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Day 2: Classroom Community

How are we alike and different, and how does it help to make our community
grow stronger?

Overview

The goal of Day 2 is for students to learn about themselves and their classmates and explore how their
similarities and differences help make their community stronger. Students will begin to recognize that
everyone brings unique experiences and perspectives that contribute to a more inclusive, connected, and
supportive classroom community.

/ | can learn about myself and my classmates and how our similarities
(O) and differences help make our community stronger.

Teacher Resources Share with Students

ROC Day 2 Grade 2 Slide Deck Target Tracker
Who Am I? handout

Sequence of Instruction

Learning Experience 1/4: Learning Target

Introduction and Grounding Slides
Teacher directions are directly connected to the slides in the slide deck Day 2 Grade Slide Deck.

What to expect (slides 1-2): Share a quick overview with students, emphasizing that the big focus
will be on the question, "How are we alike and different, and how does it help to make our community
grow stronger?”

Learning Target (slides 3): Teachers can guide this analysis by focusing on words and activities that
are embedded in the Learning Target.

Target Tracker (slide 4): Students complete a brief pre-self-assessment of their current
understanding or confidence related to the learning target. They revisit the same scale or reflection
after the lesson to notice growth and shifts in their thinking.

/ | can learn about myself and my classmates and how our similarities
(O) and differences help make our community stronger.


https://docs.google.com/presentation/d/1X_UESyJXfZ-qtgxJmdfMwBuIafLsRoZbPWcXGpsh7q8/edit?usp=sharing
https://docs.google.com/document/d/1bUbxEaEBYm6yArCtcWUKMy0g0nvBSMNAmbRg61tHQck/edit?usp=sharing
https://docs.google.com/document/d/1OQim_wz_FY9kdOwTabnt7ax1UjHjsbNWQ27k2y0E7yQ/edit?usp=sharing
https://docs.google.com/presentation/d/1bk5o26_ZI8LV2xrn-eM5nbZUCVBXXNmzWTN0fT2CiVU/edit?usp=sharing

Teaching Tip: Check for Understanding

Inclusive

V Consider using this_target tracker before and after each day’s lesson inviting students to s

assess their understanding of the learning target. Students can reflect
on what they know, think, or feel before the lesson and then revisit
their thinking afterward to identify new learning, insights, or changes
in perspective. This provides an opportunity for students to monitor
their growth and helps teachers gather formative assessment
information about student understanding.

The tracker includes the learning targets for each day of the inquiry,
providing students with clarity about what they are learning and why it
matters. Making learning goals visible helps reduce uncertainty, build
trust, and create equitable access to learning for all students. By
supporting students in monitoring their progress and reflecting on
their growth, the tracker encourages ownership of learning, active
engagement, and high expectations for every learner.

@ Learning Target Tracker

‘Overall Target: | can leamn about myself, my classmates, and people ike Constance )
undarstand how we can work ogether to make our commurity safe, kind, and fai|

Diay 1: 1 can think about the many parts of who | am and feel proud of them

Before

Welcome/SEL Check-In (slide 5): Invite students to share with their fingers or turn and talk with a
neighbor about which dog represents how they’re feeling today. Prior to the lesson, consider having a
student pick which check-in you should use to start the lesson. Here’s a resource with several fun SEL
check-in activities. SEL Check-Ins

Group Norms (Slide 6): “What will help make our classroom safe, kind, and fair?” Introduce the group
norms and supporting sentence starters below. Consider revisiting the norms during and at the end of
the lesson by inviting students to reflect on how

Our Community is SAFE, KIND, and FAIR

1. Respect ourselves and others

Learning Experience 2/4: Diversity is Our Strength

Who Am 1? Slides

they are doing. Students might show their
thinking with a finger rating, identify a norm

2 Use'l statements” they want to strengthen, or recognize a
S i) ooutnat. - and .. (compliment classmate who is demonstrating a norm well.

s sekma These regular check-ins help build ownership,
S lfoe hat vy toor encourage positive participation, and empower
+ “I'm proud of myself.” .

