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Introduction to the Playbook

What’s the end goal?

Our vision in OUSD is that ALL students will find joy in their academic experience while graduating with
the skills to ensure they are caring, competent, fully informed, critical thinkers who are prepared for
college, career and community success.
Our Oakland students have big dreams for themselves once they graduate from our high schools. We
are currently graduating 82.4% of our 12th graders, of those, 48.7% of the students graduate with A-G
completion. Students have post-secondary plans that include 2- or 4-year colleges, apprenticeships,
and job training programs. They want to enter careers in fields as diverse as nursing, arts and media,
engineering, law and criminal justice, and business. They have visions for their post-high school lives
that include career success and fulfillment. It is our role to help them design and achieve their dreams.
As Oakland educators, we have to be focused on building independent learners who are capable of
complex work so our students are prepared to achieve their goals. Hammond defines independent
learners as students who:

o utilize strategies and processes for tackling new tasks;
regularly attempt new tasks without scaffolds;
employ cognitive strategies for getting unstuck;
have learned to retrieve information from long term memory;
and rely on the teacher to carry the cognitive load only temporarily.
This is in comparison to dependent learners, who wait for the teacher to carry the cognitive load and do
most of the work for the student.
Ultimately, it is our job to support kids to learn how to become independent learners and thinkers who
can design and propel themselves towards their own post-secondary dreams.

O O O O

Who is the audience and how to use the playbook?

This instructional playbook was designed as the essential resources and tools to implement an effective PD
plan aligned to our collective focus on “scaffolding for rigor”. The theory of action, leadership tools, and
instructional tools support site leaders in developing and facilitating site professional development, PLC cycles
of inquiry, and teacher coaching. We developed this vision of our collective work so central leaders and site
leaders are aligned around a common approach to professional learning.

What is our focus?
Our focus for 2025-26 is Scaffolding for Rigor, as part of building “high challenge, high support” classrooms
(Gibbons).

High Challenge — We start with the belief that all kids are capable of succeeding at “high challenge”
work — this is the rigor. We expect all students to take on complex tasks and texts aligned to grade
level standards. We convey high expectations to students when we give them challenging daily tasks.
High Support — In order to ensure all our students can meet the challenge and rigor of our classrooms,
we must provide “high support”. This support conveys to students that we not only believe they are
capable of challenging work, but we will support them in their learning journey. The first strategy we are
focused on are language routines.
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What are scaffolds?
e Scaffolding is how we provide the high support students need to engage with complex text and tasks.
Scaffolding is:
o temporary help that assists a learner to move toward new concepts, level of understanding and
new language
o enables a learner to know how to do something (not just what to do) so that they will be better
able to complete similar tasks alone
o future oriented: in Vygotsky’s words, “what a learner can do with support today, he or she will be
able to do alone tomorrow.”
e The strategy and aligned theory of action is grounded in two key texts:
1. Zaretta Hammond’s Culturally Responsive Teaching and the Brain: Promoting Authentic
Engagement and Rigor among Culturally and Linguistically Diverse Students

2. 2) Pauline Gibbons’ English Learners, Academic Literacy. and Thinking: Learning in the
Challenge Zone.

We believe that, by collectively ensuring that our classrooms are high challenge, high support
environments (by Scaffolding for Rigor), ALL our students will be able to accelerate their learning to
achieve at high levels and reach their college and career goals.

HIGH CHALLENGE
Learning/engagement Frustrationfanxiety
zome (the zone of z0me

proximal development)

HIGH SUPPORT LOW SUPPORT

Comfort zone | Boredom zome

LOW CHALLENGE

Figure 1.1. Four Zones of Teaching and Learning (adapted from Mariani 1997)
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In order for Students to be...
(Grad Prof)

Teachers will... (OETF)

Site Leaders will... (LGDS)

Central Leaders will... (LGDS)

Critical Thinkers

e Demonstrate literacy skills by
reading, speaking, and writing
fluently at grade level

e Apply academic knowledge and
technical skills in order to
demonstrate mastery of course
level standards

e Analyze and justify claims
using evidence, designs,
conclusions, and solutions

Resilient Learners
e Persist in productive struggle

Collaborative Teammates

e Communicate clearly and
effectively using academic and
professional language

e Manage collaborative tasks,
seek help, and give help

e Sustain reciprocal talk through
self management and
awareness of others

Creative Problem Solvers
e Weigh evidence, evaluate
ideas, solutions, and
approaches, and finalize
claims.

Community Leaders
e Facilitate deliberation and
democratic decision making
e Reflect on work done alone or
in groups and make
adjustments to strategies based
on the criteria for success

Plan for standards-aligned instruction
Criteria for Success
e 1A.1 Establishes standards-aligned content
and language objectives
e 1A.2 Establishes aligned criteria for mastery
e Backwards plans from end of lesson
assessment
Scaffolding for Rigor
e 1B.3 Plans support for equitable
engagement and access for ALL students

Cultivate a positive classroom culture for
learning
Build and maintain psychological safety for the
purpose of learning
e 2A.1 Builds positive, respectful classroom
community where ALL students are valued
e 2B. Builds a growth-mindset focused
learning environment
e 2C. Builds and maintains classroom routines
that maximize learning time

Facilitate standards-aligned instruction
Criteria for Success
e 3A. Clearly communicates the content and
language objectives and criteria for mastery
Scaffolding for Rigor
e 3B.2. Uses instructional strategies to
support equitable engagement and access
for ALL students
e 3C. Fosters student communication and
collaboration skills
e Ensures students do the heavy cognitive lift

Assess student progress towards
standards-aligned criteria
Criteria for Success
e 3D. Monitors and supports student progress
towards mastery of content and language
objectives
Scaffolding for Rigor

ILT leads:
Facilitate effective ILTs & Support PLC
leads to lead effective PLCs:

e Develop SMARTE goal related to
instructional practice and progress
monitor throughout the year

e Develop and facilitate whole school
PD and PLCs on Scaffolding for Rigor
that support school in reaching
instructional practice SMARTE goals

e Progress monitor PLC SMARTE
goals and make adjustments to PLC
planning based on student and teacher
practice data.

PLC Leaders and Pathway Leaders:
Facilitate effective PLCs:
e Lead cycles of inquiry focused on
Scaffolding for Rigor strategies
e Develop student outcome SMARTE
goals with shared criteria for success
connected to a common rubric
e Strengthen teacher capacity for
collaborative planning
e Leverage student work analysis to
monitor student progress and
determine next instructional steps
e Progress monitor student data toward
PLC SMARTE goals (LGDS 4 and 5)

Leverage integration types to reach
Pathway student learning outcomes
(Pathway Leaders)

Coaches and Administrators:
Provide observation and feedback in
relation to teacher and school goals:
e Low inference observation
e Feedback based on OETF criteria
(LGDS Dimension 6)

Central Coordinators and
Specialists
Provide Site Leader support:

e Coach ILT leads to develop and
facilitate effective agendas.

e Coach PLC leads to develop and
facilitate effective agendas that
reach student outcome goals.

e Co-observe, calibrate, and
practice giving teacher feedback.

Provide Direct teacher support:

e Provide foundational PD on
adopted curriculum and
Scaffolding for Rigor

e Facilitate release days for
supporting cycle development
and unit planning

Support structures for progress
monitoring and action planning:

e Facilitate learning walks

e Manage assessment systems
and support data analysis

e Co-develop cycle plans with PLC
leads

Linked Learning Leaders
Provide PD and coaching for
pathway leads to facilitate pathway
meetings focused on student learning
outcomes.

Network Superintendents
Support and evaluate principals
e Set and progress monitor goals
around regular observation and
feedback and teacher evaluation
e Set and progress monitor goals
around team leader supports that
improve student outcomes

return to Table of Contents



https://drive.google.com/file/d/1EHdBMahs2yv8YinvFB9SwP5HB-DhlbJo/view?pli=1
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e 4A. Reflects on student outcomes to assess
effectiveness and determine next steps

Support effective teacher planning

e Progress monitor student data
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Instructional Practice Guides

All IPGs can be found in this folder or in the tabs that follow.
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OUSD Instructional Practice Guide - Arts & Design
Includes Visual, Performing Arts & CTE Fashion, Arts, Media, and Entertainment

Standards Alignment: Does the lesson reflect the demand of the VAPA/CTE Fashion/AME standards?

Instruction meets the demand of the The instruction meets the demand of the standard or pairing of standard(s).
standard or pairing of standard(s): 4 — Fully meets 3 — Mostly meets 2 — Partially meets 1 — Does not meet N/A - Not applicable
(VAPA | AME | Fashion)

Core Action 1: Does the lesson reflect one of the core artistic processes (Creating, Performing, Responding, Connecting)

A. Alearning target based on a Yes - A focus question is provided and is aligned to the VAPA/CTE Fashion/AME to drive the lesson.
focus/essential question aligned to the | No - A focus question is not provided and/or aligned to the VAPA/CTE Fashion/AME to drive the lesson.
VAPA and/or CTE F-AME standards is What is the focus question driving the lesson?
chosen to drive the lesson. (OETF 1A)

B. Materials and/or hands-on activities Yes - The materials and/or hands-on activities require student ownership and integrate at least one of the Core Artistic Practices.
require student ownership and No - The materials and/or activities DO NOT integrate at least one Core Artistic Practice and DO NOT require student ownership.
integrate grade-level appropriate
elements of the Core Artistic Practices
(see bottom of page 2). (OETF 1A;

OETF 3B1)

C. The goal of the lesson requires Yes — The goal of the lesson requires students to use language functions and vocabulary within the course-level standards.
students to use language (considering | Somewhat — The goal of the lesson requires students to use vocabulary, but not language functions, OR the language functions and
language functions, not just vocabulary) vocabulary that students used were not within the course-level standards.
to demonstrate content understanding. | No — The goal of the lesson does not require students to use language functions and vocabulary within the course-level standards.
(OETF 1AY)

Core Action 2: Does the lesson employ instructional practices that reflect the core artistic processes (page 2) and allow students to make sense of the content? (Most=85%+,

Some=50%+; Few=25%+)

A. Teacher monitors student progress 4 - Teacher monitors/circulates the classroom, looking for the quality of the responses and highlighting collected examples to
towards the content and language provide feedback to make sense of the content for students, which students are expected to incorporate into their work.
objectives to elicit student ideas, share | 3 - Teacher monitors/circulates the classroom, looking for the quality of the responses and highlighting collected examples to
trends, highlight student thinking, provide feedback to make sense of the content for students.
including misconceptions, to provide 2 - Teacher monitors/circulates the classroom, looking for quality responses without collecting examples to be used to make

feedback to students (OETF 3D) sense of the content. Some feedback was provided to a few students.

1- Teacher does not monitor/circulate the classroom, and/or teacher monitors/circulates the classroom looking for completion of
tasks, and not the quality of the responses.

B. Teacher facilitates discussions, asks 4 - Facilitation explicitly helps students’ understanding of content to coherently figure out the creative problem or address the

questions, and makes explicit focus question.

connections to prior knowledge and | 3 - Facilitation is explicit but does not contribute to students’ understanding of content in a coherent manner to figure out the
content, during investigations and creative assignment or address the focus question.

explorations, and synthesizes key 2 - Facilitation is implicit, but students can build their understanding of the current content and coherence

learnings to help solidify student is lacking in figuring out the creative approach or addressing the focus question.

learning focused on the content 1- Facilitation is implicit, and students are not able to build their understanding of content coherently to figure out the creative

standards (OETF 3C.1) problem or address the focus question.



https://www.cde.ca.gov/be/st/ss/documents/caartsstandards.pdf
https://docs.google.com/document/d/1ThwCnxPBgFsFeWkcRfRSsjtwC0ePxsqy/edit?tab=t.0#heading=h.gjdgxs
https://www.cde.ca.gov/ci/ct/sf/documents/fashioninterior.pdf
http://www.fyreandlightning.org/jsc/pages/Intro/Focus%20Question%20info.pdf

C. Throughout the lesson, the teacher 4 - The teacher consistently provides access to course-level content by effectively using instructional strategies and scaffolds for rigor to

uses instructional strategies and address the diverse academic and linguistic needs of most students.

culturally responsive teaching 3 - The teacher provides access to course-level content by effectively using instructional strategies and scaffolds for rigor to address the
practices, including intentionally diverse academic and linguistic needs of some students.

sequenced questions, to support 2 - The teacher attempts to provide access to course-level content by using instructional strategies and scaffolds for rigor, and meets the
equitable engagement and access needs of a few students.

for all students in order to scaffold for 1- The teacher does not use instructional strategies or scaffolds to address the diverse academic and linguistic needs of most students.
rigor. (OETF 3B.2)

Core Action 3: Does the lesson provide opportunities for ALL students to make sense (build their conceptual understanding) of the arts they are learning through the lens of?

