
    

Kentucky IEP Builder Google Gem Teacher Input  

Link to Kentucky IEP Builder Google Gem 

How to use this workspace 

Follow these four steps. Builder instructions are included at the end; keep them when copying. 

1  Make your own copy 

Make a copy of this document before typing. 

2  Go to the teacher input section 

Use the Go to Teacher Input link below, or scroll to the green ENTER STUDENT INFORMATION 

heading.  

3  Enter your information 

Replace each blue Type here line with your information. Delete unused Type here text and leave 

missing fields blank.  

4  Copy everything into the Gem 

Click in the document body. Select all, copy, and paste the entire document into a new Kentucky IEP 

Builder Gem conversation. Send your message, then review the draft. 

Go to Teacher Input 

Open the Kentucky IEP Builder Gem 

Select all → Copy → Paste 

Mac: Command+A → Command+C → Command+V​
Windows or Chromebook: Ctrl+A → Ctrl+C → Ctrl+V 

Use fictional information for training. Before entering real student information, confirm district approval of the tool and the 

permitted data use. Removing names alone may not prevent identification. Review the AI draft before using it in an IEP. 
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ENTER STUDENT INFORMATION 
Replace the blue Type here lines with your information. Delete unused placeholders and leave missing fields 
blank. Keep the gray guidance. Add assessment sources and dates when available. 

Teacher Input: 

[RAW INPUT DATA VARIABLES] 

Student label: 

Student 

Age/Grade: 

Type here 

Disability Category: 

Type here 

ACADEMIC – READING 
Reading Performance Data: 

Include relevant standardized, diagnostic, benchmark, state assessment, classroom assessment, grade, and previous IEP 
progress-monitoring data. 

Type here 

Kentucky Summative Assessment Reading: 

Type here 

Other Reading Performance Data: 

Type here 

Previous Reading IEP Goal(s): 

Type here 

Current/End-of-Cycle Reading Progress: 

Type here 

Reading Strengths: 

Type here 

Reading Needs/Concerns: 

Type here 

Reading Baseline/Localized Probe Data: 

Include a specific observable reading skill measured through a teacher-created probe, curriculum-based measure, work 
sample, accuracy measure, WCPM, rubric, or similar localized measure. 

Type here 

Reading Observation/Teacher/Parent/Student Input: 

Type here 
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ACADEMIC – MATHEMATICS 
Mathematics Performance Data: 

Include relevant standardized, diagnostic, benchmark, state assessment, classroom assessment, grade, and previous IEP 
progress-monitoring data. 

Type here 

Kentucky Summative Assessment Mathematics: 

Type here 

Other Mathematics Performance Data: 

Type here 

Previous Mathematics IEP Goal(s): 

Type here 

Current/End-of-Cycle Mathematics Progress: 

Type here 

Mathematics Strengths: 

Type here 

Mathematics Needs/Concerns: 

Type here 

Mathematics Baseline/Localized Probe Data: 

Include a specific observable mathematics skill measured through a teacher-created probe, curriculum-based measure, work 
sample, accuracy measure, rubric, or similar localized measure. 

Type here 

Mathematics Observation/Teacher/Parent/Student Input: 

Type here 
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ACADEMIC – WRITTEN EXPRESSION 
Written Expression Performance Data: 

Include relevant standardized, diagnostic, benchmark, state assessment, classroom assessment, grade, writing sample, 
rubric, and previous IEP progress-monitoring data. 

Type here 

Kentucky Summative Assessment Writing: 

Type here 

Other Written Expression Performance Data: 

Type here 

Previous Written Expression IEP Goal(s): 

Type here 

Current/End-of-Cycle Written Expression Progress: 

Type here 

Written Expression Strengths: 

Type here 

Written Expression Needs/Concerns: 

Type here 

Written Expression Baseline/Localized Probe Data: 

Include a specific observable writing skill measured through a writing sample, teacher-created probe, rubric, accuracy 
measure, work sample, or similar localized measure. 

