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Outline  
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INTRODUCTION 
 
Driving Question: What is progress acceleration? 
Why is it important? 
 

“In the aftermath of this crisis, schools will have an opportunity to provide 
students, especially marginalized students, with far better academic 

experiences than they did before. It starts with a commitment to accelerating 
learning instead of ratcheting it ever downward.” - David Steiner 

 

 

Educators have always stepped up to the challenge of tailoring instruction to achieve the best 

possible outcomes for students. The COVID-19 pandemic has exposed growing disparities, 

and we must redouble our collective efforts to ensure that all students, regardless of 

background or current learning level, can thrive. The Playbook for Accelerating Learning 

(PAL) was created as a roadmap to the successful future we envision and deem possible for all 

our students.  Especially in a state as diverse as California, it is critical to create a plan for 

student learning that is rooted in best practices for all students, including our English 

learners, students with disabilities, and other historically marginalized students.  

 

In the following sections, the PAL will:  

●​ review current research on how best to improve student outcomes;  

●​ lay out models that practitioners can use to accelerate learning in their systems;  

●​ propose ways in which they can plan with their teams in the pursuit of such goals;  

●​ envision how their efforts may take place during and beyond the school day; 

●​ offer system-wide suggestions for supporting all learners, with a specific lens on English 

learners, students with disabilities,  and those historically underserved; 

●​ provide content-specific suggestions to support acceleration in Math and ELA that take into 

consideration California’s focus on digital learning  and our deep work to support all learners; 

●​ discuss leveraging California’s investment and focus on technology infrastructure to support 

students; and  

●​ suggest ways in which LEAs can leverage community-based organizations and engage 

families as partners in this work.  

 

By making these resources available in a concise and actionable format, the CCEE hopes to help 

instructional leaders in California shorten their preparation period for accelerating learning 

and promoting the outcomes all students deserve.  

 



 

Making A Shift 

After more than a year of interrupted learning imposed by the COVID-19 pandemic, more 

students than ever are experiencing learning gaps. Remote and hybrid learning have 

increased the demands placed on educators, families, and students.  And while educators, 

families, students, and other supporters have really stepped up to the task, there is still a 

tremendous need to accelerate progress for many students. One study by McKinsey 

estimates that, in the 2020-21 school year, students experienced 4.5 months of learning loss 

on average, compared to a typical year of in-class learning.  

 

Students of color and low-income students are significantly more affected. When compared 

with expected learning gains from full-time, in-person learning, the McKinsey study estimates 

that white students experienced the equivalent of 3 to 4 months of missing learning on 

average, Latinx and Black students experienced the equivalent of 5 to 6 months’ loss.  For 

students with low-income backgrounds, the picture is even grimmer: the McKinsey study 

estimates students missed 6 to 7 months’ worth of learning from the year schools were doing 

distance learning. 

 

 

 

 

Even before the pandemic, many students were not receiving grade-level instruction and 

assignments. According to Bellwether Education, as many as 3 out of 5 students in the U.S. 

enter school each year below grade level, and that students who start a grade below grade 

level rarely catch up (see slide 11). Research by TNTP revealed that students spent more than 

500 hours each school year on assignments that weren’t appropriate for their grade level and 

experienced instruction that didn’t ask enough of them—the equivalent of 6 months of lost 

class time in each core subject. Further, the study tells us that, while more than 80% of 

https://www.mckinsey.com/industries/public-and-social-sector/our-insights/covid-19-and-education-the-lingering-effects-of-unfinished-learning
https://www.mckinsey.com/industries/public-and-social-sector/our-insights/covid-19-and-education-the-lingering-effects-of-unfinished-learning
https://bellwethereducation.org/sites/default/files/Unfinished%20-%20Insights%20From%20Ongoing%20Work%20to%20Accelerate%20Outcomes%20for%20Students%20With%20Learning%20Gaps.pdf
https://tntp.org/publications/view/student-experiences/the-opportunity-myth


 

teachers surveyed supported standards for college readiness in theory, less than half had the 

expectation that their students could reach that bar.  

 

We need to focus on how people effectively learn.  To address the discrepancies in student 

learning and achievement that have been exacerbated by the past year and a half, we must 

capitalize on the evidence-based information we have on how people learn. According to the 

Learning Policy Institute, key factors that promote learning are:  

●​ positive relationships and attachments—feeling safe, affirmed, and deeply engaged within a 

supportive community of learners; 

●​ Creating connections between what children already know and what they are learning; 

●​ physical activity, joy, and opportunities for self-expression; and 

●​ students’ perceptions of their own ability.  All children are motivated to learn the next set of 

skills for which they are ready; few are motivated by labels that rank them against others or 

communicate stigma. 

 

(These important factors are addressed in CCEE's Field Guide for Learning, Equity and 

Well-Being. This Playbook for Accelerating Learning will focus on instructional strategies to 

accelerate learning for all students.) 

 

To provide better academic experiences than we did before, we must shift our efforts from 

remediation to acceleration. This study by Bellwether (slide 11) shows students who start a 

grade below grade level rarely catch up. If we focus only on “learning loss” and remove 

students from grade-level content, we will perpetuate repetitive, ineffective structures that 

promote the inequality they are intended to address. A focus on remediation may result in 

teachers not instructing on content students need to master in the current year and could put 

students further behind, exacerbating opportunity and achievement gaps. (Consider this 

article for more background information.)  

 

Additionally, the New Teacher Project's research suggests that, even when students are behind, 

grade-level content is one of the clearest paths to success and strong outcomes. Thus, finding 

ways to scaffold student learning while maintaining access to grade-level content may be the 

key to accelerating learning. This playbook is designed to offer LEAs insights into how to make 

the shift from "learning loss" to an emphasis on "big idea-focused grade-level content" to 

support student academic growth.  

 

Shifting Perspective: Acceleration vs. Remediation  

The terms "acceleration" and "remediation" are sometimes inadvertently used interchangeably. 

To avoid confusion and maximize outcomes, it is important to clearly differentiate between 

them. 

 

In remediation, the primary focus is mastering concepts that students should have learned in 

previous years, which often means returning to prior years’ grade-level content. This may 

result in teachers not instructing on content students need to master in the current year and 

https://learningpolicyinstitute.org/blog/covid-accelerated-learning-build-back-better
https://learningpolicyinstitute.org/blog/covid-accelerated-learning-build-back-better
https://fieldguide.ccee-ca.org/
https://fieldguide.ccee-ca.org/
https://bellwethereducation.org/sites/default/files/Unfinished%20-%20Insights%20From%20Ongoing%20Work%20to%20Accelerate%20Outcomes%20for%20Students%20With%20Learning%20Gaps.pdf
https://www.the74million.org/article/steiner-weisberg-when-students-go-back-to-school-too-many-will-start-the-year-behind-heres-how-to-catch-them-up-in-real-time/
https://www.the74million.org/article/steiner-weisberg-when-students-go-back-to-school-too-many-will-start-the-year-behind-heres-how-to-catch-them-up-in-real-time/
https://tntp.org/publications/view/student-experiences/the-opportunity-myth


 

could put students further behind, exacerbating opportunity and achievement gaps. 

