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As waves of Science of Reading (SoR) reforms have swept the country, emergent multilingual
students are at the center of literacy reforms that were not designed to meet their varied needs.
These reforms tend to promote “one size fits all” approaches, rooted in monolingual perspectives
to literacy. As a result, emergent multilingual students are viewed from a deficit lens - as lacking
the experiences or knowledge deemed necessary to become literate. It is from this context that
this white paper draws on research from the field of bilingualism to illuminate how young
emergent multilingual children develop literacy.

We aim to provide NYSABE membership with an overview of research evidence that is critical
for designing foundational reading instruction for young emergent multilingual students in early
childhood. We describe the processes through which emergent bilinguals develop literacy
competencies in both formal (school) and informal (family, communities) educational settings.
We also explain how a translanguaging perspective on literacy embraces emergent multilingual
children' s identities and resources, shaping foundational literacy instruction and beyond.
Grounding our discussion in a broad understanding of emergent multilingual students’
development across time and contexts, equips bilingual educators to meet the moment - to
respond thoughtfully and powerfully to current changes to policy and practices in the literacy
landscape.

A Note on the Science of Reading (SoR):

It is important to be precise when referring to the SoR. The SoR, as defined by the Reading
League (RL) is a “vast, interdisciplinary body of scientifically based research about reading and
the issues related to reading and writing” (Reading League, 2021, p, 6). Yet, colloquially, when
educators refer to the SoR they refer both to the body of research and the curriculum that is
“aligned” to SoR findings. We maintain that these - the body of research and the curricula - are
different and that this white paper offers a response to each differently.

While in most states, the needs of multilingual students are ignored with the rollout of the SoR,
New York State Education Department (NYSED) unveiled The Science of Reading for
Multilingual Learners Toolkit on the SoR that attends to emergent multilinguals’ needs (Herrera,
Escamilla, & Cabral, 2025). While a very positive step, this white paper recommends that
NYSED add guidance that centers students’ translanguaging capacities and poses questions
about the appropriateness of one size fits all scripted curricula.

I.  Funds of Knowledge: The Role of Family & Community

Our analysis of funds of knowledge represents a positive (and, we argue, realistic) view
of households as containing ample cultural and cognitive resources with great potential
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utility for classroom instruction. This view of households, we should mention, contrasts
sharply with prevailing and accepted perceptions of working-class families as somehow
disorganized socially and deficient intellectually, perceptions that are well accepted and
rarely challenged in the field of education. Moll, Amanti, Neff, and Gonzalez (1992, p.
134)

Similarly to the past, young emergent multilingual readers in the twenty-first century do not
come to school as empty vessels (Freire, 1970). The multilingual child learns about literacies
within the rich context of the family and community (Herrera, 2025a). When we refer to
literacies, we stress both the importance of what is traditionally thought of as literacy - reading,
writing, speaking, and listening - but also include digital and multimodal literacies. Holding this
broader definition of literacies opens up space for the experiences of children whose families are
multilingual and have a multiplicity of identities and literacy practices.

What can we learn from the field of bilingual education?

The child witnesses family members composing emails, texts, paying bills, making lists, writing
notes, reading news, books, etc., in and across languages. These literacy practices have purpose
and function within the families’ lived experiences. There is ample evidence that literacy begins
before the schooling years for all students, including emergent multilingual students (Espinosa &
Ascenzi-Moreno, 2021; Espafia & Herrera, 2020; Espinosa, 2025; Morell & Lopez, 2021;
Garcia, 2020).

The practices that honor and leverage students’ family, cultural, and community practices
described all fall under the umbrella of funds of knowledge (Gonzalez, Moll, & Amanti, 2005).
The concept of funds of knowledge was groundbreaking when it was first introduced and
continues to be critical to understanding the value of students’ cultural practices and knowledge
that are embedded in the daily practices of families (Gonzalez, Moll, & Amanti, 2005;
Lopez-Robertson and Wells, 2023). Teachers’ understanding and value of students’ funds of
knowledge is central to their literacy development; more recent research continues to highlight
the importance of families’ cultural wealth in emergent bilinguals’ literacy development
(Lopez-Robertson & Wells, 2023; Morales-Alexander, 2020).

