
A SMALL-GROUP COUNSELING RESOURCE 

30-MINUTE GROUPS: LIFE SKILLS FOR 
GIFTED MINDS 

Five ASCA-Aligned Sessions for Advanced Learners, Grades 3–8 

WHAT THIS IS 
Five self-contained, 30-minute small-group sessions on perseverance, honesty, gratitude, forgiveness, and 
patience — written for the way these life skills show up differently in gifted students. Each includes ASCA 
standards alignment, a counselor note on the gifted-specific angle, a check-in, discussion hook, main activity, 
and closing commitment. 

A Note on Scope 
These sessions build general character and coping skills for everyday life — they are psychoeducational, not 
clinical treatment. If a student shows signs of persistent, significant distress, please refer through your school's 
mental health referral pathway rather than relying on this resource alone. 



Why Life Skills Groups for Gifted Students? 
Classic life-skill traits — perseverance, honesty, gratitude, forgiveness, patience — don't always develop the way we'd expect 
in gifted students, precisely because early, easy success changes the conditions under which each one is normally practiced. A 
student who rarely struggles has fewer chances to build real perseverance. A student skilled at argument can talk their way 
around honesty without quite noticing. A student with a strong sense of fairness can hold a grudge on principle. A fast 
processor can run out of patience with a slower pace that isn't anyone's fault. 
These sessions are written for those specific patterns. Each one names the gifted-specific version of the challenge — that 
struggle is data, not a verdict; that a technically true statement isn't the same as an honest one; that noticing what's wrong is a 
strength that needs a deliberate counterbalance; that forgiving doesn't require dropping the belief that something was unfair; 
that processing speed differences are real and still need a skill response — so students experience the group as sharpening 
real character skills, not being lectured about traits they're assumed to be missing. 
Suggested Format (30 minutes) 

●​ 3–5 min — Check-in question 
●​ 5–7 min — Discussion hook / psychoeducation 
●​ 12–15 min — Main activity 
●​ 5–7 min — Discussion questions and closing commitment 

Facilitation Notes 
●​ Groups of 4–6 students work best for full participation within 30 minutes. 
●​ Read each Counselor Note before the session — it reframes the skill in gifted-specific terms and is meant to shape 

your language during discussion, not just inform you privately. 
●​ These sessions work well interspersed with academic enrichment groups, since the content directly addresses 

patterns that surface during challenging coursework. 
●​ Run sessions in order for a five-week sequence, or select individual sessions to match a specific referral concern. 
●​ Use the pre/post self-assessment (included) before Session 1 and after Session 5 to document growth. 



At a Glance 
# Session Title Focus Time 

1 Perseverance Without Early Practice Perseverance & Growth Mindset 30 min 

2 Honesty With Yourself and Others Honesty & Self-Justification 30 min 

3 Gratitude for the Critical Thinker Gratitude & Balancing Critical Thinking 30 min 

4 Forgiveness Without Dropping the Principle Forgiveness & Letting Go of Grudges 30 min 

5 Patience for the Fast Processor Patience with Others' Pace 30 min 



Pre/Post Self-Assessment (student-facing) 
Rate each statement from 1 (rarely true for me) to 5 (almost always true for me). Complete once before Session 1 and again 
after Session 5. 

Statement Pre (1–5) Post (1–5) 

When something is hard, I can keep going without thinking something is wrong 
with me. 

  

I tell the whole truth, not just a technically true version of it.   

I notice good things, not just problems, in my day.   

I can still believe something was unfair without staying angry about it forever.   

I can wait for others without becoming visibly impatient.   

 
Attendance Log 

Student Name S1 S2 S3 S4 S5 

      

      

      

      

      

      



Session 1: Perseverance Without Early Practice 
FOCUS: PERSEVERANCE & GROWTH MINDSET  •  30 MINUTES 

ASCA Standards Alignment 
Behavior B-SMS 5 (perseverance to achieve long- and short-term goals); Mindset M 5 (belief in using abilities 
to their fullest to achieve high-quality results) 

 

Objective: Students will identify a task that came easily to them and one that required real struggle, and practice reframing 
struggle as a sign of learning rather than a sign something is wrong. 

Counselor Note — Why This Looks Different in Gifted Students 
Many gifted students move through years of school succeeding quickly and easily, which means they often 
reach real struggle later than their peers — and with less practice at what to do when effort doesn't produce 
instant results. This isn't a character flaw; it's simply an underdeveloped skill, because there was less occasion to 
build it. Naming this directly helps normalize the discomfort of finally hitting something hard. 

Materials 
Sorting cards or blank cards for students to write their own experiences 

Check-In (3–5 min) 
Quick round: name one thing that has always come easily to you, and one thing that hasn't. 

Discussion Hook (5–7 min) 
Ask: has there ever been a moment when something was hard for the first time, and it felt like more than just 'this is hard' — 
like something might be wrong with you? 