(Most=85%+, Some=50%+; Few=25%+)

A. Students do the majority of the work of the lesson, gathering information/data (4 - Most students, 3 - Some students, 2 - Few students, 1- No students, Not Observed)
to explain the focus question.

B. Students investigate through hands-on activities or materials, arts, and (4 - Most students, 3 - Some students, 2 - Few students, 1- No students, Not Observed)
ideas/problems in order to figure out and explain concepts and relevant
issues.

C. Students connect the project and/or the lesson activities to their personal (4 - Most students, 3 - Some students, 2 - Few students, 1- No students, Not Observed)

experiences, culture, and/or community

D. Students talk and ask questions about each other’s thinking in order to clarify (4 - Most students, 3 - Some students, 2 - Few students, 1- No students, Not Observed)
or improve their understanding.

E. Students consider the next steps for their project and why the arts and design (4 - Most students, 3 - Some students, 2 - Few students, 1- No students, Not Observed)
strategies are effective.

Student Mastery: Did students master or move towards mastery of the content of the lesson? (Most=85%+, Some=50%+; Few=25%+)

Students are moving towards a strong grasp of the content of the lesson. Students are moving towards a strong grasp of the content of the lesson.
4 - Most students, 3 - Some students, 2 - Few students, 1- No students, Not Observed

Dimension 1: Dimension 2: Dimension 3:
Arts & Design Core Artistic Practices CTE Behaviors of Teaching and Learning
Disciplines These artistic processes are the cognitive and physical actions by which arts learning and arts making are realized.
(VAPA | AME Each of the arts disciplines incorporates the artistic processes that define and organize the link between the art and the
Eashion) learner.
./ Visual Arts Creating Performing (dance, music, theatre) Responding Connecting 1. Collaborative (WORK WITH OTHERS)
i@ Media Arts Conceiving and Realizing artistic ideas and work through Understanding and Relating artistic 2. Student-Directed (WORK STUDENTS
£. Drama developing new interpretation and presentation. evaluating how the arts | ideas and work LEAD)
i Dance artistic ideas and Presenting (visual arts) convey meaning. with personal 3. Outcome-Focused (WORK WITH A GOAL)
& Music work. Interpreting and sharing artistic work. meaning and 4. Relevant (WORK THAT MATTERS)
74 Fashion Producing (media arts) external context. 5. Rigorous (WORK THAT CHALLENGES)
LigDesign Realizing and presenting artistic ideas and work. 6. Integrated (WORK THAT CONNECTS)



https://www.cde.ca.gov/be/st/ss/documents/caartsstandards.pdf
https://docs.google.com/document/d/1ThwCnxPBgFsFeWkcRfRSsjtwC0ePxsqy/edit?tab=t.0#heading=h.gjdgxs
https://www.cde.ca.gov/ci/ct/sf/documents/fashioninterior.pdf
https://www.nationalartsstandards.org/
https://connectednational.org/wp-content/uploads/2021/09/ConnectEd-Continuum-BLT_September-2021.pdf
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OUSD ELA Instructional Practice Guide

Standards Alignment: Does instruction meet the demand of the standard?

Instruction meets the demand of the standard or pairing of
standard(s).

The instruction meets the demand of the standard or pairing of standard(s).
4 — Fully meets 3 — Mostly meets 2 — Partially meets 1 — Does not meet

Core Action 1: Does the lesson reflect the demand of the standards? Is it focused on a high-quality text?

A. Text-based instruction engages students in reading,

speaking, or writing about text(s). (OETF 1A.)

Yes — Most of the lesson is spent reading, writing, and/or speaking about a written text as evidenced by students
reentering the text.

Somewhat — Written text is referred to but tasks do not require students to re-enter the text

No — The lesson is not grounded in the text or multiple texts

language (considering language functions, not just
vocabulary) to demonstrate content understanding.
(OETF 1A1,1A.2, 3C.))

B. The text(s) is at or above the quantitative and/or Yes — The text(s) is worthy of being read at this grade level and time of the school year.
gualitative complexity level expected for the grade . . . .
and time in the school year. (OETF 1A) No — The text(s) is not worthy of being read at this grade level and time of the school year.
C. The goal of the lesson requires students to use Yes — The goal of the lesson requires students to use language functions and vocabulary within the course-level

standards.

Somewhat — The goal of the lesson requires students to use vocabulary, but not language functions, OR the language
functions and vocabulary that students used were not within the course-level standards.

No — The goal of the lesson does not require students to use language functions and vocabulary within the
course-level standards.

Core Action 2: Does this lesson employ questions and task
the text(s)? (Most=85%+, Many/Some=50%+; Few=25%+)

s, both oral and written, which integrate the standards and help students understand the content and meaning of

strategies, including intentionally sequenced
questions, to support equitable engagement and
access for all students in order to scaffold for rigor.
(OETF 3B.2)

A. The teacher consistently monitors and supports 4 — The teacher checks for understanding among most students. Feedback is provided and students are expected to
student progress towards the content and language incorporate feedback into their work.
objectives to surface misconceptions and 3 — The teacher checks for understanding among most students and feedback is provided.
opportunities for growth to provide feedback to 2 — The teacher checks for understanding among some students. Feedback is provided to those students.
students (OETF 3D) 1— The teacher checks for understanding among few or no students and/or no content-related feedback is provided.
B. Questions and tasks go beyond literal comprehension | Questions and tasks attend to the qualitative features of the text that matter most and how they are used in the text to
of the text to address its particular qualitative features build understanding, and require students to use evidence in support of their thinking.
and require students to use evidence from the text to
support their ideas. (OETF 3C.2) 4 — Most questions 3 — Many questions 2 — Few questions 1— No questions
C. Throughout the lesson the teacher uses instructional 4 — The teacher consistently provides access to course-level content by effectively using instructional strategies and

scaffolds for rigor to address the diverse academic and linguistic needs of most students.

3 — The teacher provides access to course-level content by effectively using instructional strategies and scaffolds for
rigor to address the diverse academic and linguistic needs of some students.

2 — The teacher attempts to provide access to course-level content by using instructional strategies and scaffolds for

rigor, and meets the needs of few students.



https://drive.google.com/file/d/10ntRBsnw7pwt65QjcVnF4MCKLEV9JtsA/view?usp=sharing

1— The teacher does not use instructional strategies or scaffolds to address the diverse academic and linguistic
needs of most students.

Core Action 3: Does the lesson and instruction provide support for all students to engage in the work of the lesson? (Most=85%+, Some=50%+; Few=25%+)

A. Students do the majority of the work of the lesson to 4 — Most students are doing the majority of the work of the lesson and the work engages them deeply in grade-level
uncover deeper meaning from the text and to build analysis.
knowledge of the world through speaking/listening, 3 — Some students are doing the majority of the work of the lesson and the work engages them deeply in grade-level
reading, and/or writing. (OETF 3B.1, OETF 1B.1) analysis.

2 — Few students are doing the majority of the work in service of grade-level standards, OR students are doing the
majority of the work, but that work is NOT in service of grade-level standards.

1 — Students are not doing the majority of the work.

B. Students productively struggle to arrive at meaning 4 — Most students are engaging in productive struggle with sufficient scaffolding that allows them to use reasoning to
making through reasoning and appropriate scaffolding arrive at grade-level meaning making.
such as leveraging background knowledge building, 3 — Some students are engaging in productive struggle with sufficient scaffolding that allows them to use reasoning
fluency, vocabulary, and syntax. (OETF 1B.1, 3B.1) to arrive at grade-level meaning making.

2 — Few students are engaging in productive struggle with sufficient scaffolding in service of grade-level standards,
OR students are engaging in productive struggle, but that struggle is NOT in service of grade-level standards

1 — Students are not engaging in productive struggle.

C. Students provide accurate text evidence to support 4 — Most students are providing text evidence in service of grade-level analysis and explain how the evidence
the explanation of their ideas and display precision in supports their ideas with precision.
their oral and/or written responses. (OETF 3C.2) 3 — Some students are providing text evidence in service of grade-level analysis and explain how the evidence
supports their ideas with precision.

2 — Few students are providing accurate and precise text evidence to support an explanation of their ideas in service
of grade-level standards, OR students are providing accurate and precise text evidence but NOT in service of
grade-level standards.

1 — Students are not providing accurate text evidence.

D. Students talk and ask questions about each other’s 4 — Most students are engaged in student-to-student grade-level academic discourse that clarifies and improves their

thinking in order to clarify or improve their
understanding. (OETF 3C.3)

understanding of the text or topic.

3 — Some students are engaged in student-to-student grade-level academic discourse that clarifies and improves
their understanding of the text or topic.

2 — Few students are engaged in student-to-student grade-level academic discourse that clarifies and improves their
understanding of the text or topic, OR students are engaged in academic discourse, but it is not in service of
grade-level standards and/or does not clarify or improve their understanding of the text or topic.

1 — Student-to-student conversations are not occurring for most students.

Student Mastery: Did students master or move towards mastery of the content of the lesson? (Most=85%+, Some=50%+; Few=25%+)




Students exhibit a strong grasp of the content of the
lesson.

Students are moving towards a strong grasp of the content of the lesson.

4 — Most students 3 — Some students 2 — Few students 1 — No students or little evidence
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OUSD Instructional Practice Guide (IPG) for Electives/CTE

Standard Alignment: Does the lesson reflect the demand of the standards?

Instruction meets the demand of the standard or
pairing of standard(s)

A. The goal of each lesson reflects the
grade-level standards (OETF 1A.1)

The instruction meets the demand of the standard or pairing of standard(s)
4 — Fully meets 3 — Mostly meets 2 — Partially meets 1 — Does not meet

Core Action 1: Does the lesson ensure the work of the enacted lesson reflects college- and career-ready standards?

Yes — The goal of the lesson focuses on the grade-level standards.

No, but appropriate — The goal of the lesson focuses on non-grade-level standards in an intentionally coherent way to increase
access to grade-level materials.

No — The goal of the lesson does not focus on the grade-level standards.

B. Materials and/or hands-on activities integrate
the grade level standards.

Yes — Materials and/or hands-on activities integrate the grade level standards
No — Materials and/or hands-on activities DO NOT integrate the grade level standards

C. The goal of the lesson requires students to
use language (considering language
functions, not just vocabulary) to demonstrate
content understanding. (OETF 1A1, 1A.2, 3C.)

A. The teacher consistently monitors and
supports student progress towards the
content and language objectives to surface
misconceptions and opportunities for growth
to provide feedback to students (OETF 3D).

Yes — The goal of the lesson requires students to use language functions and vocabulary within the course-level standards.

Somewhat — The goal of the lesson requires students to use vocabulary, but not language functions, OR the language functions and
vocabulary that students used was not within the course-level standards.

No — The goal of the lesson does not require students to use language functions and vocabulary within the course-level standards.

Core Action 2: Does this lesson employ instructional practices that allow all students to learn the content of the lesson? (Most=85%+, Some=50%+; Few=25%+)

4 — The teacher checks for understanding among most students. Feedback is provided and students are expected to incorporate
feedback into their work.

3 — The teacher checks for understanding among most students and feedback is provided.

2 — The teacher checks for understanding among some students. Feedback is provided to these students.

1— The teacher checks for understanding among few or no students and/or no feedback is provided.

B. Intentionally sequenced questions build
knowledge and arrive at grade-level analysis
to enable all students to make meaning of
and think deeply about the content and make
connections to the learning goal of the
lesson. (OETF 3B.1)

Intentionally sequenced questions and tasks are intentionally sequenced to build knowledge and arrive at grade-level analysis.