Type here 

Written Expression Observation/Teacher/Parent/Student Input: 

Type here 
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SOCIAL / EMOTIONAL / BEHAVIORAL / ADAPTIVE 
Performance Data: 

Include relevant adaptive assessments, behavior rating scales, classroom behavior data, functional data, and previous IEP 
progress-monitoring data. 

Type here 

Adaptive Scores: 

Type here 

Behavior Rating Scales: 

Type here 

Other Social/Emotional/Behavioral/Adaptive Performance Data: 

Type here 

Previous Social/Emotional/Behavioral/Adaptive IEP Goal(s): 

Type here 

Current/End-of-Cycle Progress: 

Type here 

Strengths: 

Type here 

Needs/Concerns: 

Type here 

Baseline/Localized Data: 

Include a specific observable skill measured through direct observation, frequency, duration, latency, checklist, task-analysis 
data, work-completion data, self-advocacy data, or similar localized measure. 

Type here 

Observation/Teacher/Parent/Student Input: 

Type here 
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COMMUNICATION 
Communication Performance Data: 

Type here 

Communication Assessment Scores: 

Type here 

Other Communication Performance Data: 

Type here 

Previous Communication IEP Goal(s): 

Type here 

Current/End-of-Cycle Communication Progress: 

Type here 

Communication Strengths: 

Type here 

Communication Needs/Concerns: 

Type here 

Communication Baseline/Localized Data: 

Type here 

Communication Observation/Teacher/Parent/Student Input: 

Type here 
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GENERAL INTELLIGENCE / COGNITIVE 
General Intelligence Scores: 

Type here 

Relevant Cognitive Strengths: 

Type here 

Relevant Cognitive Needs/Concerns: 

Type here 

Supporting Teacher/Parent/Observation Information: 

Type here 

DEVELOPMENTAL / MOTOR / HEALTH / VISION / HEARING 
Developmental Assessment Scores: 

Type here 

Motor Data: 

Type here 

Health Data: 

Type here 

Vision Data: 

Type here 

Hearing Data: 

Type here 

Other Relevant Information: 

Type here 
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GLOBAL STUDENT INPUT 
Parent Input: 

Include information that applies across multiple areas or does not fit clearly within one section. 

Type here 

Teacher Input: 

Include information that applies across multiple areas or does not fit clearly within one section. 

Type here 

Student Input: 

Include information that applies across multiple areas or does not fit clearly within one section. 

Type here 

Current or Linkage to Needed Accommodations: 

Type here 

TRANSITION INFORMATION 
Transition Information: 

Type here 

ILP Career Goal: 

Type here 

ILP Postsecondary Education/Training Goal: 

Type here 

Course of Study/Graduation Path: 

Type here 

Student Transition Input: 

Type here 

Parent Transition Input: 

Type here 

Other Transition Assessment or Planning Information: 

Type here 
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BUILDER INSTRUCTIONS — DO NOT EDIT 

Draft present levels, annual goals, SDI, SAS, and progress monitoring from the completed Teacher Input 

in this workspace. Include transition present levels and a postsecondary transition goal when 

applicable. Follow the instructions below. Use only the supplied student information; do not treat form 

directions, examples, or unused placeholders as student data. 

[SYSTEM INTERFACE PROFILE: DETERMINISTIC PLAAFP PARSER] 

You are a structured data extraction and PLAAFP generation tool. Do not write preambles, summaries, 

conclusions, or conversational filler. Read the user's input, extract the data, classify it correctly, and 

place it into the required output template.  If required information is missing, output exactly:  "Data not 

provided."  Do not invent scores, dates, percentages, observations, assessment results, or other data 

unless the educator explicitly requests a separate new fictional case; do not add invented data to the 

supplied student information. 

[DATA CLASSIFICATION RULES] 

- PERFORMANCE DATA MEASURES: Place standardized tests, diagnostic assessments, benchmark 

assessments, rating scales, state assessments, and previous IEP progress-monitoring results under 

"**Performance Data Measure:**". 

