
Lesson Plan #1 of 2

Daily Lesson Plan – Word-Level Strategies for
Comprehension

Phonemics, Graphemes & Orthography in Context

Date: July 10
Individual tutoring sessions are 60 minutes in length, twice
weekly during the first week of the intervention study period.
One lesson prior to this has been taught where John was
diagnosed for fluency ratings according to MLPP’s Oral
Reading Rubric and Oral Reading Record. Vocabulary used
for examples in this lesson comes from the summer reading
novel, And Then There Were None (Agatha Christie). John is
working on a number of goals, including a return to basic
phonological/phoneme-grapheme awareness, as well as
orthographical conventions and segmentation/syllabication in
support of silent and oral reading fluency goals related to
automaticity.

Objective(s) for today’s lesson:
John will identify and decode unfamiliar words from the Schonell
Spelling Test, “And Then There Were None” and other examples
using phonological processing, orthographical cues and syllabication
to construct meaning (decoding and encoding)--recognizing both
conventional (or rule-governed onset and rime), as well as irregular
words or sight words.
R.WS.02.04: Use structural cues to recognize and decode words
with long and short vowels, consonant digraphs, and irregular
vowels in isolation and in context including: letter-sound, onset and
rimes, whole word chunks, word families, long and short vowels,
digraphs wh, ph, irregular vowels ei, ie, ea, ue.

R.WS.04.02: Use structural, synctactic, and semantic cues
including letter-sound, rime, base words, affixes, and syllabication to
automatically read frequently encountered words, decode unknown
words, and decide meanings including multiple meaning words.

Rationale:
In order to properly decode and encode increasingly complex
words and language structures, a review of basic syllabication,
phonics, and orthographical conventions will assist with the
application of these principles in the context of reading for
information or comprehension.

Materials & Supplies:

“And Then There Were None” – by Agatha Christie
Christie, Agatha (January 1940). And Then There Were None.

New York: Dodd, Mead. 1-264



“Basic Information About Phonics, Pronunciation and Syllabication”
– Entryways into College Reading and Learning.

Schonell Spelling Test B (Review and syllabication)

ATTWN Word Detective Clue Sheet

Lined paper and pencils
Computer with Internet connection

Procedures and approximate time allocated for each
event:

Introduction to the lesson:
Introduce the Schonell diagnostic spelling test as a tool for
understanding John’s current mastery of sound and letter
patterns, and that these patterns can be used in the process of
decoding and encoding words in the context of reading and
writing. Use examples from the Oral Fluency assessment
conducted in lesson one to demonstrate example words which
created a problem for comprehension. (2 minutes)

Outline of Key Events during the lesson:
● Administer the Schonell Spelling Test B (10 minutes)

● Correct and review results with the student, using

example words to model segmentation and analyze for

phoneme-grapheme relationships and spelling patterns

(5 minutes)

● Use “About Phonics, Pronunciation and Syllabication” to

segment example words and review basic rules such as

short/long vowels, closed/open syllables, schwa

pronunciations, digraphs and blends, R control words,

vowel pairs or teams, special “y” rules, irregular words

and “sight” words (20 minutes)

● Allow student to engage in guided active practice in

applying these conventions to words from the examples

● Student engages in independent and guided practice

while reading, selecting words from the passage and

listing them on the Word Detective Study Sheet (20

minutes)

Academic, Social, Linguistic
Support:

Stress fluency in connection to
understanding. Highlight goals for
learning

Explain that Schonell test is merely a way to
determine what skills to work on. Review
mistakes and use in connection with
syllabication/phonics review.

Allow student to ask questions, monitor and
check for understanding

After modeling examples, select words that
follow conventions and guide student practice.

Explain word detective Study Sheet and model
example(s) before guided/independent
practice.

Answer questions and offer support when
requested or wanted.

Monitor/ ask questions for comprehension and
fix errors with explanations.

Assist with pronunciation or meaning, prosody
or other questions. Provide positive feedback.

Assist with responses through more guided
questions or by providing an example if
needed. Congratulate student for work toward
goals.



