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UNIT: IMMIGRATION/MIGRATION TO CALIFORNIA (1850-1900)
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Standard:
4.4.3 Discuss immigration and migration to California between 1850 and 1900, including the
diverse composition of those who came; the countries of origin and their relative locations;

and conflicts and accords among the diverse groups (e.g., the 1882 Chinese Exclusion Act).

Introductory Information:

We are doing one lesson on the Chinese migration and the Chinese Exclusion Act, one lesson
on immigrants from other parts of the U.S.,(Oregon Trail/covered wagons and going around
Cape Horn in South America by ship) and one lesson on immigrants from other countries

(including Mexico, Ireland, and Germany).

L Images Sources


https://www.canva.com/design/DAFdlXFaSr4/cV_7augOH6bOuL-YrqTROA/view?utm_content=DAFdlXFaSr4&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton

Connections to Curriculum:

Prior to these lessons students will have learned about the Mexican-American War and the

changes that came to California as a result. This unit will take place during the time that
students are learning about the Gold Rush. All three lessons will be connected to the Gold
Rush as the major cause for immigration to take place. The unit directly following this one
will be a Part 2. In that unit, students will learn about the migration of Native Americans

within California and immigration to other states and territories during the same time period,

the vigilantism in CA of the time (and the groups that were targeted), and a final cohesive
look at the myriad of changes that the Gold Rush brought to California. They will follow this

with learning about how California came to be the 31st state in the United States.

4.3 Students explain the economic, social, and political life in California from the
establishment of the Bear Flag Republic through the Mexican-American War, the
Gold Rush, and the granting of statehood.

4.3.3 Analyze the effects of the Gold Rush on settlements, daily life, politics, and the
physical environment (e.g., using biographies of John Sutter, Mariano Guadalupe
Vallejo, Louise Clapp).

4.3.5 Discuss how California became a state and how its new government differed
from those during the Spanish and Mexican periods.

4.4.4. Describe rapid American immigration, internal migration, settlement, and the
growth of towns and cities (e.g., Los Angeles)

4.4.2. Explain how the Gold Rush transformed the economy of California, including
the types of products produced and consumed, changes in towns (e.g., Sacramento,

San Francisco), and economic conflicts between diverse groups of people.

Augmented Reality Rationale® (4R):

As technology advances there are more opportunities for students to gain new skills, have
experiences they wouldn’t previously have access to, and the chance to be creative. By
including projects that utilize digital technology and core subjects students get a lesson in

critical thinking, creativity, specific program usage, and problem solving in addition to their
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http://www.hippasus.com/rrpweblog/archives/2014/12/11/SAMRandTPCK_HandsOnApproachClassroomPractice.pdf

core subject learning. All of these skills are useful in their continued education and daily life.
In the main Augmented Reality component of this lesson, students have access to view and
manipulate historical artifacts that they wouldn’t be able to in a conventional classroom.
According to the SAMR model of technology integration created by Dr. Ruben Puentedura,
the stages (as used in this document) are defined as follows:
Substitution: Tech acts as a direct tool substitute, with no functional change.
Augmentation: Tech acts as a direct tool substitute, with functional improvement.

Redefinition: Tech allows for the creation of new tasks, previously inconceivable.

Equity Rationale® (E&SJ):

Students live in a changing society where they need tools to navigate social
interactions/situations with a diverse group of people. The classroom will serve as a safe
environment for students to learn how to speak with one another about sensitive topics and
learn to validate their own identities and those of their classmates. By applying social justice
standards to social studies, students can see historical social failings and apply what they

would have wanted to be done in the past, to what they want done today.

Social Justice Standards

D8. Students will respectfully express curiosity about the history and lived
experiences of others and will exchange ideas and beliefs in an open-minded way.
J12. Students will recognize unfairness on the individual level (e.g., biased speech)
and injustice at the institutional or systemic level (e.g., discrimination).

J13. Students will analyze the harmful impact of bias and injustice on the world,
historically and today.

A16. Students will express empathy when people are excluded or mistreated because
of their identities and concern when they themselves experience bias.

A17. Students will recognize their own responsibility to stand up to exclusion,

prejudice and injustice.

3 Social Justice Standards Source



https://www.learningforjustice.org/frameworks/social-justice-standards

International Society for Technology in Education Standards* (/STE)

1.1.b Students build networks and customize their learning environments in ways that
support the learning process.

1.2.b Students engage in positive, safe, legal and ethical behavior when using
technology, including social interactions online or when using networked devices.
1.2.c Students demonstrate an understanding of and respect for the rights and
obligations of using and sharing intellectual property.

1.3.a Students plan and employ effective research strategies to locate information and
other resources for their intellectual or creative pursuits.

1.6.b Students create original works or responsibly repurpose or remix digital

resources into new creations.

National Geography Standards® ( )

Essential Element I. The World in Spatial Terms: Standard 1

How to use maps and other geographic representations, tools, and technologies to
acquire, process, and report information from a spatial perspective.

Essential Element IV. Human Systems: Standard 9

The characteristics, distribution, and migration of human populations on Earth’s
surface.

Essential Element IV. Human Systems: Standard 10

The characteristics, distribution, and complexity of Earth’s cultural mosaics.

Civic Education Standards® (Civ)

I1. What are the Basic Values and Principles of American Democracy? D. What are
the benefits of diversity in the United States?
I1. What are the Basic Values and Principles of American Democracy? E. How

should conflicts about diversity be prevented or managed?

