
A SMALL-GROUP COUNSELING RESOURCE 

30-MINUTE GROUPS: RELATIONSHIPS AND 
BELONGING FOR GIFTED MINDS 

Five ASCA-Aligned Sessions for Advanced Learners, Grades 3–8 

WHAT THIS IS 
Five self-contained, 30-minute small-group sessions on valuing self and others, finding belonging, and setting 
healthy boundaries — written for the social patterns that show up differently in gifted students. Each includes 
ASCA standards alignment, a counselor note on the gifted-specific angle, a check-in, discussion hook, main 
activity, and closing commitment. 

A Note on Scope 
These sessions build general relationship and belonging skills for everyday social life — they are 
psychoeducational, not clinical treatment. If a student shows signs of persistent social isolation or distress, 
please refer through your school's mental health referral pathway rather than relying on this resource alone. 



Why Relationships & Belonging Groups for Gifted Students? 
Belonging doesn't come automatically with ability. Many gifted students experience a specific kind of social mismatch: 
asynchronous development that leaves them out of step with same-age peers in interests or pacing, an identity narrowed down 
to 'being smart' that leaves little room for other strengths, and a tendency to become the friend group's tutor, mediator, or 
emotional support system simply because they're capable of it — which can make one-sided relationships feel earned rather 
than unbalanced. 
These sessions are written for that specific pattern. Each one names the gifted-specific version of the challenge — that 
belonging can be built from several partial sources rather than one perfect group, that being capable of helping doesn't create 
an obligation to always help, that adjusting an explanation for a different audience is a skill, not a compromise — so students 
experience the group as building real social skill, not being told to simply 'find their people' and hope it works out. 
Suggested Format (30 minutes) 

●​ 3–5 min — Check-in question 
●​ 5–7 min — Discussion hook / psychoeducation 
●​ 12–15 min — Main activity 
●​ 5–7 min — Discussion questions and closing commitment 

Facilitation Notes 
●​ Groups of 4–6 students work best for full participation within 30 minutes. 
●​ Read each Counselor Note before the session — it reframes the skill in gifted-specific terms and is meant to shape 

your language during discussion, not just inform you privately. 
●​ Watch for students minimizing their own non-academic strengths across every session, not just Session 1 — it tends 

to resurface. 
●​ Run sessions in order for a five-week sequence, or select individual sessions to match a specific referral concern. 
●​ Use the pre/post self-assessment (included) before Session 1 and after Session 5 to document growth. 



At a Glance 
# Session Title Focus Time 

1 Understanding Your Own Strengths Self-Concept Beyond Achievement 30 min 

2 Finding Where You Belong Belonging & Social Fit 30 min 

3 Defining Healthy and Unhealthy Relationships Relationship Reciprocity 30 min 

4 Knowing Your Limits and Respecting Others' 
Boundaries 

Boundaries (Setting and Respecting) 30 min 

5 Developing Consideration for Others Perspective-Taking & Empathy 30 min 



Pre/Post Self-Assessment (student-facing) 
Rate each statement from 1 (rarely true for me) to 5 (almost always true for me). Complete once before Session 1 and again 
after Session 5. 

Statement Pre (1–5) Post (1–5) 

I can name strengths I have that aren't about being smart or getting good grades.   

I feel like I belong somewhere, even if it's not one big group.   

I can tell the difference between a relationship that's fair and one that's one-sided.   

I can say no to helping someone without feeling like I've let them down.   

I can explain something I care about in a way that fits who I'm talking to.   

 
Attendance Log 

Student Name S1 S2 S3 S4 S5 

      

      

      

      

      

      



Session 1: Understanding Your Own Strengths 
FOCUS: SELF-CONCEPT BEYOND ACHIEVEMENT  •  30 MINUTES 

ASCA Standards Alignment 
Mindset M 1 (belief in development of whole self); M 4 (self-confidence in ability to succeed) 

 

Objective: Students will identify personal strengths across several categories — not just academic or intellectual ones — and 
notice which categories they tend to overlook in themselves. 

Counselor Note — Why This Looks Different in Gifted Students 
Many gifted students quietly narrow their whole sense of self down to 'being smart' or 'getting good grades,' 
which makes any mistake or setback feel like a threat to their entire identity, not just one moment. Widening the 
definition of 'strength' to include humor, curiosity, kindness, creativity, and persistence gives students more 
stable ground to stand on — ground that doesn't wobble every time a grade or a right answer does. 

