, conventional spelling of List 1 words 

 

*Note: LAT will drop-in during the research and Writer's Workshop components to provide extra support during mini-lessons and 

conferencing, and has offered to come with us during the Care Home visit for extra support, as well 

 

 

 

 

STAGE 1: Desired Results  

Understand 

Curriculum Area/Big Ideas Essential Questions 



Language Arts:  Language and story can be a source 
of creativity and joy. 
 
Stories and other texts connect us to ourselves, our 
families, and our communities. 

Everyone has a unique story to share. 

Through listening and speaking, we connect with 
others and share our world. 

Curiosity and wonder lead us to new discoveries 
about ourselves and the world around us. 

Social Studies: Canada is made up of many diverse 
regions and communities. 
  
Art: Creative expression develops our unique 
identity and voice. 
 
Inquiry through the arts creates opportunities 
for risk taking. 

People connect to the hearts and minds of others in 
a variety of places and times through the arts. 

Who am I? 
Where do I come from? 
What is a special treasure in my family 
(artifact)? 
What is its story? 
Can I discover / uncover more about the story? 
Can I take pride in who I am and where I come 
from? 
Can I create a special family keepsake? 
Can I respect and appreciate others' stories? 
 
 

Become Core Competencies:  

Reflect: Is there a need to focus on these BEFORE starting unit? Yes. Practice needed in all areas. 

This is a term 2-3 inquiry (once Covid rules no longer apply) 

 

Communication Thinking Personal & Social 

https://curriculum.gov.bc.ca/curriculum/english-language-arts/2/core
https://curriculum.gov.bc.ca/curriculum/english-language-arts/2/core#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/2/core#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/2/core
https://curriculum.gov.bc.ca/curriculum/arts-education/2/core#;
https://curriculum.gov.bc.ca/curriculum/arts-education/2/core#;
https://curriculum.gov.bc.ca/curriculum/arts-education/2/core


◻​ Connect and engage with others 
(to share and develop ideas) 

◻​ Acquire, interpret, and present 
information (includes inquiries) 

◻​ Collaborate to plan, carry out, and 
review constructions and activities 

◻​ Explain/recount and reflect on 
experiences and accomplishments 

Creative 
◻​ Novelty and value 
◻​ Generating ideas 
◻​ Developing ideas 

Critical 
◻​ Analyze and critique 

◻​ Question and investigate 

◻​ Develop and design 

Positive Personal & Social Identity 

◻​ Relationships and cultural contexts 
◻​ Personal values and choices 
◻​ Personal strengths and abilities 

Personal Awareness & Responsibility 

◻​ Self-determination 

◻​ Self-regulation 

◻​ Well-being 

Social Responsibility 

◻​ Contributing to community and caring for 

the environment 

◻​ Solving problems in peaceful ways 

◻​ Valuing diversity 

◻​ Building relationships 



[Do] 

Curriculum Subject Area/Curriculum Competencies: 

Language Arts:  Comprehend and connect (reading, listening, viewing) 

Read fluently at grade level 
Use sources of information and prior knowledge to make meaning 
Use developmentally appropriate reading, listening, and viewing strategies to make meaning 
Engage actively as listeners, viewers, and readers, as appropriate, to develop understanding of 
self, identity, and community 
Demonstrate awareness of the role that story plays in personal, family, and community identity 
Use personal experience and knowledge to connect to stories and other texts to make meaning 
Show awareness of how story in First Peoples cultures connects people to family and community 

Create and communicate (writing, speaking, representing) 

Exchange ideas and perspectives to build shared understanding 
Create stories and other texts to deepen awareness of self, family, and community 
Plan and create a variety of communication forms for different purposes and audiences 
Communicate using sentences and most conventions of Canadian spelling, grammar, and 
punctuation 
 

Social Studies:  Students are expected to be able to do the following: 
Use Social Studies inquiry processes and skills to ask questions; gather, interpret, and analyze 
ideas; and communicate findings and decisions 

Explain why people, events, or places are significant to various individuals and 
groups (significance) 

Ask questions, make inferences, and draw conclusions about different types of sources 

Sequence objects, images, and events, or explain why some aspects change and others stay the 
same 