Response to the SoR:

The gold standard for research that grounds the SoR is defined as scientifically based reading
research favoring experimental or quasi-experimental design, random assignment and
quantitative methods. However, studies like these have either narrowly positioned multilingual
students as English learners or excluded them entirely. The bias inherent in SoR research has
been recently acknowledged (NCEL, 2022a; Seidenberg, 2026). Seidenberg (2026)
acknowledges that the SoR has been premised on the assumption that what works for dyslexic
students works for all. In doing so, the SoR has “overshot” its target and has an, “overemphasis
on explicit instruction and the under recognition of learning and language differences in reading
development.” Furthermore, research about bilingual literacy, which centers on multilingual
students in complex ways, falls outside of the SoR’s pool of scientifically based research. Thus,
we identify the problem that SoR research bases both exclude or misframes the needs of
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multilingual students while publicizing SoR research and curriculum as neutral and foundational
for all children. Furthermore, SoR research rarely incorporates emergent multilingual students’
funds of knowledge, leaving its curricula disconnected from emergent multilingual students’ rich
resources.

II.  Biliteracy in Early Childhood

Biliteracy is a multilayered and interactive process in which multilingual people acquire literacy
skills. Emergent multilingual students can attend a range of programs, from monolingual,
English as a new language to early exit bilingual programs and dual language bilingual
programs. Regardless of the program type, emergent multilingual students are engaged in
multilingual practices either at home or in school, or both. We maintain that teachers, regardless
of the program type, should be aware of their students’ multilingual literacy practices.

Biliteracy for the very young emergent multilingual child begins with play and exploration
(Morell, 2018). When children are engaged in rich play, either that is initiated by themselves or
facilitated by teachers and caretakers, children are interacting with the world and each other and,
in the process, developing language through meaningful relationships. Play and multimodal
learning experiences are an anchor to literacy development for all young children, but are
particularly important for young emergent multilingual students. As young multilingual students
become ready to engage in the building blocks of reading and writing, it is critical that these
experiences continue to hold spaces for multimodal explorations, interest-based opportunities to
discover what literacy is for. These experiences should also offer sustained opportunities to
develop language and literacy through social interaction with peers, scaffolded support from
adults, and, when relevant, purposeful direct instruction. The importance of oracy is clear for all
multilingual students, but especially so for young multilinguals (Cheung & Slavin, 2012; Velasco
& Espinosa, 2021; Escamilla et al., 2014 ; Kittle et al, 2024). Young children need to develop
language in relation to others, and one of the primary ways to do that is through talking and
expressing themselves. These experiences and language pave the way for print-based literacies
(Brown & Hao, 2022).

It is also of essence that when multilingual students enter school, regardless of their age, that
they experience a learning environment where their languaging practices are welcome and is
recognized as an important part of their identities. Unfortunately, when emergent bilinguals enter
school, they are often expected to interact solely in English, and too often even within bilingual
classrooms they experience rigid separation of named languages (Espinosa and Ascenzi-Moreno,
2021; Garcia, Alfaro & Freire, 2024)

Bilingual teachers take account of the experiences that children may have of sounds and letters in
languages other than English in their approach to foundational literacy (Herrera, 2025b).
Therefore, as young multilingual students get ready to tackle phonemic and phonological
awareness, it is critical for teachers to strike a balance between playful experiences with song,
stories, and information - steeped in cultural traditions - as well as provide students with ample
and diverse means to learn about letter shapes, sounds, and words, across multiple languages.
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While it is common for schools to mandate a phonics curriculum, it is important to acknowledge
that these curricula were designed for the monolingual child in mind. These curricula do not
account for student meaning making (often, students are not familiar with the words that they are
working with), multilingualism (students do not have opportunities to talk about their language
resources), or language development (students may not be developing language through these
curricula) (Herrera & Cabral, 2025). Afterall, it is important for educators to always keep in
mind that children are learning to decode so that they can understand and enjoy text!
Foundational reading skills - such as phonics and phonemic awareness - cannot not be the end
goal, but a means to an end, which is the development of strong, joyful, and critical readers.

What the research says:

The process of learning to read integrates neurological, social, and cultural dimensions.
Therefore, approaches to teaching reading must address and bridge all of these elements (Duke
& Cartwright, 2020). As MacPhee and Paugh write, “learning to be literate is more than a single
story (2023, p. 135).” Taken together, teachers must cultivate a range of approaches that
recognize and nurture the multiple pathways through which multilingual students make meaning
and become literate.