(Consider this article for PD for more background information).  

 

Acceleration, on the other hand, is an approach that strategically prepares students who have 

experienced learning loss for success in the present—this week, on this content. Rather than 

concentrating on a litany of items that students have failed to master, acceleration focuses on 

readying students for new learning.  

In essence, accelerating learning is about building bridges rather than filling holes. Acceleration 

gives students access to current grade-level content, rather than returning them to past 

content. Teachers strategically focus on content-area big ideas and weave background 

knowledge into current lessons using regularly gathered formative data to make instructional 

decisions. It is a different way of thinking about how to meet the needs of students and 

unfinished learning that has the potential to provide clearer direction and lighten the load for 

teachers who are already taxed by current demands.  

 

To be clear, special consideration must continue to be made for students with IEPs as well as for 

English learners. Focusing on grade-level content, particularly in mathematics and 

English/language arts, does not preclude teachers’ individualizing the work for students with 

unique learning profiles.  There will be more information about this in the Systemic Supports 

for Diverse Learners section. 

 

Making the Shift: How Will California Schools Accelerate Learning? 

Accelerating learning is not a program to be purchased, but rather a change in approach to 

supporting students who have experienced learning gaps (which, given the COVID-19 

pandemic, is close to all students in California).  Learning acceleration should be embedded in 

all instructional decisions for students: it should be aligned to your vision, linked to your 

LCAP, and integrated as part of your Tier 1 and 2 MTSS efforts.  

 

The challenge of accelerating progress in California is compounded by the size, diversity, and 

social conditions of California’s student population. There are more than a thousand school 

districts in California, serving unique communities with their own needs and challenges, from 

large urban districts to very small rural schools. California’s challenges reflect not only the 

state’s size but also its ethnic, cultural, and geographical diversity.  

 

However, California has made some critical decisions to help with the challenge. For example, a 

barrage of state funding that targeted to helping schools and students recover from the side 

effects of the pandemic, including funding and support for special populations that were 

uniquely affected. Additionally, California has made significant investments in technology and 

infrastructure to support students (see more on this here). This not only helped with online 

and hybrid learning but also will continue to pave the way for accelerated progress. 

Technology can help assess and target learning to help students meet the standards. Learn 

more about using technology to accelerate progress here.   

 

https://www.the74million.org/article/steiner-weisberg-when-students-go-back-to-school-too-many-will-start-the-year-behind-heres-how-to-catch-them-up-in-real-time/
https://www.cde.ca.gov/eo/in/digitaldivide.asp


 

Because learning acceleration is a philosophical approach to tackling individual student progress, 

each LEA in the state must develop its own strategy for accelerating learning because, to 

some extent, how we support unfinished learning “depends on what we are trying to teach” 

(Instruction Partners). As you read through this playbook, use the companion workbook to 

create your own individualized work plan. 

 

Here are some key factors to consider as you craft your learning acceleration plan: 

1.​ There are different ways of accelerating learning—and you can use more than one. 

Different models can be implemented together. 

2.​ Collaboration matters. Whichever paths you take, make sure they align with your existing 

vision and that your whole team is on board. Make time and space for teachers to team up, 

learn, and collaborate to make this vision a reality. 

3.​ High expectations and grade-level content are key. The most important aspects of any 

learning acceleration model are high expectations and grade-level content. The majority of 

instruction and assignments should be aimed at grade-level content, with additional supports 

to help students access this material.  

4.​ Prioritizing standards does not mean lowering the bar. Priority standards are not the only 

things that will be taught. Prioritizing has everything to do with a focus on understanding 

which standards have the most impact on student learning. To accomplish this, you will need 

to adjust your scope, sequence, and pacing to focus on big ideas and themes. 

5.​ Quality curriculum is key—especially when vertically aligned. Make the most of your 

high-quality curriculum by prioritizing and aligning it vertically. It is also more impactful when 

educators know what big ideas and key concepts students must learn and how these align 

vertically. Foundational reading skills will require special attention. 

6.​ Assessments should bring students into grade-level content, not keep them from it. 

Assessments should be ongoing, formative, and content-embedded and should reveal what 

students already understand and what further connections might be necessary for them to 

fully access grade-level content. Assessments should not result in the labeling and sorting of 

children that often lead to inequitable segregation and marginalization. Instead, they should 

provide teachers with standards-aligned data that can be used to determine how to 

intentionally and flexibly organize instruction to best meet the needs of each learner around 

the current content. 

7.​ Support should be built in from the beginning. Even before knowing students individually, it 

is still possible to anticipate what students might need to succeed—in terms of classroom 

environment, social emotional learning, and academic instruction—and build those into the 

architecture of instruction from the beginning. Use the principles of Universal Design for 

Learning (UDL) to structure learning that will intentionally support all students.  

8.​ The social-emotional environment matters. Students and adults need to feel connected, 

capable, and seen. After a year or more away from school buildings, students and teachers 

need to spend time relearning how to work together. Both students and adults need to feel 

capable, included, and connected if they are expected to work hard to catch up. Focusing on 

building positive learning communities, developing social-emotional competencies, and 

employing culturally responsive practices will ensure they are ready and willing to do the hard 

work we ask of them. 

9.​ Professional development should be continuous and based on data about what teachers 

need. Learning to teach in this way may require a significant adjustment for teachers, teams, 

https://instructionpartners.org/2021/04/30/supporting-unfinished-learning/
https://udlguidelines.cast.org/
https://udlguidelines.cast.org/


 

and systems. Just as student interventions are targeted for students, so should professional 

learning be targeted for teachers. Think of just-in-time, embedded learning opportunities and 

harnessing existing systems of coaching and mentoring to tailor supports for teachers rather 

than blanket, one-size-fits-all PD programming. 

10.​Think of families and support networks as part of the acceleration team. Research shows a 

connection between family involvement and academic achievement, particularly in 

mathematics and English/language arts. Encouraging family engagement is more than 

common courtesy; it’s one of the best ways to create a positive learning environment for 

every student and support student success. Conversations with families and 

community-based organizations should be centered on learning and not just supervision.  

 

FEATURED RESOURCES:  

 

→  Work Plan Companion for this Playbook for Accelerating Learning  

→  Closing the Digital Divide — CDE resources to bridge the digital divide   

→  Report on critical components of learning acceleration by TNTP  

 

 

 

http://globalfrp.org/content/download/419/3823/file/GFRP_Family%20Engagement%20Carnegie%20Report.pdf.
https://www.cde.ca.gov/eo/in/digitaldivide.asp
https://tntp.org/assets/covid-19-toolkit-resources/TNTP-Learning-Acceleration-Guide-Updated-Nov-2020.pdf


 

 

 

ACCELERATION IN ACTION 
 

Driving Question: What models can be used to 
accelerate learning? 

 

 

 

 

Key Takeaways 

●​ There are different ways of accelerating learning, and you can pursue more than one. There 

are multiple ways to accelerate learning. Different models can be implemented together if 

they fit in your learning acceleration vision.  