Main Activity (12–15 min) 
Easy vs. Earned: Students sort a set of their own recent experiences (or provided example scenarios) into 'came easily' and 
'took real effort,' then discuss what emotions showed up differently between the two categories. Introduce a simple reframe: 
struggle is data that you're learning something new, not evidence that you're suddenly not capable. 

Discussion Questions 
●​ What's the first time you remember something being genuinely hard for you? What did that feel like? 
●​ Is struggling with something new the same as being bad at it? 
●​ What's one thing you're currently struggling with that you could reframe as 'still learning' instead of 'failing'? 

Closing Commitment (5–7 min) 
Each student names one current struggle and writes one sentence reframing it as a sign of learning. 



Session 2: Honesty With Yourself and Others 
FOCUS: HONESTY & SELF-JUSTIFICATION  •  30 MINUTES 

ASCA Standards Alignment 
Behavior B-SS 5 (ethical decision-making and social responsibility); Mindset M 1 (belief in development of 
whole self) 

 

Objective: Students will identify the difference between a genuinely honest explanation and a technically-true argument 
constructed to avoid the real point. 

Counselor Note — Why This Looks Different in Gifted Students 
Strong verbal and argumentative skill can be used, often without full awareness, to construct a technically 
accurate explanation that still avoids the real truth ('I wasn't really lying, I was just interpreting the instructions 
generously'). This is worth naming specifically with gifted students: being able to build a convincing argument 
for something doesn't make it honest, and noticing that gap in their own reasoning is a form of intellectual 
honesty worth practicing. 

Materials 
Statement-sorting cards (fully honest / technically true but misleading / not true) 

Check-In (3–5 min) 
Quick round: name a time you explained something in a way that was technically true but didn't tell the whole story. 

Discussion Hook (5–7 min) 
Present an example: a student tells a parent 'I did start my homework' (true — they wrote their name on it) instead of 'I 
haven't really done my homework yet.' Ask: is that a lie? 

Main Activity (12–15 min) 
Technically True or Actually Honest?: In pairs, students examine a set of statement cards and sort them into 'fully honest,' 
'technically true but misleading,' and 'not true.' Discuss what makes the middle category tempting, especially for someone 
good at constructing careful wording. 

Discussion Questions 
●​ Have you ever used a clever, technically-true explanation to avoid telling someone something they needed to know? 
●​ What makes 'technically true' feel safer than admitting the whole truth? 
●​ What would it look like to be honest with yourself about something, even if no one else ever finds out? 

Closing Commitment (5–7 min) 
Each student names one situation this week where they'll choose the fully honest version over the technically-true one. 



Session 3: Gratitude for the Critical Thinker 
FOCUS: GRATITUDE & BALANCING CRITICAL THINKING  •  30 MINUTES 

ASCA Standards Alignment 
Mindset M 1 (belief in development of whole self, including a healthy balance of well-being); Behavior B-SMS 
7 (effective coping skills) 

 

Objective: Students will practice noticing what's working well in a situation, as a deliberate balance to their natural tendency 
to notice flaws and problems first. 

Counselor Note — Why This Looks Different in Gifted Students 
A sharp critical eye — noticing what's wrong, what could be better, what doesn't add up — is a genuine 
cognitive strength in many gifted students, but left unbalanced, it can crowd out noticing what's actually going 
well. Gratitude practice here isn't about suppressing critical thinking; it's about deliberately exercising the 
opposite muscle so both are available, not just the default one. 

Materials 
Paper folded into two columns 

Check-In (3–5 min) 
Quick round: name one thing from today that you'd normally not bother mentioning, but that actually went fine. 

Discussion Hook (5–7 min) 
Ask: if you're really good at noticing problems, does that mean good things are rare — or just that you're not in the habit of 
noticing them the same way? 

Main Activity (12–15 min) 
Two-Column Notice: Students fold a paper in half: one side labeled 'What I'd Normally Critique,' the other 'What's Actually 
Working.' Using a shared classroom or school scenario, fill in both columns together, then do the same privately about their 
own day or week. 

Discussion Questions 
●​ Was the 'What's Working' column harder or easier to fill in than the critique column? Why might that be? 
●​ Does noticing something good mean you have to stop noticing real problems too? 
●​ What's one small good thing from this week you almost didn't notice? 

Closing Commitment (5–7 min) 
Each student names one thing they'll deliberately notice and appreciate this week, without it canceling out their right to also 
notice problems. 



Session 4: Forgiveness Without Dropping the Principle 
FOCUS: FORGIVENESS & LETTING GO OF GRUDGES  •  30 MINUTES 

ASCA Standards Alignment 
Behavior B-SS 5 (ethical decision-making and social responsibility); B-SMS 7 (effective coping skills) 

 

Objective: Students will practice separating 'this was genuinely unfair' from 'I need to keep carrying anger about it,' and 
identify one grudge they might be ready to set down. 