Bilingual teachers can support young emergent multilingual readers in all components of reading
- including foundational skills and comprehension by engaging students’ full linguistic and
cultural repertoires and leveraging multilingualism as central to literacy development and
identity formation (Ascenzi-Moreno, 2024; Ascenzi-Moreno, 2025; Espinosa &
Ascenzi-Moreno, 2021; Compton-Lilly, Spence, Thomas, & Decker, 2023; Proctor et. al, 2010;
Zoeller & Castro, 2025). At the core of bilingual teachers’ pedagogical practice is navigating the
interplay of explicit instruction and children’s agency. Burkins & Yates (2021) write, “all
children ... need access to the secrets of the alphabetic code and relevant experiences with texts.
They need both explicit information about how reading works and immersive experiences that
show them how to leverage reading and writing to change the world (p. 2).” While emergent
multilingual students need both explicit instruction and meaningful, engaging reading
experiences, the ways they are invited into these learning processes differs from those of
monolingual students. In fact, it is clear that the reading development of multilingual students is
not identical to that of monolingual readers (Escamilla et al, 2014, 2021).

Briefly, multilingual readers differ from monolingual readers in a variety of ways. First,
multilingual students may be acquiring literacy skills in both English and a language other than
English. Therefore, for emergent multilingual students, oracy (oral language skills alongside
word comprehension) is foundational (August & Shanahan, 2016). Multilingual students need
ample time to develop their oral language through purposeful interaction with others (Herrera,
Escamilla, & Cabral, 2025; Velasco & Espinosa, 2021).

The process of how readers develop, and in particular young multilingual students, is not simple,
and 1s distinctive. Rather than tuck the description of how young multilingual students learn to
read into existing prominent theories of reading, such as the Simple View of Reading (SVR) or
Scarborough's Reading Rope (Gough & Tunmer, 1986; Scarborough, 2001), researchers have
demonstrated that multilingual readers’ development sits outside these models. Toboada Barber
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et al. (2021) argue that for young multilingual students’ language comprehension and word
recognition interact across time, rather than being sequential. Thus, the idea that decoding
precedes language comprehension is not the whole story for how young multilingual students
learn to read. Biliteracy scholars have pointed to the importance of integration or bridging word
knowledge with language comprehension (Lesaux & Russ Harris, 2015). Silverman et. al. (2020)
also found an early emphasis on decoding should be accompanied by language comprehension,
so that students develop these skills in tandem and cumulatively.

Bilingual researchers have also described the importance of multilingual students’ knowledge of
letters and sounds across languages and advocate that teachers explore with students the ways
that letters are named and sound using all of their linguistic repertoire (Cardenas-Hagan, 2020;
Razar & Rumenapp, 2014). Metacognition and metalanguage - the ability to think and talk about
the relationship between their languages - is fundamental to students’ literacy development and
integrate to their development as readers (Biihler et al., 2018; Escamilla et al. 2021).

The role of teachers of reading also includes the creation of joyful reading spaces (Aukerman,
2024; Espinosa & Bachman, 2023). For young multilingual students to experience that joy, they
need to be brought into reading instruction as valuable members of the classroom community.
Some ways that this may happen is by having their socio-cultural and linguistic identities
affirmed and ensuring that they are knowledgeable participants in instruction. The bilingual
teacher knows that emergent multilingual children need particular supports that center on their
bilingualism when developing all aspects of literacy - including their oral language, vocabulary,
phonemic awareness, phonics, concepts of print, genre knowledge, meaning making and
inferences (comprehension), fluency (read with intonation), complex discussions, and integration
of computer & digital literacies and multimodal literacies. Support, which needs to include oral
language development, language acquisition with culturally and linguistically relevant texts as
both essential for literacy development and also as critical spaces to cultivate joy because
children see their languages, cultures, and experiences reclaimed, affirmed, reflected and valued
in the act of reading, challenging notions of deficit (Espinosa and Thomas, in press; Herrera,
2025a).

At its heart, reading is about making meaning, of making sense not just of the written word, but
of the world. Paulo Freire (1983) wrote, “reading the world precedes reading the word.” Reading
researchers have since continued to emphasize this point: learning to read involves much more
than decoding text; it is also social and relational. More recently, bilingual literacy researchers
and scholars have expanded this view, showing how emergent multilinguals engage with texts
with their full repertoires, position reading as an interaction between texts and bilingual
personhood (Espana & Herrera, 2020; Espinosa & Ascenzi-Moreno, 2021; Garcia, 2020; Garcia,
& Cervantes-Soon, 2023).