●​ High expectations and grade-level content are key. The most important aspects of any 

learning acceleration model are high expectations and grade-level content. More specifically, 

75% of instruction should be at grade level (25% remedial, if you need to build a bridge), and 

100% of what you assign and assess should be at grade level. 

●​ Align your vision to how you allocate your time. Alignment is necessary for any model to 

work. Your model should align with your values and must be integrated into your strategic 

plan, school vision, and particularly schedule. For example, do you have a structured 

intervention block? 

 

Curated Tips  

●​ Ensure that your school’s systems match your strategy. Your strategy will only work as well 

as your systems. Do you have a vertical alignment meeting structure set up for your teachers? 

Do you have a system for reporting and monitoring student performance on the standards 

you’ve prioritized? Your schools will need these systems and more to ensure that students 

master grade-level standards this year.  

●​ Remember that all acceleration starts with strong classroom instruction. Sometimes this 

will occur in smaller flexible targeted groups through blended learning and sometimes in 

whole-class grade-level instruction. Flexibility and just-in-time assessments will be key. 

Additional supports can be helpful as students work to grow their academic skills. It is crucial 

not to make assumptions about where students are. Instead, use data to make strategic 

decisions about individual students’ needs. Depending on what schools have been using for 

intervention, you may need to retool the content of your intervention block to be more 

aligned to specific learning gaps and content from the previous grade.  



 

●​ Pursue tutoring, rather than tracking. Establish systems for additional time and high-quality 

tutoring rather than tracking. Intensive tutoring during and after school has been found to be 

highly effective, creating strong relationships and customizing teaching directly to student 

readiness and needs.  

●​ Consider staffing availability and volunteers. Consider staffing a during-school tutoring 

program with paraprofessionals, retired teachers, and substitute teachers.  

●​ Remember training is essential. In many cases, paraprofessionals and even volunteers can be 

better leveraged by creating clear training and expectations on how to support students in 

practicing concepts, talking through challenges, facilitating study groups, and supervising 

whole-group instruction while teachers work with a small group.  

●​ External partners will require extra prepping. Using external folks will take intentional 

training and time for ongoing check-ins. Regardless of how you leverage outside partners and 

families, providing them insights about what students should know and explaining your 

approach to accelerating learning is always wise.   

●​ External partners won't be the silver bullet. Don’t bank on external partners being able to do 

it all, but do leverage your partners for additional support. Acceleration is directly tied to 

grade-level content. If partners are not aware of or aligned to grade-level instruction and 

assignments, they will not help you accelerate learning.  

 

 

 

Potential Models for Accelerating Learning 

Blended Learning 

Blended learning is an approach to learning that combines online curriculum and opportunities 

for interaction online with traditional place-based classroom methods. It requires the 

presence of both teacher and student, with some elements of student control over time, path, 

or place. 

 

There are several models of blended learning: . For learning acceleration, station rotations and 

individual playlists are some of the most effective practices. They both provide time to use 

small-group or individual intervention and time to personalize instruction to students' needs. 

Here is a sample rotation from Blended Learning Universe, and here is a sample playlist. 

 

Real-World Examples  

●​ Flipped learning: The Byron School District in Minnesota embraced a flipped-learning model 

(in which students watch a video lesson to learn the material at home, then come to school 

https://learningpolicyinstitute.org/blog/covid-getting-tutoring-right
https://learningpolicyinstitute.org/blog/covid-getting-tutoring-right
https://annenberg.brown.edu/sites/default/files/EdResearch_for_Recovery_Design_Principles_1.pdf
https://seekcommonground.org/family-guides
https://www.blendedlearning.org/models/
https://drive.google.com/file/d/1D2-62EyDXxxBVx_j6dNAh5lNrUHT3vkS/view
https://www.bears.byron.k12.mn.us/


 

and have class time to work on problems where the teacher and fellow students are available 

to answer questions) for high school that also included study groups. This addresses the 

typical math classroom problem: students passively listen to the lecture, begin the homework 

(only getting to the easy ones), go home, and get stuck. Instead, students are able to tackle the 

"difficult" part of the learning—the problems—in the classroom, where there is immediate 

help available from the teacher and peers. As a result, the district has seen student 

engagement and success increase significantly compared to traditional learning. Its math 

department offers tools and supports from teachers for teachers here. 

●​ Playlists:  

○​ Valor Collegiate in Tennessee individualizes math practice through self-directed and 

self-paced online playlists housed in Google Docs. Each playlist is focused on a 

grade-level math standard, allowing students to self-select a targeted playlist based 

on their individual needs.  

○​  Cisco Independent School District district uses ​​an individualized assignment chart 

that students work through at their own pace. You can read more about this type of 

playlist here.  

●​ District-wide blended model: Lindsay High School, which serves all grade 9-12 students in 

Lindsay Unified Public Schools, implemented blended learning in a diverse rural district 

school with a large population of free and reduced lunch students. The model focuses on high 

school English and English language learner classes. Core strategies include the 

implementation of a performance-based system, the ability for students to work across grade 

levels, customized playlists for learners, learner choice throughout their day/week/year, 

individual personalized learning time, and a focus on lifelong learning standards (noncognitive 

skills). You can read more about this work here. 

 

Resources for Choosing and Implementing a Blended Learning Program 

 

●​ Blended Learning Universe as a tool to design your blended program 

●​ The Learning Accelerator’s collection of nearly 100 strategies for implementing 

student-centered instructional approaches for each student based on specific strengths, 

needs, interests, and goals 

●​ The Aurora Institute’s guide to Getting Started with Personalized Learning (resources for 

education leaders, teachers, and policymakers looking to redesign K-12 education around 

student learning with personalized learning and competency education) 

●​ LEAP Innovations’ personalized learning tools and resources 

●​ The Learning Accelerator’s resources on subject-based playlists to enable self-paced subject 

learning, including customized versions and playlist data trackers 

●​ ASCD’s resource on flipped learning. In flipped learning, students watch a video lesson to 

learn the material at home, then come to school and have class time to work on problems 

where the teacher and fellow students are available to answer questions. 

●​ Sample blended rotation by Blended Learning Universe 

●​ Sample playlist  

●​ Thrive Public Schools' Blended Learning Rubric maps out not only their approach to blended 

learning but the key pieces needed to be successful within their blended model. It also allows 

