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Unit Plan Overview

These lessons were designed for use in Maryland classrooms to help raise awareness of the Cambridge
Movement and its significance. However, the unit can be taught in any American History (or related course) in
the context of the Civil Rights Movement. It addresses several themes including the use of peaceful
demonstration, the rise of Black Power, integration, and rioting. It would be helpful for students to have some
background on the Civil Rights movement before beginning this unit.

The lessons included in this unit investigate key moments in the Cambridge Movement, including the 1963
Treaty of Cambridge, George Wallace Protest, and Cambridge Riot and Fire of 1967. These three lessons
expose students to key content and help advance their historical thinking and media literacy skills.

As students move forward in their American history course, they should make connections between the
Cambridge Movement and other, more high-profile pushes for civil rights, including events that unfolded in
Nashville, Montgomery, Birmingham, and Selma. They may also make connections between other riots that
took place after World War |, in the late 60s, and more recently, during the Black Lives Matter movement.

To enhance their own background knowledge, teachers may find these texts helpful:

e Fitzgerald, Joseph R. The Struggle is Eternal: Gloria Richardson and Black Liberation. United States of America:
The University Press of Kentucky, 2018.

e Levy, Peter B. Civil War on Race Street: The Civil Rights Movement in Cambridge, Maryland. United States of
America: University Press of Florida, 2003.

e Levy, Peter B., “Gloria Richardson and the Civil Rights Movement in Cambridge, Maryland.” In Groundwork: Local
Black Freedom Movements in America, edited by Jeanne Theoharis and Komozi Woodward, 97 - 115. New York
and London: New York University Press, 2005.

e [levy, Peter B. The Great Uprising: Race Riots in Urban America during the 1960s. Cambridge, United Kingdom:
Cambridge University Press, 208.



Lesson Title: The Treaty of Cambridge
Target Course(s): American Studies II; Black and African American Studies, AP US History

Overview: Students will begin by activating their prior knowledge about the methods used by civil rights
activists to achieve their goals. They will then watch a short video describing the events that unfolded in
Cambridge, Maryland in 1963 related to civil rights. Students will complete a primary source analysis of a
newspaper article written during that time. They will then examine the referendum on desegregation that was
held in 1963 and its outcome. Finally, students will complete an exit pass activity as a formative assessment.

Suggested Time Frame: one, 80-minute lesson

Instructional Resources:

Video Clip - The Civil Rights Act of 1964: A Long Struggle for Freedom
Article - Desegregation Pact Signed After 18-Month CNAC Protest
Primary Source Analysis Worksheet

Packet - Analyzing the Cambridge Referendum

NCSS Thematic Strand(s):
Time, Continuity, and Change

Individuals, Groups, and Institutions
Power, Authority, and Governance
Civil Ideals and Practices

C3 Framework Indicators:
e D2 His.1.9-12. Evaluate how historical events and developments were shaped by unique
circumstances of time and place as well as broader historical contexts.
e D2 His.4.9-12. Analyze complex and interacting factors that influenced the perspectives of people
during different historical eras.

Outcomes for Student Learning:

e Students will understand the key provisions of the Treaty of Cambridge.
e Students will analyze debates that took place during the referendum on desegregation in Cambridge.
e Students will demonstrate their ability to analyze a primary source using historical thinking skills.

Essential Question: How did debates over the Treaty of Cambridge reveal divisions within the Cambridge
community?

Procedures:

1. (5 minutes) To activate student prior knowledge, teachers will ask students: “What methods were used
by civil rights activists in order to expand the rights of minority citizens?” Students should brainstorm a
list of the tactics of which they are already familiar (from previous lessons or their own background
knowledge). The teacher will explain that today students will be seeing how activists in Maryland
worked to achieve their goals during the Cambridge Movement.


https://www.loc.gov/exhibits/civil-rights-act/multimedia/cambridge-movement.html
https://docs.google.com/document/d/1ayq286i5xTV9DdyrrV2JjZV6GChc-yR0wmghbiZefHY/edit?usp=sharing
https://docs.google.com/document/d/1Z_i_-ow0K4FItCmtdyq2ROV3VoowpYvl5jrmpbgFOzI/edit?usp=sharing
https://docs.google.com/document/d/17rkYs35dRTdiLnHrVu_YtPOLSjx-v3Fzd715MILVfqc/edit?usp=sharing
https://www.socialstudies.org/national-curriculum-standards-social-studies-chapter-2-themes-social-studies
https://www.socialstudies.org/sites/default/files/c3/c3-framework-for-social-studies-rev0617.pdf

2. (10 minutes) Students will watch this video clip (5:04) from the Library Congress about the Cambridge
Nonviolent Action Committee (CNAC) and the events that unfolded in 1963. They should answer the
following questions while they watch, which will be reviewed in a whole-class discussion.

a. What was the goal of the Cambridge Nonviolent Action Committee?

b. Why did Dizzyland attract national attention? How does Mr. Feshenheld justify his actions?

c. What does the speaker at the church meeting mean when he says, “We’ll never turn back”?

d. What role did the National Guard play in the events in Cambridge? What rules did they
enforce?