Response to the SoR:
While SoR research offers valuable insights into how explicit and systematic instruction -

particularly in phonics - can support students’ development of foundational skills, SoR curricula
have fallen short of addressing the needs of multilingual learners.
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Since SoR-aligned curricula are monolingual in nature, they do not provide teachers with the
opportunities to engage in the type of interwoven language and literacy development that
multilingual students need. For example, students are often engaged in phonics and phonemic
awareness activities on words they do not understand, and these curricula actively discourage
teaching of vocabulary (Ascenzi-Moreno, 2025). Opportunities for students to engage in
explorations about how letters and sounds are similar or different across languages do not exist
(Cérdenas-Hagan, 2020). Furthermore, the context for the teaching of phonics and phonemic
awareness is removed from cultural resources such as songs, stories, and chats, which would
provide a meaningful context for multilingual students (Escamilla, Olsen, Slavick, 2022; Wise
and Hacking, 2024; Hudelson, 2008). Bilingual teachers who are introduced to the SoR curricula
are also often trained by professional development staff of specific companies, who do not have
the knowledge or perspective of how these curricula can center on multilingual students’ assets.
Thus, teachers who work with multilingual students are often provided with “misguidance,” and
told not to emphasize language development through the methods that bilingual researchers have
identified as effective (oral language, translanguaging, multimodality) alongside the
implementation of foundational reading curriculum.

We argue that fidelity to scripted curricula that has been designed for monolingual students
de-professionalizes bilingual educators. Bilingual teachers need opportunities to study their own
practice with colleagues, as well as to examine critically scripted reading curricula within the
context of asset-based, culturally and linguistically relevant and sustainable pedagogies
(Escamilla & Strong, 2024). Furthermore, it is critical that bilingual educators integrate multiple
frameworks and knowledge from various fields - bilingualism, early childhood, and literacy - to
understand and develop approaches for language and literacy development of young multilingual
students that are in their classrooms (Ascenzi-Moreno, 2025; Zoeller & Castro, 2025).

Throughout reading instruction, bilingual teachers should provide children with access to texts
that represent full, complex characters from marginalized groups, as well as opportunities to
examine texts critically from a multiplicity of perspectives and question dominant [official]
narratives (Rudine Bishop, 1990). Through these experiences, teachers can help children imagine
a more just society where a broader range of humanity is represented, while advocating for
reading policies that advance this inclusive vision of literacy (Khan, Peoples, and Foster, 2022;
Espinosa, 2023).

III. Translanguaging in Early Childhood Classrooms

A translanguaging literacies approach “holds much promise to provide those who are
emergent bilinguals with ways to deepen understandings of texts, generate more diverse
texts, enjoy more confianza as literate beings, and experience a deeper critical
multilingual awareness.” Garcia and Kleifgen, (2020, p. 568)

Translanguaging theory and pedagogy have opened up for educators and students the possibility
to integrate both linguistic and other resources, otherwise unwelcome, into literacy learning.
Translanguaging theory refers to the idea that people hold unitary repertoires for communication.
Translanguaging pedagogy is the intentional crafting of teaching moves based on
translanguaging theory. For example, teachers may intentionally encourage students’ dialogue in
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languages other than English when they are playing at centers, or introduce multilingual books
into the library, or place play foods that their students typically encounter at home in a kitchen
center (Seltzer, Ascenzi-Moreno & Aponte, 2020).

Translanguaging literacy scholars have pointed to the critical role and interwoven nature of
diverse language resources along with identity in the development of literacy competencies and
in the development as literate selves. Translanguaging goes beyond a singular linguistic
repertoire, but also encompasses people’s diverse meaning making practices as well, such as
digital literacies and their multimodality (Vogel et al., 2018).

When teachers hold a translanguaging stance in literacy, they acknowledge that translanguaging
is the norm and an asset for multilingual families and communities. Bilingual educators who
design instruction based on translanguaging practices leverage the language and other practices
the children and their families bring to the classroom. A translanguaging stance transforms the
pedagogical approach; it begins by leveraging the students’ entire linguistic repertoire
moment-by-moment, giving students agency to draw on their own meaning-making resources to
more fully participate, regardless of the language of instruction (Garcia, & Cervantes-Soon,
2023).

