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Pre-AP Il, Unit 1 — Voice in Synthesis: Entering a Conversation Among Works of Nonfiction

Unit Title:
35 lessons and est. 50 minutes per lesson

Purpose: When students are learning to perform the complex act of synthesis, to smoothly integrate other writers’ perspectives
into their own, they often get overwhelmed or lost in the process. In Unit 3, students are invited to join an ongoing conversation
with experts, and they may not feel that they speak the same academic language or that their voices deserve to be heard in that
arena. Therefore, the overarching goal of this unit is to build students’ analytical reading and writing skills so that they can
develop and assert their evidence-based opinions with greater confidence and clarity. We are not only inviting them into the
conversation; we are preparing them to take part.

Target Standards

W 9-10.1: Cite strong and thorough textual evidence to support analysis of what a text states explicitly as well as inferences
drawn from the text.

W 9-10.2: Determine a central idea of a text and analyze its development over the course of the text, including how it emerges
and is shaped and refined by specific details; provide an objective summary of a text. Analyze in detail how an author’s ideas or
claims are developed and refined by particular sentences, paragraphs, or larger portions of a text (e.g., a section or chapter).

W 9-10.6: Determine an author’s point of view or purpose in a text and analyze how an author uses rhetoric to advance that
point of view or purpose. Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is
valid and the evidence is relevant and sufficient; identify false statements or incomplete truths and fallacious reasoning.

W 9-10.9: Analyze seminal documents of historical and literary significance (e.g., Washington’s Farewell Address,
Lincoln’s Second Inaugural and Gettysburg Addresses, Roosevelt’s Four Freedoms speech, King’s “Letter from Birmingham
Jail”), including how they address related themes and concepts.

W 9-10.1 Write arguments (e.g., essays, letters to the editor, advocacy speeches) to support claims in an analysis of substantive
topics or texts, using valid reasoning and relevant and sufficient evidence

SL.9-10.1: Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led)
with diverse partners on grades 9-10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and
persuasively.

Learning Objectives Content Resources
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e explain why academic dialogue about a topic can be
viewed as an unending conversation

e extend the conversation around a topic by listening

carefully and adding new ideas

draft a written response that states and supports a claim

collect evidence from peers’ written opinions

write a brief synthesis argument with cited evidence

revise and edit writing based on peer and self-reviews

use context clues to infer the meaning of multiple-meaning

words

e read closely and analyze a complex text from Supreme
Court opinion

e analyze the use of rhetorical strategies

compare and contrast majority and dissenting opinions

e explain the relationship between a text and its historical
context

e identify and explain counterarguments

e explain how authors present different perspectives on a
common theme

e analyze the development of two arguments

¢ synthesize ideas from multiple texts

o write a well-developed synthesis argument.

CORE TEXTS

Excerpt from The Philosophy of Literary Form
(nonfiction)

e The First Amendment

e Excerpts from Tinker v. Des Moines
The Cow-Pock or the Wonderful Effects of the New
Inoculation! (cartoon)
Excerpt from “About Edward Jenner”
Excerpt from On Immunity: An Inoculation (nonfiction)
Infographic on herd immunity
Excerpts from Jacobson v. Massachusetts
“For the Herd’s Sake, Vaccinate” (argument)
“Vaccine Controversy Shows Why We Need Markets,
Not Mandates” (argument)

e “Laws Are Not the Only Way to Boost Immunization”
(argument)
Graph of measles cases vs. vaccine coverage
“Measles: A Dangerous lliness”(argument)
“Mandatory Vaccination Is Not the Answer to Measles”
(argument)

RESOURCES

e Pre-AP 2: Units 3 & 4 Teacher Resources (Note: This
unit is listed as Unit 3 in the resource guide)

e Pre-AP 2 Instructional Planning Guide

e Literary and Nonfiction Techniques

e Purposes in Writing

e Tone Words

e Annotation Rubric

e Pre-AP Writing Rubric

e Pre-AP Writing Rubric Scale

e Pre-AP Learning Checkpoint Scale

e MC Group Consensus Slide

e MC Corrections Worksheet

Outside Reading See above summative)

Essential Questions

How do you enter and contribute to an ending conversation? How do authors present different perspectives on a common

theme?