4 ISTE Standards Source
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https://www.iste.org/standards/iste-standards-for-students
https://ncge.org/teacher-resources/national-geography-standards/
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Lesson 1: Chinese Immigration
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Intro: Over the course of this lesson, students will be learning about how/why some Chinese

immigrated to California and the struggles they faced upon arrival over the next couple of
generations. Students will put the migration into a geographic perspective and will pay

special attention to the negative and positive impacts the Chinese migrants experienced.
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Lesson Image


https://www.canva.com/design/DAFhmW3Jqp8/uvjwPeodX0Z4s4v7E4apGg/edit?utm_content=DAFhmW3Jqp8&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton

Standards: 4.4.3 Discuss immigration and migration to California between 1850 and 1900,
including the diverse composition of those who came; the countries of origin and their
relative locations; and conflicts and accords among the diverse groups (e.g., the 1882
Chinese Exclusion Act).

1. Hook Activity: AR (Substitution) E&SJ (A16) Chinese Poetry-Introduce Content. When
students enter the room, there will be a poem® in Chinese on their desk similar to the poems
that Chinese immigrants would write while waiting on Angel Island. There will also be a
worksheet with directions in Chinese that students will be asked to begin working on. The
teacher will do this by using google translate to play the instructions in Chinese. After 30-45
seconds, the teacher will ask students to imagine that they were Chinese immigrants coming
to California where everyone around them would speak a different language and there would
be little to no print they were familiar with. They will be asked to connect that to how they
felt coming into a classroom with work they could not recognize. The teacher may play the

poem through google translate and then have students read the translation.

mEMEEE,

EEEEIET, S0 TR

SEFIERRTL?
RS TFHEany?

i RS EE?

*Note: After the activity, the teacher should take a moment to let students know that Google
Translate is not a perfect translator and may be making some errors. This will be especially
important if any of the students in the class (or their families) use Chinese. If they are able
and willing they can be asked to make any corrections.
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https://drive.google.com/file/d/17or5icOyep067gU5IC0xmr32rcF9p1Su/view
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29

AL AR
R &AL F 3 o
BHREZHYE
e 70 eh 18 F Bk ©
i Ak AN
i pragE?
CEY A Y-S5
F P FEBAA KRR o

1 EAE "B
2 RAME B

29

Half way up the hill on Island,* in the
building upstairs,

The imprisoned one has been separated from
his people summer to autumn.

Three times I dreamed of returning to the
native village.

My intestines are agitated in its nine turns by
the false Westerner.

I have run into hard times and am uselessly
depressed.

There are many obstacles in life but who will
commiserate with me?

If at a later time I am allowed to land on the
American shore,

I will toss all the miseries of this jail to the

flowing current.
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Imprisoned in the wooden building day after
day,

My frc}e]edom withheld; how can I bear to talk
about it?

1 look to see who is happy but they only sit
quietly.

I am anxious and depressed and cannot fall
asleep.

The days are long and the bottle constantly
empty; my sad mood, even so, is not
dispelled.

Nights are long and the pillow cold; who can
pity my loneliness?

After experiencing such loneliness and sorrow,

Why not just return home and learn to plow
the fields?



2. Assessment 1: /nitial Pre-assessment. Prior Knowledge Assessment on SJ standards

CA Immigration Unit Pre-Assessment

I. Where did the majority of immigrants come from?

(o]

True or False: Immigrants from everywhere were welcomed once they got to California

as long as they were willing to work.

3. What were some difficulties faced by the immigrants on their journeys to California?

4. What were some difficulties faced by the immigrants once they arrived in California?

wn

True or False: Slavery was never allowed in California.

3. Activity 1: E&SJ (D8, J12,13, A16) S10) Civ (II.E) Political Cartoon
Discussion-Introduce Content. The teacher will present a Google Slides presentation showing
two political cartoon images. The teacher will have students practice I notice I wonder, to
break down the two images, to have them reference them during a class discussion. After the
time is done, the teacher will pass out Lesson 1 Activity 1 Readings’. Students will read and
discuss these 2 readings in groups of four. The teacher will then display the political cartoons

th

again and pass out Political Cartoon Analysis Workshee

two images to analyze for class discussion. To make connection to prior reading before

, where they will select one of the

activity, the teacher will prompt students to connect what they read to one of the political
cartoons selected. Students will share their analysis with the class. The teacher will facilitate
this discussion as needed, but will allow students to lead it as much as they are willing. At the
end the teacher will ask students to discuss ways that conflicts between the Chinese and other

ethnic groups could have been better handled or prevented in the first place.

® Lesson 1 Sources
10T esson 1 Sources


https://docs.google.com/document/d/1CEbR1jIEE_xd2YBEO01PYVrDJehXNvBuwedkWHgal6k/edit
https://docs.google.com/presentation/d/1475H_2NrW4GjV-FzLumhELHA3HQLdkDLv6STi9pVmNc/edit?usp=sharing
https://docs.google.com/document/d/1_-0wCiYBcFgH0Db-S9epzPU47NKe1HfHhR82EOJJb6Y/edit?usp=sharing
https://docs.google.com/document/d/17qy8eSnPsk_YQtCA5T6A1-FS-7I9_1TwLS9ZQyDwATg/edit?usp=sharing

Name:

Date:

Political Cartoon Analysis'

. What do you think the meaning of this political cartoon is? Who is this political cartoon

targeting?

N

. What objects, people, or words do you see?

w

Using adjectives, describe the emotions that this cartoon portrays.

>

‘What symbols do you see and what do you think they represent?

o

‘Why do you think this political cartoon was created?

L4

Compare and contrast the meaning of both political cartoons.