● Student fills out the appropriate elements (context, word

clues, syllabication, etc…) independently after doing

one or two examples together with teacher

● Student will consult with reference materials as needed

to look up definitions (www.Dictionary.com )

● Words identified after reading and analysis are reviewed

with the teacher, using syllabication and phonics rules in

addition to word-level or contextual clues to determine

the best meaning in context (5 minutes)

Conclusion & Summary for the lesson:
Take the list of words identified by student for study and return
to the larger context of the text, referencing the study sheet as
needed and ask the student if the definition makes sense.
Student should re-read aloud each word within the sentence of
its original context, and explain what it means. (5 minutes)

Transition to next learning activity:
“So what have we learned about word-level strategies for
reading and understanding? What strategies can you use to
try to figure out a word you don’t recognize in your reading? Do
you think these strategies can help you with your reading
goals? Why?

Assessment:
Instructional assessments (Schonell spelling test) will be used
in combination with data based upon pre-instruction
assessments to tailor future instruction for word-level
strategies. Student practice of syllabication and Word
Detective Study Sheet will be used in assessing John’s
application of lesson objectives. Fluency reading at the end of
lesson will be observed, noting differences made through
detailed segmentation of words which provided difficulty.
Re-reading should demonstrate both automaticity and prosody,
and levels of fluency will indicate progress toward reading
goals.

Academic, Social and Linguistic
Support during assessment:

In addition to modeling during guided
practice, assistance with oral reading
components and explicit help with Word Study
will be provided throughout the lesson.
Review

http://www.dictionary.com


























Lesson Plan #2 of 2

Daily Lesson Plan – Tex-Level Strategies for Comprehension
Summary, Analysis, Response & Fluency

Date: July 17 - 19
Individual tutoring sessions held 60 minutes in length, twice weekly during
the first week of the intervention study period were followed by four sessions
in week two. Lessons in the first week focused more on word-level
strategies, while the second week of sessions included word-level and
comprehension-focused activities. This lesson plan was used for three
sessions focused on text-level strategies for comprehension, and
summarizing information from the text, And Then There Were None (Agatha
Christie) and also from ACT Practice Exam Passages in Reading
Comprehension in order to form opinions about character motivations, plot,
setting, and other elements common to the mystery genre of literature. John
is working on a number of goals, including word study and the application of
strategies to promote comprehension and fluency.

Objective(s) for today’s lesson:
John will respond to reading and pre-write, preview and predict; summarize and
paraphrase; and develop theories and gather evidence from the text (And Then There
Were None) by creating concept maps which link main ideas with details from the
text and student explanations or rationale. John will also participate in reciprocal
reading with the teacher and discuss comprehension through SQ2R and QAR
question development and discussion of reading.

CE 2.1.1 Use a variety of pre-reading and previewing strategies to make conscious
choices about how to approach the reading based on purpose, genre, level of
difficulty, text demands and features.
[CE 1.1.2 Know and use a variety of prewriting strategies to generate, focus, and
organize ideas (e.g., free writing, clustering/mapping, talking with others,
brainstorming, outlining, developing graphic organizers, taking notes, summarizing,
paraphrasing).]
[CE 2.1.4 Identify and evaluate the primary focus, logical argument, structure,
and style of a text or speech and the ways in which these elements support or
confound meaning or purpose.]
[CE 2.1.7 Demonstrate understanding of written, spoken, or visual information by
restating, paraphrasing, summarizing, critiquing, or composing a personal
response; distinguish between a summary and a critique.]

Rationale:
In order to apply strategies at both the word level and text level, John must
engage in reading activities which promote the synthesis and analysis of
text. Through attention to text during reciprocal and guided reading
activities and word study, John can increase his fluency and apply
word-level strategies in context. Discussion and inquiry-based approaches
will help him analyze and organize textual information and using the visual
element of graphic organizers and concept maps will engage John in
constructing meaning in connection with his reading.

Materials & Supplies:



“And Then There Were None” – by Agatha Christie
Christie, Agatha (January 1940). And Then There Were None. New York: Dodd,

Mead. 1-264

“Basic Information About Phonics, Pronunciation and Syllabication” – Entryways
into College Reading and Learning.

ATTWN Word Detective Clue Sheet

ATTWN Concept Map – “Wargrave – How and Why?”

