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Professional Development in EMI Instruction

Fall, 2022

I. Course Introduction

This EMI course aims to introduce both academic literacies, including four skills
reading, writing, listening, and speaking, and related pedagogical issues, such as
digital-based learning, assessment design & effective large-class management.
Regarding academic literacies, appropriate classroom language will be introduced to
facilitate in-class communication. The main objective is for participating teachers to
develop confidence in using English as the medium of instruction. In addition, major
challenges in managing EMI courses will also be explored so that teachers will be
prepared when they offer the course in the future.
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One intensive workshop (6 hours) will be scheduled before the semester starts to go
over fundamental issues related to EMI instruction. Throughout the semester, there
are two major modules, designing EMI lectures and designing interactive group
discussions and tasks, each comprising 3 workshops and integrated with teaching
demos (8 hrs) and group conference sessions (6 hrs). Teachers can select one to take
in one semester and finish the second, the next semester. At the end of the semester,
a final evaluation will be scheduled to revisit key issues addressed throughout the
semester.
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Modual 1

Designing EMI
Lectures

Giving Lectures

Designing

Integrative
Reading Task
Design

— Online Designing
Communication Rl les
Designing
Tutorials and Assiessment
Supervision SSUes
The following is a tentative schedule: LA T = E E 2 RIEXR:
Schedule | Topic Activity
Week 0 | Course orientation, Workshop (6 hrs)
9/1 Academic Literacies & ICC in EMI
SRR, BTEE S EEE, 2 RIFEMN
B LB
Week 1 | Module 1 Workshop 1: Workshop
9/7 Classroom Language in Giving Lectures &
Effective Communication
RERREEREES
Week 2 | Module 2 Workshop 1: Workshop
9/14 Integrative Reading Task Design
REEIRRREEEEERET
Week 6 | Module 1 Workshop 2: Designing Online | Lesson Plan Presentation
10/12 | Communication FXEt#R EZ&EE BERE(—)
Week 7 | Module 2 Workshop 2: Lesson Plan Presentation
10/19 | Assessment Issues BERE (D)
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Week 11 | Module 1 Workshop 3: Micro-Teaching |
11/16 Designing Online Communication §%&t | & &ER(—)
REBBER
Week 13 | Module 2 Workshop 3: Micro-Teaching Il
11/30 | Designing Seminars BEERCD)
X ETE AR
Week 19 | Final Evaluation HiRK:T=
1/4

Il. Methods of instruction: I A

Module 1 Module 2
A. Course orientation & one-day Intensive workshop (6 hrs)
B. 3 modules (6 hrs, 2hrs each) B. 3 modules (6 hrs, 2hrs each)
EMI Lecture EMI Group Discussion
C. Micro-Teaching Demo (6 hours,  C. Micro-Teaching Demo (6 hours,
2hrs each) 2hrs each)

D. End-of-the-semester Reflection (4 hrs)
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Total: 36 hrs

lll. Assessment Criteria TS24
Teachers who successfully complete at least 4 modules (30%), one
micro-teaching (40%), and two group meetings (30%) will pass this course.

A=+ BEFRIRE. EEREBHM
B = engaging B] LIER 82 4 F B

C = self-reflection 2 {&#&

P = understandable 22 r] LIIEfE




Evaluation Rubrics ST 2 R 17

Grade Attendance of
e Workshop (2) &
AR Module (6)

THRHEREZ
B HE (30%)

Micro-teaching Evaluation

WA A BRI E (40%)

Group
Meetings

INEEE
(30%)

A Full attendance
10

Lessons are well designed and
delivered in English; lesson
plans are well executed.
Learning goals are well
achieved. %ﬁ%nx.{fﬁﬁ =23
LR EER, BEWITIERILL
¥J=JZE$;¥O

The teacher is highly effective
at using a variety of strategies
to guide students in

understanding information.
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Assessment tools are properly
designed to meet the learning

goals. TE TERETTFEH
ERZE

Lessons are engaging, but
have areas of improvement.
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The teacher attempts to apply
certain strategies in engaging
students but do not provide
helpful feedback. ZiEfi £ i FE
RATRERREAZEBEE
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Lessons are understandable
but do not engage students.
HERHEBREAZBBELER
Ed