OLITICAL-CARTOON-ANAL




4. Activity 2: E&SJ (D8) ISTE (1.2.b, 1.6.b) S9) Angel Island Suitcase-Reinforce

Content. Students will read Lesson 1 Activity 2 Reading'' on their own, making sure to mark

up or highlight any new information/vocabulary. The teacher will also display a map that
shows the travel route from China to California to help students gain geographic perspective.
The teacher will assign a Google Classroom assignment to the whole class prior to the lesson
beginning. Teacher will instruct students to open their Chromebook, go to Google
Classroom, and open their assignment. Once everyone has their assignment open, she will go
over instructions and expectations they are asking students to complete as listed on the
attached Google Slides. The teacher will instruct students to imagine they are immigrating to
the United States. What items would they bring with them on this journey and why? What
are they hoping to find in a new country? The teacher will ask students to think about prior
research and knowledge they have participated in to decide what items they will be bringing
along their journey. The teacher will go over the suitcase examples with the whole class,

giving them an opportunity to ask questions or voice concerns.

"' Lesson 1 Activity 2 Reading



https://docs.google.com/document/d/1aRdpuhCK3yUu5N5RA2Q0Bu7m1ewuKy9gcYD6uYhCPLI/edit?usp=sharing
https://docs.google.com/presentation/d/1nDMmFovsSPzemk-k3tlEhZ66AfEXw7uZ6jBYhnCMQjI/edit?usp=sharing
https://www.scarsdaleschools.k12.ny.us/cms/lib/NY01001205/Centricity/Domain/312/angel%20island%20reading.pdf
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Imagine you are immigrating to America. What items would you bring with you on

this journey and why? What are you hoping to find in your new country?

5. Activity 3: ISTE (1.3.a) Civ (II.LE) Mini Research Activity- Reinforce Content. Assign
each group student a different topic related to Chinese migration and the Chinese Exclusion
Act (experiences of Chinese women immigrants, gender roles, etc.)

Topics: Choices of topics to give table groups of four to research as introduction information
on Chinese Immigration. Students will be able to use their chromebooks to research topics on
Chinese immigration to California between 1850-1900 with their table groups on a given

research topic given by the teacher. As a group, the students will create a paragraph of the


https://docs.google.com/document/d/19T0MplqPwBJ-WCpLhH48uHHO03d_rwFfKcZDesnK6-o/edit?usp=sharing
https://docs.google.com/document/d/19T0MplqPwBJ-WCpLhH48uHHO03d_rwFfKcZDesnK6-o/edit?usp=sharing

information they discovered and choose a speaker in their group to tell the whole class about

what they learned about today.

1.

A i

Chinese Exclusion Act

Pacific Railway Acts of 1862
Chester A. Arthur

Angel Island Immigration Station
Frederick Bee

“paper son/daughter”

Topic:

Frederick
Bee

Discovery Paragraph:

Name of Group Members: Topic: Discovery Paragraph:
1. Name .
2 Name Chinese
3. Name .
4 Name Exclusion
Act
Name of Group Members: Topic: Discovery Paragraph:
5. Name .
6. Name Pacific
7. Name .
. Name Railway
Acts of 1862
Name of Group Members:
17. Name
Name of Group Members: Topic: Discovery Paragraph: 18. Name
9. Name 19. Name
10, Name Chester A.
11. Name 20- Name
12. Name Arthur
Name of Group Members:
Name of Group Members: Topic: Discovery Paragraph: 21. Name
13. Name 22. Name
14 Name Angel Island 23, Name
15. Name . . 24. Name
16. Name Immigration
Station

Topic:
“Paper
son/daughter”

Discovery Paragraph:




6. Assessment 2: Exit Ticket-Formative.

Process Grid- The first row is to be completed
and returned by the end of the lesson (paper copy).

37 Process Grid Name

Date
Note: You are responsible for completing each section assigned. This will be collected at the end of the lesson.

Group of Travel i
People Language g e ol Contributions

Other

interesting

facts
Chinese

Challenges

Eastern U.S.

Mexican

Irish

German



https://docs.google.com/presentation/d/1HHdKF5NSogcLYSlf8N-S9tyJRa5Aq5vMxk9Fv4pHM3k/edit?usp=sharing

Lesson 2: Domestic Immigration

CALIFORNIA

Sources™

Intro: Students will focus more heavily on the geographic representation of migrants from
the eastern U.S. to California. They will also consider the hardships faced by those that took
the journey whether by land or by sea.

Standards: 4.4.3 Discuss immigration and migration to California between 1850 and 1900,
including the diverse composition of those who came; the countries of origin and their
relative locations; and conflicts and accords among the diverse groups (e.g., the 1882

Chinese Exclusion Act).
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https://www.canva.com/design/DAFhQ2R6T-U/LOebvhpmHzaFYD6Qr28_dA/edit?utm_content=DAFhQ2R6T-U&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton

1. Hook Activity: Video and Discussion-Introduce Content. Students will watch this video as

a whole class: Oregon Trail Video'®. After the video, the teacher will ask students to share

something they learned from the video that they didn’t know before and what hardships they

observed.

2. Activity 1: AR (Augmentation) ISTE (1.1.b, 1.2.b, 1.3.a, 1.6.b)

S1. 89) Mapping

Travelers Journeys-Introduce Content.

Example Story Arc'
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https://www.ducksters.com/videos/oregon-trail-video.php
https://arcg.is/08vGWn0

Cape Horn Route

A NEW AND MAGNIFICENT CLIPPER FOR SAN FRANCISCO.
Losd

Advertisement for Passage to California

One way travelers from the East Coast of
the United States might get to California

x

is by ship that went all the way around

. . . @ East Coast of the United States
the tip of South America. While much
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faster than the overland route, it could 9 California
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Students will read Lesson 2 Readings'® with a partner, highlighting important information.
The teacher will display the Story Maps website and walk students through how to use the
different features of the website (adding pinpoints, map legend, images, etc.) and answer
questions students have about the websites. Then students will log on to Story Maps. They
will use this tool to map the various trails taken over land and ship routes that immigrants
took to California. They will use a combination of textbooks and provided links (such as the
one below) in order to create their maps. Students may use a website such as
whatwasthere.com to find older images of specific cities. This website is not
regulated for the use of children and may have ads or images that are inappropriate for
children. Teachers should test the website to ensure that inappropriate content is blocked on

this website by the district’s firewall prior to introducing the website.

