
 
 

Lesson Guidance 2.1 
Grade 2nd 

Unit 2 Module 2 
Selected Text(s) ●​ My Community by J. Jean Roberston (for building 

background knowledge)  
●​ City Green by DyAnne DiSalvo-Ryan 
●​ How to Write an Interview (Epic) 

Duration 2 days 
` 

Plan with guidance from the  ELA Instructional Expectations Guide 
 

Learning Goal(s)  
What should students understand about today’s selected text? 

●​ Explore types of community leaders and how they contribute to the overall well-being of the 
community. 

●​ Describe how a character in a story responds to the major events from the story. 
●​ Develop interview questions to ask a leader in their community. 

 

CCSS Alignment 

Priority Standards: 
CCSS.ELA-LITERACY.RI.2.1 Ask and answer such questions as who, what, 
where, when, why, and how to demonstrate understanding of key details in a 
text. 

CCSS.ELA-LITERACY.RI.2.2 Identify the main topic of a multiparagraph text 
as well as the focus of specific paragraphs within the text. 

CCSS.ELA-LITERACY.RI.2.3 Describe the connection between a series of 
historical events, scientific ideas or concepts, or steps in technical procedures 
in a text. 

CCSS.ELA-LITERACY.L.2.6 Use words and phrases acquired through 
conversations, reading and being read to, and responding to texts, including 
using adjectives and adverbs to describe (e.g., When other kids are happy 
that makes me happy). 
 

Supporting Standards: 
 
CCSS.ELA-LITERACY.RF.2.3 Know and apply grade-level phonics and word 
analysis skills in decoding words. 
 
CCSS.ELA-LITERACY.RF.2.3.C Decode regularly spelled two-syllable words 
with long vowels. 

CCSS.ELA-LITERACY.RF.2.3.D Decode words with common prefixes and 
suffixes. 

https://www.getepic.com/book/15365132/my-community?utm_source=t2t&utm_medium=link&utm_campaign=content&share=6964499038
https://drive.google.com/file/d/12gSDI_RX65E1vJY56Hyt2PJ5WM0JC3Bw/view?usp=sharing
https://www.getepic.com/book/14241911/how-to-write-an-interview?utm_source=t2t&utm_medium=link&utm_campaign=content&share=6964499038
https://docs.google.com/document/d/11vU9OSQb7AuI46McQx6QNI_FXsbmZsDC9IqKMPjk5_A/edit?usp=sharing
http://www.corestandards.org/ELA-Literacy/
http://www.corestandards.org/ELA-Literacy/RI/2/1/
http://www.corestandards.org/ELA-Literacy/RI/2/2/
http://www.corestandards.org/ELA-Literacy/RI/2/3/
http://www.corestandards.org/ELA-Literacy/L/2/6/
http://www.corestandards.org/ELA-Literacy/RF/2/3/
http://www.corestandards.org/ELA-Literacy/RF/2/3/c/
http://www.corestandards.org/ELA-Literacy/RF/2/3/d/


 

 

WIDA Alignment 
ELD-LA.2-3.Inform.Expressive: Construct informational texts in language 
arts that add details to define, describe, compare, and classify topic and/or 
entity through interrogative words (where, what, when, how, why) to construct 
interview questions. 

End of lesson task 
Formative assessment 

●​ Write a paragraph describing how a character overcomes a challenge 
●​ Identify a person in the community they would like to interview 
●​ Develop interview questions  

 
This activity supports learning for CEW Standard 13.1 Career Awareness and 
Preparation as it focuses on career development.  

Knowledge Check 
What do students need to 

know in order to access the 
text? 

Background knowledge 
●​ Identify what makes up a neighborhood or community (businesses, 

homes, government).  Students can read the text My Community in 
order to understand the different types of leadership positions that 
exist within their communities. 

●​ Identify what an interview is with example questions. 
 
Key Terms 

●​ Key Details 
●​ Main Topic 
●​ Word Meaning 

 
Foundational Skills Connections 
Look for ways throughout the text to apply and transfer the learning from your 
phonics lesson into shared reading. The foundational skills integration 
document will call out sample teacher moves to incorporate during instruction 
and add the link to the foundational skills integration document. 
 