Target Vocabulary

Claim
Purpose
Rhetoric
Ethos



https://drive.google.com/open?id=135Qg_mwMUcq-6aBBa6yDBlHUknssPkCt
https://docs.google.com/document/d/1hfCcsZMgtGVhK4Tx6jYnaqOrbe6IEAldsly34sdgZcs/edit
https://docs.google.com/document/u/2/d/1sIYRalI2o2MU_TvMGFNXsVb6ImbPUJdu_7tWuU6TDzQ/edit
https://docs.google.com/document/u/2/d/1nEnB6qfVChIOcHAohWTbiV6yhggVOawD5G0j3ix_E0Y/edit
https://docs.google.com/document/u/2/d/1mxU-GCf8o-R69l5Qad1zLB9N0E34ZN31Ane8wN143SU/edit
https://docs.google.com/document/u/2/d/1lvy3FP7d11KLTqihSgShKAO96ewe0SyBhdQreDw2-ls/edit
https://docs.google.com/document/u/2/d/1easM0UAxB7DQZnMQD-UwLBu6bbU6_B-FYUkGcFP107c/edit
https://docs.google.com/document/u/2/d/1ZodzMPrUrsymbOyp7JBkAqrI8xMTXcSWwPAgCTO1-Uc/edit
https://docs.google.com/document/u/2/d/12Ua8ZdUYvnCoyedhsZLlgSLzj5QeAs9NFvBhDGf_lHo/edit
https://docs.google.com/presentation/d/1gOfh7A9LLSSAfyJ3u5inuaczAkjvvohxzjTkzlhKHRI/edit#slide=id.p
https://docs.google.com/document/d/1nfJmILrYy_8RqmYlWDxLWq-GeL65aUzj0ytJ6ldQ-fs/edit
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Pathos

Logos

Descriptive Outline
Tone

Synthesis

Instructional Planning and Delivery

Beginning of Unit Teaching and Learning Strategies
(10-14 days)

The reading and writing exercises in this first learning cycle
ground students in a firm understanding of synthesis as an
ongoing academic conversation in which they will more
formally engage throughout the rest of the unit. Students first
experiment with synthesis in the context of a verbal
conversation, and then they progress to using one another as
sources in developing brief written arguments on the topic of
school restrictions on student dress. Students also spend time
reading and analyzing excerpts from a Supreme Court
freedom-of- expression case as an act of synthesis in and of
itself. The close-reading activities focusing on the Supreme
Court case reveal how a justice advances the court’s opinion
while weaving together interpretations of the Constitution and
references to legal precedents to further develop and support
that opinion.

1. Lesson 3.1: Entering the Conversation (1-2 days)

2. Lesson 3.2: Generating a Conversation on Paper (1-2
days)

3. Lesson 3.3: Generating a Conversation on Paper. Il
(1-2 days)

a. After this lesson, begin outside reading.

4. Lesson 3.4: Understanding the First Amendment (1
day)

5 L n 3.5: Inferring Word M
day)

6. Lesson 3.6: Reading a Supreme Court Decision as an
Act of Synthesis (2 days)

7. Lesson 3.7: Comparing and Contrasting Excerpts from

the Majority and Dissenting Opinions (2-3 days)

ning from Context (1

Formative Assessments

Learning Checkpoint #1 in AP Classroom (participation
grade)
o Learning Checkpoint 1-This may be different
than AP Classroom. Must be completed in AP
Classroom.

After completing the learning checkpoint in AP
Classroom, have students complete a small group MC
consensus activity. Be sure to review any questions a
group got wrong, as well as to review MC test-taking
strategies.

After, students should complete an individual MC
corrections worksheet for any question they got wrong
when they completed it individually. Average the
correction worksheet score and original learning
checkpoint score together and count that as a quiz
grade.