15 Lesson 2 Readings Sources
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Students will work in pairs to plot the routes traveled, adding a location marker at the

beginning, end, and any important midpoints of the journey. For each route, they will include

a marker that names or describes the route, which groups of people were likely to take the

route, the benefits of, and the drawbacks of that route. They will be required to show at least

1 over sea route and 3 over land routes, which will be assigned to each pair to avoid too

many repeats.

Land Routes (Choose at least 3)

Sea Routes (Choose at least 1)

Oregon Trail

Cape Horn Route

Santa Fe Trail

Panama Route

Mormon Trail

California Trail

Gila Trail

Southern Trail

Fort Smith Santa Fe Trail

For trails that do not reach California, students will include which trail is connected to at the

end of their assigned trail. Students will then publish their stories and provide a link to

Google Classroom where the teacher and other students will be able to view their finished

project.

16 Activity 1 Sources



https://docs.google.com/document/d/1RL-HPQooMcuSgyAperyubHEoXfTJruEckjQAvYKlNCQ/edit

3. Activity 2: S1, 89) Pack Your Wagon-Reinforce Content. Students will read some

primary sources related to what people of the time packed Missouri Gazette (page 31)"” and

follow it with a whole class discussion. Discussion will start with what questions the students
have about the reading.

The teacher will allow other students to attempt an answer first before supplying an
explanation for the class. The teachers’ role will be to guide the discussion towards what the

experience was like for the people and the hardships/dangers faced along the way.

Missouri Gazette

St. Joseph, Missouri March 19, 1847

Mr. Editor; Subjoined you will find a list of the principle articles
necessary for an outfit to Oregon or California, which may be useful
to some of your readers. It has been carefully prepared from correct
information derived from intelligent persons who have made the trip.

" The wagons should be new, made of thoroughly seasoned timber, and
well ironed and not too heavy; with good tight beds, strong bows, and large
double sheets. There should be at least four yoke of good oxen to each
wagon - one yoke to be considered as extra, and to be used only in cases of
emergency. Every family should have at least two good milk cows, as milk
is a great luxury on the road

‘The amount of provisions should be as follows; to each person except
infants
200 pounds of bread stuff (flour and crackers)
100 pounds of bacon
12 pounds of coffee
12 pounds of sugar
Each family should also take the following articles in proportions to
the number as follows:
From I to 5 pounds tea
From 10 to 50 pounds rice
From 1/2 to 2 bushels beans
From 1/2 0 2 bushels dried fruit

From 1/2t0 5 pounds saleratus
From 5 to 50 pounds soap
Cheese, dried pumpkins, onions and a small portion of corn meal
may be taken by those who desire them. The latter article, however,
does not keep well.

No furniture should be taken, and as few cooking utensils as are
indispensably needed. Every family ought to have a sufficient supply of
clothing for at least one year after their arrival, as everything of that kind is
high in those countries. Some few cattle should be driven for beef, but much
loose stock will be a great annoyance. Some medicines should also be found
in every family, the kind and quantity may be determined by consulting the
family physician.

I would suggest to each family the propriety of taking a small sheet-
iron cooking stove with fixtures, as the wind and rain often times renders it
almost impossible to cook without them, they are light and cost but litle. All
the foregoing articles may be purchased on good terms in this place.

‘\%\_’,,m’ A e

Students will then be given this worksheet: Packing for a Wagon Journey'®. Students will
work individually to answer the four questions (15 min) and then will compare answers with
a partner (5 min). The activity will end with another whole class discussion, allowing a few
students to share some of their ideas (5 min) and the teacher to reiterate the various issues

travelers faced on the trails to CA. Students will be given the link to Oregon Trail Game" to

play if they finish early or in free time during the week.

* Also meets math standard 4.0A.3: Solve multistep word problems posed with whole
numbers and having whole-number answers using the four operations, including problems in
which remainders must be interpreted. Represent these problems using equations with a letter

17 Activity 2 Sources
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https://www.blm.gov/teachers/activities/documents/Oregon_Trail_Education_Resource_Guide.pdf
https://docs.google.com/document/d/1HTVsk9Sz7s6IBMtTkplVbvA0FZ52FN7gyQIFnle-aZY/edit?usp=sharing
https://www.visitoregon.com/the-oregon-trail-game-online/

standing for the unknown quantity. Assess the reasonableness of answers using mental
computation and estimation strategies including rounding.

Travel the trail

Learn about the trail

See the Oregon Top Ten
Turn sound off

EthSE Management Options
n

1.
2.
2.
d.
5.
6.

What is wour choice? _

4. Activity 3: 89) Letter from on a Ship-Reinforce Content. Students will write a
letter as if they were on a ship sailing to CA through the Panama shortcut or around South

America. The will refer to the Lesson 2 Readings given in Activity 1 and what they learned

while during their research to create their Story Map. They will use this information to write
a letter to a family member, telling them about the conditions on the ship, why they are
taking the journey, what they expect to do when they arrive, and if they think they made the
right decision in taking their chosen route. The letter must be handwritten and include an
accurate date, an introduction, 2-3 body paragraphs that include at least one positive of the
route and one drawback, and a conclusion. Students can (but will not be required to) make

their letters look older by crumpling them and/or soaking them in tea/coffee.


https://docs.google.com/document/d/1y4W6O8SF3frOaDZvhZ2OQZXHwwQM-kZN7e19tB18nY4/edit

Source?

5. Assessment 1: Round Robin- Summative (Lesson)/Formative (Unit). The students will be
in groups of 5 and will be given a list of questions (displayed on a smart board visible to all)

and will be told when to move on from one question and go to the next.