R Emudﬂygue.n . students to support one another. Consider

' s elmemore . posting the sentence starters as an anchor

| &y oToure making me wonder ..~ chart to help students put the norms into

+ One person talks at a time practice throughout the inquiry.
*  Privilege/gift of listening JOUR LOEL T (121

Identity: Who was Connie? Who are we? (Slides 7-8): Let students know that over the next few
days, we’re going to learn all about an important Rochester community member named Constance
Mitchell. Because she was proud of who she was, Constance was able to work with her neighbors to
help build a safer, kinder, and fairer Rochester community.
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https://docs.google.com/presentation/d/1VE3yOvMiNVX_DBt38gjVGObXITGriLXtZa2RyXFHaAA/edit?usp=sharing
https://docs.google.com/document/d/1bUbxEaEBYm6yArCtcWUKMy0g0nvBSMNAmbRg61tHQck/edit?usp=sharing

Who Am I? (Slides 9-20): Share with students that they will explore different parts of their own identity
and learn about the similarities and differences within their classroom community. Distribute the Who
Am I? handout and give students time to complete it independently.

Once students have finished, invite them to participate in an Inside-Outside Circle. Explain that they will
alternate between learning a little about Constance Mitchell and learning about one another. Begin by
modeling one of Connie’s responses from slide 11, reminding students that they will read a book about
her life tomorrow. Students then turn to their partner and share their own responses to the same
prompts. Continue alternating between Connie's responses and student sharing until all of the prompts
on the Who Am |? handout have been discussed. This activity helps students discover both similarities
and differences while recognizing that every person's identity contributes to a stronger classroom
community.

Inside-Outside Circle Process:

Students stand in pairs in two concentric circles.

The inside circle faces out; the outside circle faces in.

The teacher poses two questions from the Who Am |? handout at a time

All students in the inside circle share their responses with their outside circle partner.

Then the students on the outside share their responses to the same questions with their inside
circle partner..

After each partner has had a turn, everyone from the inside circle moves one step to the right,
and the process is repeated with new partners and the next pair of questions.

aorwON -~

o

Teaching Tip: Model First

Consider completing the Who Am I? handout yourself before the lesson and sharing

some of your own responses with students. Modeling your identity in an age-appropriate

way helps build trust, demonstrates that everyone has similarities and differences, and
encourages students to share openly about themselves.

Learning Experience 3/4: Close
Community Circle and Closing Slides

Making Our Classroom Community Stronger slides (21-22): Begin by reminding students that our
differences make our class stronger, kinder, and more fair. Emphasize that everyone has many
important parts of who they are, and it is good to feel proud of those parts.

Explain the structure of the circle and the rounds of questions.

Round 1: Invite each student to share something brilliant or unique about themselves or a friend.
Remind students they may pass or pickle (come back to me) if they are not ready to share.
Round 2: Invite students to share how the different things that make us brilliant and unique help to
make our classroom community stronger.

For Round 2, revisit Yusef and Fiona from Day 1 to reinforce the idea that everyone's unique strengths
contribute to a stronger community.
e Yusef plays on a soccer team. He is fast, while his teammates have other strengths, such as

passing the ball, playing defense, or encouraging one another. Because everyone contributes
different skills, the team is stronger.

e Fiona participates in Irish dance competitions. She enjoys practicing and performing with her
dance group. Fiona is good at remembering dance steps, while other dancers excel at keeping

IARIEIRHISTORY 2




the beat, expressing emotion, or helping teammates learn new routines. Because everyone
brings different strengths, the dance group is stronger and can put on a great performance.

Close by thanking students for listening respectfully, sharing honestly, and building a caring classroom
community. Lastly, invite students to share how they are feeling (slide 22) using their fingers to show
what zone they are in.

Target Tracker (slides 23-24): Remind students of the learning target for the day on slide 22 and then
invite them back into the target tracker to complete the “post-self-assessment of their current
understanding or confidence related to the learning target. They reflect after the lesson to notice growth
and shifts in their thinking.

OPTIONAL EXTENSION Learning Experience 4/4: Identity

Portraits
Identity Portrait Slides

Slide 26 serves as a visual introduction to the identity portrait learning experience. Slide 27 includes a
short video for teachers that introduces identity portraits, explains how to create them, and provides a
little guidance for facilitating meaningful conversations with students about their portraits.

Example Student Portraits (slides 28-29): These slides provide examples of student identity
portraits. Slide 28 models an identity portrait using responses from the Who Am 1?7 handout, while Slide
29 offers a more open-ended format in which students place words and phrases around the portrait to
represent different aspects of their identity:

e Head: Things they enjoy, are interested in, or are good at.

e Body: Identity groups or communities they belong to.

e Heart: Qualities they are proud of, values they hold, or words that describe the kind of person

they are.

Gallery Walk (slide 30): Display students' identity portraits around the room by hanging them on the
walls or placing them on desks or tables. Invite students to participate in a gallery walk, visiting at least
five or six classmates' portraits and thinking about what they notice and wonder about the people in
their classroom community. Students may complete the gallery walk independently or with a partner to
discuss their observations and questions as they explore.