What was the solution reached on July 23rd?

How do the tactics and goals of the Cambridge Movement compare to those you’ve learned

about in other cities?

PO

3. (25 minutes) The video ends with the creation of the Treaty of Cambridge, a major victory in the push
for civil rights. Students will analyze a newspaper article, written in August 1963, that describes the
treaty and the events leading up to its creation. As they read the article, they should complete this
primary source analysis worksheet. This will enhance both their content knowledge and provide an
opportunity for them to practice using their historical thinking skills.

4. (25 minutes) The creation of the Treaty of Cambridge was not the end of the fight for civil rights in that
city. Students will complete the Analyzing the Cambridge Referendum activity to learn more about the
battle that followed to determine whether or not the agreement would be honored. Students may want
to use highlighters to mark key ideas as they read through the text excerpts.

5. (15 minutes) To close today’s lesson, students will complete an exit pass to be submitted to the teacher.
On that exit pass, they should respond to the following:
a. What were the key provisions of the Treaty of Cambridge?
b. How did the referendum held on that treaty (i.e. the charter amendment) reveal the division that
existed within the Cambridge community?
c. Use specific details and examples in your response.

Extension Option: To learn more about Gloria Richardson and her civil rights work, students may be directed
to read this article from the SNCC digital gateway or watch this short video (4:19), which includes reflections on
her work by those living in Cambridge in 2019. Richardson is one of many women, who participated in the civil
rights movement but whose contributions are rarely discussed nationally.

Modification Options: Teachers may decide if the activities in Step 3 and 4 are completed alone, in pairs, or
in small groups. Teachers may modify the activities by shortening the length of the primary and secondary
sources that students are asked to read. The exit pass, Step 5, could be completed as an audio recording
rather than a written assignment.


https://www.loc.gov/exhibits/civil-rights-act/multimedia/cambridge-movement.html
https://docs.google.com/document/d/1ayq286i5xTV9DdyrrV2JjZV6GChc-yR0wmghbiZefHY/edit?usp=sharing
https://docs.google.com/document/d/1Z_i_-ow0K4FItCmtdyq2ROV3VoowpYvl5jrmpbgFOzI/edit?usp=sharing
https://docs.google.com/document/d/17rkYs35dRTdiLnHrVu_YtPOLSjx-v3Fzd715MILVfqc/edit?usp=sharing
https://snccdigital.org/people/gloria-richardson/#:~:text=Ebony%20magazine%20dubbed%20her%20%E2%80%9CThe,a%20history%20of%20local%20activism
https://www.youtube.com/watch?v=VXyk13Vdxss

Lesson Title: The George Wallace Protest
Target Course(s): American Studies II; Black and African American Studies, AP US History

Overview: Students will begin with an opener designed to stimulate background knowledge or introduce them
to George Wallace. They will then read an article that provides an overview of the events that took place on
May 11, 1964 in Cambridge. Students will examine news articles, published the next day in the New York
Times and The Salisbury Times, and analyze how the event was covered. Students will demonstrate their
understanding of the essential question by creating a news segment covering the George Wallace Protest.

Suggested Time Frame: one, 80-minute lesson

Instructional Resources:
e Atrticle - Negroes routed by Tear Gas After Wallace Talk
e Article - 7 Hurt in Cambridge Violence
e Worksheet - Analyzing Coverage of the George Wallace Protest

NCSS Thematic Strand(s):

e Time, Continuity, and Change
Individuals, Groups, and Institutions
Power, Authority, and Governance
Civil Ideals and Practices

C3 Framework Indicators:
e D2.His.1.9-12. Evaluate how historical events and developments were shaped by unique
circumstances of time and place as well as broader historical contexts.
e D2.His.10.9-12. Detect possible limitations in various kinds of historical evidence and differing
secondary interpretations.

Outcomes for Student Learning:

e Students will understand the events that unfolded in Cambridge, Maryland on May 11, 1964.
e Students will analyze the coverage of those events in two different newspapers.
e Students will analyze the implications of relying on single sources when conducting historical research.