Lesson 2 Round Robin Questions

1. What were some ways, or routes, that immigrants came to California from the Eastern
Us.?

2. What were some of the disadvantages of the overland routes? The sea routes?

3. What were some of the advantages of the overland routes? The sea routes?

4. What contributions did the immigrants from the eastern U.S. bring to California?

5. What was something you learned from another group’s Story Map?

6. Assessment 2: Exit Ticket- Formative. Process Grid The second row is to be completed
and returned by the end of the lesson (paper copy).

20 Activity 3 Sources
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Lesson 3: Other Foreign Immigration

Sources21

Intro: Students will learn about the three largest populations of immigrants that were not
previously covered in the unit. They will learn about how/why they came and will pay
special attention to the negative and positive impacts the Mexican, German, and Irish
migrants experienced. To end this lesson, students will complete a final project that ties
together the diverse groups of migrants’ (discussed during the unit) journeys to California.
Standards: 4.4.3 Discuss immigration and migration to California between 1850 and 1900,
including the diverse composition of those who came; the countries of origin and their
relative locations; and conflicts and accords among the diverse groups (e.g., the 1882
Chinese Exclusion Act).

1. Hook Activity: AR (Redefinition) ISTE (1.2.b) NCGE (§10) Civ (IL.D) Gallery
Walk-Introduce Content (Notice & Wonder). To introduce the final immigration groups of
people of this unit, students will explore Irish, German, and Mexican realia through an AR
experience. Students will visit three stations in a mini museum, exploring five artifacts for
each group of people (~7 min). The items explored will include the native flag of the time,

culturally representative clothing, and various art pieces. After exploring the gallery walk the

21

Lesson Image Sources


https://csusb-ati.h5p.com/content/1291951085882019758

class will briefly discuss these groups of people through a notice and wonder activity (3-5

min).




<f Eastend
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Flag of Prussia

2. Activity 1: NCGE (§10) Civ (IL.D) Investigation of Artifacts-Reinforce Content. In this
activity, students will take a closer look at the artifacts from the Gallery Walk. Students must
complete the Artifact Investigation worksheet. The first 5 questions are pulled directly from

the artifact descriptions. Question 6 is open ended/opinion based and students must write one


https://www.canva.com/design/DAFhssUaotE/dEd3yN92Ahnfnnu1Fm4ung/edit?utm_content=DAFhssUaotE&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton

question they still have about an artifact or of the Mexican, Irish, or German people. As a
class, review the worksheet. Be sure to address any stereotypes or misconceptions about
these people and the artifacts. Using poster paper, create a list of questions students have and

refer back to them while completing the lesson.

Investigation ...

1. What are some reasons why these groups of people immigrated to California?

2. Who did the image of a traditional cowboy come from?

3. What are some popular symbols in Ireland?

4. Read the German Folk song lyrics. What is the song about?

5. What was Don Mariano Guadalupe Vallejo known for?

6. What artifact did you find most interesting? Explain why.

3. Activity 2: 89, S10) Civ (IL.D) Readings-Introduce Content Students should

independently read the assigned lesson 3 readings and highlight any important information

about these groups of people (method of travel, contributions, challenges, etc.). Students may
make note of any connections on the margins and circle any word(s) they are unfamiliar with.
As a class, review the readings, address any questions or clarifications, and highlight
important points. Time permitting, or if students finish early, students should add the travel

routes of the Irish, German, and Mexican to California on Story Maps. If time is an issue, the


https://docs.google.com/document/u/0/d/1Iya3j2SR4C7vghegDcAayaxOQiyXG3__aD-eqPJMEX0/edit

teacher may simply show them and add the routes on Story Maps.
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4. Assessment 1: Exit Ticket-Summative Process Grid The remaining rows (3-5) are to be

completed and returned (paper copy).
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Note: You are responsible for completing each section assigned. This will be collected at the end of the lesson.
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5. Activity 3: E&SJ (A17) Civ (ILD, IL.E) We Take a Stand Speech-Reinforce Content. The

teacher will divide students into groups of four. Each group is responsible for a population of

immigrants discussed throughout this unit (Chinese, German, Irish, or Mexican). The teacher

will assign which population students are responsible for. Each group will decide on one


https://docs.google.com/presentation/d/1HHdKF5NSogcLYSlf8N-S9tyJRa5Aq5vMxk9Fv4pHM3k/edit?usp=sharing

student to be the writer and one student to be the speaker. Using their completed Process
Grid students will briefly discuss the exclusion and injustices that their group faced in
California. Students must actively work together and write a short speech on how they would
take a stand for these people during that time. The writer is responsible for writing it out.
Once speeches are completed, all group members stand together and the speaker will present
it. To close the activity, discuss whole class any highlights or something students learned
from this activity.

We Take a Stand Speech Instructions

We Take a Stand Speech

(1)Opening:
- Greet your audience
- Introduce your assigned group of people

(2)Body:
- Explain why they came to California
- State any hardships and injustices they faced
- Explain why these injustices are wrong

(3)Closing:
- Mention a few of their contributions
- Any final thoughts you would like to share
- Thank your audience for their time/listening

Outline Example:
Good afternoon,
We are here today to speak to you about (: ). The

) immigrated to California because (reason one) and (reason two). Unfortunately, they faced inequality
instead.

Some of the hardships and injustices the (: ) faced are (hardship or injustice). They also went through
(hardship or injustice). This is wrong because (reason) and (reason). Join us in taking a stand for the (: ).

Thank you for listening!