https://sites.google.com/a/byron.k12.mn.us/byron-high-school-mathematics-department/flipped-classroom
https://valorcollegiate.org/
https://practices.learningaccelerator.org/strategies/self-paced-progress-through-playlists
https://www.ciscoisd.net/
https://practices.learningaccelerator.org/strategies/balancing-student-choice-and-needs-with-playlists
https://www.lindsay.k12.ca.us/en-US
https://practices.learningaccelerator.org/see/lindsay-high-school
https://www.blendedlearning.org/design/
https://practices.learningaccelerator.org/do/practices/targeted-and-relevant?subtopic=&learningLocation=&domain=&modality=&gradeLevelExample=&educatorAction=
https://practices.learningaccelerator.org/do/practices/targeted-and-relevant?subtopic=&learningLocation=&domain=&modality=&gradeLevelExample=&educatorAction=
https://www.inacol.org/news/getting-started-with-personalized-learning-resources-for-education-leaders-teachers-and-policymakers/
https://www.leapinnovations.org/tools-resources/
https://practices.learningaccelerator.org/strategies/self-paced-progress-through-playlists
https://www.edelements.com/hubfs/Blog_Files/How%20to%20Pick%20the%20Right%20Instructional%20Model%20for%20Your%20Classroom/Playlist%20Building%20101%20Guide.pdf
https://www.edelements.com/hubfs/Blog_Files/How%20to%20Pick%20the%20Right%20Instructional%20Model%20for%20Your%20Classroom/Playlist%20Building%20101%20Guide.pdf
https://practices.learningaccelerator.org/strategies/customized-playlists-to-keep-students-on-track
https://practices.learningaccelerator.org/strategies/playlist-data-trackers
http://www.ascd.org/publications/books/117012/chapters/The-Case-for-Flipped-Homework.aspx
https://www.blendedlearning.org/models/
https://drive.google.com/file/d/1D2-62EyDXxxBVx_j6dNAh5lNrUHT3vkS/view
https://practices.learningaccelerator.org/artifacts/thrive-blended-learning-rubric


 

an educator to map our their personal level of mastery and application by assessing 

themselves within each strand. 

●​ Featured Resource: A conversation about hybrid learning with Catlin Tucker and Tom 

Armelino 

 

Tutoring 

Tutoring is a form of teaching, one-on-one or in a small group, toward a specific goal. Tutoring 

sessions can happen as part of the school day or outside of school hours. By responding to 

students’ individual needs, complementing existing curriculum, and supplementing students’ 

classroom experiences,, high-impact tutoring leads to substantial learning gains for students.  

 

According to research and an article from LPI, effective tutoring includes: 

1.​ Providing at least 3 sessions per week for at least 30 minutes, as part of the regular school 

day, in groups of 5 or fewer students; 

2.​ personalizing the experience to students’ needs as well as current grade-level and class work; 

3.​ employing current or former classroom teachers when available, or using other paid staff 

such as paraprofessionals, teacher candidates enrolled in preparation programs, or 

well-trained tutors who earn a stipend, such as AmeriCorps members; 

4.​ offering tutors access to high-quality curriculum and clear implementation guidance;  

5.​ investing in staff capacity building by providing high-quality training (10 hours, in the best 

programs, on content and facilitation skills) and ongoing support; and 

6.​ building relationships among students, tutors, and teachers through structured time that is 

well-aligned with regular classroom curriculum, to create positive social connections that 

promote engagement with educational content and increased motivation. 

 

Real-World Examples 

●​ Teachers as tutors: The Los Angeles United School District is paying teachers to serve as 

outside-of-school tutors providing individualized support to students. In first grade, this work 

is part of Primary Promise, a program aimed at closing early literacy gaps. Students receive 

intensive support in small groups during or after school, for a minimum of 10 weeks. You can 

read more here.  

●​ Students as tutors: The Tennessee Tutoring Corps is using tutoring to help accelerate 

learning during Covid-19. The goal is to recruit at least 1,000 qualified college student tutors 

eager to give back to their communities and help prevent summer learning loss among the 

most vulnerable students.   

 

Resources 

●​ Video primer on implementing a high impact tutoring program by National Student Support 

Accelerator in partnership with CCEE 

●​ More research can be found in this article by LPI about why we should aim for reinvention. 

https://ccee-ca.org/blog-category/hot-topics/a-conversation-with-dr-catlin-tucker-part-i/
https://learningpolicyinstitute.org/blog/covid-getting-tutoring-right
https://www.dmgroupk12.com/writable/documents/DMJ_29_LAUSD_Literacy_FINAL.pdf
https://tntutoringcorps.org/tennessee-tutoring-corps
https://vimeo.com/574765212/539d4faa1a
https://learningpolicyinstitute.org/blog/covid-accelerated-learning-build-back-better


 

●​ Considerations for funding and extensive tips and tools are in this tutoring playbook from 

FutureEd at Georgetown. 

●​ A guide to designing an evidence-based tutoring program from JPAL 

●​ EdSearch’s framework for using high-dosage tutoring to accelerate learning includes 

examples of effective tutoring models.  

 

Burst of Time  

The burst of time model aims to provide extra learning time in smaller groups without taking away 

from core instruction during the school day. Often, this instruction takes place during breaks 

and on weekends with qualified teachers using targeted instruction.  

 

Real-World Examples 

●​ Instruction during breaks: Acceleration Academies used this approach during winter and 

spring break weeks in Lawrence, Massachusetts. In these academies, teachers work with 

students in small groups on hands-on learning that brings them back to school with strong 

skills and confidence. You can read more about this program here. 

●​ Dedicated period: Cajon Valley Union School District created Power Hour, a schoolwide 

reading intervention and support program that included 30 minutes of schoolwide reading 

and 30 minutes of home-based reading. This accountability-based, personalized learning and 

reading approach ensures all students have time and support for reading learning-level and 

grade-level texts. 

https://www.future-ed.org/wp-content/uploads/2021/06/Tutoring_Final.pdf
https://ccee-ca.org/wp-content/uploads/2021/06/MIT-JPAL-Tutoring-Best-Practices-for-California_.pdf
https://annenberg.brown.edu/sites/default/files/EdResearch_for_Recovery_Design_Principles_1.pdf
http://goldenticketlawrence.newprofit.org/
https://www.edweek.org/leadership/students-lost-time-and-learning-in-the-pandemic-what-acceleration-can-do-to-help/2020/08
https://www.cajonvalley.net/domain/1362


 

 

 

Student Agency / Independent Learning  

This model can only be successful when supported and front-loaded by strong intentional 

educators. Learning independently can be challenging, even for the brightest and most 

motivated students. However, it has never been more important to develop this ability than 

today. The ability to be a self-directed learner has been a major differentiator of success in 

distance learning, highlighting the need to develop skills like goal-setting, researching, 

progress monitoring, self-management, and communication, to name a few. Read this report 

by the Learning Accelerator and look in CCEE's Field Guide for more information about 

developing student agency. 

 

To successfully encourage student agency: 

1.​ Have clear expectations and learning goals. Design expectations and goals with the team 

and communicate them clearly to students and parents. Here are some strategies to help. 

2.​ Explicitly teach systems and norms. Learners need to be explicitly taught self-direction and 

how to navigate their own learning, especially once they finish a task and are ready for the 

next.  

3.​ Design the day for self-directed work. For example, create maker spaces, “genius hours” 

when students can have access to experts, or independent study courses to encourage 

students’ self-direction. Particularly during remote learning scenarios, learners need tools, 

routines, and resources to be independent learners.  

https://practices.learningaccelerator.org/artifacts/driving-quality-in-remote-learning
https://practices.learningaccelerator.org/artifacts/driving-quality-in-remote-learning
https://fieldguide.ccee-ca.org/
https://fieldguide.ccee-ca.org/redefining-skills-for-success/#Agency
https://live-instruction-partners.pantheonsite.io/wp-content/uploads/2020/09/Building-Culture-and-Community-3.pdf
https://practices.learningaccelerator.org/problem-of-practice/how-can-i-help-students-build-a-strong-foundation-for-self-direction-in-remote-learning
https://practices.learningaccelerator.org/insights/week-2-todays-one-thing-for-teachers-structures-for-independent-student-work
https://practices.learningaccelerator.org/insights/week-2-todays-one-thing-for-teachers-structures-for-independent-student-work


 

4.​ Design guardrails. 

a.​ For students: create organization wide guides, supports, and cues to help remind 

students of goals, procedure, priorities, logistics, and choices.  

b.​ For families and CBOs: Create school wide policies and structures for study groups 

or office hours so that parents, CBOs, and others can point students consistently to 

structures that can support them.  