Essential Question: How did events unfold during the George Wallace Protest in Cambridge, Maryland?
Procedures:

1. (5 minutes) In order to understand today’s lesson, students need to be familiar with George Wallace,
who was the Governor of Alabama in 1964—when today’s lesson takes place. If students have already
learned about him, teachers can ask students to recall his stance on civil rights. If this is new
information, teachers may want to show this brief video (3:10) from the History Channel providing an
overview of his career. This will help students understand the significance of his visit to Cambridge,
Maryland.


https://docs.google.com/document/d/19ZaFC3XQIsz1eFp54GICSm5MnCTat_MMsgyecCicXyo/edit?usp=sharing
https://docs.google.com/document/d/1qOUtowwGfmC2IJHDUek_qVwWNWe81TnxqN_s6uvtfTM/edit?usp=sharing
https://docs.google.com/document/d/1Ic16xTgtDIajYIZFz43Tx017qx8-WW6sHdP8LjzIkNg/edit?usp=sharing
https://www.socialstudies.org/national-curriculum-standards-social-studies-chapter-2-themes-social-studies
https://www.socialstudies.org/sites/default/files/c3/c3-framework-for-social-studies-rev0617.pdf
https://www.youtube.com/watch?v=cQIDkRIx_68

2. (10 minutes) Students should begin by reading this article from the SNCC Digital Gateway, which
provides an overview of what occurred when Governor Wallace visited Cambridge during his
presidential campaign.

a. Why did the Dorchester County Business and Citizens Association (DBCA) say they invited

Governor Wallace to Cambridge?

What did Gloria Richardson and other activists plan in response to the event?

How did the Maryalnd governor respond?

What role did CN2 play in the event?

What was the impact of this event on Richardson’s reputation?

” Qo T

3. (35 minutes) To dive deeper into the events that day, students will read the coverage of the events in
the May 12, 1964 New York Times and The Salisbury Times. Students will be comparing and
contrasting how the event is covered by the two publications. While they read through the articles, they
should complete this worksheet. This article will help them see the differences/similarities in the way
the two publications covered this event and reflect on The Salisbury Times article’s point of view. They
will consider the broader implications for historical research.

4. (30 minutes) To assess understanding of today’s lesson, students will be asked to create a news
segment, using video recording tools, about the events that occurred in Cambridge on May 11th.
Students should use the sources provided to guide their coverage. They should acknowledge what
facts are in dispute and what are agreed upon in their broadcast. Students may work alone, in pairs, or
in groups.

Extension Option: Stokely Charmichael, with whom students may be familiar from their discussion of other
civil rights events, was present at the George Wallace Protest on the night of May 11th. This image shows him
with the Maryland National Guard. Students could do an analysis of the image using these image analysis
quiding questions from Primary Source Nexus.

Modification Options: For struggling readers, teachers may want to assign only The Salisbury Times article in
Step 3. Then, instead of doing a comparison of the two articles, students could create a timeline of the events
in the order they unfolded, according to the article’s coverage. Students could still answer the second-to-last
question on the accompanying worksheet about bias. This modification would cut down on the amount of
reading that students need to complete in the allotted time frame.


https://snccdigital.org/events/demonstrators-tear-gassed-george-wallace-protest-cambridge/
https://docs.google.com/document/d/19ZaFC3XQIsz1eFp54GICSm5MnCTat_MMsgyecCicXyo/edit?usp=sharing
https://docs.google.com/document/d/1qOUtowwGfmC2IJHDUek_qVwWNWe81TnxqN_s6uvtfTM/edit?usp=sharing
https://docs.google.com/document/d/1Ic16xTgtDIajYIZFz43Tx017qx8-WW6sHdP8LjzIkNg/edit?usp=sharing
https://high.org/collection/stokely-carmichael-confrontation-with-national-guard-cambridge-maryland/
https://primarysourcenexus.org/2012/04/analyzing-primary-sources-learning-from-images/
https://primarysourcenexus.org/2012/04/analyzing-primary-sources-learning-from-images/

Lesson Title: The Cambridge Fire
Target Course(s): American Studies II; Black and African American Studies, AP US History

Overview: Students will begin by recalling the key events that took place in Cambridge in 1963. They will
then listen to a portion of a podcast that provides details about the riot and fire that occurred in 1967. Students
will work in groups to answer a research question and create posters to teach the class about what they
learned. Teachers will wrap up the lesson by asking students about the most significant takeaways from these
events.

Suggested Time Frame: one, 80-minute lesson.

Instructional Resources:
e Podcast Segment - Maryland Town Recalls Racial Unrest in 1967

NCSS Thematic Strand(s):

e Time, Continuity, and Change
Individuals, Groups, and Institutions
Power, Authority, and Governance
Civil Ideals and Practices

C3 Framework Indicators:
e D2 His.1.9-12. Evaluate how historical events and developments were shaped by unique
circumstances of time and place as well as broader historical contexts.