Art:  Students will be able to use creative processes to: 
Exploring and creating 
Explore elements, processes, materials, movements, technologies, tools, and techniques of the 
arts 
Create artistic works collaboratively and as an individual using ideas inspired by imagination, 
inquiry, experimentation, and purposeful play 
Explore personal experience, community, and culture through arts activities 
Communicating and documenting 
Interpret symbolism and how it can be used to express meaning through the arts 

https://curriculum.gov.bc.ca/curriculum/english-language-arts/2/core
https://curriculum.gov.bc.ca/curriculum/english-language-arts/2/core
https://curriculum.gov.bc.ca/curriculum/english-language-arts/2/core
https://curriculum.gov.bc.ca/curriculum/english-language-arts/2/core
https://curriculum.gov.bc.ca/curriculum/english-language-arts/2/core
https://curriculum.gov.bc.ca/curriculum/english-language-arts/2/core#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/2/core#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/2/core
https://curriculum.gov.bc.ca/curriculum/english-language-arts/2/core
https://curriculum.gov.bc.ca/curriculum/english-language-arts/2/core#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/2/core#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/2/core
https://curriculum.gov.bc.ca/curriculum/social-studies/2/core
https://curriculum.gov.bc.ca/curriculum/social-studies/2/core
https://curriculum.gov.bc.ca/curriculum/social-studies/2/core
https://curriculum.gov.bc.ca/curriculum/social-studies/2/core
https://curriculum.gov.bc.ca/curriculum/arts-education/2/core
https://curriculum.gov.bc.ca/curriculum/arts-education/2/core


Express feelings, ideas, stories, observations, and experiences through creative works 
Describe and respond to works of art 
Experience, document and share creative works in a variety of ways 
 

KNOW Content: (Paying particular consideration to literacy objectives) 

Language Arts:  Students are expected to know the following: 
Story/text 

●​ elements of story 
Strategies and processes 

●​ metacognitive strategies 
●​ writing processes 

Language features, structures, and conventions 

●​ features of oral language 
●​ letter formation 
●​ sentence structure 
●​ conventions 

Social Studies:  Students are expected to know the following: 
diverse characteristics of communities and cultures in Canada and around the world, including at 
least one Canadian First Peoples community and culture 

Art:  symbolism as a means of expressing specific meaning 
 
traditional and contemporary Aboriginal arts and arts-making processes 

a variety of local works of art and artistic traditions from diverse cultures, communities, times, 
and places 

personal and collective responsibility associated with creating, experiencing, or sharing in a safe 
learning environment 

 

STAGE 2: Assessment Plan 

Baseline Assessments:  

SD 23 ELP Oral Language K-3 Checklist, Reading Continuum (Transitional Reading) and Emergent & Early Writing Continuum (Grade 2) 

Metacognition - Assessment (as learning):  

Ongoing self-assessments (admission tickets, exit slips, Think-Pair-Share), unit self-assessment (reflections) 

https://curriculum.gov.bc.ca/curriculum/english-language-arts/2/core#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/2/core#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/2/core#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/2/core#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/2/core#;
https://curriculum.gov.bc.ca/curriculum/english-language-arts/2/core#;
https://curriculum.gov.bc.ca/curriculum/social-studies/2/core
https://curriculum.gov.bc.ca/curriculum/social-studies/2/core
https://curriculum.gov.bc.ca/curriculum/arts-education/2/core
https://curriculum.gov.bc.ca/curriculum/arts-education/2/core
https://curriculum.gov.bc.ca/curriculum/arts-education/2/core
https://curriculum.gov.bc.ca/curriculum/arts-education/2/core


Formative Assessment (for Learning): 

Discussions 
Graphic organizers 
Group work - sharing of artifacts, questions, and answers 
Creation of questions 
Documentation of answers 
Ideas for artwork  
Writer's Workshop – mini-lessons, individual student conferences, peer feedback 

Summative Assessment (of Learning): 

Written Story and Artwork Created by Each Student  
Presentation of Story and Artwork to Authentic Audience  
Audience Listening and Viewing  
Individual Self-Reflection (based on BC Core Competencies) 
Learning Maps (based on BC Performance Standards and SD23 ELP) and/or Single Point     Rubrics for Reading, Writing, Oral Language (see 
Resources and/or attachments) 

