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Unit Plan Overview 

 

 
 
These lessons were designed for use in Maryland classrooms to help raise awareness of the Cambridge 
Movement and its significance.  However, the unit can be taught in any American History (or related course) in 
the context of the Civil Rights Movement.  It addresses several themes including the use of peaceful 
demonstration, the rise of Black Power, integration, and rioting.  It would be helpful for students to have some 
background on the Civil Rights movement before beginning this unit. 
 
The lessons included in this unit investigate key moments in the Cambridge Movement, including the 1963 
Treaty of Cambridge, George Wallace Protest, and Cambridge Riot and Fire of 1967. These three lessons 
expose students to key content and help advance their historical thinking and media literacy skills. 
 
As students move forward in their American history course, they should make connections between the 
Cambridge Movement and other, more high-profile pushes for civil rights, including events that unfolded in 
Nashville, Montgomery, Birmingham, and Selma.  They may also make connections between other riots that 
took place after World War I, in the late 60s, and more recently, during the Black Lives Matter movement. 
 
To enhance their own background knowledge, teachers may find these texts helpful: 
 

●​ Fitzgerald, Joseph R. The Struggle is Eternal: Gloria Richardson and Black Liberation. United States of America: 
The University Press of Kentucky, 2018. 

●​ Levy, Peter B. Civil War on Race Street: The Civil Rights Movement in Cambridge, Maryland. United States of 
America: University Press of Florida, 2003. 

●​ Levy, Peter B., “Gloria Richardson and the Civil Rights Movement in Cambridge, Maryland.” In Groundwork: Local 
Black Freedom Movements in America, edited by Jeanne Theoharis and Komozi Woodward, 97 - 115. New York 
and London: New York University Press, 2005. 

●​ Levy, Peter B. The Great Uprising: Race Riots in Urban America during the 1960s. Cambridge, United Kingdom: 
Cambridge University Press, 208. 
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Lesson Title: The Treaty of Cambridge 
 
Target Course(s): American Studies II; Black and African American Studies, AP US History 
 
Overview:  Students will begin by activating their prior knowledge about the methods used by civil rights 
activists to achieve their goals.  They will then watch a short video describing the events that unfolded in 
Cambridge, Maryland in 1963 related to civil rights.  Students will complete a primary source analysis of a 
newspaper article written during that time.  They will then examine the referendum on desegregation that was 
held in 1963 and its outcome.  Finally, students will complete an exit pass activity as a formative assessment. 
 
Suggested Time Frame: one, 80-minute lesson 
 
Instructional Resources: 

●​ Video Clip - The Civil Rights Act of 1964: A Long Struggle for Freedom 
●​ Article - Desegregation Pact Signed After 18-Month CNAC Protest 
●​ Primary Source Analysis Worksheet 
●​ Packet - Analyzing the Cambridge Referendum 

 
NCSS Thematic Strand(s): 

●​ Time, Continuity, and Change 
●​ Individuals, Groups, and Institutions 
●​ Power, Authority, and Governance 
●​ Civil Ideals and Practices 

 
C3 Framework Indicators: 

●​ D2.His.1.9-12. Evaluate how historical events and developments were shaped by unique 
circumstances of time and place as well as broader historical contexts. 

●​ D2.His.4.9-12. Analyze complex and interacting factors that influenced the perspectives of people 
during different historical eras. 

 
Outcomes for Student Learning: 
 

●​ Students will understand the key provisions of the Treaty of Cambridge. 
●​ Students will analyze debates that took place during the referendum on desegregation in Cambridge. 
●​ Students will demonstrate their ability to analyze a primary source using historical thinking skills. 

 
Essential Question: How did debates over the Treaty of Cambridge reveal divisions within the Cambridge 
community? 
 
