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Introduction 
 

In the dynamic landscape of higher education, implementing innovative pedagogical 

approaches often encounters intricate challenges, particularly when it comes to securing 

accreditation for new teaching methods. This challenge was introduced in WP2, specifically 

in deliverable D2.7, where an exhaustive inventory of accreditation procedures was 

compiled for the six Asian partner universities involved in the INOWASIA project. 

We encountered a notable diversity in accreditation processes while searching for 

procedures related to aspects like introducing a new subject to an existing Master's 

program, tweaking subjects within established Master's programs, and crafting entirely new 

Master's programs. The variations observed, even among universities in the same country, 

underscored the nature of these procedural frameworks. Importantly, these processes, 

known for their time-intensive nature, span several years, with the establishment of a new 

Master's program emerging as the lengthiest undertaking. 

Moving forward in the project, specifically outlined in deliverable D3.4, the incorporation of 

Problem-Based Learning (PBL) courses faced substantial delays. These delays were a result 

of prolonged timelines associated with convincing academic institutions to adopt a shift not 

in the subject matter itself but in the very method of instruction. The acceptance of this 

transformation, marking a departure from traditional teaching methodologies, required 

extensive negotiation and adaptation within academic circles. 

While the comprehensive accreditation process presented challenges extending beyond the 

project timeline, this deliverable, aptly titled "PBL Sustainability," sheds light on the 

intricacies that contributed to this outcome. Despite the complications in accreditation, the 

project achieved a noteworthy milestone by securing letters of engagement from our 

partner universities. These letters signify a commitment to perpetuate the integration of 

PBL teaching methodologies into their courses in the upcoming academic years. This 

deliverable stands as a testament to the enduring dedication of our partner institutions in 

sustaining and disseminating innovative pedagogy beyond the confines of the INOWASIA 

project. 

 

 

 

Page 5 of 20 
 
 



Barriers to the accreditation of PBL courses in 
SEA HEI1 

 

INOWASIA aimed to introduce Problem-based learning (PBL), a student-centered learning 

methodology, into the context of training future water professionals in Southeast Asia. 

However, we encountered significant challenges that hindered our quest for accreditation. 

The reasons for these difficulties are diverse: 

1.​ Difficulties integrating the format into curricula: The innovative nature of PBL has 

often been misunderstood by academic institutions. Established educational 

programs struggle to incorporate this format due to constraints in time, resources, 

and pre-existing structures. They need time to trust the methodology and go 

through the full accreditation process.  

2.​ Poor understanding of the methodology by teachers: Teachers accustomed to more 

traditional methods faced challenges in fully grasping the principles of PBL. It was a 

big change of methodology compared to what they have been doing during their 

whole career.  

3.​ Paradigm shift in the teacher's role: Transitioning from a traditional teaching model 

to student-centered learning requires a paradigm shift for teachers. Some resisted 

this transformation, hesitant to relinquish their traditional role as knowledge 

providers to adopt a more facilitative approach. 

4.​ Not very appropriate for sub-Master's level programs: PBL may be more challenging 

to effectively apply in programs below the Master's level due to the need for a 

strong academic foundation and more advanced problem-solving skills. 

Undergraduate programs may not be sufficiently tailored to fully leverage this 

methodology. 

5.​ Different format from traditional courses: The gap between PBL and traditional 

methods has generated some institutional resistance. Existing educational structures 

struggle to accommodate a learning format that substantially differs from classical 

educational models. The format of PBL is very different from traditional courses. 

They are not tailored for 2 hours a week, but rather 3 hours twice a week with a lot 

of work at home for the students. 

1 South-East Asian Higher Education Institutions 
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6.​ Non-recognition of soft skills in traditional course evaluations: Traditional 

assessments may not adequately capture the soft skills developed through PBL. 

Conventional evaluation systems may not fully grasp the impact of this methodology 

on the overall development of students. As explained in D.3.1, the evaluation 

methodology used in PBL focuses on evaluating soft skills (social skills, 

communication, etc).  

The barriers to the accreditation of PBL in our Erasmus+ project are the result of a 

combination of institutional, cultural, and pedagogical factors. Overcoming these obstacles 

will require a concerted effort to increase awareness, train educators, and adapt existing 

educational structures to enable the successful integration of this innovative methodology. 

This is why we asked our 6 partner universities to engage in continuing to use PBL in some 

courses, to really be able to test the methodology and be able to run the full accreditation in 

future years.  
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Letter of engagement at Can Tho University 
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Which translates to: 
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Letter of engagement at the National University 
of Laos 
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Letter of engagement at Souphanouvong 
University 
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Letter of engagement at the Institute of 
Technology of Cambodia 
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Letter of engagement at the National University 
of Battambang 
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Letter of engagement at the Vietnam National 
University 
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Conclusion 
 

In conclusion, the journey to integrate Problem-Based Learning (PBL) into the academic 

landscape of Southeast Asian universities has been a testament to the resilience and 

adaptability required for educational innovation. The challenges encountered, ranging from 

difficulties in curriculum integration to a paradigm shift in the teacher's role, underscored 

the transformative nature of PBL within established educational frameworks. 

Despite these barriers, the INOWASIA project achieved a significant milestone by securing 

letters of engagement from partner universities, signifying a commitment to perpetuate the 

integration of PBL teaching methodologies beyond the project's lifespan. While the 

comprehensive accreditation process posed challenges extending beyond the project 

timeline, the serious engagement of universities in 2023 marked a crucial turning point. 

The successful implementation and testing of PBL courses in 2023 stand as a testament to 

the dedication of the project team and partner institutions in navigating the complexities of 

educational innovation. The letters of engagement obtained from representatives and 

elected people of partner universities solidify the enduring commitment to incorporating 

PBL into their syllabi in the upcoming academic years. 

As the INOWASIA project concludes in January 2024, these letters of engagement serve as a 

beacon of success, illustrating that, despite the complexities of accreditation, the project 

has succeeded in fostering a lasting impact on pedagogical approaches in Southeast Asian 

universities. The commitment of the partner institutions to continue utilizing PBL showcases 

a shared vision for the future of education in the region, one that embraces innovative 

teaching methodologies to better prepare students for the dynamic challenges of the water 

profession. 
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