Outcomes for Student Learning:

e Students will analyze the 1967 riot and fire that occurred in Cambridge and their significance.
Essential Question: What was the significance of the Cambridge riot and fire in 19677
Procedures:

1. (5 minutes) To remind students about the key ideas from Lesson 1, students should be asked, “What
were the key events in the Cambridge Movement in 19637?” Students should brainstorm what they
recall, including the protests that occurred, the National Guard occupation, the creation of the Treaty of
Cambridge, and the charter amendment referendum.

2. (20 minutes) Today, students will examine how the events in Cambridge continued to unfold, specifically
the riot and fire in 1967. To begin, students will listen to this podcast from NPR (begin at 7:54 minutes
and continue to end) and answer the questions that follow:

a. H. Rap Brown said that violence was “as American as cherry pie.” Explain what he meant by
that statement and how it related to the course of the Cambridge movement?

b. Why did the fire company refuse to put out the fire in the 2nd ward? What actions did Black
residents take to put out the fire?

c. How did the governor of Maryland respond to the fire and riots?

d. What was the broader significance of the Cambridge Movement?


https://www.npr.org/2007/07/29/12420016/maryland-town-recalls-racial-unrest-in-1967
https://www.socialstudies.org/national-curriculum-standards-social-studies-chapter-2-themes-social-studies
https://www.socialstudies.org/sites/default/files/c3/c3-framework-for-social-studies-rev0617.pdf
https://www.npr.org/2007/07/29/12420016/maryland-town-recalls-racial-unrest-in-1967

e. What were the Kerner Commission’s findings about the riot in Cambridge?
f.  What was the state of Cambridge in 2007 (when this was recorded), according to Lemuel
Chester?

3. (50 minutes) Working in groups, students will research a topic related to the Cambridge fire. Each
group will create a poster in order to teach their classmates about what they have learned. This
information can be shared via short presentations or a gallery walk (as time allows). Each group will
select (or be assigned) one of the following research questions:

a. Why is Cambridge referred to by some as the birthplace of the Black Power movement?
b. How did desegregation in Cambridge progress after the fire in 19677

c. How did the Cambridge fire impact the career of Governor Spirew Agnew?

d. What role did H. Rap Brown play in the Civil Rights Movement before and after the fire?

4. (5 minutes) To close today’s lesson, teachers should ask students what they believe to be the most
significant takeaway from what they learned about the events in Cambridge in 1967. Their response
can be shared verbally or in writing. Teachers should encourage students to be specific about what
they learned and why they felt that information was significant.

Extension Option: To make connections between this content and today, teachers may want to have students
compare/contrast the events in Cambridge in 1967 with the Baltimore riots following the death of Freddie Gray
in 2015. These articles from Vox and Blackpast may be helpful references. Students could be asked to create
and complete a Venn-diagram after learning about both events.

Modification Options: For students who may have trouble listening to the recording of the podcast in Step 2,
teachers may want to provide a hard or digital copy of the program’s transcript.


https://www.vox.com/2016/7/27/18089352/freddie-gray-baltimore-riots-police-violence
https://www.blackpast.org/african-american-history/baltimore-protests-and-riots-2015-2/

Article - Desegregation Pact Signed After 18-Month CNAC Protest, published in The Student Voice—a
SNCC publication (August 1963)

In Cambridge, Md.
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After 18-Month CNAC Protest
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https://content.wisconsinhistory.org/digital/collection/p15932coll2/id/50128

Primary Source Analysis Worksheet

Directions: Complete the worksheet using the primary source provided. Respond using complete sentences.

Name of document:

Author(s):

Creation/Publication Date:

Question

Student Explanation

HISTORICAL CONTEXT

What is the historical context of the
document? Explain the background
leading up to the creation of this
document.

INTENDED AUDIENCE
Identify a person or group the author
expects to inform or influence.

PURPOSE
Why did the author create the
document?

POINT OF VIEW

Who is the author? How did the
author’s gender/race/economic status
and events of the day impact their
written perspective?

OUTSIDE INFORMATION

What have you learned about this topic
that is not in the document? Explain
how it relates to the source.

SYNTHESIS
Briefly explain the main points or ideas
of the source.

CREDIBILITY
Is this a credible source? Explain.
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Analyzing the Cambridge Referendum

After the creation of the Treaty of Cambridge in July 1963, the city of Cambridge began to backtrack on its
promises to protect the rights of African Americans. The document had promised the desegregation of schools
and public facilities as well as the creation of a human rights commission and a provision for public housing. It
was decided, after enough signatures were gathered on a petition, that a referendum would be held in which
Cambridge voters could decide whether or not to enforce desegregation. Angered by this decision, Gloria
Richardson urged Black voters in Cambridge to boycott the referendum. She stated that Black citizens ...
don’t want to vote on something that is already their right.” The referendum was held on October 1, 1963.