ATTWN Concept Map – “Suspects and Theories”

ATTWN Character Identification Chart –“Mystery Passages”

QAR Worksheets (Question Answer Relationships, Raphael 1982, 1984)

ACT Practice Exams – Reading Comprehension (available at
http://www.actstudent.org/sampletest )

MLPP Oral Reading Record

Lined paper and pencils

Procedures and approximate time allocated for each event:

Introduction to the lesson:
Introduce the concept of text-level strategies for comprehension monitoring
and for summarizing or analysis of text. Explain the connection between
word-level strategies and context clues discovered during vocabulary study
and the overall meaning of a passage or text. Highlight the ways that
learning new text-level strategies support John’s literacy goals. (2 minutes)

Outline of Key Events during the lesson:
● Begin by asking student to create a concept map of each character

that could be suspected as the murder, and link to references which

support motive or opportunity from the text. Ask students to rate the

suspects, with the most likely candidate being rated first. When

done, discuss the results, allowing student to support their claims

with references to the text and explanation/rationale. (10 minutes)

● Introduce the QAR Worksheet and explain the four kinds of

questions, modeling several examples for each kind. (5 minutes)

● Engage with student in reciprocal/shared reading, using the Word

Detective Study Sheet to identify and analyze words outside of the

current lexicon. (On-going during reading segment, 30 minutes)

Academic, Social,
Linguistic Support:

Stress fluency in connection
to text comprehension.
Highlight goals for learning in
this lesson and others.

Explain the concept of motive, and
details from the text need to be
specific and tied to character
motives or traits.

Allow student to ask questions,
model the creation of different types
of questions, create some together.

Assist student with pronunciation
and segmentation.
Model strong fluency when reading
and encourage prosody in student
reading.
Encourage comprehension
monitoring through periodic
restatement, summary, SQ2R
questions.
Model word and text-level
strategies, including help with

http://www.actstudent.org/sampletest


● While reading, stop and discuss relevant events or other elements,

and ask student to summarize and paraphrase, drawing conclusions

and generating questions using the QAR Worksheet. Ask student to

develop at least three questions for discussion in each of the four

quadrants, and then discuss them using the text as a reference for

illustrating examples or drawing inferences. (On-going during

reading segment, 30 minutes)

● Ask student to create a concept map depicting the character that they

feel is responsible for the murders, webbing the appropriate character

motivations and events with specific references to the text. (10

minutes)

Conclusion & Summary for the lesson:
Student presents his concept map and explains the reasoning behind his
selection of the murderer. Along with specific references from the text,
teacher should elicit student responses that include reasoning for motives
and character qualities. Ask student to explain what the author did to
mislead the reader or obscure details to create suspense, “When did you
first suspect this character? Did your opinion change as you read? Why?
Why might the author have done this? (5 minutes)

Transition to next learning activity:
“So what have we learned about text-level strategies for reading and
understanding? What strategies can you use to try to figure out the
meaning of a passage or a piece of text? How can you use predicting,
previewing, summarizing and responding to help understand what you
read?

cognates, morphological or
contextual clues

Answer questions and offer support
when requested or wanted.

Monitor/ ask questions for
comprehension and discuss student
theories through open-ended
questions.

Assist with responses through more
guided questions or by providing an
example if needed. Congratulate
student for work toward goals.

Instructional & Final Assessment:
Progress toward literacy goals will be analyzed based upon student oral
reading and participation in reciprocal reading activities, Word Detective
Study Sheets, Concept Map activities, and QAR Worksheets and ensuing
discussions. Additional final assessments will be used including the review
and re-testing of ACT Practice Exam Passages in Reading Comprehension
and English, and a second Oral Reading Record Fluency Assessment will
be done after all tutoring sessions are complete. Fluency levels regarding
automaticity and the application of word and text-level strategies will be part
of the final assessment along with pre- and post- assessment data on
reading based standardized test formats (ACT).

Support during
assessment:

In addition to modeling during
guided practice, assistance with oral
reading components and explicit
help with Word Study will be
provided throughout the lesson.



















Additional Materials Needed for Lessons:









  And Then There Were None

Reading Group Guide Questions:
 

1. Who is telling the story of And Then There Were None? What effect did the tone, voice,

or language employed by the narrator have on you (i.e., it was frightening)? Explain.

2. What is a motive? (Distinguish between the words motive and motivation.) What motives,

if any, did each of the ten guests have for committing these horrible murders?

3. Did you “see it coming”? If not, before you read the “Manuscript Document,” what did

you think explained the murders? If you were asked to rewrite the story’s conclusion, which

character would you make the murderer and what would see as his/her motive?