Procedures: 
 

1.​ (5 minutes) To activate student prior knowledge, teachers will ask students: “What methods were used 
by civil rights activists in order to expand the rights of minority citizens?”  Students should brainstorm a 
list of the tactics of which they are already familiar (from previous lessons or their own background 
knowledge).  The teacher will explain that today students will be seeing how activists in Maryland 
worked to achieve their goals during the Cambridge Movement. 
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https://www.loc.gov/exhibits/civil-rights-act/multimedia/cambridge-movement.html
https://docs.google.com/document/d/1ayq286i5xTV9DdyrrV2JjZV6GChc-yR0wmghbiZefHY/edit?usp=sharing
https://docs.google.com/document/d/1Z_i_-ow0K4FItCmtdyq2ROV3VoowpYvl5jrmpbgFOzI/edit?usp=sharing
https://docs.google.com/document/d/17rkYs35dRTdiLnHrVu_YtPOLSjx-v3Fzd715MILVfqc/edit?usp=sharing
https://www.socialstudies.org/national-curriculum-standards-social-studies-chapter-2-themes-social-studies
https://www.socialstudies.org/sites/default/files/c3/c3-framework-for-social-studies-rev0617.pdf


 
2.​ (10 minutes) Students will watch this video clip (5:04) from the Library Congress about the Cambridge 

Nonviolent Action Committee (CNAC) and the events that unfolded in 1963.  They should answer the 
following questions while they watch, which will be reviewed in a whole-class discussion. 

a.​ What was the goal of the Cambridge Nonviolent Action Committee? 
b.​ Why did Dizzyland attract national attention?  How does Mr. Feshenheld justify his actions? 
c.​ What does the speaker at the church meeting mean when he says, “We’ll never turn back”? 
d.​ What role did the National Guard play in the events in Cambridge?  What rules did they 

enforce? 
e.​ What was the solution reached on July 23rd? 
f.​ How do the tactics and goals of the Cambridge Movement compare to those you’ve learned 

about in other cities?​
 

3.​ (25 minutes) The video ends with the creation of the Treaty of Cambridge, a major victory in the push 
for civil rights.  Students will analyze a newspaper article, written in August 1963, that describes the 
treaty and the events leading up to its creation.  As they read the article, they should complete this 
primary source analysis worksheet.  This will enhance both their content knowledge and provide an 
opportunity for them to practice using their historical thinking skills.​
 

4.​ (25 minutes) The creation of the Treaty of Cambridge was not the end of the fight for civil rights in that 
city.  Students will complete the Analyzing the Cambridge Referendum activity to learn more about the 
battle that followed to determine whether or not the agreement would be honored.  Students may want 
to use highlighters to mark key ideas as they read through the text excerpts.  ​
 

5.​ (15 minutes) To close today’s lesson, students will complete an exit pass to be submitted to the teacher.  
On that exit pass, they should respond to the following: 

a.​ What were the key provisions of the Treaty of Cambridge? 
b.​ How did the referendum held on that treaty (i.e. the charter amendment) reveal the division that 

existed within the Cambridge community? 
c.​ Use specific details and examples in your response. 

 
Extension Option: To learn more about Gloria Richardson and her civil rights work, students may be directed 
to read this article from the SNCC digital gateway or watch this short video (4:19), which includes reflections on 
her work by those living in Cambridge in 2019.  Richardson is one of many women, who participated in the civil 
rights movement but whose contributions are rarely discussed nationally. 
 
Modification Options: Teachers may decide if the activities in Step 3 and 4 are completed alone, in pairs, or 
in small groups.  Teachers may modify the activities by shortening the length of the primary and secondary 
sources that students are asked to read.  The exit pass, Step 5, could be completed as an audio recording 
rather than a written assignment. 
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https://www.loc.gov/exhibits/civil-rights-act/multimedia/cambridge-movement.html
https://docs.google.com/document/d/1ayq286i5xTV9DdyrrV2JjZV6GChc-yR0wmghbiZefHY/edit?usp=sharing
https://docs.google.com/document/d/1Z_i_-ow0K4FItCmtdyq2ROV3VoowpYvl5jrmpbgFOzI/edit?usp=sharing
https://docs.google.com/document/d/17rkYs35dRTdiLnHrVu_YtPOLSjx-v3Fzd715MILVfqc/edit?usp=sharing
https://snccdigital.org/people/gloria-richardson/#:~:text=Ebony%20magazine%20dubbed%20her%20%E2%80%9CThe,a%20history%20of%20local%20activism
https://www.youtube.com/watch?v=VXyk13Vdxss


 
Lesson Title: The George Wallace Protest 
 
Target Course(s): American Studies II; Black and African American Studies, AP US History 
 
Overview:  Students will begin with an opener designed to stimulate background knowledge or introduce them 
to George Wallace.  They will then read an article that provides an overview of the events that took place on 
May 11, 1964 in Cambridge.  Students will examine news articles, published the next day in the New York 
Times and The Salisbury Times, and analyze how the event was covered.  Students will demonstrate their 
understanding of the essential question by creating a news segment covering the George Wallace Protest. 
 