Using the excerpts that follow from The Struggle is Eternal: Gloria Richardson and Black Liberation by Joseph

R. Fitzgerald, identify the arguments that were made for and against the Charter Amendment (which would
either approve or reject desegregation)?

For the Charter Amendment (voting for Against the Charter Amendment (voting
desegregation) to maintain segregation)

11



Excerpt A

A major sponsor of the [referendum] was local business leader Leavi B. Phillips Jr., who believed the charter
amendment* would deny business owners the right to choose their customers. He was joined by other white
voters who opposed the amendment because they believed racial segregation was sanctioned by the Bible.
Importantly, Cambridge’s white community was not monolithic in its thoughts about racial segregation and the
charter amendment. Some white people (including private citizens, politicians, and businesspeople) believed that
segregation was a violation of their Christian faith, while others believed it was breaking the city apart and driving
business away. They wanted the charter amendment to take effect because they thought it would help the city
heal and move forward.

Pages 128-129

*Treaty of Cambridge

Excerpt B

The Banner's* editors advised readers... of the possible consequences if the charter amendment were defeated:
federal intervention in Cambridge, a delayed or canceled school year for public school students, industries’ refusal
to invest in Dorchester County or a downsizing of their operations, and “the loss of [Cambridge’s’ reputation as a
progressive community.”

Page 129

*the local newspaper

Excerpt C

Some black residents did not want to let the white community decide the outcome of the referendum vote. The
Reverend T.M. Murray, leader of the local NAACP, did not believe that black people’s rights should be put up for a
popular vote, but he thought black residents should vote to uphold the amendment, and his organization would be
encouraging them to register to vote so they could do so. His position was in alignment with the Maryland branch
of the NAACP. Councilman Charles Cornish also encouraged his constituents to vote, noting that “it would be a
reflection on our intelligence if we do not exercise our right of franchise at all times.”

Page 130

Excerpt D

CNAC* reiterated its position that the referendum was a mechanism by which the white majority would determine
the rights of the black minority; therefore, CNAC would not, as Richardson said, “go out and beat people over the
head and tell them to vote.” The NAACP’s decision to support a get-out-the-vote effort in Cambridge angered
Richardson. She saw it as an attempt to gain control of the Cambridge movement and use it to buttress the
NAACP’s voting rights agenda in the Deep South.

Pages 130-131

*The Cambridge Nonviolent Action Committee

Excerpt E

Military veterans were especially offended by the referendum, and Richardson conveyed their feelings when she
stated, “I think [the referendum] creates a hurt and disappointment that after 300 years here we are going to have
to go to the polls and vote” on our human rights. “But people can come here from Europe,” she observed, “and
[they] can go anyplace they wish—people who have not been here for generation after generation and have never
fought for America.”

Page 134

12



The final vote on the charter amendment was 1,994 votes against it and 1,720 votes in favor. This meant that
the people of Cambridge had voted against desegregation, as promised by the Treaty of Cambridge. The
city’s four white wards had come out against the amendment, and the city’s black ward had voted in favor of it.
Many individuals criticized Gloria Richardson for urging Black residents to boycott the referendum and Black
residents for not turning out to vote in larger numbers.

The decision became a moot point when the following year the Civil Rights Act of 1964 was passed forbidding
discrimination on the basis of race, color, religion, sex or national origin

Do you think it was right or wrong for Gloria Richardson, and CNAC, to urge Black voters to boycott the
referendum on the charter amendment? Justify your response.

How would you predict the outcome of the referendum to have impacted race relations and progress in
Cambridge, Maryland in the years that followed? Explain your reasoning.

13
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Cambridge,Md.,Negroes Routed
By Tear Gas After Wallace Talk

By BEN A.

Speclal to The New York Times

CAMBRIDGE, Md., May 11
—National Guardsmen hurled
tear gas tonight to turn back
several hundred stone-throwing
Negroes who were demonstrat-
ing after a primary-campaign
appearance here by George C.
Wallace, segregationist Gov-
ernor of Alabama.

The demonstration was the
second of the night and fol-
lowed a fiery speech by the
Alabamian before a wildly en-
thusiastic audience of about
1,200 persons,

Thirteen demonsirators were
arrested in the second protest
march, They included Mrs, Glo-
ria H. Richardson, Cambridge
protest leader, and two of her
young assistants. Seven per-

sons were injured, none seriously.
Neither demonstration was

witnessed by Governor Wallace,
who left here soon after his ad-
—

FRANKLIN

After having broken up the,
second protest, National Guard,
patrols with fixed bayonets
went into Cambridge's Second
Ward, the Negro section, where|
the two marches had originated,
and drove all Negroes off the:
streets.