5.​ Simplify routines. Reduce cognitive load for navigating tools. Simplifying what needs to be 

done and making it less overwhelming goes a long way to helping increase comprehension 

and performance.  

6.​ Combine with blended learning. Couple this with blended learning to allow students some 

ability to co-create path, pace, and place. Blended learning can be extremely effective when 

done well, creating more opportunities for targeted instruction and practice of skills, 

concepts, or ideas that students can work on independently. 

 

Real-World Examples 

●​ Choosing work partners: Students at Cisco Junior High School can choose from a variety of 

different options for working with other students. For the most part, students have autonomy 

in choosing whether they want to work independently, with a partner, or in a group. This 

autonomy extends to choosing their partners and group members as well. Sometimes 

teachers intervene, however, when students are not making good choices of partner or group.  

●​ Office hours and study groups: The Da Vinci Connect High School uses both to accelerate 

learning.  

○​ Office hours are intended to engage students in a small-group or one-on-one 

student-teacher ratio. This allows students to participate more freely and openly with 

the teacher. It is also an opportunity for students and teachers to get to know each 

other.  

○​ Study groups are based on research from Jo Boalar, consist of 3-4 students, and help 

expose students to different perspectives on any given subject. Students are able to 

learn by seeing different ways of approaching a problem. Study groups can be 

organized in the classroom with an assigned classroom task. Often these groups will 

organize to meet outside of school to complete a project or to study for an exam. 

Here is a resource on study groups. 

Partnering with Community-Based Organizations (CBOs)   

The concept of a community-based model is to identify ways to partner with community-based 

organizations (CBOs) and leverage assets in the community to support student learning. 

Community-based support for learning acceleration exists in various forms, ranging from 

community school models to learning hubs (e.g., community hubs in San Francisco) and 

leveraging after-school partners. Community schools tend to receive funding and resources 

to operate a model that fully integrates with CBOs, but it’s okay if you don’t have the capacity 

to execute a community school model. There are still other ways to leverage partnerships 

with CBOs to support learning acceleration.  

 

https://practices.learningaccelerator.org/
https://practices.learningaccelerator.org/strategies/multiple-options-for-working-with-partners
https://practices.learningaccelerator.org/strategies/multiple-options-for-working-with-partners
https://dvconnecths.davincischools.org/curriculum/
https://www.kqed.org/mindshift/54486/how-collaboration-unlocks-learning-and-lessens-student-isolation
https://www.collegeraptor.com/find-colleges/articles/tips-tools-advice/create-effective-study-group/
https://www.communityschools.org/learn/start-a-community-school/
https://www.dcyf.org/chicasestudy


 

The most critical thing in partnering with CBOs is to create academic alignment and offer training 

to ensure that students are getting not just supervision, but high-quality aligned academic 

support. Ensure that you and your CBO partner are aligned on vision and learning outcomes 

and are communicating regularly to best support student learning. You can see more about 

how to engage CBOs here.   

 

Real-World Examples 

●​ San Francisco Community Hub Initiative is a citywide, neighborhood-based strategy to 

support children, youth, and families during the school year. Community hubs provide 

support for students in grades K-12 who are utilizing SFUSD’s distance learning curriculum, 

prioritizing children and youth with high levels of need. 

 

Engaging Families in Learning Acceleration 

 

Encouraging family engagement in learning is more than common courtesy. In addition to building 

student agency, families can also play a critical role in supporting learning acceleration when 

they are informed of what children should know and be able to do. Families became an 

integral part of the learning day during the pandemic, and LEAs can leverage these 

relationships to further accelerate student learning while at home; it’s one of the best ways to 

support student success.  

 

Given the technology and curriculum investments many schools have recently made, there are 

opportunities for students to work at their learning level and grade level effectively at home 

through the use of technology. See the family engagement section for more tips, but some 

schools have used their blended learning work (especially strategies such as flipped 

homework and personalized playlists) to leverage the work that students are doing at home.   

 

This work starts with ensuring that 100% of teachers connect with families, that 

communication with guardians spells out what children should know and be able to do, and 

that guardians are offered training and resources.  

Real-World Examples 

●​ Humboldt Elementary is sharing data with parents and helping them understand it. 

Understanding academic data can be a powerful way to engage and leverage families to 

accelerate learning. 

 

Resources LEAs Can Use with Families 

●​ For more information, visit the "Engaging Families" section of this playbook.  

https://www.dcyf.org/care
http://www.ascd.org/publications/books/117012/chapters/The-Case-for-Flipped-Homework.aspx
http://www.ascd.org/publications/books/117012/chapters/The-Case-for-Flipped-Homework.aspx
https://www.edelements.com/hubfs/Blog_Files/How%20to%20Pick%20the%20Right%20Instructional%20Model%20for%20Your%20Classroom/Playlist%20Building%20101%20Guide.pdf
https://www.edutopia.org/practice/sharing-data-create-stronger-parent-partnerships


 

●​ Consider these family-friendly grade-level learning overviews from Seek Common Ground 

and roadmap to common core for parents from the Council of the Great City Schools (also 

available in Spanish).  

●​ Sites like Be A Learning Hero offer activities and tools for families; Clave al Éxito (Key to 

Success) helps Spanish-speaking parents engage in their children’s education. 

●​ Schools and families should encourage study groups as a great way to share learning. College 

Raptor offers tips on how to create an effective study group. 

●​ Asking questions is a great tool for families to engage their kids. Here are some sample 

questions parents can ask their children about a book they are reading from MetaMetrics.  

 

 

https://seekcommonground.org/family-guides
https://www.cgcs.org/Domain/36
https://achieve.lausd.net/Page/7564
https://bealearninghero.org/
https://www.univision.com/noticias/educacion
https://www.collegeraptor.com/find-colleges/articles/tips-tools-advice/create-effective-study-group/
https://docs.google.com/document/d/1WK9Zi2t7VxloB9mts2yExo6tEQvsUmYyjGUC4x775-4/edit?usp=sharing
https://lexile.com/parents-students/tools-to-support-reading-at-home/21-questions-ask-child-book/


 

​
GETTING STARTED: Plan and 
Engage; Scope and Sequence 

 

Driving Question: How will you adapt and 
reframe your plans for the year to accelerate 

progress? 
 