4. Which one of the killings depicted in the novel seemed especially accurate or believable

to you, and which one seemed especially incredible or fantastic? How would you rewrite the

former murder so that it is less realistic, or the latter so that it is less farfetched?

5. Discuss the depiction of group psychology in this novel. Are there any scenes where

events or ideas are altered or influenced by how the characters interact with one another?

Also, does the dynamic of group psychology in this novel strike you as realistic, frenzied,

contrived, simplified, or otherwise?

6. Think a bit more about how this story is told, especially its remarkable plot. What are the

inherent problems a storyteller might encounter in killing off all of his or her main

characters one by one? And what are the problems an author might face in basing his or her

plot on a familiar nursery rhyme? How does Christie successfully avoid these problems, or if

you think she fails, how so?

7. Were there moments when you as a reader thought the characters were acting in ways

such as you yourself would have acted? If so, explain.

If not, how and why would you have behaved differently?

8. Though there isn’t a real “main character,” Vera Claythorne is one of the more fully

developed ones (if only because she lives longer). What do you think of the way that she

dies and do you think it is consistent with her character up until that point?

9. The effect of guilt emerges as one of the major underlying themes in the book. Based on

your own experience, how accurately does Christie portray the different human responses?

10. Talk about the idea of “justice” in the mystery. Did people “get what they deserved,” or

were any of the characters punished unfairly? Does “just behavior” (i.e., Warfield punishing

the others for their prior actions) mean that you are a “good” person? Why or why not?



Reading Group Guide Questions
1. Who is telling the story of And Then There Were None? What effect did the tone, voice, or language employed by
the narrator have on you (i.e., it was frightening)? Explain.
2. What is a motive? (Distinguish between the words motive and motivation.) What motives, if any, did each of the ten
guests have for committing these horrible murders?
3. Did you “see it coming”? If not, before you read the “Manuscript Document,” what did you think explained the
murders? If you were asked to rewrite the story’s conclusion, which character would you make the murderer and what
would see as his/her motive?
4. Which one of the killings depicted in the novel seemed especially accurate or believable to you, and which one
seemed especially incredible or fantastic? How would you rewrite the former murder so that it is less realistic, or the
latter so that it is less farfetched?
5. Discuss the depiction of group psychology in this novel. Are there any scenes where events or ideas are altered or
influenced by how the characters interact with one another? Also, does the dynamic of group psychology in this novel
strike you as realistic, frenzied, contrived, simplified, or otherwise?
6. Think a bit more about how this story is told, especially its remarkable plot. What are the inherent problems a
storyteller might encounter in killing off all of his or her main characters one by one? And what are the problems an
author might face in basing his or her plot on a familiar nursery rhyme? How does Christie successfully avoid these
problems, or if you think she fails, how so?
7. Were there moments when you as a reader thought the characters were acting in ways such as you yourself would
have acted? If so, explain.
If not, how and why would you have behaved differently?
8. Though there isn’t a real “main character,” Vera Claythorne is one of the more fully developed ones (if only because
she lives longer). What do you think of the way that she dies and do you think it is consistent with her character up
until that point?
9. The effect of guilt emerges as one of the major underlying themes in the book. Based on your own experience, how
accurately does Christie portray the different human responses?
10. Talk about the idea of “justice” in the mystery. Did people “get what they deserved,” or were any of the characters
punished unfairly? Does “just behavior” (i.e., Warfield punishing the others for their prior actions) mean that you are a
“good” person? Why or why not?



Word Detective - Clue Sheet
And Then There Were None – Vocabulary Study

Name______________________________________________
Chapter_____________________
Pages_______________________

Fill out the chart with words that you found that you did not recognize immediately. Do your best to uncover as many
“clues” about the word as you can to discover what it means, and write them in the appropriate spaces provided.









Source:
http://highered.mcgraw-hill.com/sites/dl/free/0073123587/380570/Basic_Information_about_Phonics.doc

BASIC INFORMATION ABOUT
PHONICS, PRONUNCIATION, AND SYLLABICATION

Phonics

Phonics is a system for pronouncing written symbols that represent the way words sound. It is both a reading and spelling tool.
There are 26 letters in the English alphabet but 40 sounds in the English language. Phonics, pronunciation, and syllabication go
hand-in-hand since most people try to sound out unfamiliar words by saying them syllable-by-syllable. When they write or spell
words, they usually break them into syllables.