4 — Most questions and tasks 3 — Many questions and tasks 2 — Few questions and tasks 1 — No questions or tasks

C. Throughout the lesson the teacher uses
instructional strategies, including intentionally
sequenced questions, to support equitable
engagement and access for all students in
order to scaffold for rigor. (OETF 3B.2)

4 — The teacher consistently provides access to course-level content by effectively using instructional strategies and scaffolds for
rigor to address the diverse academic and linguistic needs of most students.

3 — The teacher provides access to course-level content by effectively using instructional strategies and scaffolds for rigor to address
the diverse academic and linguistic needs of some students.

2 — The teacher attempts to provide access to course-level content by using instructional strategies and scaffolds for rigor, and meets
the needs of few students.




1— The teacher does not use instructional strategies or scaffolds to address the diverse academic and linguistic needs of most
students.

D. Teacher makes explicit connections to the
prior and/or upcoming lessons to help
students build their understanding of content
in a coherent manner.

4 - Connections are explicit to help students’ understanding of content in a coherent manner.

3 - Connections are explicit but do not contribute to students’ understanding of content in a coherent manner.

2 - Connections are implicit such that students are able to build their understanding of the current content but coherence
is lacking.

1- Connections are implicit and students are not able to build their understanding of content in a coherent manner.

Core Action 3: Does the lesson and instruction provide support for all students to engage with the content of the lesson?

(Most=85%+, Some=50%+; Few=25%+)

A. Students do the majority of the work of the
lesson by working with and practicing
grade-level skills.

4 — Most students are doing the majority of the work of the lesson and the work engages them deeply in grade-level skills.
3 — Some students are doing the majority of the work of the lesson and the work engages them deeply in grade-level skills.
2 — Most students are doing the majority of the work but the work does not engage them deeply in grade-level skills.

1 — Students are not doing the majority of the work.

B. Students productively struggle to arrive at
understanding through reasoning and
appropriate scaffolding.

4 — Most students are engaging in productive struggle with sufficient scaffolding that allows them to use reasoning to arrive at
grade-level understanding.

3 — Some students are engaging in productive struggle with sufficient scaffolding to arrive at grade-level understanding.

2 — Most students are engaging in productive struggle but not in service of grade-level understanding.

1 — Students are not engaging in productive struggle.

C. Students connect the project and/or the
lesson activities to their personal
experiences, culture and/or community

(4 - Most students, 3 - Some students, 2 - Few students, 1- No students, Not Observed)

D. Students talk and ask questions about each
other’s thinking in order to clarify or improve
their own content understanding.

4 — Most students are engaged in student-to-student conversations that are in service of grade-level understanding and clarify and
improve their understanding.

3 — Some students are engaged in student-to-student conversations that are in service of grade-level understanding and clarify and
improve their understanding.

2 — Student-to-student conversations are occurring for most students, but not in service of grade-level understanding OR few
students are engaged in student-to-student conversations that are in service of grade-level understanding and clarify and
improve their understanding.

1 — Student-to-student conversations are not occurring for most students.

Student Mastery: Did students master or move towards mastery of the content of the lesson?

Students exhibit a strong grasp of the content of
the lesson.

Students are moving towards a strong grasp of the content of the lesson.




4 — Most students

3 — Some students

2 — Few students

1 — No students or little evidence




History/ Social Studies



OUSD HHY/SS Instructional Practice Guide

Standard Alignment: Does the lesson reflect the demand of the standards?

Instruction meets the demand of the standard or
pairing of standard(s).

The instruction meets the demand of the standard or pairing of standard(s).
4 — Fully meets 3 — Mostly meets 2 — Partially meets 1 — Does not meet

Core Action 1: Is the lesson focused on a high-quality text(s)?

use language (considering language
functions, not just vocabulary) to
demonstrate content understanding. (OETF
1A1,1A.2, 3C))

A. Text-based instruction engages students in Yes — Most of the lesson is spent reading, writing, and/or speaking about a written text as evidenced by students reentering the
reading, speaking, or writing about text(s). text.
(OETF 1A1) Somewhat — Written text is referred to but tasks do not require students to re-enter the text
No — The lesson is not grounded in the text or multiple texts
Name of text: Type of text:  Primary Secondary Other media or format
B. The goal of the lesson requires students to Yes — The goal of the lesson requires students to use language functions and vocabulary within the course-level standards.

Somewhat — The goal of the lesson requires students to use vocabulary, but not language functions, OR the language functions
and vocabulary that students used was not within the course-level standards.

No — The goal of the lesson does not require students to use language functions and vocabulary within the course-level
standards.

Core Action 2: Does this lesson employ questions
the text(s)? (Most=85%+, Many/Some=50%+; Few=25%+)

and tasks, both oral and written, which integrate the standards and help students understand the content and meaning of

instructional strategies and culturally
responsive teaching practices, including
intentionally sequenced questions, to
support equitable engagement and access

A. The teacher consistently monitors and 4 — The teacher checks for understanding among most students. Feedback is provided and students are expected to
supports student progress towards the incorporate feedback into their work.
content and language objectives to surface 3 — The teacher checks for understanding among most students and feedback is provided.
misconceptions and opportunities for growth | 2 — The teacher checks for understanding among some students. Feedback is provided to those students.
to provide feedback to students (OETF 3D) 1 — The teacher checks for understanding among few or no students and/or no feedback is provided.
B. The teacher provides questions and tasks Questions and tasks require students to cite evidence from the text.
that require students to cite evidence from
the text to support analysis, inference, and 4 — Most questions 3 — Many questions 2 — Few questions 1 — No questions
claims. (OETF 3C.2)
C. Throughout the lesson, the teacher uses 4 — The teacher consistently provides access to course-level content by effectively using instructional strategies and scaffolds

for rigor to address the diverse academic and linguistic needs of most students.

3 — The teacher provides access to course-level content by effectively using instructional strategies and scaffolds for rigor to
address the diverse academic and linguistic needs of some students.

2 — The teacher attempts to provide access to course-level content by using instructional strategies and scaffolds for rigor, and
meets the needs of few students.




for all students in order to scaffold for rigor.
(OETF 3B.2)

1— The teacher does not use instructional strategies or scaffolds to address the diverse academic and linguistic needs of most
students.

Core Action 3: Does the lesson and instruction provide support for all students to engage in the work of the lesson? (Most=85%+, Some=50%+; Few=25%+)

A.

Students do the majority of the work of the
lesson to uncover deeper meaning from the
text and to build knowledge of the world
through speaking/listening, reading, and/or
writing. (OETF 3B.1, OETF 1B.1)

4 — Most students are doing the majority of the work of the lesson and the work engages them deeply in grade-level analysis.
3 — Some students are doing the majority of the work of the lesson and the work engages them deeply in grade-level analysis.
2 — Most Students are doing the majority of the work but the work does not engage them deeply in grade level analysis.

1 — Students are not doing the majority of the work.

Students productively struggle to arrive at
meaning making through reasoning and
appropriate scaffolding such as leveraging
background knowledge building, fluency,
vocabulary, and syntax. (OETF 1B.1, 3B.1)

4 — Most students are engaging in productive struggle with sufficient scaffolding that allows them to use reasoning to arrive at
grade-level meaning making.

3 — Some students are engaging in productive struggle with sufficient scaffolding that allows them to use reasoning to arrive at
grade-level meaning making.

2 — Most students are engaging in productive struggle but not in service of grade-level analysis.

1 — Few are not engaging in productive struggle.

Students provide accurate text evidence to
support the explanation of their ideas and
display precision in their oral and/or written
responses. (OETF 3C.2)

4 — Most students are providing text evidence in service of grade-level analysis and can explain how the evidence supports
their ideas with precision.

3 — Some students are providing text evidence in service of grade-level analysis and can explain how the evidence supports
their ideas with precision.

2 — Most students are providing text evidence but not in service of grade-level analysis or without adequately explaining how
the text evidence supports their ideas.

1 —Few students are not providing accurate text evidence.

Students talk and ask questions about each
other’s thinking in order to clarify or improve
their understanding. (OETF 3C.3)

4 — Most students are engaged in student-to-student conversations that are in service of grade-level analysis and clarify and
improve their understanding.

3 — Some students are engaged in student-to-student conversations that are in service of grade-level analysis and clarify and
improve their understanding.

2 — Student-to-student conversations are occurring for most students, but not in service of grade-level analysis.

1 — Student-to-student conversations are not occurring for most students.

Student Mastery: Did students master or move towards mastery of the content of the lesson? (Most=85%+, Some=50%+; Few=25%+)

Students exhibit a strong grasp of the content of
the lesson.

Students are moving towards a strong grasp of the content of the lesson.

4 — Most students 3 — Some students 2 — Few students 1 — No students or little evidence




Math



OUSD Instructional Practice Guide — MATH

Standard Alignment: Does the lesson reflect the demand of the standards?

Instruction meets the demand of the standard or
pairing of standard(s), including the appropriate
aspect(s) of rigor (conceptual understanding,
procedural skill and fluency, application)

The instruction meets the demand of the standard or pairing of standard(s), including the appropriate aspect(s) of rigor (conceptual
understanding, procedural skill and fluency, application). The instruction provides significant cognitive challenge aligned to
course-level standards.

4 — Fully meets 1— Does not meet

3 — Mostly meets 2 — Partially meets

Core Action 1: Does the lesson ensure the work of

the enacted lesson reflects the focus, coherence, and rigor required by college- and career-ready standards in mathematics?

The goal of each lesson reflects mathematics
within the course-level standards (OETF 1A1)

Yes — The goal of the lesson focuses on mathematics within the course-level standards.

No, but appropriate — The goal of the lesson focuses on non-course-level standards in an intentionally coherent way to increase
access to course-level materials.

No — The goal of the lesson does not focus on mathematics within the course-level standards.

The goal of the lesson requires students to
use language (considering language
functions, not just vocabulary) to demonstrate
content understanding. (OETF 1A1)

Yes — The goal of the lesson requires students to use language functions and vocabulary within the course-level standards.

Somewhat — The goal of the lesson requires students to use vocabulary, but not language functions, OR the language functions and
vocabulary that students used was not within the course-level standards.

No — The goal of the lesson does not require students to use language functions and vocabulary within the course-level standards.

Core Action 2: Does this lesson employ instructional practices that allow all students to learn the content of the lesson? (Most=85%+, Some=50%+; Few=25%t)

The teacher consistently monitors and
supports student progress towards the
content and language objectives to surface
misconceptions and opportunities for growth
to provide feedback to students (OETF 3D)

4 — The teacher checks for understanding among most students. Feedback is provided and students are expected to incorporate
feedback into their work.

3 — The teacher checks for understanding among most students and feedback is provided.

2 — The teacher checks for understanding among some students. Feedback is provided to these students.

1— The teacher checks for understanding among few or no students and/or no feedback is provided.

Throughout the lesson the teacher facilitates
synthesis of mathematical ideas that use
verbal and written student thinking and
strategies to orchestrate a discussion in order
to strengthen all students’ understanding of
the content, and make connections to the
learning goal of the lesson. (OETF 3B.1)

4 — The lesson includes activity and lesson syntheses that use student thinking and strategies to orchestrate a discussion that
strengthen connections to the learning goals.

3 — The lesson includes activity and lesson syntheses with a focus on the learning goals. The teacher asks students to share their
thinking or strategies and connect them to the learning goals.

2 — The lesson includes activity and lesson syntheses with a focus on the learning goals, but may ask students to share answers or
solutions instead of sharing thinking and strategies.

1— The teacher summarizes the mathematics related to the learning goals, but may struggle to accurately synthesize mathematical
ideas suggested by students. Student solution methods are not shared.

Throughout the lesson the teacher uses
instructional strategies and culturally
responsive teaching practices to support
equitable engagement and access for all
students in order to scaffold for rigor. (OETF
3B.2)

4 — The teacher consistently provides access to course-level content by effectively using instructional strategies and scaffolds for
rigor to address the diverse academic and linguistic needs of most students.

3 — The teacher provides access to course-level content by effectively using instructional strategies and scaffolds for rigor to address
the diverse academic and linguistic needs of some students.

2 — The teacher attempts to provide access to course-level content by using instructional strategies and scaffolds for rigor, and meets
the needs of few students.




1— The teacher does not use instructional strategies or scaffolds to address the diverse academic and linguistic needs of most
students.