The teacher demonstrates
self-reflection, but provides
little evidence of an
appropriate assessment based
on alignment with the learning
goals. HEMRH 2 FTE A K
HELERTEFE

Fail

0-3

Lesson plan is not provided.
BHETHTE

The teacher fails to engage
students during the process of
teaching. The interaction is

limited. ZXEMEI 24 R B HH)

The teacher provides no
evidence of an appropriate
assessment based on
alignment with the learning
goals B EM R IR (I IRIBH 2
BRREEHEFEAR

0-2

IV. Arrangement of Modules

Intensive Workshop: Course orientation & Academic Literacies
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This intensive workshop starts with an overview of EMI and related terms. Needs

analysis of EMI teachers will be conducted first to collect teaching objectives across

different disciplines, so as to design a syllabus and select appropriate teaching
materials and tasks in one’s teaching context.

1. Defining the practice of EMI HiBIZEZEE
Compare available terms: & EA%E# Content-based Instruction (CBI),
English for Specific Purposes (ESP) & Content and Language Integrated

Learning (CLIL)

Common Views & Beliefs of EMI #HE{E & Z1EET




2. Needs analyses 3R 947

Course objectives & Learning goals of functional syllabus design (25% B 12
Students’ English proficiency level & The role of L1 in EMI 224 EKEERE
BiE (P 2AE

EMI Methodology R iBIREFHE A

Academic Literacies Z2fi75E 3B BE

This workshop focuses on the nature of academic literacies, particularly the
integration of 4 skills, reading, listening, writing and speaking. The concept of
Multiliteracies will also be addressed to prepare students to read and learn in a
digital world.

1. Making meaning through reading and listening BiBEIE hz BT E&HAIE

the BICS (Basic Interpersonal Communication Skills) & CALP (Cognitive
Academic Language Proficiency) 2R AEEBAE HQEMBEESEEN
The ability to code (produce) and decode (understand) subject-specific

&L

written and oral messages (In writing and in speaking). L 2 $818 2 I iEfE
Y|

2. The repertoire of Multiliteracies % ITHBRENZERE

Sequencing learning activities to summarize, analyze, evaluate and
synthesize ideas from different sources & . D HT RS HES

Disciplinary literacies, Argumentative literacies, collaborative literacies,
digital literacies & Innovative literacies RE B FE. HHFZE. 1%
B BMNRE. AERIHRE

Module 1: designing EMI lectures

Workshop 1: Classroom Language in Giving Lectures & Effective Communication

Lecture structure and oral discourseiR T2 IR EL OB XA AT
Communicating content in the target language, not translating the original
content. IR X EBFRIEASTMIETE

Lecture structure: Opening & Closing techniques R& %l Bii5 B L B 1L
15

Effective Strategies for organizing the content of the course, including
definition, exemplification, comparison & contrast and Cause & Effect. 3R%%

HHIRES (E&. 24, HHLRERERFRD )

Workshop 2: Designing Online Communication

Features of online communication £ _E i@ 2 456

Integrate digital tools to encourage student participation (IRS){E %t & 4 5§
ERHECHUTE

Self-evaluation instruments BT B

Workshop 3: Directing tutorials and supervision 5% 5118 Bl 5 &

SJLem

Goal setting and problem solving B #Z5% F B2 [ REAR R A =



e  Specifying a sequence of tutorial and supervision activities {& Il 5 & ;& 5f
L=
B &t

Module 2: Designing interactive group discussions and tasks

Workshop 1: Designing Reading Task Design R EiB1Z:RR B RENRET
e  Varying reading task design X &t Z STEIEEE)
e Essential English productive skills & develop independent reasoning [ #2
RIEMORAE N T
e  Praise and correction: oral and written feedback strategies 4~ G & B[R] €&

KA
Workshop 2: Assessment Design | T =% &
e Assessment of and for learning ST E X 2 F R EE2T VTS
(Formative & Summative Assessment)
e The implement of rubrics and evaluation criteria on student presentations
ESARETEERAER
e  Making requirements explicit BATE E & imfe 2K

Workshop 3: Designing Seminars
e Investigate prior knowledge and experience 3¢ {ii &N 34 E2 £8 Ea
e  Specifying a sequence of learning activities 22 & jE B EXFT
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