Why 

●​ Accelerating learning is a comprehensive approach. According to the Brookings Institute, 

when the components of a system are misaligned, changes in one component (e.g., curriculum 

reform) may yield few improvements in student learning if the other parts of the system (such 

as assessment and pedagogy) are not similarly adjusted. Accelerating progress will change 

the way in which teaching is done, and changes will not be successful if the full team is not 

committed to leaving business as usual behind. It is not just a fad or program, and it is also 

more than “common sense teaching” or "good first instruction." It is intentionally thinking 

beyond just “remediating” and, as such, requires understanding and buy-in across the 

organization.  

●​ Including powerful tools like scope, sequence, and pacing in the planning stages supports 

educators in accelerating learning with more ease and leaders in creating the systems, 

calendars, and schedules that support the work. If leaders create a district plan for these 

tools, staff can look ahead to see where development is going and intentionally scaffold 

learning.  

Key Takeaways 

●​ Alignment requires deep commitment. If you think of learning acceleration as just a 

“program” for some kids during a moment in time, then the results of these efforts will also 

only be temporary—and they will fail to create the impact and equitable opportunities that 

learning acceleration can offer.  

●​ Ensuring team buy-in is critical when shifting to something new. Staff, who will co-create 

and execute programs, need to be on-board for learning acceleration efforts to flourish. 

●​ Make the plan specific and comprehensive. Ensure your plan has action steps that are clearly 

delineated by time and by role. Clarity will help adoption and reduce friction and confusion. 

Invest the time now to make sure the plan maps out the full year. The best time to plan the 

calendar is before school starts.  

●​ Check on needed resources. Ensure that all your schools have the resources, materials, and 

professional development opportunities needed to do this work.  

●​ Create school systems to support your strategy. Your strategy will only work as well as your 

systems. Do you have a structured intervention block? Do you have a vertical alignment 

https://www.brookings.edu/blog/education-plus-development/2019/01/30/education-systems-need-alignment-for-teaching-and-learning-21st-century-skills/


 

meeting structure set up for your teachers? Do you have a system for reporting and 

monitoring student performance on the standards you’ve prioritized? Your schools will need 

these systems and more to ensure that students master grade-level standards this year.  

●​ Create a comprehensive plan that takes into consideration the unique demographics of 

your community. Given time and resource constraints for some LEAs, the included tips may 

provide a starting point for leadership teams as they roll out a full reevaluation of their scope 

and sequence. For a deeper dive on prioritizing standards, see these CDE’s resources. 

 

 

Roadmap for Equitable School Systems by the Pennsylvania Department of Education  
 

 

Curated Tips: Plan and Engage 

When creating change in school systems, the analogy of the rider and the elephant is a helpful 

one. When we want to lead change, we must appeal to both the rational side (or “rider”) and 

the emotional side (or “elephant”). The rational side requires an understanding of where we 

are going and how to get there, but we cannot bring someone on this journey of change 

without also motivating them emotionally. No matter how skilled the rider, the elephant and 

rider will not move forward if the elephant has decided to dig in its heels. Change will not 

happen if you only lay out a great plan but fail to acknowledge and address emotional 

responses to it. (Episode 7 of CCEE's Leading Forward Podcast discusses this topic.)  

 

Change is hard, so here are some ways to ensure success as your team embraces a new way to 

support students:  

●​ "Direct the rider" (set the direction): Include your team from the very beginning, when 

envisioning the end result and setting goals. This work plan will walk you through the 

following steps (briefly summarized below) for you and your team to work through together. 

○​ Get clear on what accelerating learning is and isn’t. As a team, review the Core 

Beliefs overview and TNTP's report “The Opportunity Myth.”  

○​ Identify your ideal future state (North Star). The work plan contains an exercise you 

and your team can use to brainstorm, identify, and synthesize a succinct statement 

about your desired future state that frames it as a SMART goal (specific, measurable, 

attainable, realistic, time-bound). Whether you take language and the infographic 

from this playbook or create your own, make sure you can clearly and succinctly 

https://www.cde.ca.gov/ci/cr/dl/dlintergstdsguidance.asp
https://vimeo.com/100349352
https://www.carnegiefoundation.org/blog/how-to-change-things-when-change-is-hard/
https://www.carnegiefoundation.org/blog/how-to-change-things-when-change-is-hard/
https://anchor.fm/leadingforward/episodes/E7---3-Strategies-for-Communicating-with-Your-Community-with-Superintendent-Escobedo-epfeb0
https://fieldguide.ccee-ca.org/leading-forward-podcast/
https://docs.google.com/document/d/1uDtp-jXBjwdQH2KmymLqnX-SAPzCjZUNS0__jpwM92s/edit#bookmark=id.5a4s3fufoer5
https://docs.google.com/document/d/1AYLkvIWV3qbditLes8zOyLIRIioDHk_S6a3tGpdJ69M/edit
https://docs.google.com/document/d/1AYLkvIWV3qbditLes8zOyLIRIioDHk_S6a3tGpdJ69M/edit
https://tntp.org/publications/view/student-experiences/the-opportunity-myth
https://docs.google.com/document/d/1uDtp-jXBjwdQH2KmymLqnX-SAPzCjZUNS0__jpwM92s/edit#bookmark=id.5a4s3fufoer5


 

articulate what you want to see for your students, what your philosophy is, and how it 

will improve outcomes. And say it often.  

○​ Unpack your assumptions about the future state. As a group, work together to 

describe the environment, in every sense, that is required for the successful creation 

of the future state. For each of the supporting conditions and structures in this 

playbook, list what must be true in order to reach your desired state. 

○​ Define your current state. Describe the current state of each of these components. 

To the extent possible, rely on data and observable measures. Audit your existing 

intervention programs. Look through your MTSS framework, pull a list of all 

remediation and intervention programs, and look at intervention trainings for staff. 

Where are you filling gaps and where are you building bridges? Is your system 

adequately designed to eliminate the need for remediation by giving students access 

to grade-level content?  

○​ Map the future state. Check for alignment and dissonance. Where do your ideal 

future state and your current state align and where are they out of sync? Make sure 

to check existing intervention programs, policies, handbooks, your communication 

with families, policies, programs, curriculum, and training. For each of the enabling 

conditions and support structures, compare the current state to the future state. 

Together, make a list of where you see alignment (and celebrate it with your team) and 

where you see dissonance. Where there is dissonance, identify which areas need the 

most work to reach the desired outcome and which are the most important. 

○​ Identify needed resources. As a group, brainstorm what your functional, human, and 

organizational needs are to reach the desired state. Take into account how you will 

structure the school day and instructional time, how you will use and leverage 

community-based organizations, how families can contribute to learning acceleration, 

and how you will engage in continuous improvement. In terms of financial resources, 

FutureEd offers a whole playbook with tips on how to use relief funds.  

●​ "Find the motivation" (unpack emotions and create buy-in): This is an ongoing part of the 

change management process; make space for and acknowledge emotions at every stage. 

○​ Address your team's emotional shifts at different stages of change. Change is 

something that happens to people, even if they don't agree with it. Transition, on the 

other hand, is internal: it's what happens in people's minds as they go through change. 

Change can happen very quickly, while transition usually occurs more slowly. This 

resource on Bridges' transition model can help you identify what emotions usually 

surface during different parts of the transition process and plan how to address them 

in effective and thoughtful ways.  