Core Action 3: Does the lesson and instruction provide support for all students to exhibit mathematical practices while engaging with the content of the lesson?

(Most=85%+, Some=50%+; Few=25%+)

A. Students do the majority of the work of the
lesson by working with and practicing
grade-level problems. (OETF 3B.1)

4 — Most students are doing the majority of the work of the lesson and the work engages them deeply in grade-level problems.
3 — Some students are doing the majority of the work of the lesson and the work engages them deeply in grade-level problems.
2 — Most students are doing the majority of the work but the work does not engage them deeply in grade level problems.

1 — Students are not doing the majority of the work.

B. Students productively struggle to arrive at
mathematical understanding through
reasoning and appropriate scaffolding. (OETF
3BJ)

4 — Most students are engaging in productive struggle with sufficient scaffolding that allows them to use reasoning to arrive at
grade-level mathematical understanding.

3 — Some students are engaging in productive struggle with sufficient scaffolding to arrive at grade-level mathematical understanding.

2 — Few students are engaging in productive struggle with sufficient scaffolding to arrive at grade-level mathematical understanding,
OR students are engaging in productive struggle but not in service of grade-level understanding.

1 — Students are not engaging in productive struggle.

C. Students display their thinking about the
content of the lesson beyond just stating
answers. (OETF 3C.2)

4 — Most students display their thinking beyond just stating answers in service of grade-level understanding.

3 — Some students display their thinking beyond just stating answers in service of grade-level understanding.

2 — Few students display their thinking beyond just stating answers in service of grade-level understanding, OR students are
displaying their thinking beyond just stating answers, but not in service of grade-level understanding.

1 — Few or no students display their thinking beyond just stating answers.

D. Students talk and ask questions about each
other’s thinking in order to clarify or improve
their own mathematical understanding. (OETF
3C.3)

4 — Most students are engaged in student-to-student conversations that are in service of grade-level understanding and clarify and
improve their understanding.

3 — Some students are engaged in student-to-student conversations that are in service of grade-level understanding and clarify and
improve their understanding.

2 — Few student conversations are occurring in service of grade-level understanding, OR student-to-student conversations are
occurring but not in service of grade-level understanding.

1 — Student-to-student conversations are not occurring for most students.

E. Students connect their familiar language and
mathematical ideas to increasingly precise
mathematical language and ideas. (OETF
3C))

Students exhibit a strong grasp of the content of

4 — Most students are asked to connect their familiar language and ideas to more precise mathematical language and ideas in
grade-level understanding.

3 — Some students are asked to connect their familiar language and ideas to more precise mathematical language and ideas in
grade-level understanding.

2 — Few students are asked to connect their informal language and mathematical ideas in service of grade-level content, OR students
are asked to connect their informal language and mathematical ideas, but not in service of grade-level understanding.

1 — Students are not asked to connect their familiar language and mathematical ideas to more precise mathematical language.

Student Mastery: Did students master or move towards mastery of the content of the lesson?

Students are moving towards a strong grasp of the content of the lesson.




the lesson.)

4 — Most students

3 — Some students

2 — Few students

1 — No students or little evidence




Science



OUSD Instructional Practice Guide - Science
Standard Alignment: Does the lesson reflect the demand of the Next Generation Science Standards (NGSS)?

Instruction meets the demand of the
standard or pairing of standard(s) (NGSS)

A. A learning target based on a
phenomenon/focus question that's
aligned to the NGSS/adopted curriculum
is chosen to drive the lesson. (OETF 1A1)

The instruction meets the demand of the standard or pairing of standard(s).
4 — Fully meets 3 — Mostly meets 2 — Partially meets 1 — Does not meet N/A - Not applicable

Core Action 1: Does the lesson reflect the three-dimensional nature of the standards (DCls, SEPs, and CCCs)?

Yes - A learning target is provided and is aligned to the NGSS/adopted curriculum to drive the lesson.
No - A learning target is not provided or it is not aligned to the NGSS/adopted curriculum.
What is the learning target driving the lesson?

B. Materials and/or tasks integrate
grade-band appropriate elements of the
three dimensions of the standard(s) (i.e.,
DCls, SEPs, and CCCs). (OETF 1A.)

Yes - The materials and/or hands-on activities integrate course level appropriate elements of the 3 dimensions of the NGSS
Somewhat - The materials and/or hands-on activities integrate but are not course level appropriate OR does not include all
of the 3 dimensions of the NGSS.

No - Materials not course level appropriate nor 3 dimensional.

C. The goal of the lesson requires students
to use language (considering language
functions, not just vocabulary) to
demonstrate content understanding.
(OETF1AY)

Some=50%+; Few=25%t)

A. Teacher monitors student progress
towards the content and language
objectives to elicit student ideas, share
trends, highlight student thinking,
including misconceptions, to provide
feedback to students (OETF 3D)

Yes — The goal of the lesson requires students to use language functions and vocabulary within the course-level standards.

Somewhat — The goal of the lesson requires students to use vocabulary, but not language functions, OR the language functions and
vocabulary that students used was not within the course-level standards.

No — The goal of the lesson does not require students to use language functions and vocabulary within the course-level standards.

Core Action 2: Does the lesson employ instructional practices that integrate the 3-D of the standards and allow students to make sense of the content? (Most=85%+,

4 - Teacher monitors/circulates the classroom looking for the quality of the responses and highlighting collected examples to
provide feedback to make sense of the content for students which students are expected to incorporate into their work.

3 - Teacher monitors/circulates the classroom looking for the quality of the responses and highlighting collected examples to
provide feedback to make sense of the content for students.

2 - Teacher monitors/circulates the classroom looking for quality responses without collecting examples to be used to make
sense of the content. Some feedback was provided to a few students.

1- Teacher does not monitor/circulate the classroom and/or teacher monitors/circulates the classroom looking for completion
of tasks and not the quality of the responses.

B. Teacher facilitates discussions, asks
questions, and makes explicit
connections to prior knowledge and
content, during investigations and
explorations, and synthesizes key
learnings to help solidify student
learning focused on the 3 dimensions
(DCls, SEPs, and CCCs. ) (OETF 3C.1)

4 - Facilitation explicitly helps students’ understanding of content in a coherent manner to figure out the phenomena or
address the focus question.

3 - Facilitation is explicit but does not contribute to students’ understanding of content in a coherent manner to figure out the
phenomena or address the focus question.

2 - Facilitation is implicit but students are able to build their understanding of the current content and coherence is lacking to
figure out the phenomena or address the focus question.

1- Facilitation is implicit and students are not able to build their understanding of content in a coherent manner to figure out
the phenomena or address the focus question.



https://www.nextgenscience.org/
https://www.nextgenscience.org/sites/default/files/Using%20Phenomena%20in%20NGSS.pdf
https://drive.google.com/file/d/0B43zJVtBSHd4S0hPSzBLaFM2QlE/view?usp=sharing&resourcekey=0-cdKGe8NAMJRCe-yHaKnClQ
https://drive.google.com/file/d/0ByZnCYDu0TQ_SUFjSjJTRmw3cms/view?usp=sharing&resourcekey=0-LfGY7qL430cIamOf7J4d3w
https://drive.google.com/file/d/0ByZnCYDu0TQ_TzU0WU95ajlEV0k/view?usp=sharing&resourcekey=0-ssf9vFSKaCubx-9Qa5BPTg
https://drive.google.com/file/d/0B43zJVtBSHd4S0hPSzBLaFM2QlE/view?usp=sharing&resourcekey=0-cdKGe8NAMJRCe-yHaKnClQ
https://drive.google.com/file/d/0ByZnCYDu0TQ_SUFjSjJTRmw3cms/view?usp=sharing&resourcekey=0-LfGY7qL430cIamOf7J4d3w
https://drive.google.com/file/d/0ByZnCYDu0TQ_TzU0WU95ajlEV0k/view?usp=sharing&resourcekey=0-ssf9vFSKaCubx-9Qa5BPTg

C. Throughout the lesson the teacher uses | 4 - The teacher consistently provides access to course-level content by effectively using instructional strategies and scaffolds for rigor

instructional strategies to support to address the diverse academic and linguistic needs of most students.

equitable engagement and access for all| 3 - The teacher provides access to course-level content by effectively using instructional strategies and scaffolds for rigor to address
students in order to scaffold for rigor. the diverse academic and linguistic needs of some students.

(OETF 3B.2) 2 - The teacher attempts to provide access to course-level content by using instructional strategies and scaffolds for rigor, and meets

the needs of few students.
1-The teacher does not use instructional strategies or scaffolds to address the diverse academic and linguistic needs of most
students.

Core Action 3: Does the lesson provide opportunities for ALL students to make sense (build their conceptual understanding) of the science they are learning through

the lens of SEPs and CCCs? (Most=85%+, Some=50%+; Few=25%+)

A. Students do the majority of the work of the lesson gathering (4 - Most students, 3 - Some students, 2 - Few students, 1- No students)
information/data to explain the phenomenon/focus question. (OETF 3B.1)

B. Students share their understanding of elements of the disciplinary core (4 - Most students, 3 - Some students, 2 - Few students, 1- No students)
ideas (DCls) and/or crosscutting concepts (CCCs) in order to clarify,
deepen, and/or extend thinking around phenomena through hands-on
activities or materials. (OETF 3B.1)

C. Students use the science and engineering practices (SEPs) to gather, make (4 - Most students, 3 - Some students, 2 - Few students, 1- No students)
sense of, and/or critique evidence in order to explain science concepts and
figure out phenomena. (OETF 3B.1)

D. Students talk, share and exchange ideas and ask questions about each other’s | (4 - Most students, 3 - Some students, 2 - Few students, 1- No students)
thinking in order to clarify or improve their own understanding of scientific
concepts in service of course level understanding. (OETF 3C.3)

E. Students connect the phenomena and/or the lesson activities to their (4 - Most students, 3 - Some students, 2 - Few students, 1- No students)
personal experiences, culture and/or community. (OETF 3B.1)

F. Students consider next steps for figuring out how and why the (4 - Most students, 3 - Some students, 2 - Few students, 1- No students)
phenomena/science concepts happens or works. (OETF 3B.1)

Student Mastery: Did students master or move towards mastery of the content of the lesson? (Most=85%+, Some=50%+; Few=25%+)

Students are moving towards a strong grasp of the content of the lesson. Students are moving towards a strong grasp of the content of the lesson.

4 - Most students, 3 - Some students, 2 - Few students, 1- No students, Not Observed

Dimension: Dimension Dimension Performance Expectations (PEs)

Science & Engineering Practices (SEPs) 5. Using mathematics and computational Disciplinary Core Ideas (DCIs) | Crosscutting Concepts (CCCs) combine 3-dimensions for what students

1. Asking questions (for science) and thinking 1. Life Sciences 1. Patterns 5. Energy and should be able to do at theend of
defining problems (for engineering) 6. Constructing explanations (for science) 2. Earth and Space Science 2. Cause and effect matter instruction -- not instructional strategies or

n X . . . . . . . lessons. Many learning experiences lead to

2. Developing and using models and designing solutions (for engineering) 3. Physical Science 3. Scale, proportion, and 6. Structure and PEs. How to read PEs doc

3. .Plannl.ng e.md carrying out 7. Enga.glr.'ng in argumfent from ewdencg ' 4. Engineering, Technology quantity funcFl.on NGSS PEs by grade level doc
|nvest|gat|ons . . 8. _Obtammg, evaluating, and communicating an.d the Application of 4. Systems and system 7. Stability and K-12 Progression of 3-Dimensions docs

4. Analyzing and interpreting data information Science models change



https://drive.google.com/file/d/0ByZnCYDu0TQ_SUFjSjJTRmw3cms/view?usp=sharing&resourcekey=0-LfGY7qL430cIamOf7J4d3w
https://drive.google.com/file/d/0B43zJVtBSHd4S0hPSzBLaFM2QlE/view?usp=sharing&resourcekey=0-cdKGe8NAMJRCe-yHaKnClQ
https://drive.google.com/file/d/0ByZnCYDu0TQ_TzU0WU95ajlEV0k/view?usp=sharing&resourcekey=0-ssf9vFSKaCubx-9Qa5BPTg
https://education.sdsu.edu/dle/resources/05331-Anatomy_Architecture_of_NGSS_-_COLOR.pdf
https://drive.google.com/drive/folders/1h5Ai8hzNn6nQ9nR8ESWcMOLwUa-QRwOO
https://drive.google.com/drive/folders/0ByZnCYDu0TQ_Qzg2SGVWakVDZWc?resourcekey=0-3SCA1kuxzXRFRHk4OeIgag&usp=sharing
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ILT Playbook Resources by ILT Rubric Competency