Suggested Time Frame: one, 80-minute lesson 
 
Instructional Resources: 

●​ Article - Negroes routed by Tear Gas After Wallace Talk 
●​ Article - 7 Hurt in Cambridge Violence 
●​ Worksheet - Analyzing Coverage of the George Wallace Protest 

 
NCSS Thematic Strand(s): 

●​ Time, Continuity, and Change 
●​ Individuals, Groups, and Institutions 
●​ Power, Authority, and Governance 
●​ Civil Ideals and Practices 

 
C3 Framework Indicators: 

●​ D2.His.1.9-12. Evaluate how historical events and developments were shaped by unique 
circumstances of time and place as well as broader historical contexts. 

●​ D2.His.10.9-12. Detect possible limitations in various kinds of historical evidence and differing 
secondary interpretations. 

 
Outcomes for Student Learning: 
 

●​ Students will understand the events that unfolded in Cambridge, Maryland on May 11, 1964. 
●​ Students will analyze the coverage of those events in two different newspapers. 
●​ Students will analyze the implications of relying on single sources when conducting historical research. 

 
Essential Question: How did events unfold during the George Wallace Protest in Cambridge, Maryland? 
 
Procedures: 
 

1.​ (5 minutes) In order to understand today’s lesson, students need to be familiar with George Wallace, 
who was the Governor of Alabama in 1964—when today’s lesson takes place.  If students have already 
learned about him, teachers can ask students to recall his stance on civil rights.  If this is new 
information, teachers may want to show this brief video (3:10) from the History Channel providing an 
overview of his career.  This will help students understand the significance of his visit to Cambridge, 
Maryland.​
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https://docs.google.com/document/d/19ZaFC3XQIsz1eFp54GICSm5MnCTat_MMsgyecCicXyo/edit?usp=sharing
https://docs.google.com/document/d/1qOUtowwGfmC2IJHDUek_qVwWNWe81TnxqN_s6uvtfTM/edit?usp=sharing
https://docs.google.com/document/d/1Ic16xTgtDIajYIZFz43Tx017qx8-WW6sHdP8LjzIkNg/edit?usp=sharing
https://www.socialstudies.org/national-curriculum-standards-social-studies-chapter-2-themes-social-studies
https://www.socialstudies.org/sites/default/files/c3/c3-framework-for-social-studies-rev0617.pdf
https://www.youtube.com/watch?v=cQIDkRIx_68


 
2.​ (10 minutes) Students should begin by reading this article from the SNCC Digital Gateway, which 

provides an overview of what occurred when Governor Wallace visited Cambridge during his 
presidential campaign. 

a.​ Why did the Dorchester County Business and Citizens Association (DBCA) say they invited 
Governor Wallace to Cambridge? 

b.​ What did Gloria Richardson and other activists plan in response to the event? 
c.​ How did the Maryalnd governor respond? 
d.​ What role did CN2 play in the event? 
e.​ What was the impact of this event on Richardson’s reputation?I 

 
3.​ (35 minutes) To dive deeper into the events that day, students will read the coverage of the events in 

the May 12, 1964 New York Times and The Salisbury Times.  Students will be comparing and 
contrasting how the event is covered by the two publications.  While they read through the articles, they 
should complete this worksheet.  This article will help them see the differences/similarities in the way 
the two publications covered this event and reflect on The Salisbury Times article’s point of view.  They 
will consider the broader implications for historical research. 

 
4.​ (30 minutes) To assess understanding of today’s lesson, students will be asked to create a news 

segment, using video recording tools, about the events that occurred in Cambridge on May 11th.  
Students should use the sources provided to guide their coverage.  They should acknowledge what 
facts are in dispute and what are agreed upon in their broadcast.  Students may work alone, in pairs, or 
in groups. 