Counselor Note — Why This Looks Different in Gifted Students 
A strong, principled sense of fairness is common among gifted students, and it can make letting go of a real 
unfairness feel like abandoning the principle itself. This session draws a clear line: you can keep believing 
something was wrong while still choosing, for your own sake, to stop carrying the anger about it — the belief 
and the grudge are not the same thing. 

Materials 
Two-column handout (What Was Unfair / What I'm Ready to Set Down) 

Check-In (3–5 min) 
Quick round: name something (small or big) that still bothers you a little when you think about it. 

Discussion Hook (5–7 min) 
Ask: can you still believe something was unfair without staying angry about it forever? What's the difference between those 
two things? 

Main Activity (12–15 min) 
Keep the Belief, Set Down the Weight: Using a simple two-part frame, students write: 'What happened that was genuinely 
unfair' and, separately, 'What I'm ready to stop carrying, even though it was unfair.' Discuss as a group that these can both be 
true at once. 

Discussion Questions 
●​ Is it possible to forgive someone without deciding that what they did was okay? 
●​ What does carrying a grudge actually cost you, day to day? 
●​ Is there a difference between forgiving quickly and forgiving eventually? 

Closing Commitment (5–7 min) 
Each student names one thing (age-appropriate, low-stakes) they're willing to practice setting down this week, while keeping 
their opinion about what happened intact. 



Session 5: Patience for the Fast Processor 
FOCUS: PATIENCE WITH OTHERS' PACE  •  30 MINUTES 

ASCA Standards Alignment 
Behavior B-SMS 2 (self-discipline and self-control); B-SS 2 (positive, respectful, and supportive relationships 
with peers) 

 

Objective: Students will identify specific situations where their own fast processing speed creates frustration with others' 
pace, and practice one strategy for waiting without becoming visibly impatient. 

Counselor Note — Why This Looks Different in Gifted Students 
Many gifted students genuinely process information and finish tasks faster than their classmates, which creates 
real, recurring frustration during group work, class discussion pacing, or waiting for a peer to 'catch up.' This 
isn't rudeness — it's a mismatch in processing speed — but it still needs a skill response, since visible 
impatience affects how peers experience working with them, regardless of intent. 

Materials 
None required; optional scenario cards for role-play 

Check-In (3–5 min) 
Quick round: name one specific moment recently when you finished something and had to wait for others. 

Discussion Hook (5–7 min) 
Ask: is it fair to feel frustrated waiting for someone else, even if you understand you just think or work faster? What do you 
do with that frustration in the moment? 

Main Activity (12–15 min) 
The Waiting Toolkit: In small groups, brainstorm specific, low-key things a person can do while waiting for others without 
making the other person feel rushed or 'less than' — (quietly reviewing your own work for improvements, helping without 
taking over, a private mental or physical fidget). Role-play one real classroom or group scenario using a chosen strategy. 

Discussion Questions 
●​ What does it feel like from the other side — to sense someone is waiting on you, even if they don't say anything? 
●​ Which waiting strategy sounds most realistic for you to actually use? 
●​ Is there a difference between helping a peer who's still working and taking over for them? 

Closing Commitment (5–7 min) 
Each student picks one waiting strategy to try during the next group activity or class discussion. 



Certificate of Completion 

CERTIFICATE OF COMPLETION 

Life Skills for Gifted Minds 

This certifies that 

________________________________________ 
has completed all five sessions of small-group work on perseverance, honesty, gratitude, forgiveness, and patience. 

Facilitator: ______________________     Date: ______________ 


	Why Life Skills Groups for Gifted Students? 
	Suggested Format (30 minutes) 
	Facilitation Notes 

	At a Glance 
	Pre/Post Self-Assessment (student-facing) 
	Attendance Log 

	Session 1: Perseverance Without Early Practice 
	Materials 
	Check-In (3–5 min) 
	Discussion Hook (5–7 min) 
	Main Activity (12–15 min) 
	Discussion Questions 
	Closing Commitment (5–7 min) 

	Session 2: Honesty With Yourself and Others 
	Materials 
	Check-In (3–5 min) 
	Discussion Hook (5–7 min) 
	Main Activity (12–15 min) 
	Discussion Questions 
	Closing Commitment (5–7 min) 

	Session 3: Gratitude for the Critical Thinker 
	Materials 
	Check-In (3–5 min) 
	Discussion Hook (5–7 min) 
	Main Activity (12–15 min) 
	Discussion Questions 
	Closing Commitment (5–7 min) 

	Session 4: Forgiveness Without Dropping the Principle 
	Materials 
	Check-In (3–5 min) 
	Discussion Hook (5–7 min) 
	Main Activity (12–15 min) 
	Discussion Questions 
	Closing Commitment (5–7 min) 

	Session 5: Patience for the Fast Processor 
	Materials 
	Check-In (3–5 min) 
	Discussion Hook (5–7 min) 
	Main Activity (12–15 min) 
	Discussion Questions 
	Closing Commitment (5–7 min) 

	Certificate of Completion 