Levers for Instructional Improvement (PLCs, partner planning, coaching)
Team Reflection: Criteria for for Instructional Improvemen

Roles and responsibilities

Building Psychological Safety
Creating norms

Listening campaign
Liberatory Design Mindsets

Planning for | ional |
Example ILT Charters
Scope and sequence example

ILT Agenda templates and examples
Facilitating resources

Decision-making matrix

Developing a Theory of Action
Example ILT Charters

Liberatory Design Mindsets
Listening campaign

C lopi T f Acti
Example ILT Charters

PLC agenda templates and examples
Analyzing data and setting the focus

Framing and Rollout

Model action plan

Setting the Instructional Calendar
Criteria for PD calendars 25-26

ELLMA @k return to Table of Conten



https://docs.google.com/document/d/1IPeRFAgFlh1SgtObbzhzU8KTLLBMZie2K5oS8Z6ZjVE/edit?tab=t.0
https://drive.google.com/drive/folders/188ttCMUOKiWw413xT8jwK3e2v7EGsVoQ?usp=drive_link
https://docs.google.com/document/d/1HhaDMRvGFMrBDJqTWzK6vD128Znces29EY8fPRS9emQ/edit
https://docs.google.com/document/d/1-ibbi_NQq9mLZ3LAd84GnW4z9Fpw8t919lJH7vHJjvo/edit
https://drive.google.com/drive/folders/1NS12cnlQdLhQTlIQQpODg4XzHNK5KoMr?usp=drive_link
https://drive.google.com/file/d/1uLMlxCndTdS9iBdVD7xFROYL1diJQZOw/view?usp=drive_link
https://docs.google.com/document/d/1lEjJtLat7Hh5T8oKoMNuiGOydo0TJyXKSgo2Oz2L62M/edit
https://static1.squarespace.com/static/60380011d63f16013f7cc4c2/t/60b698f388fe142f91f6b345/1622579446226/Liberatory+Design+Deck_June_2021.pdf
https://docs.google.com/document/d/1Eie8LUog6meJF9T9fY9sHe5EJ1uDVZjSzq1oP8Qa2Us/edit
https://drive.google.com/drive/folders/13HSofz0WkZAZmtw6oUe_ZDU605ddCBDD?usp=drive_link
https://drive.google.com/drive/folders/1RULpQ20L1kj3cZ1Mgkb5Dfz7oOWgp3WW?usp=drive_link
https://drive.google.com/drive/folders/1GPjYNUVF4BYkpnaoVPvn8hfU_i2DW5hO?usp=drive_link
https://docs.google.com/document/d/1vWrpmBjylOSiypPhyigsziHFH89aLrasPbmAoy_v4m8/edit
https://docs.google.com/document/d/159TgF0l8ZD5OzPmdpIxz1zKqrWwvFss1VRy2Ru2AhD8/edit
https://drive.google.com/drive/folders/1BpsOut6DTeErWg7_CUsQEzouRESpQmbG?usp=drive_link
https://drive.google.com/drive/folders/13HSofz0WkZAZmtw6oUe_ZDU605ddCBDD?usp=drive_link
https://static1.squarespace.com/static/60380011d63f16013f7cc4c2/t/60b698f388fe142f91f6b345/1622579446226/Liberatory+Design+Deck_June_2021.pdf
https://docs.google.com/document/d/1lEjJtLat7Hh5T8oKoMNuiGOydo0TJyXKSgo2Oz2L62M/edit
https://drive.google.com/drive/folders/1BpsOut6DTeErWg7_CUsQEzouRESpQmbG?usp=drive_link
https://drive.google.com/drive/folders/13HSofz0WkZAZmtw6oUe_ZDU605ddCBDD?usp=drive_link
https://drive.google.com/drive/folders/12fOewTV4FgyA2E1Wr2kN4dyyg2H-KWhO?usp=drive_link
https://drive.google.com/drive/folders/109X4-DwOcqkCeGEx5a278-M3JyDuNCka?usp=drive_link
https://docs.google.com/presentation/d/1lUchIgyxTkkgNzCUbZ0ldSHuvDxzVkq-8ICGqZvwoHE/edit#slide=id.g245b227db75_0_107
https://docs.google.com/presentation/d/1VbOLnChRiW7zUEwutMsmr3wcg-Fg7op0rfF_kDDyaOg/edit?usp=drive_link
https://drive.google.com/drive/folders/1ZyXs9CIxWGJ5tMwUJkxrlSWRZQy0noie?usp=drive_link
https://docs.google.com/document/d/1eXhdI43zBsScthpsC_yHAv61elg_cCFH5CkgMakph3E/edit?tab=t.0
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PLC Playbook Resources by PLC Rubric Competency

Part I. Ensuring Students Learn with a Focus on Results: The fundamental purpose of our school is to
help each student achieve high levels of learning. We engage in cycles of inquiry using evidence of student

learning to promote our continuous improvement.

SMARTE Goal Guidance

Cycle of Inquiry Example Plans
Data Norms and Pitfalls

Lesson Tuning Template

See resources under Planning for Standards
Aligned Instruction

Phases of Student Work Analysis
ATLAS Protocol

Calibrati . Rubri
Sorting Student Work Protocol

See resources under Planning for Standards
Aligned Instruction

Part Il. Culture of Collaboration: We cultivate a collaborative and high-performing team focused on
learning for all students

Example PD Calendar

Artifacts that show Evidence
- PLC agenda has clear measurable next
steps with owners and due dates
- PLC goals that are connected to a site
goal and revisited often

Agenda Template
Roles for PLCs

Norms of Collaboration

i [ELLVA| Lok
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https://docs.google.com/document/d/1Ygmw1K5tymZ47vDuEANLunODBwLYFhhMAN0Zno4Uh3M/edit?tab=t.0
https://docs.google.com/document/d/1lHVP_vnKNhM8ZWLC331pcIpzvWpdOvoMlxttpaQTU8Q/edit?usp=sharing
https://drive.google.com/drive/folders/1MtLd8ycL8tBu2UvpF0len0Pg3aoD8Yox?usp=drive_link
https://docs.google.com/document/d/1hXkF56mZFaLN1LviU3VusrlvB4RiXcYTiYi5SZR7kio/edit?tab=t.0
https://docs.google.com/document/d/1-BkuFTcBkvXYk2LXMNFxr-9VtsmAEZV_BRtSwUHrEAk/edit?tab=t.0
https://docs.google.com/document/d/1r-iyw2e8CcBacW7EkH56FGCAdy3sFROi61A8yoB-El4/edit?usp=sharing
https://docs.google.com/document/d/13kho7Kjye8CEgqhwVv30daWx_P3pLCL65q9YfXEOpv0/edit?tab=t.0
https://docs.google.com/document/d/1WX-EfLhr9NPTul1ZSCB7Fny9nuNX7YvgKrsj7Y_nCKQ/edit?tab=t.0
https://docs.google.com/document/d/1YwA2Laln22zQzc8eWl11GfC7UjcjbKP_09L005a8FFM/edit?tab=t.0
https://docs.google.com/spreadsheets/d/19I-NrD8NMxci2v4ydOWyatTF1DkXDkf3l_xL-KvnWOI/edit?gid=0#gid=0
https://docs.google.com/document/d/1cv8GhkjfHMmDJEKE07Xq461AmnfmYCOVQRSqIqJR9D8/edit?usp=sharing
https://docs.google.com/document/d/1z5qlSvTrFpePFUzqePeMHpqo376Lf_VGSAEQNHfp21Q/edit?usp=sharing
https://drive.google.com/file/d/1uLMlxCndTdS9iBdVD7xFROYL1diJQZOw/view?usp=sharing

Pathway COP Resources
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Pathway Playbook using Community of Practice Continuum

Section 1: Focus Our Team on Student Learning and Use of Data to Inform Our Inquiry:
The pathway community of practice is organized into collaborative teams focused on improving
instruction, assessment, and curriculum to support all students in reaching learning outcomes. During

Team Time, they engage in data-informed inquiry linked to student progress toward pathway outcomes,
which includes analyzing student work and other assessment data to identify patterns in learning. They
observe each other’s teaching, share lessons and resources, and give and receive feedback.

Community of Practice Continuum
o If A n Pathw 1l ration Rubri

OUSD Graduate Profile
OUSD Capstone Research Writing Rubric
Pathway Student Learning Outcomes
o Example Pathway Student Outcomes
o Steps to Support Implementation
Integration Types
Meeting agenda template (annotated version for reference)
Planning Calendar
o Simple Example
o Complex Example

Artifact Protocol (slide 20)
Student Work Analysis Protocols
o Analyzing Student Work
o Sample Pathway Agenda for Identifying an
Instructional Goal by LASW
o Slides (slides 47-54)
e Task Alignment Protocol
o Slides (slides 57-63)
o Planning template for next steps: Grade level team
inquiry
e Consultancy Protocol

Collective Efficacy
7 Circles Reading

o Additional 7 Circles Reading

Return to Table of Contents
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https://docs.google.com/document/d/1sEiPbV9QkAgq-Z6lBgb5ufQ45IlqLWIZBGd5MSa7DaM/edit?usp=sharing
https://docs.google.com/document/d/1sEiPbV9QkAgq-Z6lBgb5ufQ45IlqLWIZBGd5MSa7DaM/edit?usp=sharing
https://docs.google.com/document/d/1DlaPSFBzQvN1bceOvLTyVp_kijoVZO8pdM-eZ5LDX7U/edit?usp=sharing
https://drive.google.com/file/d/1EHdBMahs2yv8YinvFB9SwP5HB-DhlbJo/view?usp=sharing
https://docs.google.com/document/d/1yBoGvYuzkwszIvfniub5oAm7shw_67W0dCD9j2aGc6Q/edit?tab=t.0
https://drive.google.com/file/d/1ZvlVn6x9qT-CXwYDuGo0KvGXCQYzvG1C/view?usp=sharing
https://docs.google.com/document/d/1XHgFUeDqYsbaB5rL0PCW66akMWO7P4d7/edit
https://docs.google.com/document/d/11jm-vuL1QJdgDRmFxc7ejvcmZlCuty4kWITaLx_VAls/edit?tab=t.0
https://docs.google.com/document/d/1PlzlZjX8JyzlmL7H98a__XO0wCQqu8NsIIEUxtOX-cM/edit?usp=drive_link
https://docs.google.com/document/d/12lVZyeqrbLLsv1ZE_4BteDKsOm2F9CVgA4GL4pCuirs/edit?usp=drive_link
https://docs.google.com/document/d/1OS3CJx5PJ7gHMTALLmkL8LIv76tYRpYOUPP6y50-cfg/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1a5GbEuusykrYb2nHDZXnrH-DsQVvh6jXpGvVvvuyg0s/edit?usp=sharing
https://docs.google.com/presentation/d/1_2nU6M4eeBNYXEcOXYxe5jln_DX0Nz8aWyncuH9eCrI/edit?slide=id.g35e1492df03_0_40#slide=id.g35e1492df03_0_40
https://docs.google.com/document/d/1r-iyw2e8CcBacW7EkH56FGCAdy3sFROi61A8yoB-El4/edit?usp=sharing
https://docs.google.com/document/d/1NwMq3zbdp6hjSN4sp037IeFGf7j4Z3ndvYsNT925be8/edit?tab=t.0
https://docs.google.com/document/d/16wFk8cm3Oco6msaqn8M3Wbc-4_27pguGSjl6KvktpIM/edit?tab=t.0
https://docs.google.com/document/d/16wFk8cm3Oco6msaqn8M3Wbc-4_27pguGSjl6KvktpIM/edit?tab=t.0
https://docs.google.com/presentation/d/1_2nU6M4eeBNYXEcOXYxe5jln_DX0Nz8aWyncuH9eCrI/edit?slide=id.g35e1b189f8c_3_88#slide=id.g35e1b189f8c_3_88
https://docs.google.com/presentation/d/1_2nU6M4eeBNYXEcOXYxe5jln_DX0Nz8aWyncuH9eCrI/edit?slide=id.g35d229a49e9_0_747#slide=id.g35d229a49e9_0_747
https://docs.google.com/document/d/1Z5tPjeqFrmNsT5ureLZmp1zzAzPwAWySa_UW5x-0Ffc/edit?tab=t.0
https://docs.google.com/document/d/1Z5tPjeqFrmNsT5ureLZmp1zzAzPwAWySa_UW5x-0Ffc/edit?tab=t.0
https://docs.google.com/document/d/1QJrYF7X4Gf_08ZPKJCw6ONDZPrdtacTJk6IfAPye9lY/edit?usp=sharing
https://drive.google.com/file/d/1N5TfdT61a41q8h_hpDJ7FZCthLG9NiLH/view?usp=sharing
https://drive.google.com/file/d/1kpdAsqQVWa6k5jNoA_Q2l5MRHZd-77go/view?usp=sharing
https://www.carnegiefoundation.org/wp-content/uploads/2020/10/Margaret-Wheelty%E2%80%99s-6-Circle-Model.pdf
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6-12th Grade Instructional Planning Resources

OUSD Teachers Create

High Challenge, High Support Classrooms

Plan for standards-aligned instruction

Teachers have a strong practice for planning for daily instruction
that supports the development of clear criteria for success
aligned to standards and academic language expectations. (see
Planning with a Lanquage Lens)

Cultivate a positive classroom culture for learning

Teachers build and foster a positive classroom community that
creates learning routines that support all students in having
growth mindsets.