 
Extension Option: Stokely Charmichael, with whom students may be familiar from their discussion of other 
civil rights events, was present at the George Wallace Protest on the night of May 11th.  This image shows him 
with the Maryland National Guard.  Students could do an analysis of the image using these image analysis 
guiding questions from Primary Source Nexus. 
 
Modification Options: For struggling readers, teachers may want to assign only The Salisbury Times article in 
Step 3.  Then, instead of doing a comparison of the two articles, students could create a timeline of the events 
in the order they unfolded, according to the article’s coverage.  Students could still answer the second-to-last 
question on the accompanying worksheet about bias.  This modification would cut down on the amount of 
reading that students need to complete in the allotted time frame. 
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https://snccdigital.org/events/demonstrators-tear-gassed-george-wallace-protest-cambridge/
https://docs.google.com/document/d/19ZaFC3XQIsz1eFp54GICSm5MnCTat_MMsgyecCicXyo/edit?usp=sharing
https://docs.google.com/document/d/1qOUtowwGfmC2IJHDUek_qVwWNWe81TnxqN_s6uvtfTM/edit?usp=sharing
https://docs.google.com/document/d/1Ic16xTgtDIajYIZFz43Tx017qx8-WW6sHdP8LjzIkNg/edit?usp=sharing
https://high.org/collection/stokely-carmichael-confrontation-with-national-guard-cambridge-maryland/
https://primarysourcenexus.org/2012/04/analyzing-primary-sources-learning-from-images/
https://primarysourcenexus.org/2012/04/analyzing-primary-sources-learning-from-images/


 
Lesson Title: The Cambridge Fire 
 
Target Course(s): American Studies II; Black and African American Studies, AP US History 
 
Overview:  Students will begin by recalling the key events that took place in Cambridge in 1963.  They will 
then listen to a portion of a podcast that provides details about the riot and fire that occurred in 1967.  Students 
will work in groups to answer a research question and create posters to teach the class about what they 
learned.  Teachers will wrap up the lesson by asking students about the most significant takeaways from these 
events. 
 
Suggested Time Frame: one, 80-minute lesson. 
 
Instructional Resources: 

●​ Podcast Segment - Maryland Town Recalls Racial Unrest in 1967 
 
NCSS Thematic Strand(s): 

●​ Time, Continuity, and Change 
●​ Individuals, Groups, and Institutions 
●​ Power, Authority, and Governance 
●​ Civil Ideals and Practices 

 
C3 Framework Indicators: 

●​ D2.His.1.9-12. Evaluate how historical events and developments were shaped by unique 
circumstances of time and place as well as broader historical contexts. 

 
Outcomes for Student Learning: 
 

●​ Students will analyze the 1967 riot and fire that occurred in Cambridge and their significance. 
 
Essential Question: What was the significance of the Cambridge riot and fire in 1967? 
 
Procedures: 
 

1.​ (5 minutes) To remind students about the key ideas from Lesson 1, students should be asked, “What 
were the key events in the Cambridge Movement in 1963?”  Students should brainstorm what they 
recall, including the protests that occurred, the National Guard occupation, the creation of the Treaty of 
Cambridge, and the charter amendment referendum. 

 
2.​ (20 minutes) Today, students will examine how the events in Cambridge continued to unfold, specifically 

the riot and fire in 1967.  To begin, students will listen to this podcast from NPR (begin at 7:54 minutes 
and continue to end) and answer the questions that follow: 

a.​ H. Rap Brown said that violence was “as American as cherry pie.”  Explain what he meant by 
that statement and how it related to the course of the Cambridge movement? 

b.​ Why did the fire company refuse to put out the fire in the 2nd ward?  What actions did Black 
residents take to put out the fire? 

c.​ How did the governor of Maryland respond to the fire and riots? 
d.​ What was the broader significance of the Cambridge Movement? 
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https://www.npr.org/2007/07/29/12420016/maryland-town-recalls-racial-unrest-in-1967
https://www.socialstudies.org/national-curriculum-standards-social-studies-chapter-2-themes-social-studies
https://www.socialstudies.org/sites/default/files/c3/c3-framework-for-social-studies-rev0617.pdf
https://www.npr.org/2007/07/29/12420016/maryland-town-recalls-racial-unrest-in-1967


 
e.​ What were the Kerner Commission’s findings about the riot in Cambridge? 
f.​ What was the state of Cambridge in 2007 (when this was recorded), according to Lemuel 