Created on Canva:

6. Activity 4: /STE (1.1.b, 1.2.b, 1.2.c, 1.3.a, 1.6.b) 89, 810) Civ (IL.D) Family's

California Immigration Story or Short Biography-Reinforce Content. In the final project
students will interview a family member to learn about their family’s experience immigrating
to California. Students should ask questions about zow and why their families chose to
migrate/immigrate, and ask about any hardships they faced. Students will share their
family’s immigration story to the class through a 3-5 minute Flip video. Students may
include their family/interviewee in their video. Students should consider their family’s
geographical journey and add it to their Story Maps (from L2), if enough information is

known. For students who do not have the opportunity to participate in this activity (due to


https://docs.google.com/presentation/d/1HHdKF5NSogcLYSlf8N-S9tyJRa5Aq5vMxk9Fv4pHM3k/edit?usp=sharing
https://docs.google.com/presentation/d/1HHdKF5NSogcLYSlf8N-S9tyJRa5Aq5vMxk9Fv4pHM3k/edit?usp=sharing
https://docs.google.com/document/d/1TAe2f6fvO8kCoSz0p9PJaL105ZYeECJFFHDTE78Jlfk/edit?usp=sharing
https://www.canva.com/design/DAFhtZBFhBE/-QvxlJT295qCguWPoBUtGw/edit?utm_content=DAFhtZBFhBE&utm_campaign=designshare&utm_medium=link2&utm_source=sharebutton
https://info.flip.com

family, foster youth, etc.), students will be provided with a list of California Pioneers to
choose from. Students will create a short biography and share it with the class through Flip.
In pairs (elbow partner), students will watch each other's video. Students will share one
interesting thing they learned from their classmate’s video to the class. The link to Flip will
be posted on Google Classroom for students to complete the assignment and watch their

classmates' videos.

ﬁ/ﬂ% C’h/@g}w{d /f}/fi({'//”dftlﬂﬂ
§ z‘mf’/ ‘

ot

Source22

22

Activity 4 Image Source


https://docs.google.com/document/d/1dxzwQpCxxowdtqBkQ7DXZXUxV0Wa4uyjl_895NX5nF4/edit?usp=sharing

4th Grade Social Studies Biography List

1. Jebediah Strong Smith 15. James K. Polk

2. James Ohio Rattie 16. John D. Sloat

3. Sylvester Pattie 17. Gaspar De Portola
4. Ewing Young 18. Lester Pelton

5. Joseph Reddeford Walker 19. Bernarda Ruiz

6. James Beckworth 20. Levi Straus

7. John Agustus Sutter 21. Mark Twain

8. John Marshall 22. Luenza Wilson

9. John Bidwell 23. Samuel Brannan
10. John C. Fremont 24. Bridget “Biddy” Mason
11. George Donner 25. Ulysses S. Grant
12. Jacob Donner 26. Mary Tape

13. Father Juan Crespi 27. Helen Hunt Jackson
14. Mariano Guadalupe Vallejo

7. Assessment 2 and Final Project: Familys California Immigration Story or Short

Biography-Summative using Flip (formerly known as FlipGrid) (43)
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	Standard: 
	Introductory Information:   
	Connections to Curriculum:  
	4.3 Students explain the economic, social, and political life in California from the  
	4.3.3 Analyze the effects of the Gold Rush on settlements, daily life, politics, and the physical environment (e.g., using biographies of John Sutter, Mariano Guadalupe Vallejo, Louise Clapp). 
	4.3.5 Discuss how California became a state and how its new government differed from those during the Spanish and Mexican periods. 
	4.4.4. Describe rapid American immigration, internal migration, settlement, and the growth of towns and cities (e.g., Los Angeles) 
	4.4.2. Explain how the Gold Rush transformed the economy of California, including the types of products produced and consumed, changes in towns (e.g., Sacramento, San Francisco), and economic conflicts between diverse groups of people. 

	Augmented Reality Rationale2 (AR):  
	​Substitution: Tech acts as a direct tool substitute, with no functional change. 
	​Augmentation: Tech acts as a direct tool substitute, with functional improvement. 
	​Redefinition: Tech allows for the creation of new tasks, previously inconceivable. 

	Equity Rationale3 (E&SJ):  
	Social Justice Standards 
	D8. Students will respectfully express curiosity about the history and lived experiences of others and will exchange ideas and beliefs in an open-minded way. 
	J12. Students will recognize unfairness on the individual level (e.g., biased speech) and injustice at the institutional or systemic level (e.g., discrimination). 
	J13. Students will analyze the harmful impact of bias and injustice on the world, historically and today. 
	A16. Students will express empathy when people are excluded or mistreated because of their identities and concern when they themselves experience bias. 
	A17. Students will recognize their own responsibility to stand up to exclusion, prejudice and injustice. 


	International Society for Technology in Education Standards4 (ISTE) 
	1.1.b Students build networks and customize their learning environments in ways that support the learning process. 
	1.2.b Students engage in positive, safe, legal and ethical behavior when using technology, including social interactions online or when using networked devices. 
	1.2.c Students demonstrate an understanding of and respect for the rights and obligations of using and sharing intellectual property. 
	1.3.a Students plan and employ effective research strategies to locate information and other resources for their intellectual or creative pursuits. 
	1.6.b Students create original works or responsibly repurpose or remix digital resources into new creations. 

	National Geography Standards5 (NCGE) 
	Essential Element I. The World in Spatial Terms: Standard 1 
	Essential Element IV. Human Systems: Standard 9 
	Essential Element IV. Human Systems: Standard 10 

	Civic Education Standards6 (Civ) 
	II. What are the Basic Values and Principles of American Democracy? D. What are the benefits of diversity in the United States? 
	II. What are the Basic Values and Principles of American Democracy? E. How should conflicts about diversity be prevented or managed? 