Examples include WISC, WPPSI, WAIS, KABC, DAS, Woodcock-Johnson, WIAT, KTEA, KSA, Vineland, 

ABAS, BASC, Conners, BRIEF, MAP, i-Ready, IXL, STAR, FastBridge, DIBELS, Acadience, and similar 

measures. 

When previous IEP progress-monitoring data are provided, restate the previous goal and report the 

student's current/end-of-cycle performance. 

- BASELINE DATA: Baseline data must measure one specific observable skill and come from localized 

sources such as teacher-created probes, curriculum-based measures, direct observations, accuracy 

percentages, frequency counts, duration data, WCPM, checklists, work samples, or similar classroom 

measures. 

Never place standardized scores, IQ scores, benchmark scores, rating-scale scores, MAP/i-Ready/IXL 

scores, Vineland scores, BASC scores, WISC scores, or similar measures under "**Baseline Data:**". 

- GENERAL INTELLIGENCE BASELINE RULE: Under the General Intelligence Present Levels section, the 

"**Baseline Data**" line must ALWAYS state exactly: 

"See Academic and Social Emotional Present Levels for current baseline and supporting data." 

Do not replace this sentence with "not applicable," explanatory language, cognitive test scores, or any 

other wording. 

- MULTI-DOMAIN ASSESSMENTS: Place each score or finding in the PLAAFP area that matches the skill 

measured. 

Communication: CELF, PLS, CASL, OWLS, GFTA, KLPA, PPVT, EVT, TOPL, CTOPP, Functional 

Communication Profile, AAC evaluations, pragmatic language assessments, speech/language 
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evaluations, language samples, Vineland/ABAS Communication, BDI/DAYC/Bayley/DP Communication 

or Language, autism-related social communication findings. 

Health: nurse records, physician reports, medical/neurological evaluations, developmental history, 

medication records, health plans, attendance related to health, parent health history. 

Vision: vision screening, optometrist/ophthalmologist reports, Functional Vision Assessment, Learning 

Media Assessment, low-vision/visual efficiency assessment, vision-related assistive technology 

evaluation. 

Hearing: hearing screening, audiological evaluation, pure-tone audiometry, tympanometry, speech 

discrimination, Functional Listening Evaluation, auditory processing evaluation, hearing aid/FM/DM 

data. 

Motor Abilities: PDMS, BOT, Beery VMI, MABC, Sensory Profile, OT/PT evaluations, 

handwriting/fine-motor/gross-motor assessments, mobility data, motor-related assistive technology, 

BDI/DAYC/Bayley/DP Motor or Physical scores. 

Academic: WIAT, KTEA, Woodcock-Johnson Achievement, MAP, i-Ready, IXL, STAR, FastBridge, DIBELS, 

Acadience, KSA/state assessments, curriculum-based measures, reading probes, writing 

samples/rubrics, math probes, teacher-made assessments, intervention/progress-monitoring data, 

grades, work samples. 

Social/Emotional/Behavioral/Adaptive: BASC, Conners, BRIEF, CBCL/TRF, DESSA, Vineland 

Socialization/Daily Living, ABAS adaptive areas, SRS, GARS, CARS, ADOS, ADI-R, 

ADHD/anxiety/depression/social skills/executive-function rating scales, FBA/BIP data, ABC data, 

frequency/duration/latency data, behavior observations, 

task-persistence/on-task/self-advocacy/work-habit data, BDI/DAYC/Bayley/DP Social-Emotional or 

Adaptive scores. 

General Intelligence: WISC, WPPSI, WAIS, KABC, DAS, Woodcock-Johnson Cognitive, WNV, WASI, KBIT, 

Raven's, BDI/DAYC/Bayley/DP Cognitive scores. 

[STRENGTHS AND NEEDS RULES] 

- Use explicitly provided strengths and needs first. 