Facilitate standards-aligned instruction

Teachers clearly communicate the criteria for success to
students, facilitate students to engage in language routines that
build their content knowledge and support academic language
development for all students

Assess student progress towards
standards-aligned criteria

Teachers monitor student progress towards criteria and provide
real time feedback. They collect formative assessment from
students to assess effectiveness and determine next steps.

Return to Table of Conten
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Planning with a Language Lens

Oakland families bring diverse languages and cultures to our schools that are a source of pride for
us all. More than half our students speak a language other than English at home, and a third are
English Language Learners (ELLSs). In order for ALL students to have access to content, the
language of core academic areas, or academic language, must also be taught explicitly.
Secondary content teachers must see themselves not only as experts of their discipline, but also
as experts of the language that is used to access the curriculum. Empowering instruction for
English Language Learners (ELLs) and Academic Language Learners (ALLs) integrates core
content and language development to ensure students are progressing towards college, career,
and community readiness while also affirming students’ assets and multilingual, multicultural
identities. All students benefit when they have a chance to discuss and debate content as they
develop their academic language; all students benefit when teachers add academic language
lessons that explicitly teach them “how English works” across content areas. Pursuing an
instructional approach that connects content and language teaching is essential for ELLs, and key
for all students.

What is academic language?

MP3 and EP3. Construct viable and
valid arguments from evidence and
critique reasoning of others

SP7. Engage in argument from

EP4. Build and present knowledge through research by integrating,
comparing, and synthesizing ideas from text

EPS. Build upon the ideas of others and articulate their own
clearly when working collaboratively

EP6. Use English structures to communicate
context specific messages

vann Diagram showing avelapning thinking skils of ELA, Malh, and Sciencs, Thasa
cwaapping thinking skils of analysi and argumant have scma acadamic language in
common and same language is distine 1o spedfic distplines

“Language is the medium in which teaching and learning take place in schools; the medium through which we transform and develop our thinking
about concepts; and in this way, language and content are inextricably linked (Halliday, 1993). Accordingly, language has been referred to as
the ‘hidden curriculum’ of schooling and why school success can be seen as largely a language matter (Christie, 1999).”--CA ELD Standards,

Chapter 4, p. 152

One way to make the invisible language of schooling, academic language, visible to our learners is to explicitly teach how language works.
Academic language requires both content and linguistic knowledge. Content knowledge is embedded in language, and language conveys content

through particular thinking skills.

What are the elements of Academic Language?

Because academic language is about connecting thinking skills to content, it is much more than just vocabulary words and sentence frames. While
there are many ways to describe the components of academic language, the CA ELD standards advise we teach about how language works on the
word, sentence, and text level. These levels can be represented by the metaphor of a brick building. The building uses individual bricks, or
vocabulary, connected by mortar, which is the phrase and sentence level. The overall structure of the building is the text (or discourse) level. These

ideas are explained more below.

Return to Table of Conten



https://drive.google.com/file/d/0B5Vu5Twu6gBacVI2RGRQejduQ0U/view?usp=sharing&resourcekey=0-_CrrxL8cWFtvYV7eW-acHQ
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Word
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Vocabulary and conceptual knowledge are deeply connected. Vocabulary knowledge
influences fluency, comprehension, and student achievement. At the word level, we teach
general cross-curricular vocabulary (tier 2 words) and domain specific vocabulary (tier 3
words). General academic vocabulary has high utility across a wide range of topics and
contexts. For example, the terms “summarize” or “justify” frequently appear in history, English,
science, and social studies texts. In comparison, domain specific words are low-frequency,
specialized words that appear in specific fields or content areas. Students are often unfamiliar
with these tier 3 content specific words, but will need to use them in order to express complex
ideas in specific academic disciplines. These are words students are unlikely to encounter
outside of the content classroom, but will need to express complex ideas in specific academic
disciplines.

Vocabulary Instruction in
Secondary Classrooms

Tier 1 words = everyday speech
Tier 2 words = general academic
vocabulary such as: relative, vary,
formulate, calibrate, analyze.

Tier 3 words = domain-specific
words specific to a field of study:
lava, legislature, circumference,
aorta, industrial revolution.

Sentence/ We must move beyond vocabulary alone when we think about academic language. Language | Common Functional Language
Phrase at the sentence or phrase level includes how we connect ideas with complex clauses and Compare/Contrast
signal certain types of thinking through functional language. Functional language conveys Both and are alike
thinking skills and connections between ideas. For example, in order to signal a cause and because . ..
effect relationship between chemicals in a science class we may start a sentence with the Justification
subordinating clause, “When we added vinegar to baking soda,” and finish the sentence with | | know because . ..
the effect and independent clause, “there was a chemical reaction that resulted in bubbling.” ____illustrates
The metaphor of bricks and mortar is helpful to understand the connection between word and | Cause and Effect
sentence levels. Bricks can be thought of as the words or vocabulary specific to the topic or As aresult of __ ...Because of
content and mortar as the connecting phrases and that illustrate the thinking skill.
Text/ To extend the metaphor of bricks and mortar we used with language at the word and Consider TOP:
Discourse sentence level, we can visualize the overall structure of a building when we think about Text Type and language features

language at the text (or discourse) level. At the text level, we consider the structure,
organization and purpose of text. What are we building toward in terms of overall message?
Texts in secondary classrooms are more complex and varied depending on purpose and
audience. We must support students to understand how to access and produce complex texts
including ways they are structured and also their purpose. Often, certain text or discourse

Organization
Purpose

Argumentative Text
Text type includes Language

Return to Table of Conten



https://docs.google.com/document/d/1TbQ9gec232AWUzcLkUoaim0K7jKh-PGCZRwPsvmMrDQ/edit?tab=t.0
https://docs.google.com/document/d/1TbQ9gec232AWUzcLkUoaim0K7jKh-PGCZRwPsvmMrDQ/edit?tab=t.0
https://docs.google.com/document/d/1oeGI9K423cvSRlYrNV2vXmHDodKyh9oRME7rsaSf3bg/edit?tab=t.0
https://drive.google.com/file/d/1Rq4b9DmpL4uHCzBX8-fIgvaAvjALpuZw/view?usp=sharing
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types include specific organization, purpose, and language features. Empowering students to | features like: evaluative vocab

recognize these structures and features will prepare them to access content and support like proves, illustrates; evidence is
them to produce academic writing that meets the demands of the standards. For example, sequenced with logical order, first,
arguments are a text type with a special place in the CCSS and they are written with next

particular structure and language features that connect the argument throughout the text. The | Purpose: to persuade the reader
purpose of arguments are to persuade others, to discuss different viewpoints, or to analyze. to agree w/ claim

When students are reading or writing an argument, they should be supported with explicit Organization includes claim,
instruction of how an argument is organized with a claim, evidence and reasoning that evidence, reasoning

support its purpose. Academic language instruction at the text level also includes explicit
instruction of connective phrases needed for that text's purpose. For example, to make
counter arguments, key language includes: “some may believe...” or “While it's true that...”
Also note we use the terms text, discourse, and genre interchangeably to mean a way of
communicating a message with certain purpose and language features.

Return to Table of Contents
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How do we teach the language of our content areas?
Secondary curriculum, with its rich content ideas and language demands, is ripe with opportunities for teaching language and content. Academic

language is best learned in the context of deep disciplinary thinking and learning; you need content in order to use and learn about language.
Teachers must first understand the language demands in the content they are teaching. While planning with language in mind is not always linear,
we offer four steps as a way to lift up the language demands of an upcoming lesson-level or unit-level task. Planning in this way takes time in the
beginning but once you build your language muscle, it will become second nature. Here* is a template with guiding questions that will take
instructors through a process that includes:

1. ldentify the task. What will students learn and how will they demonstrate this STEP 1 STEP2 STEP3 STEP 4
. i . Identify Exemplar Language Instructional
learning (through writing and/or speaking)? Task Response Demands Implications
2. Write out an exemplar student response. What would be an ideal student response
for this task (aligned to grade level expectations)? ﬂ

‘-;“_

w

Analyze response for language at the word, sentence, and text level
4. Design scaffolds that address the language demands

'
'
I
~

’

Resources for understanding language expectations in common content areas:
Step three of the task analysis may be challenging as teachers first build their language awareness in their content area. As we noted earlier, we are

all experts in content area language and the disciplinary language may be invisible to us at first. The following content area resources are designed
to support teachers in finding language during the third step of task analysis. They are organized by common language found at the sentence/
phrase and text level in common academic disciplines.

Content Specific Language Lens Resources

[Humanites ______lseence ________wah | Comprshensielist

Humanities Linquistic Features of | Science and Engineering Math Language Routine 8: Linquistic features of common
Common Text/Discourse Types Practices Language Functions Discussion Supports xt/di r

Cross-Cutting Content Language

Language Functions

Return to Table of Conten


https://docs.google.com/document/d/1mpLgRHdiVkybaoClqRhGNkq8OOu89dbMpc5WLa5tWT4/edit?tab=t.0
https://docs.google.com/document/d/1qwUnYhvPe6sgJ2GK64GOYqpVrdD7NMruCtZ7cbFJbcw/edit?tab=t.0
https://docs.google.com/document/d/1qwUnYhvPe6sgJ2GK64GOYqpVrdD7NMruCtZ7cbFJbcw/edit?tab=t.0
https://docs.google.com/document/d/1iGxUTUYc6xbt-x4JCkI9wzS7VXNIFrHPUUxLHpzfkXc/edit?pli=1&tab=t.0
https://docs.google.com/document/d/1iGxUTUYc6xbt-x4JCkI9wzS7VXNIFrHPUUxLHpzfkXc/edit?pli=1&tab=t.0
https://docs.google.com/document/d/1iBsiYLnIHvlV2BFvva99JlRLBQLuaIP9pPgYDA3wa60/edit?pli=1&tab=t.0
https://docs.google.com/document/d/1iBsiYLnIHvlV2BFvva99JlRLBQLuaIP9pPgYDA3wa60/edit?pli=1&tab=t.0
https://drive.google.com/file/d/1D94Ekdc8-09mWTD66GgtKh-y8K-5rhj4/view?usp=drive_link
https://drive.google.com/file/d/1D94Ekdc8-09mWTD66GgtKh-y8K-5rhj4/view?usp=drive_link
https://drive.google.com/file/d/1Rq4b9DmpL4uHCzBX8-fIgvaAvjALpuZw/view?usp=sharing
https://drive.google.com/file/d/1Rq4b9DmpL4uHCzBX8-fIgvaAvjALpuZw/view?usp=sharing
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Planning for Standards-Aligned Instruction

Teachers have a strong practice for planning for daily instruction that supports the development of clear criteria for success aligned to
standards and academic language expectations. These tools provide teachers and teams with templates to copy to do the work of
unpacking units, internalizing lessons, and planning for a year.