Stage 3 – Instructional Activities 

 

General Instructional Steps:   

Define and Collect Artifacts 

Design a class set of interview questions to choose from (5 W's + H) 

Ask interview questions of family member(s) 

Record answers (collect & interpret data) 

Research important details 

Write a story of 3—5 sentences, or more 

Create artwork to show feelings about a story 

Present / speak to an authentic audience 

 (to be expanded below) 

 



Learning Intention 

Instructional Activities  

(with Indigenous Worldviews/First Peoples’ Principals 

of Learning 

Assessment AS 

Learning 

Resources 

Who? What? 

Where? 



Introduce the Unit 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Care Home Visit 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Bannock Day 
 
 
 
 

Local Elder to visit the class, bringing a special artifact, telling its 
story, and allowing us to ask questions about it (*Fresh Grade 
photos) 
 
-Later: reminders to students – What was the artifact? Why was 
it so special? What story did it tell? 
-Later: What are the special artifacts of our classroom? Why are 
they special? Where could we put them to keep them safe? 
-Later: Class interactive read-aloud of Shi-shi-etko – What were 
the special artifacts? How were they kept safe? 
-Information sent home: 'Save the Date' notice, and students 
begin to hunt for family artifacts to bring to school 
 
-Review of audience listening behaviors for next day – What 
makes a good listener? How do we show appreciation to a 
guest? What do we do if we have a problem?  
 
 
 
 
Elders and Students add handprints to mural upon arrival – care 
home will set up space in advance (paint will dry during 
story-telling) 
Elders share a prepared special story, artifact, picture  
Students ask questions using prepared class list from last class 
Students record answers in Data Notebooks – class chart also 
Students and elders add cut-out hearts representing the stories 
and artifacts to the mural, to be hung at the care home 
-Take lots of photos for Fresh Grade 
 
-Later: agenda / Fresh Grade reminders about student artifacts 
 
 
 
 
 
 
 
 
Guest speakers and bannock making – as outlined in Annotated 
Bibliography – interactive read aloud, discussion, make and eat 
bannock (and clean up) 
 
 

Students ask 
questions / create a 
class list of 
questions – Which 
ones are the best 
questions for me to 
ask? What am I 
curious about? 
 
Class creates a 
memory box of 
some kind 
 
Class responds to 
the story/artifact in 
a created artwork, 
individual, partner 
or group 
 
Class creates 
artwork response to 
stay at care home 
as a record of our 
visit – What kinds of 
artifacts seem most 
important? Why are 
they so special? 
How can we show 
how important they 
are? 
Back at school, 
students reflect on 
how the stories and 
artwork have now 
become part of their 
history 
 
 
How is the bannock 
an artifact? How 
can we save the 
memory of it 
(representation)? 
 

*Aboriginal 

Advocates in 

school and 

district 

Aboriginal team 

*Shi-shi-etko 

by Nicola 

Campbell, and 

selected clips 

from short 

movie:  

https://www.yo

utube.com/watc

h?v=tKErhCGjS

DE&t=5s  

 

 

 

*Letter to Local 

Care Home – 

re: Artifacts & 

Instructions for 

Elder stories – 

in advance 

Art Supplies 

(paper, paints 

for handprint 

mural) 

 

 

 

 

 

 

 

*The Bannock 

Book by Linda 

Ducharme 

https://www.youtube.com/watch?v=tKErhCGjSDE&t=5s
https://www.youtube.com/watch?v=tKErhCGjSDE&t=5s
https://www.youtube.com/watch?v=tKErhCGjSDE&t=5s
https://www.youtube.com/watch?v=tKErhCGjSDE&t=5s


 
 
 
 
 
 
Collection of Artifacts from Home 
 
 
 
 
 
 
 
 
 
 
 
 
At Home: Students Interview 
Parents/Caregivers/Relatives about the items 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
-Resend Home-School Communication / Save the Date! 
-Extra info. if necessary: class bulletin/newsletter to introduce 
the topic, decide on rules for artifacts (getting permission, if 
easily broken or damaged to bring a picture instead, etc.), and 
list examples of items that would work well; to be sent home to 
all families (paper and electronic) – agendas also 
Decide on appropriate date for all items to be brought to class 
and stored safely (location TBD) 
Decide on a plan for students who are not able / do not have an 
item – i.e. can they talk to CEA? Principal? Custodian? Elders 
from care home? 
 