https://docs.google.com/document/d/1MqK6GfGw2ESWKWnNMi4gGiI7uMvitb4k4bpP5obHsgI/edit
https://docs.google.com/document/d/1ctDu3T7VCgf5Dwv5pIQZNooD2rTpUZ26j9oIycj7UkA/edit
https://docs.google.com/document/d/1tcutorwvTgqZffz9_h3fW8FigmGv9BAZJJePaEzPyH0/edit
https://docs.google.com/document/d/1oERIpnH6tSgNilRlm27H1pivzcmgoBE0rSrxKBh_f2U/edit
https://docs.google.com/document/d/1cyblwwhkL9wVmKpEApzloq_nsXcep_u98uj2ukBU4wE/edit
https://docs.google.com/document/d/1ZJCfHmRLdzniX8G_3r2M0XjO7i8zzBFCS67Yg1kZvX0/edit
https://docs.google.com/document/d/1ZJCfHmRLdzniX8G_3r2M0XjO7i8zzBFCS67Yg1kZvX0/edit
https://docs.google.com/document/d/1Rk-OqJbgrQHEluTfJCRE4Vj2IJMK1FM98IP62Rb-KS4/edit
https://docs.google.com/document/d/1Rk-OqJbgrQHEluTfJCRE4Vj2IJMK1FM98IP62Rb-KS4/edit
https://docs.google.com/document/u/0/d/1Uh8IB82EUEF65HTbk9AeXiNgIpEJOh6w0ukMZ4patB0/edit
https://docs.google.com/presentation/d/1gOfh7A9LLSSAfyJ3u5inuaczAkjvvohxzjTkzlhKHRI/edit#slide=id.p
https://docs.google.com/presentation/d/1gOfh7A9LLSSAfyJ3u5inuaczAkjvvohxzjTkzlhKHRI/edit#slide=id.p
https://docs.google.com/document/d/1nfJmILrYy_8RqmYlWDxLWq-GeL65aUzj0ytJ6ldQ-fs/edit
https://docs.google.com/document/d/1nfJmILrYy_8RqmYlWDxLWq-GeL65aUzj0ytJ6ldQ-fs/edit
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Middle of Unit Teaching and Learning Strategies
(8-9 days)

This learning cycle builds on the experiences of the previous
learning cycle, where students gained a foundation in the
fundamental nature of synthesis and learned how a Supreme
Court decision serves as a particular model of synthesis.
Learning Cycle 2 introduces students to a variety of sources on
the subject of vaccination and the differing perspectives about
how much influence the government should have over
individuals’ rights to make decisions about getting vaccinated.
Many of these documents, including another Supreme Court
decision, will continue the theme introduced in the first learning
cycle: the societal tension between individual rights and the
government’s role in protecting the common welfare of the
people.

1. Lesson 3.8: Understanding How Vaccinations Work (1
day)

2. Lesson 3.9: A Part-to-Whole Analysis of a Satirical
Cartoon (1-2 days)

3. Lesson 3.10: Analyzing Textual and Visual
Representations of Herd Immunity (2 days)

4. Lesson 3.11: The Supreme Court (1 day)

5. Lesson 3.12: Addressing a Counterargument (2 days)

Formative Assessments

Learning Checkpoint #1 in AP Classroom (participation
grade)
o Learning Checkpoint 1-This may be different
than AP Classroom. Must be completed in AP
Classroom.

After completing the learning checkpoint in AP
Classroom, have students complete a small group MC
consensus activity. Be sure to review any questions a
group got wrong, as well as to review MC test-taking
strategies.

After, students should complete an individual MC
corrections worksheet for any question they got wrong
when they completed it individually. Average the
correction worksheet score and original learning
checkpoint score together and count that as a quiz
grade.

End of Unit Teaching and Learning Strategies
(8 days)

This culminating learning cycle focuses on placing the various
texts and images related to vaccination in conversation with
one another—both literally, as students take on the personas
of different writers or sources in the more discussion-oriented
lessons, and figuratively, as they begin to organize and write
their full synthesis arguments.

1. Lesson 3.13: Analyzing an Editorial (1 day)

2. Lesson 3.14: Analyzing a Graph (1 day)

3. Lesson 3.15: Creating a Dialogue Between Texis (2
days)

4. Lesson 3.16: Hosting a Parlor Conversation (2 days)

Lesson 3.17: Writing a Synthesis Argument, | (1 day)
6. Lesson 3.18: Writing a Synthesis Argument, |l

(formative) (1 day)

o

Formative Assessments

Synthesis Argument (see left)

4]