Materials 
Blank web/mind-map template, colored pencils optional 

Check-In (3–5 min) 
Quick round: name one thing you're good at that has nothing to do with school. 

Discussion Hook (5–7 min) 
Ask the group to brainstorm every category of 'strength' they can think of before you show them a prepared list (relational, 
creative, physical, emotional, intellectual, practical) — notice together which categories come to mind first and which take 
longer. 

Main Activity (12–15 min) 
Strengths Web: Each student draws a simple web with their name in the center and at least one strength in each of five 
categories (relational, creative, physical, emotional, intellectual). Students then circle the category they wrote in fastest and 
the one that took the longest to think of, and discuss in pairs why that might be. 

Discussion Questions 
●​ Which category of strength took you the longest to fill in, and why do you think that is? 
●​ Has a mistake or a bad grade ever made you feel like your whole self was 'wrong,' not just that one moment? 
●​ What's one strength on your web that has nothing to do with being 'the smart one'? 

Closing Commitment (5–7 min) 
Each student picks one non-academic strength from their web to intentionally use or mention this week. 



Session 2: Finding Where You Belong 
FOCUS: BELONGING & SOCIAL FIT  •  30 MINUTES 

ASCA Standards Alignment 
Mindset M 2 (sense of acceptance, respect, support, and inclusion for self and others in the school environment) 

 

Objective: Students will map the different spaces and groups where they experience even partial belonging, rather than 
assuming belonging must come from one single peer group. 

Counselor Note — Why This Looks Different in Gifted Students 
Asynchronous development — reasoning, humor, or interests that run ahead of same-age peers while other areas 
develop at a typical pace — often leaves gifted students feeling out of step with their own grade level without 
quite fitting with older students either. That in-between feeling is common and expected, not a sign that 
something is wrong with them or that they need to 'just try harder to fit in' with one group. 

Materials 
Paper for drawing the belonging map 

Check-In (3–5 min) 
Quick round: name one place (school or outside of it) where you feel at least a little bit like yourself. 

Discussion Hook (5–7 min) 
Ask: does belonging have to come from one single friend group, or can it be built from several different, smaller places? 

Main Activity (12–15 min) 
Belonging Map: Students draw several small circles, each labeled with a different space, group, activity, or relationship 
where they feel some sense of belonging — even a partial or occasional one (a club, an online community, one specific 
friend, a family member, a class). Discuss as a group how these circles can add up to a real sense of belonging even without 
one single 'main' group. 

Discussion Questions 
●​ Did you have more circles than you expected, or fewer? 
●​ Is it possible to feel like you belong in several small ways rather than one big way? 
●​ What's one circle you'd like to grow bigger this year? 

Closing Commitment (5–7 min) 
Each student picks one existing circle of belonging to invest a little more time in this week. 



Session 3: Defining Healthy and Unhealthy Relationships 
FOCUS: RELATIONSHIP RECIPROCITY  •  30 MINUTES 

ASCA Standards Alignment 
Behavior B-SS 2 (positive, respectful, and supportive relationships with students who are similar to and different 
from them) 

 

Objective: Students will sort relationship descriptions into healthy and unhealthy categories, with particular attention to 
whether the relationship is reciprocal. 

Counselor Note — Why This Looks Different in Gifted Students 
Because gifted students are often relied on to explain, tutor, fix, or mediate for others, a one-sided relationship 
can start to feel earned, fair, or even flattering — since they really are good at being helpful. But being capable 
of giving more doesn't mean a relationship is healthy just because the giving feels natural. A healthy relationship 
is reciprocal regardless of who happens to be more capable in a given moment. 

Materials 
Relationship-description sorting cards 

Check-In (3–5 min) 
Quick round: name one thing a good friend has done for you recently. 

Discussion Hook (5–7 min) 
Present two short relationship descriptions: one where a friend consistently gives homework help, emotional support, and 
favors without ever being asked to reciprocate, and one where both people take turns being the one who helps. Ask which one 
sounds healthier, and why. 

Main Activity (12–15 min) 
Sort the Relationship: In pairs, sort a set of relationship-description cards into Healthy and Unhealthy piles, then discuss the 
ones that were hardest to sort. Focus discussion on reciprocity: is help, attention, and care flowing both ways over time, even 
if not in the exact same form? 