	Lesson 1: Chinese Immigration 
	Intro: Over the course of this lesson, students will be learning about how/why some Chinese immigrated to California and the struggles they faced upon arrival over the next couple of generations. Students will put the migration into a geographic perspective and will pay special attention to the negative and positive impacts the Chinese migrants experienced.  
	Standards: 4.4.3 Discuss immigration and migration to California between 1850 and 1900, including the diverse composition of those who came; the countries of origin and their relative locations; and conflicts and accords among the diverse groups (e.g., the 1882 Chinese Exclusion Act).  
	1. Hook Activity: AR (Substitution) E&SJ (A16) Chinese Poetry-Introduce Content. When students enter the room, there will be a poem8 in Chinese on their desk similar to the poems that Chinese immigrants would write while waiting on Angel Island. There will also be a worksheet with directions in Chinese that students will be asked to begin working on. The teacher will do this by using google translate to play the instructions in Chinese. After 30-45 seconds, the teacher will ask students to imagine that they were Chinese immigrants coming to California where everyone around them would speak a different language and there would be little to no print they were familiar with. They will be asked to connect that to how they felt coming into a classroom with work they could not recognize. The teacher may play the poem through google translate and then have students read the translation.  
	 
	 
	 
	2. Assessment 1: Initial Pre-assessment. Prior Knowledge Assessment on SJ standards  
	3. Activity 1: E&SJ (D8, J12,13, A16) NCGE (S10) Civ (II.E) Political Cartoon Discussion-Introduce Content. The teacher will present a Google Slides presentation showing two political cartoon images. The teacher will have students practice I notice I wonder, to break down the two images, to have them reference them during a class discussion. After the time is done, the teacher will pass out Lesson 1 Activity 1 Readings9. Students will read and discuss these 2 readings in groups of four. The teacher will then display the political cartoons again and pass out Political Cartoon Analysis Worksheet10, where they will select one of the two images to analyze for class discussion. To make connection to prior reading before activity, the teacher will prompt students to connect what they read to one of the political cartoons selected. Students will share their analysis with the class. The teacher will facilitate this discussion as needed, but will allow students to lead it as much as they are willing. At the end the teacher will ask students to discuss ways that conflicts between the Chinese and other ethnic groups could have been better handled or prevented in the first place.  
	 
	4. Activity 2: E&SJ (D8) ISTE (1.2.b, 1.6.b) NCGE (S9) Angel Island Suitcase-Reinforce Content.  Students will read Lesson 1 Activity 2 Reading11 on their own, making sure to mark up or highlight any new information/vocabulary. The teacher will also display a map that shows the travel route from China to California to help students gain geographic perspective. The teacher will assign a Google Classroom assignment to the whole class prior to the lesson beginning. Teacher will instruct students to open their Chromebook, go to Google Classroom, and open their assignment. Once everyone has their assignment open, she will go over instructions and expectations they are asking students to complete as listed on the attached Google Slides. The teacher will instruct students to imagine they are immigrating to the United States. What items would they bring with them on this journey and why? What are they hoping to find in a new country? The teacher will ask students to think about prior research and knowledge they have participated in to decide what items they will be bringing along their journey. The teacher will go over the suitcase examples with the whole class, giving them an opportunity to ask questions or voice concerns.  
	 
	5. Activity 3: ISTE (1.3.a) Civ (II.E) Mini Research Activity- Reinforce Content. Assign each group student a different topic related to Chinese migration and the Chinese Exclusion Act (experiences of Chinese women immigrants, gender roles, etc.) 
	6. Assessment 2: Exit Ticket-Formative. Process Grid- The first row is to be completed and returned by the end of the lesson (paper copy). 
	 

	 
	Lesson 2: Domestic ImmigrationSources12 
	Intro: Students will focus more heavily on the geographic representation of migrants from the eastern U.S. to California. They will also consider the hardships faced by those that took the journey whether by land or by sea.  
	Standards: 4.4.3 Discuss immigration and migration to California between 1850 and 1900, including the diverse composition of those who came; the countries of origin and their relative locations; and conflicts and accords among the diverse groups (e.g., the 1882 Chinese Exclusion Act).  
	1. Hook Activity: Video and Discussion-Introduce Content. Students will watch this video as a whole class: Oregon Trail Video13. After the video, the teacher will ask students to share something they learned from the video that they didn’t know before and what hardships they observed.  
	2. Activity 1: AR (Augmentation) ISTE (1.1.b, 1.2.b, 1.3.a, 1.6.b) NCGE (S1, S9) Mapping Travelers Journeys-Introduce Content. 
	Students will read Lesson 2 Readings15 with a partner, highlighting important information. The teacher will display the Story Maps website and walk students through how to use the different features of the website (adding pinpoints, map legend, images, etc.) and answer questions students have about the websites. Then students will log on to Story Maps. They will use this tool to map the various trails taken over land and ship routes that immigrants took to California. They will use a combination of textbooks and provided links (such as the one below) in order to create their maps. Students may use a website such as whatwasthere.com to find older images of specific cities. Caution: This website is not regulated for the use of children and may have ads or images that are inappropriate for children. Teachers should test the website to ensure that inappropriate content is blocked on this website by the district’s firewall prior to introducing the website.  
	Image Source16 
	Students will work in pairs to plot the routes traveled, adding a location marker at the beginning, end, and any important midpoints of the journey. For each route, they will include a marker that names or describes the route, which groups of people were likely to take the route, the benefits of, and the drawbacks of that route. They will be required to show at least 1 over sea route and 3 over land routes, which will be assigned to each pair to avoid too many repeats. 
	 
	For trails that do not reach California, students will include which trail is connected to at the end of their assigned trail. Students will then publish their stories and provide a link to Google Classroom where the teacher and other students will be able to view their finished project.   
	3. Activity 2: NCGE (S1, S9) Pack Your Wagon-Reinforce Content. Students will read some primary sources related to what people of the time packed Missouri Gazette (page 31)17 and follow it with a whole class discussion. Discussion will start with what questions the students have about the reading.  
	The teacher will allow other students to attempt an answer first before supplying an explanation for the class. The teachers’ role will be to guide the discussion towards what the experience was like for the people and the hardships/dangers faced along the way.  
	 