Classroom Community Stronger slide (31): Begin by reminding students that our differences make
our class stronger, kinder, and more fair. Emphasize that everyone has many important parts of who
they are, and it is good to feel proud of those parts.

Explain the structure of the circle and the rounds of questions.

Sharing Round: invite each student to share one thing from their portrait that they want others to know
about them.

Connecting Round: Invite students to share a connection they have with someone else in the class.
Reflecting Round: Invite students to share their thoughts about how knowing more about each other

helps them to learn and play together.
Building Community Round: Invite students to share one word that describes their classroom
community based on what they learned about others today.
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Identity portraits can be displayed in the classroom and revisited throughout the year. As students grow,
develop new interests, build relationships, and have new experiences, they can add to or revise their
portraits to reflect their evolving identities. This reinforces the idea that identity is not fixed; it changes
and grows over time, and that the story of who we are cannot be captured by a single thing about us.

Next Lesson: More of Who We Are

Share slide 25 with students that they will be learning what a community is and what life was like in the
greater Rochester area when Constance Mitchell was alive, including Wayne and Ontario Counties
where they live.

Our Local History Inquiry Model

NYS Social Studies Framework
2.2 People share similarities and differences with others in their own community and with other communities.
Students will examine the ethnic and/or cultural groups represented in their classroom.
Students will explore the cultural diversity of their local community
2.2b A community is strengthened by the diversity of its members, with ideas, talents, perspectives, and cultures that can be
shared across the community.
Students will explore how different ideas, talents, perspectives, and culture are shared across their community

NYS Culturally Responsive Framework
Reflect, honor, value, and center various identity perspectives as assets in policies and practices.

Teaching Tip: Culturally Responsive Instruction

In addition to discussing identity in this lesson, students will learn the definitions of race,

ethnicity, and group. Teachers should familiarize themselves with these definitions and be

prepared to further elaborate or discuss the meaning of these terms if students ask for

clarification or a deeper understanding. Also, before teaching about identity, race, racism,
and antiracism, teachers themselves should critically examine their own identities and how they
shape and influence their beliefs, values, and worldviews. The teacher must establish a safe space
and learning environment for students when discussing these topics. In beginning these
conversations and discussions, give permission for students to feel big feelings or even be confused.
Consider the following resources for additional support:

Talking to Young Children about Race and Racism-PBS
10 Tips for Teaching and Talking to Kids about Race-EmbraceRace

Culturally Responsive sustaining Education Framework
Reflect, honor, value, and center various identity perspectives as assets in policies and practices

IARIEIRHISTORY 4


https://www.nysed.gov/curriculum-instruction/k-12-social-studies-framework
https://www.nysed.gov/sites/default/files/programs/crs/culturally-responsive-sustaining-education-framework.pdf
https://www.pbs.org/parents/talking-about-racism
https://www.embracerace.org/resources/teaching-and-talking-to-kids
https://www.nysed.gov/sites/default/files/programs/crs/culturally-responsive-sustaining-education-framework.pdf

Teaching Tip: Social-Emotional Learning

When discussing identity, it is important to model to young students what identity means

and represents. By sharing aspects of who you are, students see you as another human

being and not simply as their teacher. Teachers should also be attentive to aspects of
identity that might be sensitive or traumatic for students to share due to social or cultural expectations
or “norms” such as race/ethnicity, language, religion, gender, social class, ability, etc. Don’t push
students to share aspects of their identity if they are not comfortable. Failure to be attentive to
the social-emotional cues of students could lead to traumatizing experiences. It is therefore extremely
important to create safe and respectful spaces for students. Set ground rules and expectations that
no bullying or name-calling will be allowed when students are sharing or discussing aspects of their
identity.

Teachers may also explore and read about identity work on valuable websites and resources such as
Learning for Justice and Facing History & Ourselves.

NYS SEL Benchmarks

2A.1a. Recognize that others may experience situations differently from them.

2A.1b. Use listening skills to identify the feelings and perspectives of others.

2B.1a. Recognize their similarities to and differences from others.

2B.1b. Express respectful curiosity about the history and lived experiences of others.

2B.1c. Recognize bullying behaviors and practice safety and courage in seeking help from a trusted adult to
respond.
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https://www.learningforjustice.org/professional-development/social-justice-standards-unpacking-identity
https://www.facinghistory.org/resource-library/teaching-strategies/identity-charts
https://www.p12.nysed.gov/sss/documents/SELBenchmarks2022.pdf
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