○​ Engage in continuous dialogue. Keep the communication flowing at every stage.  

○​ Build motivation by discussing questions like these with your team:  

■​ What is at stake if we don’t do this work?  

■​ What will have the biggest impact on achieving our collective vision?  

■​ What could an ideal future look like if this is successful? 

■​ How can we celebrate small victories along the way? 

●​ Design and share the process  

○​ Make it as simple as it can be. Share clear and easy-to-follow steps to make it 

manageable. 

https://www.future-ed.org/covid-playbook/?mc_cid=f3426e3d70&mc_eid=689be45525
https://www.mindtools.com/pages/article/bridges-transition-model.htm


 

○​ Make it core. Resist the urge to make learning acceleration an add-on. Accelerating 

learning is the philosophy of how we view teaching and learning. Instead of merely 

finding a spot to plug in tutoring or blended learning, take a moment to embrace the 

philosophy of no longer “re-teaching for mastery” for students who have gaps. 

Instead, strategize based on the belief that, given the right support, students will 

access grade-level content and that this is the way to break the cycle of perpetual 

remediation.  

○​ Leverage your federal and state funding. FutureEd offers a whole playbook with tips 

on how to use relief funds.  

○​ Align your existing work to the philosophy of accelerating learning. Check your 

LCAP, tech plan, and MTSS vision and make sure you update your LCAP, policies, and 

MTSS language over the next year to match. 

○​ Communicate succinctly. Share these priorities and how your team will strive to 

meet them with your larger community (staff, families, partners, etc.). Here is sample 

communication you can use.  

○​ Commit to continuous improvement. Signal to folks early that this will be an 

interactive, iterative process that will be linked to real-time data from progress with 

kids. See more on this topic in this section. 

Curated Tips: Scope & Sequence 

●​ When redesigning scope, sequence, and pacing, plan comprehensively.  

○​ Consider to what extent this work is already in place. There may already be a scope 

and sequence or pacing document created with priority content in mind. If not, the 

Collaborative for Student Success offers some adapted scope and sequence plans 

from some reputable curriculum providers.  

○​ Do not plan to address unfinished learning through “nine weeks of remediation” or 

another extended period of remedial content for students. It’s tempting to assume 

that students will need you to deliver the entire scope of content that they missed; 

however, we know that students spending significant time in below-grade-level 

content does not lead to grade-level learning. Instead, use the prioritized approach to 

support your teachers in identifying which unfinished learning they should focus on.  

○​ Set the expectation that teachers use curricular materials you provide. Encourage 

your teachers to use the curricular materials you provide, and ground your 

professional learning in supporting them to use those materials well. Teachers often 

spend a tremendous amount of personal time developing their own lessons even 

though evidence suggests that teacher-created materials are not as strong as those 

pulled from high-quality curricular resources.  

○​ Use curriculum with fidelity. If you are using a district-adopted curriculum, use the 

curriculum with fidelity. This allows time to plan for scaffolds and extensions that help 

the learning go deeper. If your school does not have an adopted curriculum, use 

Student Achievement Partners EQiP Math and ELA rubric guidance to evaluate 

teacher-created resources and make sure they are rigorous and aligned to big ideas 

and key concepts. 

○​ Adjust the calendar as needed. Compare prioritized content to the instructional 

calendar. Modify the calendars needed to help students reach the demands of 

https://www.future-ed.org/covid-playbook/?mc_cid=f3426e3d70&mc_eid=689be45525
https://www.future-ed.org/covid-playbook/?mc_cid=f3426e3d70&mc_eid=689be45525
https://docs.google.com/document/d/1wd0HlXI8nZKhbeXFIB68yvnG61q9oeNhpmSLtgESCH4/edit
https://docs.google.com/document/d/1wd0HlXI8nZKhbeXFIB68yvnG61q9oeNhpmSLtgESCH4/edit
https://forstudentsuccess.org/our-campaigns/reopening-schools/
https://achievethecore.org/peersandpedagogy/curriculum-pinterest-tpt-exacerbate-inequity/
https://achievethecore.org/peersandpedagogy/curriculum-pinterest-tpt-exacerbate-inequity/
https://www.achieve.org/our-initiatives/equip/tools-subject/math
https://www.achieve.org/our-initiatives/equip/tools-subject/ela


 

accelerated learning. Keep in mind intervention needs, ELD supports, and other 

scheduling constraints. When there is less to cover, you can adjust your pacing around 

your instructional calendar. 

 

 

FEATURED RESOURCES:  

 

→   Work Plan: Plan, Engage and Align &  Adapt Scope, Sequence and Pacing   

→   Video: Scope and Sequence Lesson from CCEE & TNTP 

 

 

Additional Resources  

●​ The New Model of Change Leadership video by the CCEE and Dr. Douglas Reeves 

●​ Video: Developing and implementing a Learning Acceleration Plan video by CCEE/TNTP (21 

minutes)  

●​ Community Presentation from the Louisiana Department of Education for accelerating 

learning  

●​ Instruction Partners Guidance for Accelerating Student Learning  

●​ Helping All Kids Grapple with Grade-Level Content by Achieve The Core 

●​ Pennsylvania Department of Education's Accelerated Learning guide.  

●​ Collaborative for Student Success Crosswalks for adapted scope, sequence, and pacing 

guides by some curriculum providers.  

 

https://vimeo.com/509267830
https://ccee-ca.org/resources/professional-learning/the-new-model-of-change-leadership/
https://vimeo.com/509269347
https://louisianabelieves.com/docs/default-source/2020-teacher-leader-summit/2020_a125_accelerated-student-learning.pdf?sfvrsn=98a2981f_4
https://drive.google.com/file/d/1ctX4khj5zZFLlrqaTpwvHt_mj6B8VDm7/view?usp=sharing
https://achievethecore.org/peersandpedagogy/three-apps-support-students-special-needs/
https://www.education.pa.gov/Documents/K-12/Safe%20Schools/COVID/GuidanceDocuments/PDEAcceleratedLearning2021.pdf
https://forstudentsuccess.org/our-campaigns/reopening-schools/


 

 

 

 

 

FOCUSING ON KEY CONTENT 
Driving Question: How can we effectively 

support all students to accelerate their 
mathematics, language, and foundational 

reading knowledge and skills? 
 

 

Why 

●​ Teachers' success increases when concepts are linked and build on big ideas. Success in math 

and ELA starts with understanding how standards are organized and what concepts build on 

each other.  Many educators experience extra stress and disorientation when they don’t have 

a strong understanding of how concepts build on each other. 

●​ The majority of students in California are not meeting grade-level standards. The data look 

even grimmer for historically marginalized students.  

●​ Reading substantially impacts every aspect of our lives, and for our students, every aspect of 

their academic achievement. The data point to a relationship between the command of 

foundational skills and success in other important aspects of learning and life. 

●​ Interrupted schooling has particularly dire and lasting consequences for young children 

because reading is such an important foundational reading skill which is often seen as a 

gatekeeper to other success and requires special consideration and instruction since the 

science of reading calls for sequential targeted teaching.  