Unpacking Units Daily Lesson Internalization
e |dentify key learning goals for the unit e |dentify the key task in the curriculum and standard(s)
e Identify key learning tasks and/or assessments in the unit e Create anticipated student response
e Complete the end of unit assessment and analyze the e Analyze the student response to develop criteria for standards
assessment through the lens of the key learning goals and language expectations

e Review lesson in curriculum and annotate for key opportunities
to incorporate language routines, explicit language instruction,
and checks for understanding

The following table includes links to resources specific to the different content areas and curricula used in OUSD.

Unpacking Units Lesson Internalization Instructional Plans

Daily Task Analysis
Summative Task Analysis

Unit Planning Guides IM Lesson Internalization Template 2025-26 OUSD Secondary Math
IM Lesson Internalization Task Card Instructional Plans

Unit Planning Guide Science Lesson Planning Tool 2025-26 Scope & Sequence

Unit Planning Guide SGlI Lesson Internalization (Biology) 2025-26 Scope & Sequence - Bio

2025-26 Scope & Sequence - Yr 1
(Chemistry and Physics in progress) Implementation for Chem & Physics

CS/Engineering Lesson Plan Middle School Scope & Sequence
AP P n


https://docs.google.com/document/d/1BRy5ZkABPoUXjt2q2SyfhCASCFxsHxQDYIIVc0gvuLo/edit?tab=t.0
https://docs.google.com/document/d/1mpLgRHdiVkybaoClqRhGNkq8OOu89dbMpc5WLa5tWT4/edit?tab=t.0
https://docs.google.com/document/d/19M6EoG9P3Wqwcy5NUc_oVmx3TPuCNk55i44o4D7MZ20/edit?tab=t.0
https://docs.google.com/document/d/1kVoTvuBqfengxRh5xNqjng-XS5RxpZg_gQBeg-38NIY/edit?tab=t.0
https://docs.google.com/document/d/1zkAKQPo9D9aZ6qoELpDLvQfw1kTdL_M4q8Ew-SFSitg/edit?tab=t.0
https://docs.google.com/document/d/1u_oGSh_50e8dmMGHytO19UbeGe3J0aTzEkncyldpuMg/edit?tab=t.0
https://docs.google.com/document/d/1u_oGSh_50e8dmMGHytO19UbeGe3J0aTzEkncyldpuMg/edit?tab=t.0
https://docs.google.com/document/d/1gd01vP_1XE_mpLwh5tDFlGmr40K_P_HjQenmCUBLfJA/edit?usp=sharing
https://docs.google.com/document/d/18S87b9zVumO_oKn9_oYrKOcFpGfU3OG-9O10EXPW3GU/edit?tab=t.0
https://docs.google.com/spreadsheets/d/1eF2K6LNt-F9aw1HSoi-81zU2vDnDZ4neIWnk7WBcyNw/edit?gid=1996954553#gid=1996954553
https://docs.google.com/document/d/1w0LoIvKY_Iall8I-XUePlxrUVpuposyouKw2KXlcLC0/edit?usp=sharing
https://docs.google.com/document/d/1F3faYUnvm6F2RVLT2kIv2vLmUzzKHQ0SgdzCVKS7r3w/edit?tab=t.0
https://docs.google.com/document/d/1lQAP4fYRRfGnSfBEFuYEdb6vVXry20s6kYRebjnF2LE/edit?usp=sharing
https://drive.google.com/file/d/1-EckNrk9wzCy-k7-kSw1kCq4pveVqN0g/view?usp=sharing
https://docs.google.com/document/d/1hyB40TrwjW1fogDWmLE3DBwhLrHTvWJWYbz8TlB6zqI/edit?usp=sharing
https://docs.google.com/document/d/1zTKhJ1KoUaiOEb78fc9tsc0LA5CKe3WnvG8--WxI1iY/edit?usp=sharing
https://docs.google.com/document/d/1U4xaXPyPva7BNwuTIxxiCDUioKKsLAEmDx_LKse5UEM/edit?usp=sharing
https://docs.google.com/document/d/1w8N5Hd-URvs_xiIFNWwhw06v9PiFO2ccjJf-pp_hOYE/edit?usp=sharing
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ELA Daily Task Analysis — Scaffolding Grade 6 Module 1 Prioritized Plans

Unpacking an ELEd Module o o Grade 7 Module 1 Prioritized Plans
Lesson Internalization Thinking r Module 1 Prioritized Plan
Process
ELEd Central
6-8 Scope and Sequence for LTEL Daily Task Analysis 6-8 Scope and Sequence for LTEL
D-ELD D-ELD
Template_Lesson Backwards Mapping FT Lesson Planning Graphic Scope and Sequence

Organizer

Unit Prep Launch - embedded in every

unit on the Eishtank website ET Daily Task Analysis

coach resource doc
Task Analysis Daily Task Analysis
Lesson Internalization Template

Lesson Internalization

Template
Lesson Internalization Template



https://docs.google.com/document/d/11wZE-uraiZ7nTYMkM2vZLoY-PEkDVv-merddGV9LoWU/edit?tab=t.0
https://docs.google.com/document/d/1ZYAM42NIX1s9vWiaemwft_rvHO0tt4y9u5bNOb7j0Bo/edit?tab=t.0
https://docs.google.com/document/d/17UT7H0IQx9CpoJKOlLTkGVv6EzbpOSL9ryP9zDGbiNk/edit?tab=t.0#heading=h.lhxlub3kwndt
https://docs.google.com/document/d/17UT7H0IQx9CpoJKOlLTkGVv6EzbpOSL9ryP9zDGbiNk/edit?tab=t.0#heading=h.lhxlub3kwndt
https://docs.google.com/document/d/1MzaCSx2OjkEz7BW2nOiKxN0izW4ndEwvHovZ1iMtY4o/edit?tab=t.0
https://docs.google.com/document/d/1KXIuAlbZQLQDZW-3rfqGUqPjHnz56JHAJmOtZmtTyz8/edit?tab=t.0
https://docs.google.com/document/d/1TqYUiTGfOssOc0Wf0hPx1yUAeS1QLSJw8HN4kH-ftuU/edit?tab=t.0#heading=h.gvmbx8ubk96s
https://sites.google.com/ousd.org/eledcentral6-8/home
https://docs.google.com/document/d/1WOMmRqO5iTXe4c2jvD7YMhZ8Sk7Id_IBpggZNQBtG0w/edit?tab=t.0
https://docs.google.com/document/d/1WOMmRqO5iTXe4c2jvD7YMhZ8Sk7Id_IBpggZNQBtG0w/edit?tab=t.0
https://docs.google.com/document/d/1ZYAM42NIX1s9vWiaemwft_rvHO0tt4y9u5bNOb7j0Bo/edit?tab=t.0
https://docs.google.com/document/d/1WOMmRqO5iTXe4c2jvD7YMhZ8Sk7Id_IBpggZNQBtG0w/edit?tab=t.0
https://docs.google.com/document/d/1WOMmRqO5iTXe4c2jvD7YMhZ8Sk7Id_IBpggZNQBtG0w/edit?tab=t.0
https://docs.google.com/document/d/1mrlyX4yh3cDGR0BTQECV7fYa2JFSsMl3z9lgqAKhCcw/edit?usp=sharing
https://www.fishtanklearning.org/curriculum/ela/
https://docs.google.com/document/d/1VXYqmr8hE3xDZxjSDQHh6p_h8HT6iIBKRshHi81UFio/edit?usp=sharing
https://docs.google.com/document/d/1TQurUExjcrHq0MNGxEnf-ekDi6V55CgMWZyRqTWS7Jg/copy
https://docs.google.com/document/d/1TQurUExjcrHq0MNGxEnf-ekDi6V55CgMWZyRqTWS7Jg/copy
https://docs.google.com/document/d/1yboh7OR4Usu1Zh68KdrOisSPXqQlsiDoDgaALY1sVlY/edit?usp=sharing
https://www.fishtanklearning.org/curriculum/ela/
https://docs.google.com/document/d/1mpLgRHdiVkybaoClqRhGNkq8OOu89dbMpc5WLa5tWT4/edit?tab=t.0
https://docs.google.com/document/d/1BRy5ZkABPoUXjt2q2SyfhCASCFxsHxQDYIIVc0gvuLo/edit?tab=t.0
https://docs.google.com/document/d/1jS7Pj1VbCFQSWZnPw5t2dd_AiLy3-o8Pcur2wlllJFc/edit?tab=t.0
https://docs.google.com/document/d/1NlsJIksGZbWLCY9o47hxM4E05KJ0MxVeIWRbYrXpVBE/edit?tab=t.0
https://docs.google.com/document/d/1NlsJIksGZbWLCY9o47hxM4E05KJ0MxVeIWRbYrXpVBE/edit?tab=t.0
https://docs.google.com/document/d/1ibj2UTf1YzyA4RLziRK2px070CxXxxwsgNRDBpPsa2U/edit?usp=sharing
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Cultivate a Positive Classroom Culture for Learning

Teachers build and foster a positive classroom community that creates learning routines that support all students in having growth
mindsets.

Key Resources for Cultivating Positive Classroom Culture

Framework for Positive Classroom | Positive Classroom Culture Guide
Community
Positive Classroom Culture Guide is used by NTSD to train new teachers in developing a positive classroom

culture.

Return to Table of Conten


https://docs.google.com/document/d/1adt6n4mD1Hp3wghvh_u-qd6Gk3osY9vZ3aAaGcuAayQ/edit?tab=t.0
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Facilitating Standards-Aligned Instruction using BDA (Before-During-After) strategies

Facilitating standards-aligned instruction necessitates a commitment to course-level rigor for all students, while simultaneously providing scaffolds to
support access for all students—high challenge, high support. Establishing criteria for success begins with clearly communicating content and
language objectives, so students understand both what they are learning and how their learning will be evaluated. Teachers then employ
instructional strategies, including language routines, to ensure equitable engagement and access to grade-level content. This includes incorporating
"just-in-time" instruction to address prior learning gaps that may hinder students' ability to engage with course-level work. Structured opportunities to
talk to other students is a key scaffold, thus we will continue to focus on talk routines. Scaffolding for Rigor enables students to do the “heavy lift” of
the lesson, rather than reduce the cognitive demand placed on learners. Vocabulary instruction should be integrated after a need for the content
word arises within the context of the lesson, rather than being pre-taught in isolation. By adhering to these principles, educators can effectively
facilitate content learning while supporting students’ language development, creating an environment where all students can achieve at high levels.