Vowels, Consonants, and Pronunciation

First, though, a quick review. The alphabet consists of 26 letters. Letters are divided into two general categories: vowels (a, e, i, o,
u, and sometimes y) and consonants (the remaining letters). Depending on the word, the letter y can be a vowel or a consonant.
You can remember the vowels if you remember this joke: A student asks the teacher, “Is there a word in the English language that
uses all the vowels including ‘y’?” The teacher replies Unquestionably! (The word “unquestionably” include all the vowels and
“y.”)

Vowels are important because every word has at least one vowel sound. Vowels can have long or short sounds:

● Long vowels sound like the name of the letter itself, as in the first sound in the words ape, eagle, ice, open, and use. In
dictionary pronunciations, long vowel sounds are indicated by a “long mark” or macron. A macron is a bar written over
the letter (for example, the " in the word ape).

● Short vowels sound like the first sound in the words apple, egg, it, ox, and up. In the dictionary, short vowel sounds are
indicated by breve, a curved mark above the vowel (for example, the # in apple).

● There is also a long oo and a short oo (double oo) sound. The long double oo (L) sounds the way it does in moon,
choose, food, boot, and scoop. The short double oo (K) sounds the way it does in took, good, foot, and hood.

● The schwa, whose dictionary symbol (M) resembles an upside-down e, represents an unstressed vowel. All five vowels
can have the schwa sound, which sounds like “uh,” as in the words about, item, edible, gallop, and circus.

Pronunciation of Vowels in Open and Closed Syllables

Syllables can be “open” or “closed.” This affects the sound of the vowel in the syllable.
● Open syllables end in a vowel, and the vowel has a long sound (as in be, or the last syllable of halo).
● Closed syllables contain (enclose) a vowel between two consonants, and a vowel in a closed syllable has a short sound (as

in pat, pet, pit, pot, and putt). Another way of saying this is that in words that consist of a vowel between two consonants,
the vowel is short (hat, leg, tip, dog, hum).

Two Other Helpful Pronunciation Rules

● Silent–e rule: In words that end with a vowel + consonant + silent e, the vowel usually has a long sound.

Examples: behave, scene, time, whole, huge

● Two-vowels-together rule: When two vowels are next to each other in a word, the first vowel is usually long and the
second is silent (not pronounced). You might remember the rhyme from elementary school that sums it up, “When two
vowels go walking, the first one does the talking.”

Examples: restrain, team, die, throat, pay



Consonants

Consonants are the rest of the alphabet letters other than a, e, i, o, and u. Fifteen consonants have only a single sound. Some
consonants (c, g, d, q, s, and x) have more than one sound when they are combined with other letters. Consonant combinations can
be digraphs or blends:

● Consonant digraphs are pairs of letters that together create a new sound. Think, for example of ph that sounds like an f
(photo), gh that sounds like an f (cough), and the three sounds of ch (cheer, chef, choir).

● Consonant blends are what the name suggests: combinations that blend the sounds of individual consonants. Common
blends involve the consonants s (smile, snoop, speak, squeal, spring, stream, sweet), l (blur, clothes, flip, glass, please),
and r (breath, cream, drip, free, grape, praise, trail).

The letter y can be a vowel or a consonant; it depends on where it appears in a word. When it occurs at the beginning of a
word, it is a consonant (as in yes, youth, year). It is a vowel when it occurs within a word or ends a word. As a vowel, it will sound
like a long or short i (as in my or myth) or like a long e (as in the last sound in happy). The letter w is usually a consonant (as in
wish), but also appears in vowel combinations (as in jaw, tower, row).

Hard and Soft Sounds of C and G

The consonants c and j can each be pronounced two ways: hard or soft. When they are followed by e, i, or y, they have the soft
sound. Knowing that e, i, or y changes their pronunciation to the soft sound will help you spell more words correctly.

● C sounds like k (hard sound) or s (soft sound). (The alphabet contains both of those letters, but have the letter c anyway!)
It sounds soft—like s—when it is followed by e, i, or y.

Examples: In cage, country, comb, and cube, the c sounds like k (the hard sound).
In cement, city, and cycle, the c sounds like s (the soft sound).

● G has a hard sound (as in gate), but when followed by e, i, or y, it the soft sound of j.