	Students will then be given this worksheet: Packing for a Wagon Journey18. Students will work individually to answer the four questions (15 min) and then will compare answers with a partner (5 min). The activity will end with another whole class discussion, allowing a few students to share some of their ideas (5 min) and the teacher to reiterate the various issues travelers faced on the trails to CA. Students will be given the link to Oregon Trail Game19 to play if they finish early or in free time during the week.  
	4. Activity 3: NCGE (S9) Letter from on a Ship-Reinforce Content. Students will write a letter as if they were on a ship sailing to CA through the Panama shortcut or around South America. The will refer to the Lesson 2 Readings given in Activity 1 and what they learned while during their research to create their Story Map. They will use this information to write a letter to a family member, telling them about the conditions on the ship, why they are taking the journey, what they expect to do when they arrive, and if they think they made the right decision in taking their chosen route. The letter must be handwritten and include an accurate date, an introduction, 2-3 body paragraphs that include at least one positive of the route and one drawback, and a conclusion. Students can (but will not be required to) make their letters look older by crumpling them and/or soaking them in tea/coffee. 
	5. Assessment 1: Round Robin- Summative (Lesson)/Formative (Unit). The students will be in groups of 5 and will be given a list of questions (displayed on a smart board visible to all) and will be told when to move on from one question and go to the next. 
	6. Assessment 2: Exit Ticket- Formative.  Process Grid  The second row is to be completed and returned by the end of the lesson (paper copy). 
	 
	 

	Lesson 3: Other Foreign Immigration 
	Intro: Students will learn about the three largest populations of immigrants that were not previously covered in the unit. They will learn about how/why they came and will pay special attention to the negative and positive impacts the Mexican, German, and Irish migrants experienced. To end this lesson, students will complete a final project that ties together the diverse groups of migrants’ (discussed during the unit) journeys to California.  
	Standards: 4.4.3 Discuss immigration and migration to California between 1850 and 1900, including the diverse composition of those who came; the countries of origin and their relative locations; and conflicts and accords among the diverse groups (e.g., the 1882 Chinese Exclusion Act).  
	1. Hook Activity: AR (Redefinition) ISTE (1.2.b) NCGE (S10) Civ (II.D) Gallery Walk-Introduce Content (Notice & Wonder). To introduce the final immigration groups of people of this unit, students will explore Irish, German, and Mexican realia through an AR experience. Students will visit three stations in a mini museum, exploring five artifacts for each group of people  (~7 min). The items explored will include the native flag of the time, culturally representative clothing, and various art pieces. After exploring the gallery walk the class will briefly discuss these groups of people through a notice and wonder activity (3-5 min). 
	2. Activity 1: NCGE (S10) Civ (II.D) Investigation of Artifacts-Reinforce Content. In this activity, students will take a closer look at the artifacts from the Gallery Walk. Students must complete the Artifact Investigation worksheet. The first 5 questions are pulled directly from the artifact descriptions. Question 6 is open ended/opinion based and students must write one question they still have about an artifact or of the Mexican, Irish, or German people. As a class, review the worksheet. Be sure to address any stereotypes or misconceptions about these people and the artifacts. Using poster paper, create a list of questions students have and refer back to them while completing the lesson.  
	3. Activity 2: NCGE (S9, S10) Civ (II.D) Readings-Introduce Content Students should independently read the assigned lesson 3 readings and highlight any important information about these groups of people (method of travel, contributions, challenges, etc.). Students may make note of any connections on the margins and circle any word(s) they are unfamiliar with. As a class, review the readings, address any questions or clarifications, and highlight important points. Time permitting, or if students finish early, students should add the travel routes of the Irish, German, and Mexican to California on Story Maps. If time is an issue, the teacher may simply show them and add the routes on Story Maps.  
	4. Assessment 1: Exit Ticket-Summative Process Grid The remaining rows (3-5) are to be completed and returned (paper copy). 
	5. Activity 3: E&SJ (A17) Civ (II.D, II.E) We Take a Stand Speech-Reinforce Content. The teacher will divide students into groups of four. Each group is responsible for a population of immigrants discussed throughout this unit (Chinese, German, Irish, or Mexican). The teacher will assign which population students are responsible for. Each group will decide on one student to be the writer and one student to be the speaker. Using their completed Process Grid students will briefly discuss the exclusion and injustices that their group faced in California. Students must actively work together and write a short speech on how they would take a stand for these people during that time. The writer is responsible for writing it out. Once speeches are completed, all group members stand together and the speaker will present it. To close the activity, discuss whole class any highlights or something students learned from this activity.  
	6. Activity 4: ISTE (1.1.b, 1.2.b, 1.2.c, 1.3.a, 1.6.b) NCGE (S9, S10) Civ (II.D) Family’s California Immigration Story or Short Biography-Reinforce Content. In the final project students will interview a family member to learn about their family’s experience immigrating to California. Students should ask questions about how and why their families chose to migrate/immigrate, and ask about any hardships they faced.  Students will share their family’s immigration story to the class through a 3-5 minute Flip video. Students may include their family/interviewee in their video. Students should consider their family’s geographical journey and add it to their Story Maps (from L2), if enough information is known. For students who do not have the opportunity to participate in this activity (due to family, foster youth, etc.), students will be provided with a list of California Pioneers to choose from. Students will create a short biography and share it with the class through Flip. In pairs (elbow partner), students will watch each other's video. Students will share one interesting thing they learned from their classmate’s video to the class. The link to Flip will be posted on Google Classroom for students to complete the assignment and watch their classmates' videos. 
	7. Assessment 2 and Final Project: Family’s California Immigration Story or Short Biography-Summative using Flip (formerly known as FlipGrid) (A3) 
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