Before-During-After offers of a flexible framework to enable intentional use of the strategies to 1) prepare students for a text or task BEFORE
jumping in by connecting to students’ prior knowledge and building background knowledge and language that is already assumed; 2) support
students DURING the reading of text or engagement in task through differentiated language and other scaffolding; and 3) support students in
expressing and extending their learning AFTER the text or task.

e T, T,

e Think-Pair-Share
e Zwiers Discussion moves/ placemat / discussion cards

Instructional Routine & Math Language Routine Cards

e Math Talk / Number Talk e MLR 4: Information Gap e MLR 1: Stronger and Clearer

e Notice and Wonder e Take Turns Each Time

e Which One Doesn’t Belong / e True or False e MLRS3: Clarify, Critique, Correct
Which Three Go Together e MLR 7: Compare and Connect

o MILR 5: Co-Craft Questions

o MLR 6: Three Reads e Anticipate, Monitor, Select, Sequences, Connect (5 Practices)

e MLR 2: Collect and Display
e MLR 8: Discussion Supports

STEM Language Routines

Return to Table of Conten


https://drive.google.com/file/d/1FKRwW4HzbKrgl261EBIhjgySmUGYCSS-/view?usp=drive_link
https://www.lausd.org/cms/lib08/CA01000043/Centricity/domain/107/curriculum%20maps/elementary%20curriculum%20maps/smart%20start/academic%20conversation%20placemat%20with%20prompts.pdf
https://drive.google.com/file/d/0ByErf410GNJEMmZUOGNVempoYXpZdUVCVmRvbXRYX3lMcklj/view?usp=sharing&resourcekey=0-NsH-dpXcrCaynWuJ2Adriw
https://drive.google.com/file/d/1P-72DQVYOgvSs6Xqfi6g8uwkEKPydeKk/view?usp=sharing
https://drive.google.com/file/d/1iQ0NY5vrSV5r37_R9Xg0RHClBQAtcEtz/view?usp=drive_link
https://drive.google.com/file/d/16mB1SibAgrRDBfQO912oIKt8-8V4XXwk/view?usp=drive_link
https://drive.google.com/file/d/1r-mRvVmzoPYA415nzmV9MrqpH6ORpIr5/view?usp=drive_link
https://drive.google.com/file/d/1lSqOrFdfomy6BQlhaT76s8zv3-bD_zR7/view?usp=drive_link
https://drive.google.com/file/d/1b7Xrn7BDFmy8WnaM3W36ZX-LSQaKpRGd/view?usp=drive_link
https://drive.google.com/file/d/1bsoJ22vC024BDx7QLZ_esekqw4xgKG3f/view?usp=drive_link
https://drive.google.com/file/d/1MWvAEhOVY2EN3PrHfvsSLe3HM-RR54Sr/view?usp=drive_link
https://drive.google.com/file/d/1MWvAEhOVY2EN3PrHfvsSLe3HM-RR54Sr/view?usp=drive_link
https://drive.google.com/file/d/11te_nmS9wttGU-32vhIWkTa8PJy6-8aa/view?usp=drive_link
https://drive.google.com/file/d/1MqBQePswgIdfHS0FWIB_NwD5UfC35YMA/view?usp=drive_link
https://drive.google.com/file/d/1tlPfckvKw8muwvto1QCwqVk08NOZglst/view?usp=drive_link
https://drive.google.com/file/d/1D94Ekdc8-09mWTD66GgtKh-y8K-5rhj4/view?usp=drive_link
https://drive.google.com/drive/folders/1RgiIkS2MAX7TSdUxisJ_Nwb6s2ZllxC8?usp=drive_link
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e Notice & Wonder

e Establishing a purpose for
reading

e Possible Sentences

e Anticipatory Chart (example)

Before Strategies embedded

throughout the ELEd Curriculum:

e Infer the Topic

e Pre-read for Homework

e Anchor Charts
o Consistent charts to track thinking

across the module

e Note-Catchers to prepare students for

what to be listening for

Before Strategies embedded

throughout the Fishtank Curriculum:

e Pre-read for Homework,
“Comprehension review” section of the
lesson

e “Build Content Knowledge” section of
the lesson

e Supplemental texts/ text sets before
reading core texts

e How to successfully launch a lesson

e Compare and Connect
e |Lead Learners

e Talk Moves

e Stronger, Clearer Each Time

e Sense-making Circle

e Collect and Display

e Partner Reading or Clarifying
Bookmark (slides)

e |anguage Dives (aka unpacking
a juicy sentence)

e Text-Dependent

tion

During Strategies embedded

throughout the ELEd Curriculum:
e Text-Dependent Questions from the Text
Guide
e Close Reading Strategies
o Close Reading Guides embedded into
particular lessons
e \ocabulary Log
o Used throughout a module to capture
important vocabulary

During Strategies embedded
throughout the Fishtank Curriculum:

e “Engaging with the Text” section of the
lesson
o Text-Dependent Questions
o Close Reading Routines

e Stronger and Clearer
e Because But So

After Strategies embedded throughout

the ELEd Curriculum:

e Find the Gist and Gist Anchor Chart

e Chapter Summaries

e Anchor Charts

e Language Dives & Language Dive
Note-Catchers

e Consistent Note-Catchers used for
different text sections

e  Homework assignments for further
analysis of chapters

e  Quickwrites

After Strategies embedded throughout

the Fishtank Curriculum:
e “Target Task” section of the lesson


https://docs.google.com/document/d/1_yWGogPEsEMatQRpmRGNvTOnVNaaj424PX_gcVv2k7k/edit?tab=t.0
https://docs.google.com/document/d/1GFPyIGQRhEfb34EWhUOypZnZQC4Pz_lyLn2LuDiOTUo/edit?usp=drive_link
https://docs.google.com/document/d/1oQO-dzoyQpHOkFDt5EUnWUDtGhNZJPcwu0UYi-B2W5c/edit?usp=drive_link
https://docs.google.com/document/d/1UcIn7et0Njrkt2v9mDs9uPAQCJIB2OkuqFhY15dFNlk/edit?usp=drive_link
https://docs.google.com/document/d/1B3DC8UQfIk4ABFUP5eI2Xn7eINyUtsRv_kIcVQrq0oA/edit?usp=drive_link
https://docs.google.com/document/d/1I1TDv7svvhOomn9W9QXy3tXnrbuGOKpGGyWrygxBCYk/edit?usp=drive_link
https://docs.google.com/document/d/1N_uROgLJRwf86xxu2Lrqpwt8faLF67Fitmcd4vVp3IQ/edit?tab=t.0
https://docs.google.com/document/d/120cD8sKn4PYBtFWGpyCP1I5zgTcxbZH7EC2uUxcNuZk/edit?tab=t.0
https://docs.google.com/document/d/120cD8sKn4PYBtFWGpyCP1I5zgTcxbZH7EC2uUxcNuZk/edit?tab=t.0
https://docs.google.com/document/d/1Z4B6sRXAIJDnY1Qw5cBK0nO4azhJlmfdl29R6Qjt0wA/edit?tab=t.0
https://docs.google.com/document/d/1YXr-3KVaNYnkrlOeRA_OIqGSfncHo706fK8GcKGj8Es/edit?tab=t.0
https://docs.google.com/document/d/1Nwcw2f4UVQ635_9NEnvRrnWRdYCV48jS4o35BoM8l40/edit?tab=t.0
https://docs.google.com/document/d/1MUc0Wdw6Xh12yjpQbYZb-siK1FCFmnsOfKVb_D9BWgE/edit?tab=t.0
https://docs.google.com/document/d/1MUc0Wdw6Xh12yjpQbYZb-siK1FCFmnsOfKVb_D9BWgE/edit?tab=t.0
https://docs.google.com/presentation/d/1wQURzSnTblUr0c8ZZETkD8wT46FtREx0n90Bv2laC8E/edit#slide=id.g32bad6e6875_0_2962
https://docs.google.com/document/d/1lQjb9chXegsnNkzSbEp3mMIPDo1oHaW6IwEgiMcsIrI/edit?tab=t.0
https://drive.google.com/file/d/1AHM_O-NoikfuI7dEV9EjCq4F33Zx5Co1/view?usp=sharing
https://docs.google.com/document/d/1jIBGUMrbC2R9Ox4hBdtxMTcp1m-bUiy9P5ebL_Oieuk/edit?tab=t.0
https://docs.google.com/document/d/1KLXFiniRp3bXh54q08S2SDVaMgTheTxDwc-pMMweY7A/edit?tab=t.0
https://www.fishtanklearning.org/teacher-support/ela/tools/high-school-successfully-launching-a-lesson/
https://www.fishtanklearning.org/teacher-support/ela/tools/high-school-engaging-with-the-text/
https://www.fishtanklearning.org/teacher-support/ela/tools/high-school-leveraging-the-target-task/
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Assess student progress towards standards-aligned criteria

Teachers monitor student progress towards criteria and provide real time feedback. They collect formative assessment from students to
assess effectiveness and determine next steps.

For Cool Downs, Section Checkpoints, and other math e Math Interim rin i
written responses: e OUSD Math Interim Data Analysis Tool_Template

e OUSD Math Content & Communication Rubric

To adjust instruction based on student outcome data,
consider:
e The Cool Down Guidance in the IM Teacher Notes

e Re-engagement Structures in Math
e Differentiation Strategies in Math

e SEP Rubric e |-Checks on FOSS on ThinkLink
e CCC Rubric e Interim guidance for SGI (Biology)
e CER Rubric 6-8 and Bio e STEM Fair guidance for capstones

e Middle School CS Assessment v3 - TEACHER
VERSION, HARD PY

e Middle School CS Assessment v3 - STUDENT
VERSION, HARD COPY

6-8 Evidence-Based Paragraph Writing rubric e |Interim #1 Resources: Thematic Summary

6-8 Informative Writing Rubrics e Interim #2 Resources: Argument Essay (will be
6-8 Argument Writing Rubrics added once Interim #2 is finalized)

6-8 Narrative Writing Rubrics

9-12 CER rubric

9-12 CER rubric
DBQ Rubric Pt 1
DBQ Rubric Pt 2



https://docs.google.com/document/d/1m8wnmTlTaaIn_q5OBYDzcsLKMAiRAvUFHfJqsoNl1p8/edit?tab=t.0
https://docs.google.com/document/d/13BroRPrrXhgNwANCBnD4fJS5gXKsXRGGf7sIOAEYVn0/edit?tab=t.0
https://docs.google.com/document/d/1Q1QrJjYhetCI4eatJc7jGWMzgkoaRZNmmv6W-62_7Hw/edit?tab=t.0
https://drive.google.com/drive/folders/1hf9saWrYEquGuBO0WiZa-cNUCpjdjfTb?usp=drive_link
https://docs.google.com/document/d/1WK6iltxsQFSQpzz8FCnc8cFhLwG6qv9Bb9zypEraJzY/edit
https://docs.google.com/document/d/1jVf8rWJeIdBnFZvGLXvSeVJJlbeq9JbjlIfjBVQ85xA/edit?tab=t.0
https://docs.google.com/document/d/1hEIZJ6qa5y3nVaexiST3DFo_70ecUzJ8dNKrMngW1Js/edit?tab=t.0
https://docs.google.com/document/d/1rl6Si-UErAu7bbHIygnK3R1i29qk0OUMQSVYr-dGYDw/edit?tab=t.0
https://drive.google.com/file/d/1M5fr-GsKxmenK0ounQNv__KCLsQUIsHf/view?ts=6840851a
https://docs.google.com/document/d/1SEC_vOVzawkZKzzNvi0Z_iHxxn4wwGw8l5aFI0oUTO0/edit?tab=t.0
https://docs.google.com/document/d/1GrHrZx1lORde3bA66FWPltN2xrg87dZCV_slIeWafWc/edit?usp=sharing
https://docs.google.com/document/d/1GrHrZx1lORde3bA66FWPltN2xrg87dZCV_slIeWafWc/edit?usp=sharing
https://docs.google.com/document/d/13AMk3EOlkYBgAWBIVPh_1u1dGi64xM-QutMxo2LlMJw/edit?usp=sharing
https://docs.google.com/document/d/13AMk3EOlkYBgAWBIVPh_1u1dGi64xM-QutMxo2LlMJw/edit?usp=sharing
https://docs.google.com/document/d/1I6fo98J8PqAuzmvImrNhuyK2UmZehEHsNX8I0ep5ucA/edit?tab=t.0
https://docs.google.com/document/d/1NGD-RoDvwSZM_unkTlM1ummFwREyY5AtEcyZKZQfzcQ/edit?tab=t.0
https://docs.google.com/document/d/11H47HO_Hk_1dRSW4UiS8wh6kFiYZvItydanaCY-RB00/edit?tab=t.0
https://docs.google.com/document/d/1SxbKE0VNoKYyGuUFqI65ajhUdiuhEqXTd6qiU6x1suI/edit?usp=drive_web&ouid=103149481744114603304
https://docs.google.com/document/d/1Wp2c23eSiME-yZMq358eKL8NrRYAYulo5E3IkiXugTM/edit?tab=t.0
https://docs.google.com/document/d/15pMmx4KRvLJOXO5OgMaR0GFloZyyVp51NxNPw_R-uu0/edit?tab=t.0
https://docs.google.com/document/d/15pMmx4KRvLJOXO5OgMaR0GFloZyyVp51NxNPw_R-uu0/edit?tab=t.0
https://drive.google.com/file/d/1SqVDCpO1-dCWnNW8GWlBATnQ9LqRUnQU/view?usp=sharing
https://drive.google.com/file/d/1Qu37sKKeB_PRRA8yMjrgBBNFBIWkFW4G/view?usp=drive_link
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