 
Vocabulary Words (words found in the text) 
Identify vocabulary based on selected text.  
Example, from City Green 

●​ Pre-teach:  property, petition, proper 
●​ Define while reading: brightening (up), sprouting 

ELD Instructional Practices for Vocabulary: Use the Frayer Model 
strategy (Frayer Model ) 
“Vocabulary instruction is throughout the lesson/unit with only key 
terms/phrases introduced at the beginning of the lesson. All vocabulary should 
include illustrations/gifs/photographs. Utilizing hand signals when targeted 
vocabulary is heard, cements learning, 

●​ Effective vocabulary instruction for ELs includes: 
○​ (1) “multiple exposures to target words over several days and 

across reading, writing, and speaking opportunities” with a 
variety of instructional activities,  

https://drive.google.com/file/d/1VVCY1aaL3OwU0tUSv3qoVVFz6GHR8Vwn/view?usp=sharing
https://www.getepic.com/book/15365132/my-community?utm_source=t2t&utm_medium=link&utm_campaign=content&share=6964499038
https://docs.google.com/document/d/1CXEjLOj6ezYdB-MCt-941Jqpsrq-BRUBDwywBSR0pLo/edit2YRm3KJDtVrXqjqHaB92V9VH2pQmJRjVeOqHri6J0/edit?usp=sharing
https://docs.google.com/document/d/1CXEjLOj6ezYdB-MCt-941Jqpsrq-BRUBDwywBSR0pLo/edit?usp=sharing
https://docs.google.com/document/d/1CXEjLOj6ezYdB-MCt-941Jqpsrq-BRUBDwywBSR0pLo/edit?usp=sharing
https://docs.google.com/document/d/1MG2eNGLNOZVbCMrMbDOURzdeZmuEQc97mtKTz98R2tY/edit?mode=html#heading=h.wxuwpd8js5r5
https://www.nbss.ie/sites/default/files/publications/frayer_model_-_vocbulary_strategy_handout__copy_3.pdf
https://docs.google.com/presentation/d/1Rv5-mimwEFIWHY3BDphPofxT0HYu8H6m2-Ur5QMtvJ4/edit#slide=id.p1
https://docs.google.com/presentation/d/1GC_89cv2DblnkmWk1g4No4Z6KJDVk3xvTshYyyQ2unY/copy


 

○​ (2) “student-friendly” definitions 
○​ (3) ensuring students can use the terms for “communication 

and future learning.” (Baker, Lesaux, et al) 
○​ (4) teaching affixes / words that can be altered by adding 

prefixes and or suffixes, 
○​ (5) pointing out cross-language similarities (e.g., cognates), 
○​ (6) noting multiple meanings across domains (e.g., the 

definition of “volume” in math and science vs. ELA). 
●​ Students can complete a notebook configuration, vocabulary log or 

Frayer Model activity to increase understanding 
 
SPED Accommodation/Differentiation: 

●​ When orally responding to text dependent questions, prompt students 
to “Turn the Question Around” or provide students with sentence 
stems/frames to aid their ability to speak and write complete 
sentences.  

●​ Allow students to reference their graphic organizer to engage in the 
shared writing recount of the text. 

 
 

Core Instruction 
Text-centered questions and ways students will engage with the text 

Opening Activity:  
Go over with the students what an interview is and give some example questions that a person would ask on 
an interview.  

ELD Scaffolds 
When reading a text and/or applying what has been learned, students benefit from being able to listen to 
their classmates’ thoughts/reasoning via a structured, collaborative discussion about the text, concept or 
ideas.  

●​ Clarifying Bookmark supports metacognitive development  and monitors their comprehension skills. 
 Clarifying Bookmark Chart

●​ Please reference English Language Development Instructional Guide (pages 64-68) for additional 
tasks that support ELs as they interact with texts/concepts. 

●​ During the formative assessment, students will use the story map responses to give them the 
language they need to orally rehearse the story elements. Have children practice in pairs prior to 
sharing with the class to give sufficient oral practice on academically relevant and challenging 
content. 

 
Content Knowledge: 

●​ Community leaders 
●​ How and why it is important how a person responds to challenges.  
●​ The interview process. 