Discussion Questions 
●​ Is a relationship where you do most of the giving automatically unhealthy, or does it depend on something else? 
●​ Have you ever felt like a relationship was fair just because you were good at giving more? 
●​ What's one sign that a relationship might be one-sided, even if it doesn't feel bad in the moment? 

Closing Commitment (5–7 min) 
Each student names one relationship in their life they'd rate as healthy, and one small way they could check in on reciprocity 
in a relationship that feels less balanced. 



Session 4: Knowing Your Limits and Respecting Others' Boundaries 
FOCUS: BOUNDARIES (SETTING AND RESPECTING)  •  30 MINUTES 

ASCA Standards Alignment 
Behavior B-SS 2 (positive, respectful, and supportive relationships); B-SMS 1 (responsibility for self and 
actions) 

 

Objective: Students will practice a simple script for setting a limit and identify one situation where 'I could help' does not 
have to mean 'I have to help.' 

Counselor Note — Why This Looks Different in Gifted Students 
Because gifted students are frequently relied on by peers and adults — to help, explain, mediate, or perform — 
saying no can feel like letting someone down or wasting an ability they clearly have. In reality, protecting 
personal limits is what makes it possible to keep helping sustainably at all, and a capability is not an obligation. 

Materials 
Boundary-script handout, scenario cards 

Check-In (3–5 min) 
Quick round: name a time recently you helped someone even though you didn't really want to. 

Discussion Hook (5–7 min) 
Ask: does having the ability to help someone mean you owe them your help every time? Let the group sit with that question 
before moving to the activity. 

Main Activity (12–15 min) 
Boundary Scripts: Practice a simple three-part script — 'I can't do that right now, here's why (optional), but here's what I can 
offer instead' — using real (but low-stakes) scenarios: a friend wants you to do their part of a group project, a classmate keeps 
asking you for answers, a sibling wants you to always play the game they choose. Take turns practicing the script aloud in 
pairs. 

Discussion Questions 
●​ What makes it hard to say no to someone, even about something small? 
●​ Is there a difference between being kind and being available for absolutely everything? 
●​ What's one boundary you'd like to practice setting this week, even if it feels a little uncomfortable? 

Closing Commitment (5–7 min) 
Each student writes one specific boundary script they plan to try using this week. 



Session 5: Developing Consideration for Others 
FOCUS: PERSPECTIVE-TAKING & EMPATHY  •  30 MINUTES 

ASCA Standards Alignment 
Behavior B-SS 4 (empathy); B-SS 5 (ethical decision-making and social responsibility) 

 

Objective: Students will practice adapting an explanation of something they care about for three different audiences, building 
flexibility in how they connect with people at different starting points. 

Counselor Note — Why This Looks Different in Gifted Students 
Advanced reasoning can sometimes show up socially as impatience or quiet dismissiveness when peers don't 
follow an explanation as quickly as expected. Genuine consideration for others means adjusting how something 
is explained or shared to fit a listener's actual starting point — not lowering the value of the idea, and not 
assuming a slower pace means less understanding is possible. 

Materials 
Paper for the three-audience explanations 

Check-In (3–5 min) 
Quick round: name a topic you could talk about for ten minutes without running out of things to say. 

Discussion Hook (5–7 min) 
Ask a student to explain their check-in topic in one sentence to a kindergartner, then in one sentence to an adult expert. 
Notice together how the explanation had to change without the topic itself getting simpler or less important. 

Main Activity (12–15 min) 
Three Audiences: Each student picks something they know well and writes three short explanations of it — one for a much 
younger child, one for a same-age peer who's never heard of it, and one for an adult expert. Share one version aloud and 
discuss what changed between versions (and what stayed the same). 

Discussion Questions 
●​ What had to change between your explanations, and what stayed exactly the same? 
●​ Has anyone ever explained something to you in a way that felt rushed or like they assumed you already understood 

it? How did that feel? 
●​ What's one way you could adjust how you explain things to a friend who thinks at a different pace than you? 

Closing Commitment (5–7 min) 
Each student names one upcoming conversation where they'll try adjusting their explanation to fit the other person, rather 
than assuming a single explanation fits everyone. 



Certificate of Completion 

CERTIFICATE OF COMPLETION 

Relationships and Belonging for Gifted Minds 

This certifies that 

________________________________________ 
has completed all five sessions of small-group work on personal strengths, belonging, healthy relationships, boundaries, and 

consideration for others. 

Facilitator: ______________________     Date: ______________ 
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