Chester?​
 

3.​ (50 minutes) Working in groups, students will research a topic related to the Cambridge fire.  Each 
group will create a poster in order to teach their classmates about what they have learned.  This 
information can be shared via short presentations or a gallery walk (as time allows).  Each group will 
select (or be assigned) one of the following research questions: 

a.​ Why is Cambridge referred to by some as the birthplace of the Black Power movement? 
b.​ How did desegregation in Cambridge progress after the fire in 1967? 
c.​ How did the Cambridge fire impact the career of Governor Spirew Agnew? 
d.​ What role did H. Rap Brown play in the Civil Rights Movement before and after the fire? 

 
4.​ (5 minutes) To close today’s lesson, teachers should ask students what they believe to be the most 

significant takeaway from what they learned about the events in Cambridge in 1967.  Their response 
can be shared verbally or in writing.  Teachers should encourage students to be specific about what 
they learned and why they felt that information was significant. 

 
Extension Option: To make connections between this content and today, teachers may want to have students 
compare/contrast the events in Cambridge in 1967 with the Baltimore riots following the death of Freddie Gray 
in 2015.  These articles from Vox and Blackpast may be helpful references.  Students could be asked to create 
and complete a Venn-diagram after learning about both events. 
 
Modification Options: For students who may have trouble listening to the recording of the podcast in Step 2, 
teachers may want to provide a hard or digital copy of the program’s transcript. 
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https://www.vox.com/2016/7/27/18089352/freddie-gray-baltimore-riots-police-violence
https://www.blackpast.org/african-american-history/baltimore-protests-and-riots-2015-2/


 
Article - Desegregation Pact Signed After 18-Month CNAC Protest, published in The Student Voice—a 
SNCC publication (August 1963) 
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https://content.wisconsinhistory.org/digital/collection/p15932coll2/id/50128


 

Primary Source Analysis Worksheet 
 
Directions: Complete the worksheet using the primary source provided.  Respond using complete sentences. 
 
Name of document: ____________________________ 
Author(s): ____________________________ 
Creation/Publication Date: ____________________________ 
 

Question Student Explanation 

HISTORICAL CONTEXT 
What is the historical context of the 
document? Explain the background 
leading up to the creation of this 
document. 

 

INTENDED AUDIENCE 
Identify a person or group the author 
expects to inform or influence.   

 

PURPOSE 
Why did the author create the 
document? 

 

POINT OF VIEW 
Who is the author?  How did the 
author’s gender/race/economic status 
and events of the day impact their 
written perspective?  

 

OUTSIDE INFORMATION 
What have you learned about this topic 
that is not in the document? Explain 
how it relates to the source. 

 

SYNTHESIS 
Briefly explain the main points or ideas 
of the source. 

 

CREDIBILITY 
Is this a credible source?  Explain. 
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Analyzing the Cambridge Referendum 

 
After the creation of the Treaty of Cambridge in July 1963, the city of Cambridge began to backtrack on its 
promises to protect the rights of African Americans. The document had promised the desegregation of schools 
and public facilities as well as the creation of a human rights commission and a provision for public housing.  It 
was decided, after enough signatures were gathered on a petition, that a referendum would be held in which 
Cambridge voters could decide whether or not to enforce desegregation.  Angered by this decision, Gloria 
Richardson urged Black voters in Cambridge to boycott the referendum.  She stated that Black citizens “... 
don’t want to vote on something that is already their right.”  The referendum was held on October 1, 1963. 
 
Using the excerpts that follow from The Struggle is Eternal: Gloria Richardson and Black Liberation by Joseph 
R. Fitzgerald, identify the arguments that were made for and against the Charter Amendment (which would 
either approve or reject desegregation)? 
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Excerpt A 

A major sponsor of the [referendum] was local business leader Leavi B. Phillips Jr., who believed the charter 
amendment* would deny business owners the right to choose their customers.  He was joined by other white 
voters who opposed the amendment because they believed racial segregation was sanctioned by the Bible.  
Importantly, Cambridge’s white community was not monolithic in its thoughts about racial segregation and the 
charter amendment.  Some white people (including private citizens, politicians, and businesspeople) believed that 
segregation was a violation of their Christian faith, while others believed it was breaking the city apart and driving 
business away.  They wanted the charter amendment to take effect because they thought it would help the city 
heal and move forward. 
 