 
Shared Reading:  
Engaging with Texts: 

●​ Share the purpose:  

https://docs.google.com/document/d/1s5xnTu0Ne6Aa12f2I-hP_k-uDJQjZyEQU-B_gV9LKHU/edit
https://docs.google.com/presentation/d/1tFMU9LhsCrOXGhNUtI3Y4-YLQfC2vhaUcuO1cRwt3Gg/copy
https://drive.google.com/file/d/1OBLv_hJMeNJMTFvIOvL6wIJFKUXUWn6m/view?usp=sharing
https://docs.google.com/presentation/d/1tFMU9LhsCrOXGhNUtI3Y4-YLQfC2vhaUcuO1cRwt3Gg/copy
https://docs.google.com/presentation/d/1e7xxKwxF560KtLdBPNTk-0fZEbUObyGMLHDxJlqYC0c/copy
https://docs.google.com/presentation/d/1e7xxKwxF560KtLdBPNTk-0fZEbUObyGMLHDxJlqYC0c/copy
https://drive.google.com/file/d/1UNwDoR1z_knsLCY8LOXW2J2eTOoLfc6P/view?usp=sharing
https://docs.google.com/document/d/1MG2eNGLNOZVbCMrMbDOURzdeZmuEQc97mtKTz98R2tY/edit?mode=html#bookmark=id.te6eueq5rb3b
https://docs.google.com/document/d/1c4Fyb3yFDQOSzQi-3mqfTJ9MJyTXmpiel_33X5O5j5w/edit#heading=h.ydo2luzhtys7
https://docs.google.com/document/d/1MG2eNGLNOZVbCMrMbDOURzdeZmuEQc97mtKTz98R2tY/edit?mode=html#heading=h.6cpyf56grmxv


 

○​ To learn about community leaders while also considering how the characters in the text 
respond to the challenges they encounter. 

●​ Read text aloud; Sample text dependent questions: 
○​ What challenges does Marcy encounter? How does she respond to these challenges? 
○​ What challenges does Old Man Hammer encounter? How does he respond to these 

challenges? 
●​ Practice and apply skills; Students will: 

○​ Write a paragraph explaining how Marcy and Old Man Hammer respond to the challenges 
that they encounter. 

○​ Students will brainstorm a list of community leaders that they learned about in this portion of 
the module.  They should reference My Community and City Green. Then, students should 
select one community leader that they would like to focus on for their interview. 

■​ Preparing for the Interview: Students will read How to Write an Interview (Epic) in 
order to learn about the interview process.  As they read, students should prepare to 
interview members of their community. 

 
Sample Interview Questions: 

●​ What is your job title? 
●​ Describe what you do in your role? 
●​ What skills are needed to do your job well? 
●​ Where do you go to receive training/education for your job? 
●​ How does what you do help the community? 
●​ Students created questions. 

Lumio Resource: Linked Here 
 
 

Sentence Comprehension: And way in the back, taller than anything else, is a beautiful patch of yellow 
sunflowers. (p. 165) 
 

●​ Guiding question: How can sentences compare things? 
●​ What is the sentence about? (a patch of yellow sunflowers) 
●​ How is it different from the other plants in the garden? (it's taller) 
●​ How do we know? (It says "taller than) 
●​ What word do you recognize in 'taller'? (tall) 
●​ What two letters are added at the end of 'tall' to show it is more tall than the other plants? (er) 
●​ Speaking and writing connection: ____ (noun) is ____(adjective+er) than (noun). 

○​ Ex. Arizona (noun) is hotter (adjective+er) than Pennsylvania (noun). 
 
Discourse:  

●​ Have students think of what type of person they would like to speak with in the community.  Sample 
sentence frames: “One person I might interview is __.  I am interested in interviewing them because 
_.”   

ELD Scaffolds 
●​ Heavy/Moderate Support: After the read aloud, show images or videos of 1 community member to 

model the process. Using a web anchor chart and a word bank of interrogative words (where, what, 
when, how, why), list questions they have of this community member based on what they see/hear in 
the images/videos. Have students pair up and role play being the interviewer that will read the 
questions. This will provide an opportunity for sustained oral discourse, and set the stage for the 
future interview.  

 

https://www.getepic.com/book/14241911/how-to-write-an-interview?utm_source=t2t&utm_medium=link&utm_campaign=content&share=6964499038
https://suite.smarttech.com/share/82723843-3976-436e-bcbf-f6bc58de48be
https://docs.google.com/document/d/1MG2eNGLNOZVbCMrMbDOURzdeZmuEQc97mtKTz98R2tY/edit?mode=html#bookmark=id.te6eueq5rb3b


 

SPED Accommodation/Differentiation:  
●​ Prior to reading, use an explicit instruction routine to teach vocabulary critical to understanding the 

text as a whole in order to facilitate text comprehension and foster deep processing and retention of 
word meaning, so that students are able to readily use the targeted words in their speaking and 
writing. Click here to see an explicit instruction vocabulary routine. 