What the research says:

Translanguaging pedagogy holds much promise for multilingual students’ literacy development.
A translanguaging perspective on literacy, centers on the multilingual student as they make
meaning of texts, including their available repertoire, language, emotions, bodies, lived
experience (Ascenzi-Moreno, Espinosa, & Lehner Quam, 2022; Garcia, 2020; Espinosa and
Lehner Quam, 2019). A translanguaging perspective challenges monolingual approaches to
literacy instruction and instead focuses on centering the multilingual students’ resources in
literacy instructional design (Ascenzi-Moreno, 2024).

Translanguaging pedagogy has the potential to reshape all aspects of literacy pedagogy. The
perspective that students’ literacy assets are crucial to their literacy development centers the
multilingual student meaning-making as critical. When a translanguaging lens is applied to
foundational literacy instruction for example, it demands that teachers inquire about students’
resources and think about how these can be leveraged to enhance foundational reading
instruction. This approach can include cross-linguistic comparisons between letters and sounds
(Cérdenas-Hagan, 2020), but also includes understanding students’ broad resources, including
oracy, metalanguage and culturally and linguistically responsive texts, as fundamental to their
acquisition of phonics and phonemic awareness skills (Ascenzi-Moreno, 2025; Makar, personal
communication, 9/24/25). Translanguaging pedagogy can also be transformative for small group
instruction, read-alouds, writing instruction and assessment (Ascenzi-Moreno, 2018, 2020, 2025;
Beauchemin & Qin, 2023; Budde et al. 2026; Espinosa & Ascenzi-Moreno, 2021;
Lopez-Robertson, 2020; Nogeron-Liu et al. 2020; Souto-Manning et. al. 2021; Zapata & Laman,
2023).

Ossa Parra & Proctor (2021)’s work has shown how translanguaging enabled students to engage
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in rigorous metalinguistic analyses while they discovered connections between English and
Spanish morphemes and also compared morphology and syntax between the languages.
Beauchemin & Qin (2023) examined how early childhood teachers and students co-constructed
meaning through play and translanguaging during read-alouds. They argue that translanguaging
can enhance literacy experiences by increasing students' feelings of belonging and identity while
being culturally and linguistically responsive.

In the early childhood classroom purposeful play allows for translanguaging to become a critical
tool to facilitate children’s full participation where opportunities to develop literacy are offered in
authentic and multimodal ways (Seltzer, Ascenzi-Moreno & Aponte, 2020; Ascenzi-Moreno,
Espinosa & Lehner-Quam, 2022). Bilingual teachers support the development of strong oral
language by “playing with language songs, chants, stories, thymes” (Morell and Lopez, 2021, p.
156.).

The bilingual teacher knows that in addition to attending to instruction, the language ecology of
the school and the classroom sends a powerful message to families and children that their
languages are valued and serves as an important resource that supports and extends multilingual
children’s learning (Cardenas-Curiel, 2023; Espinosa & Ascenzi-Moreno, 2021; Garcia &
Menken, 2015). Thus, early childhood teachers are policy makers: they design instruction to
incorporate their students’ full linguistic repertoires, through translanguaging pedagogy, to
construct and express meaning. When viewed in this way, both children and teachers are
positioned agentive participants who “use language and symbols to learn, make meaning and
express their ideas” in the literacy journey (Morell and Lopez, 2021, p. 149; Ridley & Rowe,
2024).

Response to the SoR:

While SoR research has contributed to an understanding of the elements of foundational reading
instruction in early childhood (Lindsey, 2022), these insights provide a partial picture of how
young children, and particularly young emergent multilingual students become readers
(Goldenberg, 2020). As noted, SoR research is limited in its ability to fully describe the learning
of young emergent multilingual students because of gaps in understanding the interplay of
language, culture, and funds of knowledge in reading development. However, we find SoR
curricula even more flawed because students’ home language development is generally ignored
in these resources. If students are exposed to SoR curricula in two languages, these curricula do
not offer opportunities for multilingual students to develop metalinguistic awareness of the
similarities and differences between their languages, nor to process their learning through
translanguaging. In fact, translanguaging pedagogy is not reflected in the design of SoR
curricula nor its implementation.