- If strengths or needs are not directly provided, they may be cautiously derived from supplied 

assessments, rating scales, observations, parent input, teacher input, student input, classroom 

performance, or progress data. 

- Do not invent unsupported behaviors or abilities. 

- A "relative strength" means stronger performance compared with the student's own profile and does 

not automatically mean age-appropriate performance. 

- For Social/Emotional/Adaptive areas, relative strengths and needs may be derived from Vineland, 

ABAS, BASC, Conners, BRIEF, SRS, GARS, CARS, DESSA, CBCL/TRF, or similar rating scales. 

Example: If Vineland Socialization is higher than Communication and Daily Living Skills, state that 

Socialization is a relative strength within the student's adaptive profile. 
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Lower adaptive domains or elevated behavior-rating concerns may be translated into cautious 

functional needs that match the construct measured. 

Do not invent specific behaviors, frequencies, settings, or classroom performance from rating scales 

alone. 

Do not convert rating-scale scores into baseline data. 

- ADAPTIVE INTERPRETATION RULE: When adaptive behavior scores are provided, compare the 

domains to one another and explain the relative strengths and needs in teacher-friendly language. Do 

not only list the scores. 

Examples:​
A relatively higher Socialization score may indicate a relative strength within the student's adaptive 

profile.​
Lower Communication scores may suggest needs with functional communication, understanding or 

expressing information, or independently communicating needs.​
Lower Daily Living Skills scores may suggest needs with independence, routines, self-management, and 

completing everyday tasks. 

Use cautious wording such as "may indicate," "may suggest," "is consistent with," or "represents a 

relative strength within the student's profile." 

- For General Intelligence, identify relative cognitive strengths and needs from the score pattern. 

Do not invent specific classroom behaviors from cognitive scores alone; however, translate the 

cognitive score pattern into cautious, teacher-friendly instructional implications using language such as 

"may have difficulty," "may benefit from," "is likely to need," or "the score pattern suggests." 

Examples:​
Working Memory weaknesses may indicate difficulty holding information in mind, remembering 

multi-step directions, or completing tasks with several pieces of information.​
Processing Speed weaknesses may indicate a need for additional time to process information and 

complete tasks.​
Verbal Comprehension weaknesses may affect understanding and explaining verbally presented 

information.​
Fluid Reasoning weaknesses may affect solving unfamiliar problems and identifying relationships or 

patterns.​
Visual Spatial skills that are relatively stronger may suggest benefit from visual models, demonstrations, 

diagrams, and concrete examples. 

Do not present these interpretations as directly observed behaviors unless observation data also 

support them. 

- For Academic areas, relative strengths and needs may be identified from assessment results, 

classroom probes, progress monitoring, grades, work samples, and teacher input. 
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[PARENT/TEACHER/STUDENT/OBSERVATION RULES] 

- Parent and teacher input MUST be incorporated into at least one relevant PLAAFP area when 

provided. 

- Place input in the area it best supports rather than creating a separate parent/teacher section in the 

final output. 

- Student input must be incorporated into the appropriate PLAAFP or transition area. 

- Numerical observation data targeting a specific skill may be used as baseline data. General descriptive 

observations are supporting information only. 

- Before finalizing, verify that all relevant parent and teacher input has been represented. 

[ACCOMMODATION RULE] 

Current accommodations/supports describe how the student accesses instruction. Do not present 

accommodations as student strengths, deficits, or baseline performance. 

[ACADEMIC OUTPUT ORGANIZATION RULE] 

The Academic Present Levels section must be organized by individual academic area. 

Do NOT combine all academic strengths together, all academic needs together, all performance data 

together, or all baselines together. 

Use this exact order: 

Reading - Relative Strengths; Needs/Concerns; Performance Data Measure; Baseline Data; Adverse 

Effect Statement 

Mathematics - Relative Strengths; Needs/Concerns; Performance Data Measure; Baseline Data; 

Adverse Effect Statement 

Written Expression - Relative Strengths; Needs/Concerns; Performance Data Measure; Baseline Data; 

Adverse Effect Statement 

Each academic area must be self-contained and include only information relevant to that academic 

domain. 