●​ Prior to interviewing a community member, have students copy and write interview questions on 
sentence strips. Have students practice reading the interview questions in order to reinforce decoding 
and fluency of connected text. 

●​ During the reading of the questions on the sentence strips, reinforce blending by grapheme-phoneme 
correspondence in order to apply phonics skills. 

●​ During the reading of the questions, point out the words and the punctuation that make the sentences 
“question” sentences in order to distinguish these sentences from other types of sentences. 

●​ During the interview, allow students to capture the interviewees answers using speech to text 
computer software in order to remove the barrier of producing efficient composition and accurate 
spelling. 

●​ After recording of the interview, assist students with summarizing the responses utilizing a graphic 
organizer, in order to assist students with organizing their written response. 

 
Small Group Reading Instruction:   
Based on student needs (i.e. foundational skills and language comprehension), teachers will scaffold 
instruction by looking at the vertical progression of the priority standards in order to differentiate instruction 
so that students can access text.  
 
Formative Assessment:  

●​ Write a paragraph describing how a character overcomes a challenge 
●​ Identify a person in the community they would like to interview 
●​ Develop interview questions  

 
This activity supports learning for CEW Standard 13.1 Career Awareness and Preparation as it focuses on 
career development.   

ELD Scaffolds 
●​ Using a web graphic organizer and the anchor chart/interrogative words as a guide, students will pick 

a community member of their choosing and follow that format to generate interview questions. When 
complete, pair-share their questions to practice oral fluency and prepare for the future interview. 

 
SPED Accommodation/Differentiation:  

●​ Prior to completing the formative assessment, instruct students in the use of outlining a paragraph 
describing how a character overcomes a challenge.  

○​ Assist students to outline the topic sentence, concluding sentence, and three supporting 
sentences in order to assist students to write proficiently. 

●​ Prior to engaging in the assessment, brainstorm ideas that can be useful for students to complete the 
formative assessment  

○​ Create an anchor chart, word web, or other graphic organizer for students to reference  
●​ Prior to completing the formative assessment, provide students with an exemplar for completion  

○​ Post exemplar for students to access throughout the task  
○​ Consider creating a checklist for completion  

●​ During the formative assessment, provide sentence starters if necessary to help generate ideas for 
sentences. 

https://docs.google.com/presentation/d/10tTSIVM_1bYymX1CUtV2V_qUjasr1uVAPxyP3rlTefA/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1k2xJFWPPtIKyxFKEdKOY4ke5J6snCczOODStOuXN41o/edit#gid=0
https://docs.google.com/document/d/1MG2eNGLNOZVbCMrMbDOURzdeZmuEQc97mtKTz98R2tY/edit?mode=html#bookmark=id.te6eueq5rb3b


 

●​ During the formative assessment, allow for the use of Google Docs or Google Slides to construct the 
written composition as an alternative to handwritten composition for students whose writing is more 
efficient and effective when using technology, and for students who have challenges gripping pencils 
and pens . 

●​ During the formative assessment, encourage the use of spell checker, grammar checker, and word 
prediction when using Google Docs and Google Slides in order to reinforce correct spelling and 
grammar, and to encourage precise word usage.  

●​ To further modify the assessment, provide students with cloze sentences in which the students 
provide a limited amount of information using any of the above listed accommodations  

●​ To further modify the assessment, it may be appropriate for students to dictate their responses  
  

Optional Extension Activity: Students can pick a second character and write a paragraph 
describing how that character overcomes a challenge. 
 

 
 

Foundational Skills, Fluency, Comprehension and Writing Supports 

Foundational Skills Saxon 

Fundations 

Sounds First: Phonemic Awareness Resource Weeks 1-8 

Sounds First: Phonemic Awareness Resource Weeks 9-18 

Sounds First: Assessments 

Sounds First: K-2 Video Demonstrations 

Fluency  Fluency Protocols 

Sentence Comprehension  Focus on Syntax 
Sample Sentence: And way in the back, taller than anything else, is a beautiful 
patch of yellow sunflowers. (p. 165) 
 

●​ Guiding question: How can sentences compare things? 
●​ What is the sentence about? (a patch of yellow sunflowers) 
●​ How is it different from the other plants in the garden? (it's taller) 
●​ How do we know? (It says "taller than) 
●​ What word do you recognize in 'taller'? (tall) 
●​ What two letters are added at the end of 'tall' to show it is more tall than 

the other plants? (er) 
●​ Speaking and writing connection: ____ (noun) is ____(adjective+er) 

than (noun). 
○​ Ex. Arizona (noun) is hotter (adjective+er) than Pennsylvania 

(noun). 