In his rousing speech, the
Democratic Governor urged his

listeners to vote for him in the
Maryland Presidential primary
next Tuesday as a protest,
against the civil rights bill now;
before Congress. i

Nearly 400 Guardsmen, more,
than 50 state policemen 'm-:it
the 18-man police force of this;
Eastern Shore community of:
12,000 had been mobilized and!
deployed for the Governor's visit.

Cambridge has been under

Continued on Pﬂg‘ﬁﬂ. Column 1

WANT TO MANAGE THE METIS? Herc's
& way fo tell Casey whal's wrong, have
fun and win a prize, too. For the easy

details, Get Today's World-Telegram-AdvL.
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NEGROES ROUTED
[N GAMBRIDGE, MD.

ontinued From Page 1, Col. 2

modified martial law since last
June 8 because of raclal dis-
turbances. Demonstrations have
been prohibited,

Aa the Governor finished his
speech, 400 to 500 Negroes
poured from the Negro Elks
Hall in the Second Ward, in an-
other part of town.

Led by eight Roman Catholic
priests from Catholic University
in Washington, the demonstra-
tors marched three hlocks te a
barricade of 100 National Guard
traops, who had their bayonets
fixed to thelr rifles,

The Guardsmen stood =t
Washington and Race Streets,
on the dividing line between the
MNegro and white sections of this
community, where 4,000 Ne-
groes live. The sile iz five
blocks from whera Mr. Wallace
spobe, The Negroes got no
closer,

As the demonstrators ap-
proached, Brig. Gen. George M.
Gelston, the troop commander
here, gave the ovder "Don gas
masks."

General Asks Relveab

The marchers came o, anhd
General Gelston stepped  for-|
ward, his hands raised, |

“Get these people back to the|
church,” he shouted, afparently|
meaning the Elks Hall. “The
other mecling was a complete
flop. Don't ruin your chances
by going over there. It's not
even half full.” |

By ‘“other meeting” the)
general appavently meant the
one at which. Governoy Wallace
spoke.

After a hrief conferonce with
Mrs. Richardson, head of the
militant Cambridge Nonviolent
Action Committee, and Stan-
ley Branche, a Negro Igad—
er of Chesler, Pa, Mrs. Rich-

ardson turned to the demon-
strators, many of whom had|
seated themselves in the :enl.eri

of the stroot.

“I want you Lo sit In the
street and don't move from
your position,"” she said,

Stones  and  bottles  flow
through the aiv. One boltle
smashed on Lhe hood of General
Gelston's jeep as he conferrved
with the Negro spokesmen.

Finally Mrs. Richardson turned
to the crowd and said: “Now I
want you all to go bhack™

There were cries of “No, nn,"
But the demonstrators turnad
glowly and returned to the Elks

Hall.
There the Negro leaders gave

canflicting advice to the throng
that overflowed the hall. Some
urged the demonstrators to re-
turn. Others quoted General
Gelston as having reported that
“Governor Wallace has left and
we have nothing to demonstrate
against." .
Another March

“We have within ouyr souls
and bodies the strength tb turn
this nation upside down without
throwing rocks or boltles,” one
Negro leader shouted. “Whil
we do in Cambridge tonight
could be the heginning of the
long hot summer here and in
Mississippi and all over."”

Although  Mrs. - Richardson
announced that plans for fur-
ther demonstrations had been
postponed until tomorrow night,
some members of the Student
Nonviolent Coordinating Com-
mitlee marched again against

‘the troops,

Y This commitlee is a national
group, with which the Cam-
bridge committee is affiliated.

On this march there weres no
appeals for the Negroes to lurn
back. Tear gas grenades flew.

The order to use gas was
given by Col. Mourice Tawes, a
cousin of Gov. J. Millard Tawes,
fallowing an exchange between
the colonel and Mrs. Richard-

‘0.

“Do all of you want 1o
be arvested?” Colonel Tawes
shouted. The answer was “Yes."

The Guardsmen, besides hurl-
ing grenades used a converted
flame - thrower that spewed
forth a pencil-thin stream of
liquid over the heads of the
prone demonstrators. ‘The li-
quied vaporized inlo a cloud of
choking gas that filled half a
block within seconds.

General Gelston told news-
men later that he had author-
lzed use of tear gas “as the
mosl humane way to disperss a
disorderly mob.”