Concluding Statement:
New policies on reading throughout the United States present the teaching of reading with

SoR-aligned curriculum, favoring phonics as a cure-all. Reading from this stance overlooks
developmentally and culturally appropriate practices and knowledge of how multilingual
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children develop as language learners (Tierney, & Pearson, 2024). Bilingual educators pose
questions at the core of the knowledge in the field toward a teaching of reading that is designed
with the monolingual child in mind (Ascenzi-Moreno, 2018, 2024).

Young emergent multilingual children learn best in multimodal ways, with engaging
age-appropriate texts that serve as mirrors and windows (Aukerman, 2024; Espinosa &
Ascenzi-Moreno, 2021), and through participation in developmentally appropriate, integrated,
relevant thematic studies (Alvarez, 2018). SoR research advocates for quick, age-appropriate,
and culturally responsive instruction in phonics and phonemic awareness (Lindsey, 2022). Yet,
the SoR curriculum, at times, does just the opposite. Therefore, sitting for long periods of time
learning isolated letters, letter sounds and completing fill-in-the-blank pages is not congruent
with how young emergent bilingual children learn best, even though many schools and districts
have imposed supposedly SoR curricula which take up significant amounts of instructional time.

For young multilingual students, not only are they engaged with long periods of foundational
reading instruction, but also much of this instruction is devoid of meaning because of the lack of
attention to language development (Ascenzi-Moreno, 2025). Phonics and phonemic awareness
need to be taught in context and leveraging the full emergent multilingual linguistic repertoire
and their sociocultural and linguistic realities (NCEL, 2022a). Young emergent bilingual children
benefit from connections across languages, which enhances their metalinguistic awareness
(Velasco & Espinosa, 2021).

Recommendations:

Given that multilingual students should receive instruction that is asset-based and responsive to
their linguistic and cultural resources, we advocate that:

Multilingual students ...

e Are provided with reading instruction that values, affirms, and builds on their
funds of knowledge, linguistic repertoires, and community resources.

e Are given a rich, diverse repertoire of literacy experiences, including exposure to
a variety of genres, songs, and foundational reading instruction that is
developmentally appropriate, linguistically and culturally relevant and is
representative of a range of intersectional identities.

e Are provided with current, culturally relevant children’s literature, that serve both
as mirrors and windows, and that expose students to a variety of identities and
language practices.

e Receive ample opportunities to participate in critical literature-based discussions
which help develop understanding of diverse perspectives, identities, and
language practices.
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e Are given opportunities to develop and deepen interests through text selection
within literacy and content area instruction.

e Are provided with concise, developmentally appropriate, culturally-relevant and
linguistically responsive foundational reading instruction, with sufficient time
dedicated to all aspects of literacy development, including their language

Blanket approaches to literacy assume, without any research findings, that multilingual students
will benefit, although they may in fact be harmful. NYSABE thus offers the following
recommendations for educators, policy makers, and state organizations:

State, district and school leaders...

Support teachers in their work to integrate all aspects of language (writing, reading,
listening, speaking) and multimodal learning opportunities that leverage the children’s
full linguistic repertoire (translanguaging) and that are culturally and linguistically
sustaining.

Regularly provide coaching, professional learning communities, professional
development and other learning opportunities for classroom teachers, reading specialists,
and all educators who work with multilingual learners to gain nuanced understandings of
biliteracy as a process interwoven with language, culture, race and identity.

Engage bilingual educators in analyzing literacy policies and curricula to ensure that they
incorporate bilingual students’ vast resources and those in their families and
communities.

Ensure bilingual educators have learning opportunities that prepare them to provide
innovative foundational literacy instruction that focuses on multilingualism as an asset.
This professional development should be independent of curriculum companies
(Aydarova, 2024).

Provide parents of multilingual learners with information about literacy development and
instruction in languages and modes that are accessible to them.

Must only adopt curricula that were designed for multilingual learners; no amount of
adaptation can make curricula suitable for multilingual students if they were not centered
from the outset in curricular development.

Provide SoR guidance documents that integrate findings about multilingual students and
their literacies and biliteracies as an integral part of their recommendations. See, for
example, New York State Department of Education Office of Bilingual Education and
World Languages (Herrera, Escamilla & Cabral, 2025).

Collect information from schools and programs to understand how the curriculum is
being rolled out and how it affects multilingual students across program types.

10
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e Ensure that progress in home language literacy and language, as well as bilingual
trajectories, are part of the local and state assessment practices and accountability
measures.

11
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