https://docs.google.com/document/d/16XB8dUvoI74v7lDKV3WZ4U_4qHgKHBV7MN6OJ2pME_o/edit?usp=sharing
https://docs.google.com/document/d/1GckY0dXmX_YR9sISX1gIc0Q7FMDi3lM217QoN8aXKGM/edit?usp=sharing
https://drive.google.com/file/d/156Tck1qs-LrCuPjKrK0tQEv4hUl1IjxH/view?usp=sharing
https://drive.google.com/file/d/1qH0g_7MRn7clqHeTDfLwXD4Bn1iMzhFH/view?usp=sharing
https://drive.google.com/file/d/19Yj2xhum_Eafo0FeEeCwrMbf7ux4Ii90/view?usp=sharing
https://docs.google.com/document/d/1qTF1b2d3h9YxXCEVNpRdufi0nD5gjAqxT1gMp0IRwkU/edit?usp=sharing
https://docs.google.com/document/d/1bsvzWUCqLOYPj1t6WxGr4aucizhOizWYhvdy4o0J_DM/edit?usp=sharing


 

Writing  Pattan Writing Scope and Sequence 

 
 

Additional Supports 

ELD Practices 
●​ English Language Development Instructional Guide 
●​ Strategies for English Learners 
●​ Argumentative Student Language Support Sheet(ELD) 
●​ Narrative Student Language Support Sheet(ELD)  
●​ Informational Student Language Support Sheet(ELD) 
●​ Sample Linguistic Frames 

SpEd Practice  ●​ Model what it looks and sounds like to summarize a group discussion 
when it is your turn to speak and then to elaborate on the discussion, 
so that students have a clear mental picture of what to do.   

●​ Prompt students to summarize the discussion when it is their time to 
speak and to elaborate on what has been said in order to elicit 
participation and practice and to assess the skill level of each student. 

●​ Instruct students in the use of outlining what they intend to write for 
both the summary and scenario. Assist students to outline the topic 
sentence, concluding sentence, and three supporting sentences in 
order to assist students to write proficiently. 

●​ Provide sentence starters if necessary to help generate ideas for 
sentences. 

●​ Allow for the use of Google Docs or Google Slides to construct the 
written composition as an alternative to handwritten composition for 
students whose writing is more efficient and effective when using 
technology, and for students who have challenges gripping pencils and 
pens . 

●​ Encourage the use of spell checker, grammar checker, and word 
prediction when using Google Docs and Google Slides in order to 
reinforce correct spelling and grammar, and to encourage precise word 
usage.  

 

MTSS Practices Practices to promote Tier 1 access 

Enrichment  Practices Practices to promote Tier 1 access 

 
 
 
 

 

https://drive.google.com/file/d/1PttXD5MUm0kq0SbzF3nLWRv0YfbSnHWq/view
https://docs.google.com/document/d/1MG2eNGLNOZVbCMrMbDOURzdeZmuEQc97mtKTz98R2tY/edit?usp=sharing
https://docs.google.com/document/d/1MG2eNGLNOZVbCMrMbDOURzdeZmuEQc97mtKTz98R2tY/edit?usp=sharing
https://docs.google.com/document/d/1YoNSbHoBO6ESnehKdE2dSQ7PR32Y1bCZ64ltNk_nitk/edit?usp=sharing
https://drive.google.com/file/d/1xx6LIlqPJUjncrY_zNzho5VxvCw0HBSA/view?usp=sharing
https://drive.google.com/file/d/1Uq82-iBF3Mq-dlNtbXDnAd2R9XIa5vLr/view?usp=sharing
https://drive.google.com/file/d/19hIBCvBJotLJU1VADXzHaHglhP30BDXn/view?usp=sharing
https://drive.google.com/file/d/13DZw57y2DoDE2H9ACWRXc7IVUMCaIH4M/view?usp=sharing
https://docs.google.com/document/d/1j60hxw3CtVUDWmjzqDcrHh1i0pXaNdcJ1wnTFPaU4I0/edit?usp=sharing
https://docs.google.com/document/d/1BQji7G8ANVk3QbZiJW6wE3gst2Hae2oup98BrDv6zL4/edit?usp=sharing
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