 
 
 
 
 
Decide on record keeping format 
Decide on due date for graphic organizers 
Reminders in student agendas and parent bulletins 
 
 
NOTE: This is likely going to take quite some time for all students 
to have completed 
In class, we will continue to read, discuss, and respond to various 
stories about family artifacts, remembering, community, and the 
significance of stories, memories, places. (See annotated 
bibliography for more detailed information, related First Peoples 
Principles of Learning and community connections.)These include 
but are not limited to: 
-Dancing with the Cranes by Jeannette Armstrong 
-Cedar Readers, A to Z by Pam Holloway 
-Ch'askin by Donna Joe (possible visiting artist / guest speaker 
here) 

 
 
 
 
 
 
 
 
 
Students examine 
items closely, list 
features, explain 
what they already 
know, decide on 5-8 
questions to ask 
about the item at 
home 
 
 
 
 
 
 
 
 
 
Sharing of answers 
Journal entries 
Storage of data 
 
 
How do I feel about 
this story? 
What is important? 
Why do I feel that 
way? 
What does this 
remind me of? 

*guests Lana D. 

and her mom, 

and Aidan W. – 

science 

connection 

(Type 1 

diabetes) 

 

 

Co-construct 

Junior Historian 

graphic 

organizer - see 

template options 

in resources, 

must explain 

the task for 

parents/caregiv

ers (school & 

class 

newsletter) 

 

 

 

Student binders 

Agendas 

Computers? 

 

 

*before/during/

after reading 

strategies – 

anchor charts 

and graphic 

organizers, 

response 

journals 



 
Inquiry / Research 
 
 
 
 
 
 
 
 
 
 
 
Writer's Workshop 
 
 
 
 
 
 
 
 
 
Family Artifact Museum Day 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

-The Canoe He Called Loo Taas by Amanda Reid-Stevens 
- selected readings from A Blanket of Butterflies by Richard Van 
Camp (graphic novel)  
 
 
 
 
 
 
 
 
Once students have all completed their Junior Historian graphic 
organizers / have all brought their artifacts (or a representation 
of)… 
Decide on what other information is needed: 
What was happening in the world? 
How was the world different then? 
I.e., if the artifact is a photo from 1972, what kinds of things did 
kids do in 1972? Who could we ask? How can we find out? 
I.e., if the artifact is an item of clothing made from eagle 
feathers, what can we find out about eagles? 
I.e., if the artifact is a special stone, what kind of rock is it? Can 
we identify it? What is made from rock like this? 
 
 
 
Once information is largely collected / researched… 
Minilessons, independent writing time, conferencing with 
teacher/CEA/teacher librarian, goal-setting, and author's chair 
 
Continue with interactive read alouds, art extensions, and 
collection of artifacts for our classroom artifact (memory box)– 
continued from above 
 
 
 
 
 
*Desks grouped and decorated in advance (at lunch?) – flowers 
and table cloths, streamers and balloons, battery-operated tea 
light candles 
Stories and artwork shared and displayed  

What would be a 
good artifact to 
represent or 
remember this? 
Does this remind me 
of my artifact? 
Why? 
How can I respond 
to this story / 
artifact? Can we 
add to our class 
memory box? 
 
 
 
 
Completion of fact 
sheets 
Sharing of fact 
sheets 
Which information 
is most interesting? 
Most important? 
What is the 
beginning, middle, 
and end of this 
story? 
 
 
 
 
Self- and 
peer-assessment, 
sharing 
Story-reading 
practice 
Artwork 
 
Completion of 
learning maps 
 
 
 
 

*FPPL anchor 

charts 

*books 

*document 

camera 

*guest speaker 

*painting & art 

supplies 

*loose parts 

 

 

Computers, 

books 

Local experts 

Fact Sheets 

 

 

 

 

 

 

 

 

 

 

Personnel to 

assist with 

conferencing, 

especially as 

some students 

may still need 

to do more 

research, may 

need assistance 

with artifacts / 

interviews, etc. 