In thelp plans for demonstras- !

tions tomorrow, Negro leaders ¢

eaifl they would seal off the
Second Ward, “with our bodles, |

if neeessary.” They said no
whites, nof oven policemen,
would he allowed in the arca

unless they wera woearing “iden-
tity badges” issued by the Ne-t

gro leadership.

|
They said this excluded "while i

peaple on their way to work.”
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“

Assnciated Fregg Wirenhoia

DISORDER IN CAMBRIDGE: Maryvland National Guardsmen move in to disperse demon-

strators Iast night, Protests followed speech by Gov, George C. Wallace of Alabama, |
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7 HURT IN CAMBRIDGE VIOLENCE

e T

Inside Cambridge: Tear Gas And Anger

(Editors’ Note: Maryland is{By contrast with Wisconsin and| Then Watlace arnived.
the third state to which Gov.|lIndiana, hi

ign state and nation, white and

udiences so far] The Volunteer Firemen's|black,” but that the civil rights

George C. Wallace had brought |have been warmly partisan to-]Arena was full, and the 1,500|bill pending in the Senate would
his Alabama brand of opposition| ward hi and the govemor, injwho were there interrupted him |bring blessings 1o none," only
to the civil nights bull. He has|turn, has relaxed nohceahly and |48 times with applause and hn]- engender ill feelings.”

received enlbusiastic support|has chanted

from-audiences Yer€ Th-his May |came to hear.
At the same time, in lhlssmz mncant vote in the Democralic|Street — or a pop bottle throw

19 presidential primary cam-

wurds lhpy Imﬂ “We'll win! We'll win
: e Rk Al et Yor

win! a block down Washing.
o2 “BiE "’[&t"l stoné’s throw from Rice

paign sudience m Cambridge, jand this memorable city, he has fpresidential primery May 19. lfor they threw both—a chunky

one of the nation’s most sensi-| met with a Negro ini

Then he lait, but the follow- | lieytenant in National Guard un-

tive spots in the civil rights asz:mxhoilcashitm when he|ers of Gloria Richardson across iform met them, carbine resting

struggle. Here is an account by|stod in the schoolhouse door a|town didn't note his departure. | myyzale ypward with the butt on| too,

an Associated Press writer who)long year ago in Tuscaloosa. |They listened instead to speak-|hs hip,
i

By JULES LOH

“I suggest you people don't

solidarity.
inging, swaying,| When they left the hall they "
B e e o vt
groes and a few w narrow wi
fec the authority of the Natianal| grocery sioves and dingy homes. | A" 1t oment & froop of 2

AP Newsleatare Wriler |\ ard to enforce a delicate form| “If they start singing,” said a eed ox ther miflcs. and. B
CAMERIDGE (AP) — Wallace|of law which has been in effect| person who had seen demonstra- masks on thelr facss. and s!god
was out of town, a good 40 miles |here since this Eastern Shore{tions spawn before, “ihey'll betund the Lestenat.

more, when the National

up the hughway toward Balti-| omIunily became a nationalstart.” Tou could feel it in the "y, nogroes, 250 sirong, sat

Two hours before Wallace ar-

warm night air.

They started singing quite sud- down, just sat down and kept on

singing.

Guardsmen heaved the eannis-|rived, the Negroes and their few | denly. As though at a signal they, A 1eep rolled up and Col. M D

lers and the choking iear gas|white supporters were meetingiformed lines 12 abreast across

seftled in a gray cloud upon thefin the Elks hall across town in | the streel, linked their arms and Tawes, carrying a swagger

stree} paved curb o curb with|the 2nd Ward—the Negro sec- iltlegan chanting “Freedom, Ch.

a le. tion. 0 Mr
e i There Gloria Richardson, mil-{ They marched down Pine and|!ng in the front rank of the dem-

It was paradoxical. and in a

stick, jumped out and strode up

Freedom Now.” to Mrs. Richardson. who was sil-

sense inevitable, that it should]itant Negro cwil rights leader, |turned left on Washington. Plain-| onstrators. She stood up.

happen in Cambridge, Md.

told them “We no longer can de-|ly they were bent on marching

“You want ‘em ali to be ar-

In this state, for the first time|pend on our whte friends, we|to the arena in the white sec- rested?” the colonel said. “Just
since he came north with his|have to help ourselves™ At the|tion were Waliace had told his|say so, and we'll be glad to ac-
states rights evangelism, George|end, when they sany “We Shall)cheering audience that his|commodate you ™
C. Wallace of Alabamia has been Ovmme," it had the ring of &“prayer was that God would| “Yes” replied the Negro.

with open enthusiasm. simple statement of fact.

bless all people of this sover-| “All right, Atkins,” the colonel

shouted 10 a majer nearby,
“load ‘em on your trucks.”

Bottles, mcks, bricks, sticks

began to pelt the guardsmen and

But there were no trucks|reporters nearhy. Apparently
handy. The colonel and the wom-| they were thrown by the clusters
en talked qmelly mgelmr duﬂng of Negroes who had galhzrnd on

EPIfll # i u% ﬁi’ﬁo W-@%ﬂ% iﬁlh—mt

home—tben we haul you away." |demonstrators sang and shouted
“If she goes,” said Jolm Bat-| and the-gu yirdsmen cursed.

tiste, a fellow Negro civil rights

crowd.