Pages 128-129 

*Treaty of Cambridge 
 
Excerpt B 

The Banner’s* editors advised readers… of the possible consequences if the charter amendment were defeated: 
federal intervention in Cambridge, a delayed or canceled school year for public school students, industries’ refusal 
to invest in Dorchester County or a downsizing of their operations, and “the loss of [Cambridge’s’ reputation as a 
progressive community.” 
 
Page 129 

*the local newspaper 
 
Excerpt C 

Some black residents did not want to let the white community decide the outcome of the referendum vote.  The 
Reverend T.M. Murray, leader of the local NAACP, did not believe that black people’s rights should be put up for a 
popular vote, but he thought black residents should vote to uphold the amendment, and his organization would be 
encouraging them to register to vote so they could do so.  His position was in alignment with the Maryland branch 
of the NAACP.  Councilman Charles Cornish also encouraged his constituents to vote, noting that “it would be a 
reflection on our intelligence if we do not exercise our right of franchise at all times.” 
 
Page 130 

 
Excerpt D 

CNAC* reiterated its position that the referendum was a mechanism by which the white majority would determine 
the rights of the black minority; therefore, CNAC would not, as Richardson said, “go out and beat people over the 
head and tell them to vote.”  The NAACP’s decision to support a get-out-the-vote effort in Cambridge angered 
Richardson.  She saw it as an attempt to gain control of the Cambridge movement and use it to buttress the 
NAACP’s voting rights agenda in the Deep South. 
 
Pages 130-131 

*The Cambridge Nonviolent Action Committee 
 
Excerpt E 

Military veterans were especially offended by the referendum, and Richardson conveyed their feelings when she 
stated, “I think [the referendum] creates a hurt and disappointment that after 300 years here we are going to have 
to go to the polls and vote” on our human rights.  “But people can come here from Europe,” she observed, “and 
[they] can go anyplace they wish—people who have not been here for generation after generation and have never 
fought for America.” 
 
Page 134 
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The final vote on the charter amendment was 1,994 votes against it and 1,720 votes in favor.  This meant that 
the people of Cambridge had voted against desegregation, as promised by the Treaty of Cambridge.  The 
city’s four white wards had come out against the amendment, and the city’s black ward had voted in favor of it.  
Many individuals criticized Gloria Richardson for urging Black residents to boycott the referendum and Black 
residents for not turning out to vote in larger numbers. 
 
The decision became a moot point when the following year the Civil Rights Act of 1964 was passed forbidding 
discrimination on the basis of race, color, religion, sex or national origin 
 
Do you think it was right or wrong for Gloria Richardson, and CNAC, to urge Black voters to boycott the 
referendum on the charter amendment?  Justify your response. 
 
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________ 
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________ 
 
How would you predict the outcome of the referendum to have impacted race relations and progress in 
Cambridge, Maryland in the years that followed?  Explain your reasoning. 
 
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
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​ (rest of article unavailable)
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Analyzing Coverage of the George Wallace Protest 

 
Directions: After the coverage of the events in the May 12th copies of The New York Times and The Salisbury 
Times, complete the following: 
 

1.​ In the space below, make a bulleted list of the details of the event on which the two articles agree. 
 
 
 
 
 
 
 
 
 
 
 
 
 

2.​ In the space below, identify 5 ways in which the coverage of the events differs (or conflicts) in the two 
articles. 

 
●​    

 
 

●​  
   
   

●​    
 
 

●​    
 
 

●​    
 
 

3.​   Do you think the authors of The Salisbury Times article were neutral or biased in favor of either the 
white or Black cambridge residents?  Support your response with details from the article. 

 
 
 
 
 

4.​ Having seen how this event was covered, what advice would you give a researcher who is trying to 
learn about a historical event by looking at historic newspapers?  Explain your reasoning. 
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