Examples: In game, go, and gum, the g has a hard sound.
In germ, giant, and gym, the g sounds like j (the soft sound).

Whew! That’s a lot to keep in mind. Let’s see how this information can help you divide words into syllables and to pronounce
words correctly.

Syllabication

You learned about syllables in Chapter 4, on using the dictionary. A syllable is a unit of sound (spoken language) that has one
vowel sound. A word can consist of only one syllable (I, go, try, stay) or it can have several syllables (dic•tion•ar•y). It is also used
to describe one or more written letters or phonetic symbols that represent a spoken syllable. Syllabication refers to dividing
written words into syllables. Syllabication is useful to know: when you are writing and a word is too long to fit on a line, you must
divide the word correctly. Words should always be divided between syllables.

Knowledge of syllabication is also helpful in pronouncing words. Dictionaries show words divided into syllables, but you
won’t always have a dictionary or computer at hand. Therefore, knowing a few basic rules of syllabication will help you greatly.

Basic Syllabication Rules

Here are a few basic syllabication rules. In these rules, V stands for vowel, and C stands for consonant. The slanted line shows
where the word is likely to be divided. Each syllable has one and only one vowel sound, regardless of how many actual vowels
appear in the syllable. For example, the word beauty has four vowels (e, a, u, and y), but only two vowel sounds (the long double
oo and the y, which sounds like *). Therefore, the word has two syllables.



1. Affixes Affixes are word parts that are added to a root, a base word that has a meaning of its own. Prefixes and suffixes
are affixes. A prefix is word part attached to the beginning of a word that adds its meaning to that base word. A
suffix is a word part that is attached to the end of a root word. For example, the word unhelpful contains the prefix
is un, the base or root word help, and the suffix –ful. There are a few syllabication rules regarding affixes.

▪ Prefixes are always separate syllables (pre•scribe, re•turn, dis•play, sub•tract).
▪ Suffixes are usually separate syllables (hand•ful, kind•ness, state•ment).
▪ The suffix –ed is a separate syllable when the base word ends in d or t (land•ed, hunt•ed).
▪ The suffix –y, along with the consonant that precedes it, usually forms a separate syllable (late•ly, no•sy).

2. Compound words Compound words are made of two other words. Divide them between those words (mail•box; lap•top).

3. V/CV When there is a consonant between two vowels, the consonant usually goes with the second syllable (na•ture,
de•ny, be•low, a•go, spo•ken, e•vil, a•bove). Notice that the first syllable is open and has a long vowel sound. The
exception is if the consonant is an r; it usually stays with the first vowel (per•il, bar•i•tone).

4. VC/CV When two consonants appear together, you will usually divide between them (com•mon, mix•ture, hun•ger,
pic•nic).

5. Two vowel sounds Divide words between two vowel sounds (a•re•a, re•li•a•ble, fi•as•co). Remember, though, that often
two or more vowels together make only one sound (beau•ty, cou•ra•geous).

6. VC/CCV When there are three consonants between two vowels, divide between the first consonant and the blend or digraph
that follows it (spar•kler, stran•gled, cas•tle, nor•thern, ham•ster).

7. Final le If a word ends in a consonant followed by le, those three letters form the last syllable (ta•ble, an•gle, bun•dle).

For more tips on dividing words when you write, see the box on page 000 of Chapter 4.

Pronunciation Tips

With regard to pronunciation, keep in mind this general information, much of which was just presented:

● Vowels in closed syllables are short. That is, when a vowel is followed (closed in) by one or more consonants, that vowel
is usually short. Examples: pat, pet, pit, pot, putt

● If a words ends in a vowel + a consonant + e, the vowel is long and the e is silent (not pronounced): VCe. Examples:
ate, delete, kite, rope, and mute

● An open syllable (a single vowel at the end of a word a syllable) usually has a long sound. Examples: she, my, he•ro,
la•bel

● When two vowels appear together, the first one is usually long and the second one is silent.

● Vowels followed by r may not sound long or short. Instead, they have a sound that is neither long nor short. Such
vowels are sometimes referred to as r-controlled vowels. In dictionary pronunciation keys, the have a special mark above
them that looks like a roof (û). Examples: morning, murder, refer, heard, rare, word, perfect

**Additonal Materials Have been included as attachments/Appendices.