https://docs.google.com/document/d/1MkLf7X2U_he0JHUbDCEmI09falKxDVlXz-MY2wjv5I0/edit
https://docs.google.com/document/d/1c1FRhGA_ATC5lkXx5Kq49TN4UpO55aw5G3Wu0jBgHpg/edit
https://docs.google.com/document/d/1c1FRhGA_ATC5lkXx5Kq49TN4UpO55aw5G3Wu0jBgHpg/edit
https://docs.google.com/document/d/1AGAfJacwfXApobYKClGfQYjyjaMN7gJtC0DvYWjIgds/edit
https://docs.google.com/document/d/1AGAfJacwfXApobYKClGfQYjyjaMN7gJtC0DvYWjIgds/edit
https://docs.google.com/document/d/1Y9eNdPXgrkOEKkVgDSiHRbYmnq8FQDn3rcT-QrPNrDc/edit
https://docs.google.com/document/d/11bwu2onm59SdM8vXS4kl02OHfk6jgoyMnIb9eOYqpqI/edit
https://docs.google.com/document/u/0/d/1hZGnfl4UNe9f008enCLHRx_aKFEI8xl6oKmpIRDVgCs/edit
https://docs.google.com/presentation/d/1gOfh7A9LLSSAfyJ3u5inuaczAkjvvohxzjTkzlhKHRI/edit#slide=id.p
https://docs.google.com/presentation/d/1gOfh7A9LLSSAfyJ3u5inuaczAkjvvohxzjTkzlhKHRI/edit#slide=id.p
https://docs.google.com/document/d/1nfJmILrYy_8RqmYlWDxLWq-GeL65aUzj0ytJ6ldQ-fs/edit
https://docs.google.com/document/d/1nfJmILrYy_8RqmYlWDxLWq-GeL65aUzj0ytJ6ldQ-fs/edit
https://docs.google.com/document/d/1D552PZiKf2D8yMe1Htzmf_LD49b1zHIsy-iBDaP1LEU/edit
https://docs.google.com/document/d/1YCuo0HJOwIg9BSixaGAFTPf1-LpmXG-t1zFXGAZ69mU/edit
https://docs.google.com/document/d/14r9yDfkS6xGZyGS86W-mUgToZgVWAxCFzm6p1x9bj18/edit
https://docs.google.com/document/d/1zWmpvIaQwI8HW2t8bMM2-JXNkvOLAh9ICuhuAtlZ4JA/edit
https://docs.google.com/document/d/1eCLvrRCzvYJc3rwRT4Ih3rCIKlKOj8nCa8PxDpWbY_4/edit
https://docs.google.com/document/d/1yeMj8DnJoNxRqyp0OPIE4LLuOtTvVqfBwsGi8bXEYTc/edit
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Outside Reading

Outside Reading: Are Gifted Classrooms Useful or Harmful?
In Class: Generating a Conversation on Paper: Are Gifted Classrooms Useful or Harmful?

Outside Reading: Has the Pressure to Succeed in School Gone Too Far?
In Class: Generating a Conversation on Paper: Has the Pressure to

Outside Reading:_Should Public Schools Test Social-Emotional Skills?
In Class: Generating a Conversation on Paper: Should Public Schools Test Social-Emotional Skills?

Summative Assessments

Performance Task: Writing a Synthesis Argument

The traditional American school year contains about 180 days, with a summer break of 10-12 weeks. Some school districts
around the country have decided to alter that schedule by eliminating the big summer vacation—instead, having a year-round
school schedule with vacation days evenly distributed throughout the calendar year.

Carefully read the following five sources, including the introductory information for each source. Write an essay that synthesizes
material from at least three of the sources and develops your position on whether your school should maintain, adjust, or
eliminate its current summer break.

f Source A (Granderson)
f Source B (Westneat)

f Source C (chart)

f Source D (Yglesias)

f Source E (Balakrishnan)

In your response you should do the following:

f
Respond to the prompt with a thesis that presents a defensible position.
fSelect and use evidence from at least three of the provided sources to support your line of reasoning. Indicate clearly
the sources used through direct quotation, paraphrase, or summary. Sources may be cited as Source A, Source B, etc.,
or by using the description in parentheses.
fExplain how the evidence supports your line of reasoning.
fUse appropriate grammar and punctuation in communicating your argument.



https://docs.google.com/document/d/178qVWe4xOS8TVs0ntmQODQiLBv8rM-CI3XMXA6QLVyU/edit
https://docs.google.com/document/d/15rAsKK0Q0IqTkN44bh1SzcyJD0oHA4NAvz3nd3KL_4k/edit?usp=sharing
https://docs.google.com/document/d/1vNQIKGEZ02o-VT3lA-VUbZPfrZz2txhvJE83xnCpPu0/edit?usp=sharing
https://docs.google.com/document/d/11lmf7yVG5WRpymaJ4p3pwPO8tecsnDD_VjrCYT1pkT0/edit?usp=sharing
https://docs.google.com/document/d/1PsFvx16t_V0U1FhE3sdcPFqKM6Odt3rY1TzEDkUUVmw/edit?usp=sharing
https://docs.google.com/document/d/1tieIA9pavhTD45ZQlCvaLqPxzJ-_03Mu7VR-TFuKk5w/edit?usp=sharing
https://drive.google.com/file/d/1pF1mEJi1p8psRIQn0KnJoIICziFtHfGB/view?usp=sharing