“All ngm" thouted  the

leader in Cambridge, “I go,|colonel. “Stop this right now and
tl leave, or 'm going o let you
“We all go!' shouted the have the tear gas."

“Turn it on,"” Tawes shouted

A rock sailed over the heads/ic 2 penchoclad guardsmar
of the demonstrators and struck holding a nozzle with a tank
4 reporier in the arm. Then an-{sirapped to s back. The
other rock siruck the pavement, | guardsman obeyed.

then a bottle, than a rain of mus-

Al the same time, [rom the

siles rear, a guard officer shouted to

“Drag thete people away,”|a man behind him. “Give me
Col. Tawes shouted to the hel-{one of those damn grenades.”

meted troopers ‘“‘Start with this,

one.” He pomted to a Negro|threw a second. them a third.
They exploded with a pop above

“Lie down on me!” the Negro|the heads of the chanting,
shouted. “‘Hold my feet! Pile on|frightened crowd.

with his swagger stick.

10

top of me!

A groaning, swealing, singing, | then there was no place to go to
Limp, human pyramid began to|escape it. The Negroes dis-
forrn on the rough, black street {persed, bul the gas followed, It

The guardsrnen rushed in.|wafted across town, smarting
They chopped ai the d tra.|eyes, searing throats.

tors' hands to break their £rips

on one another, thep dragged|the gas remained, so did the an-

them away roughly,

ger and the resentment,

He threw the canmister, then

The gray smoke drified down,

Soon it was over. Bul just as
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Guard Stops
Demonstrators
With Tear Gas

By LOUIS G. PANOS

CAMBRIDGE, Md. (AP}—An
outburst of venlence in the wake
of a presidential campaign
gpeech by Alabama Gov.
George C. Wallace leff (his cen-
ter of racisl sirife in the grip
of new lensions today.

Two demonstrators and five
National Guardsmen were in-
jured in a melee touched off
Monday neght whep azboul 300
singing, hand-clapping inlegra-
horusts fried to march on the
arena where Wallace had spo-

here," he said.
Gloriza Richardson, leader of
the twoyearald integration

not  hospitalized were f{rans-
ferred 10 Nalional Guard head-
gquariers in Pihesville, across
Chesapeake Bay and north of
Baltimare,

Fuour while men fold newsmen
rocks and boitles were thrown
at them today as they drove
along Cambridge sireets.

National Guard headquariers
said they had na information on
any incpdents,

ken,
They met a cordon of some of for the Balimore Sunpapers,

the 400 National Guardsmen
hurried into this seasitive spol
just to preveni such an act.
Waliace hpd slready leff the
town of 13600, He had ad- firown:
dressed about 1,500 supporters
in kis campaign in the May 19
Dem-u::;;tlj: prlmtaﬂ:;-'" aﬁd was : :
appla mere times lorekeeper place ;
during a 45munute speech ab- - whote dm‘-‘i
tacking the eivi! rights bill pend-
e pkan o
¥ FUArdsmen wWeating white tralfic moved
gas masks and hoiding rifles s e et

with lized bayoneis, the ntegra- &r. Large contingents of troops
tionists squaited in the street were stalioned al sirests leading
and sang “We Shall Not Be nio the Nzgro seclion bel they e o s e o il 7o

Moved.”

© Guardsmen used {zar gas to
disperse them, arresied 14 and
slapped an 11 pm. curfew on
the city.

i State officials met nbo early
merming on the dispasition of

§
5
i

the arrested. Two were treated “ambridge before Wallzce's ap- (Miflee for integralion of res-
at Cambridge Hospital, one for warance at the invitation of the |lsuranis and “ﬁh: mablic ace
a cut and the other for the ef- Yorchesier Business and Cili- |commeodations. The Town Coun-
Iects of teor gas, then were re- ens Associalion ncloded umils Sl Approved a public accommeo-

furmed 1o the National Guard
armory, ‘Twoe olhers were then
sent to the.hospital for freat-
ment of minor injuries.,
Deputy Atty. Gen. Robert
Murphy said charges to be filed

(rest of article unavailable)



Analyzing Coverage of the George Wallace Protest

Directions: After the coverage of the events in the May 12th copies of The New York Times and The Salisbury
Times, complete the following:

1. In the space below, make a bulleted list of the details of the event on which the two articles agree.

2. In the space below, identify 5 ways in which the coverage of the events differs (or conflicts) in the two
articles.

[ J

[ J

[ J

[ ]

[ ]

3. Do you think the authors of The Salisbury Times article were neutral or biased in favor of either the
white or Black cambridge residents? Support your response with details from the article.

4. Having seen how this event was covered, what advice would you give a researcher who is trying to

learn about a historical event by looking at historic newspapers? Explain your reasoning.
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