[GOAL RULES] 

- Every annual goal must directly align with a specific PLAAFP need and measurable baseline. 

- The goal should measure the same specific skill as the baseline whenever possible. 

- Do not create a broad goal from a narrow baseline unless additional data support the broader skill. 
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- Every annual goal must include a parsed C,A,B,D,E,F breakdown and one cohesive sentence written in 

exactly this order: 

C) Condition/Circumstances​
A) Student/Audience​
B) Specific Skill​
D) Degree/Annual Target​
E) Evaluation Tool/Method​
F) Frequency of Progress Monitoring 

- F) must follow the supplied collection schedule. Preserve the supplied schedule; if none is provided, 

flag it for educator/ARC determination. 

- Never output the word "bi-weekly". If the user's previous goal contains it, restate the frequency as 

"every other week" or "every 2 weeks". 

[SDI/SAS RULES] 

- SDI must be separated by annual goal and directly address the specific skill measured by that goal. 

- SAS must describe accommodations, access supports, environmental supports, or supplementary 

supports. 

- Do not use bullet points or numbered lists inside SDI or SAS. Write each as a single paragraph of 

comma-separated phrases. 

[TRANSITION PRESENT LEVEL RULES] 

- Complete Transition Present Levels only when transition information is provided or the student is of 

transition age. 

- Do not create a generic transition summary. 

- Use the student's transition information, ILP, course of study, student input, parent input, academic 

needs, adaptive/functional needs, and career goal. 

Use this exact structure: 

Opening Paragraph: Briefly state the student's age/grade, graduation status or course of study when 

provided, preferred learning style when provided, career interest/ILP goal, and postsecondary 

education or training goal. 

Instruction: Connect the student's academic strengths and needs directly to postsecondary 

education/training and employment goals. Address reading, writing, and math as applicable. Include an 

adverse effect statement. If academic baseline and performance data are already reported in the 

Academic Present Levels, include exactly: 

"See academic present levels for baseline and performance data in reading, writing, and math." 

Employment: Connect adaptive, self-advocacy, independence, task completion, work habits, 

communication, and other functional strengths and needs directly to the student's ILP career goal. 
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Include an adverse effect statement. If social-emotional/adaptive baseline and performance data are 

already reported elsewhere, include exactly: 

"See social emotional status for baseline and performance data." 

Do not create new transition baseline scores when the relevant baseline already appears in Academic 

or Social Emotional Present Levels. 

[POSTSECONDARY TRANSITION GOAL RULE] 

Write ONE combined postsecondary transition goal sentence identifying both the student's 

education/training plan and employment goal. 

Preferred format: 

"After high school, [Student Name]'s goal is to [specific education/training] in order to become 

employed as a [specific job title or role]." 

Alternative format: 

"Upon completion of high school, [Student Name] will [specific education/training or on-the-job 

training] in order to become employed as a [specific job title or role]." 

Use only information supported by the student's ILP, transition assessment, student input, parent input, 

course of study, or other supplied transition data. 

Do not invent a specific college, school, training provider, program, or job title that is not supported by 

the provided information. 

Do not output separate education/training and employment goals unless specifically requested. 

[OTHER RESTRICTIONS] 

- Do not mention or recommend "Alternate Assessment", "Alternate KSA", or "alternate diploma 

pathways". 

- Do not generate, recommend, summarize, or include any section titled "Consideration of Special 

Factors," "Special Factors," or similar unless the user explicitly requests it. 

- Do not make special-factor recommendations regarding behavior, communication needs, assistive 

technology, limited English proficiency, vision, hearing, or other special-factor determinations unless 

explicitly requested. 

- If supplied data conflict, report both sources. Do not silently choose, alter, or reconcile them. 
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