Writing supplies 

– various 



 
 
 
After the Event 
 
 
 

Small group author's chairs  & Writer's Café - 3 or 4 students 
each take turns sharing, with guests listening and giving 
feedback 
Mother's Day Tea & Crumpets? (potluck snacks and 
refreshments) * can Principal supply funds from school account? 
Author's Chair *even more special than normal 
Special Guests 
Big Buddies to circulate taking photos of each child with their 
family/VIP's – if any 'no shows', must pair with a special guest 
(Photos to be printed during tea) – electronic versions on Fresh 
Grade 
Student and family to make commemorative frame for the photo 
– Happy Mother's / VIP Day announcement and applause 
-cleanup and farewells – soft end to the school day as many 
students will leave with their parents (*clear this with office / 
admin, track departures) 
 
 
Students self-reflect on the learning process and final product 
I.e., What did you like best, asking questions, researching, writing 
your story, or drawing (representing) your artifact? Why? 
What part was hardest? Why? 
On our museum day, what was the best part, sharing, 
celebrating, listening, or making the frame? Why? 
What was the hardest part of the museum day? Why? 
What are you most proud of? 
What do you wish you could change? 
What do you wish Ms. W would change for next time? 
 
 

Audience / listening 
behaviors 
Participation 
Celebration 
Completion of 
learning maps 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Completed 
Self-Reflections 

 

 

Parent helpers – 

set up and 

stations 

Special 

decorations 

*Story 

Feedback forms 

– see Resources 

Elders from 

Care Home to 

visit us? 

Aboriginal 

Elders to 

return? 

Big buddies and 

Cameras, Colour 

printer, ink, 

photo paper 

Frame supplies – 

loose parts, 1 

frame per 

family 

 

*Mother's Day 

cards – see 

Resources 

 

 

*Self-Reflectio

n Forms – see 

Resources 

 

Reflection 

 



How did it go?  How do I know? 

 

Did every child have a finished product he/she/they took pride in?  

Did every child participate?  

Did every child have someone special there?  

Did every child have a family keepsake? 

Use Self-reflection / Feedback forms to refine this idea for the following year! 

What worked?  

What needs to be changed? 

Where to next? 

 

Can I upload photos of stories/art/celebration for FreshGrade?  

Can we make a class book commemorating the day?  

AND/OR… 

Can these keepsake stories go into individual student books of all their writing for the year? 

 

 

RESOURCES  

 

(Supplementary to the ones already submitted in the course; these are also attached as separate documents for clarity) 

 

 

 

 

Junior Historian Graphic Organizer – draft (to be co-constructed with students): 

 

 



 

 

Self-Assessment of the Core Competencies: 

 

To be used for individual competencies (exit slips, Thumbs Up/Thumbs Down, Think-Pair-Share) throughout the unit, then discussed all 

together & filled in individually at the end of the unit 

 



  
(Source: Jeanette Lewis) 

 

 

Writing Assessment  

 

(Document with 2 versions also Attached) 

 



 



 
 
 
 
 
 
 



 

 

Reading Assessment 

 

(Document with 2 versions also Attached) 

 

 

 



 

 
 
 
 
 
 



 

 

Oral Language Assessment  

 

(Document with 2 versions also Attached) 

 

 

 



 
 
 
 
 

Happy Mother's Day Card – One Possible Template 

 

(*will need to have others available to honor family diversity, as well as lots of art supplies for those students who want to make their 

own) 

 



 
Images: Creative Commons 



 
Images: Creative Commons 
 

Story Feedback Forms (to be filled in by students and guests after listening to story presentations from the Author's Chair and also 

from small groups) – in small groups and/or whole class – feedback will be used by students to set goals for the next time they write a 

story 

 



 
These are to be cut into slips after the event and given to the writer for goal-setting. (This would be a great use for a class set of clipboards including enough for the 
family members / guests.) 
 

Self-Reflection on the Unit (this is feedback for me!) 



 



Adapted from SD#68 Planning Template 
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	Language Arts:  Comprehend and connect (reading, listening, viewing) 
	Create and communicate (writing, speaking, representing) 