 

 

 

Key Takeaways 

●​ Focus on the big ideas and content connections. This will help create clarity, coherence, and 

rigor that is grade-level appropriate. (See Curated Tips below for more details) 

●​ Strong core materials and teacher support are key. Supporting unfinished learning requires 

a strong core curriculum and intensive planning support for teachers for each unit of study. 

Visit the CCEE Fieldguide for Learning, Equity and Well-Being to find more information on 

creating a learning culture, or the Iteration and Support section of this playbook for more 

information. [LINK] 

●​ Plan meaningful and grade-appropriate work. It’s not always useful to go back and reteach 

units students may have missed. Instead, focus on what students should know this year. Use 

https://www.edweek.org/teaching-learning/struggling-readers-score-lower-on-foundational-skills-analysis-of-national-test-finds/2021/04?utm_campaign=Unfinished%20Learning&utm_source=hs_email&utm_medium=email&_hsenc=p2ANqtz-90bUUBdrKTfyh0-Z7fpEww2BMFVcPSRkWcQCOiU5uzaculohWYXSCcEWhmGb7Kuy72aTip
https://fieldguide.ccee-ca.org/supporting-staff/#Learning-Focused


 

big ideas--those concepts that often cross grade levels--to help move students from where 

they are to where they need to be. 

●​ Employ culturally responsive instructional strategies to create equitable and meaningful 

instruction.  

●​ Use frequent standards-aligned formative assessments to drive instructional decisions. 

●​ Invest in reading. Provide students regular and intentional opportunities to grow their 

literacy skills in all subject areas. 

●​ Pay special attention to foundational reading skills. Supporting unfinished learning in 

foundational reading skills is quite different from supporting unfinished learning in math and 

science. Acceleration in reading requires clarity about the systematic progression of learning; 

precise diagnostics about whether students are behind and where they are in the progression 

of learning; and small-group structures that target the particular next step each child needs.  

●​ Limit pull-out time to foundational reading. Use pull-outs for foundational reading 

instruction but not for learning acceleration in core content areas, as it is not effective there.  

Curated Tips For Mathematics 

 

1.​ Focus on the big ideas. A “big idea” 
approach has been shown to 
engage students and increase 
achievement because it feels more 
coherent, connected, and 
meaningful. Organize your work 

around the four content connections 

(shown on the X-axis of the graphic), 

the 8 big ideas (show, on the Y-axis of 

the graphic), and the three 

cross-cutting themes  (shown in the 

swirls) that represent the major work 

of mathematics instruction in the 

California Mathematics Framework.  

 

2.​ You don’t have to do it all. Quality 

math instruction isn’t a mile wide and 

an inch deep. Instead, it follows the 

big idea approach by selecting 

high-leverage standards in each grade to focus on 

content that students need to know. The 
California Digital Learning Integration and 
Standards Guidance: Section B— Standards 
Guidance for Mathematics has identified a set of 

these standards. By focusing on these standards, 

you will also address other interrelated and 

https://www.cde.ca.gov/ci/ma/cf/
https://nam11.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.cde.ca.gov%2Fci%2Fcr%2Fdl%2Fdocuments%2Fcadlisguidance-excerptb.docx&data=04%7C01%7Cmnavo%40ccee-ca.org%7Ce3057a4e16a24b98274608d98bb04de7%7C5ff75693951a4de884ddd5b1b044b035%7C0%7C0%7C637694412349164673%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=ukGWWbOOFe6l9lf8NIIkMtj8iVQ4mkqN2QvPExyvdBM%3D&reserved=0
https://nam11.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.cde.ca.gov%2Fci%2Fcr%2Fdl%2Fdocuments%2Fcadlisguidance-excerptb.docx&data=04%7C01%7Cmnavo%40ccee-ca.org%7Ce3057a4e16a24b98274608d98bb04de7%7C5ff75693951a4de884ddd5b1b044b035%7C0%7C0%7C637694412349164673%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=ukGWWbOOFe6l9lf8NIIkMtj8iVQ4mkqN2QvPExyvdBM%3D&reserved=0
https://nam11.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.cde.ca.gov%2Fci%2Fcr%2Fdl%2Fdocuments%2Fcadlisguidance-excerptb.docx&data=04%7C01%7Cmnavo%40ccee-ca.org%7Ce3057a4e16a24b98274608d98bb04de7%7C5ff75693951a4de884ddd5b1b044b035%7C0%7C0%7C637694412349164673%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=ukGWWbOOFe6l9lf8NIIkMtj8iVQ4mkqN2QvPExyvdBM%3D&reserved=0


 

overlapping standards (see Grade 7 constellation map as an example). 
3.​ Focus on meaning-making. Give students many opportunities to  understand how 

mathematics works and why. Create regular experiences for students to explore 

mathematical concepts on their own and with each other, explain their thinking, and develop 

their stamina as sense-makers. A focus on meaning-making helps the ideas stick and allows 

them to persevere through more challenging endeavors. 

4.​ Provide multiple ways to interact with and represent mathematical concepts. Use 

manipulatives (physical and digital), videos, pictures, simulations, and graphic organizers to 

support students in making sense of concepts and showing what they know about how 

mathematics works. This works well for all students but is particularly important for  English 

learners and students with special needs.  

5.​ Create a shared understanding. Ensure all students can interact with, learn from, and 

contribute to a shared mathematical understanding within their classroom community. By 

engaging in authentic problem-solving, doing meaningful tasks, and collaborating with peers, 

students can see themselves as mathematicians and persevere through rigorous tasks. To 

learn more, visit Equitable Math Instruction. 
 

Additional Resources  

●​ Updated Mathematics Framework for California Public Schools: K-12 

●​ Grades K-8 ‘Where to Focus’ documents on mathematics also by Achieve the Core 

●​ Coherence map (mathematics) 

●​ Priority Instructional Content by Student Achievement Partners (ELA and math) 

●​ Instruction Partners' guide for pacing 

●​ California Digital Learning Integration and Standards Guidance Excerpt: Section B— 

Standards Guidance for Mathematics (pages 101–212) 

●​ CCEE Field Guide resources for Accelerating Learning (ELA, math, science) 

●​ Math fluency inventories by the National Council of Teachers of Mathematics 

●​ Dos and don’t notes by grade-level from Instruction Partners  

Curated Tips for ELA 

 

●​ Focus on the big ideas.  A “big idea” approach has been 
shown to engage students and increase achievement 
because it feels more coherent, connected, and 
meaningful. Organize your work around the five big ideas 

or themes that represent the major work of ELA/literacy 

instruction in the California Common Core State 

Standards for English: making meaning, language 

development, effective expression, content knowledge, 

and foundational skills (see graphic to right). 

●​ You don’t have to do it all. Use the key standards 

indicated in each grade and the related standards to focus 

https://equitablemath.org/
https://www.cde.ca.gov/ci/ma/cf/
https://achievethecore.org/category/774/mathematics-focus-by-grade-level
https://achievethecore.org/coherence-map/
https://drive.google.com/file/d/1SMTEKZIZrIb7-VC3iz8xznBRQbWmxrsa/view
https://instructionpartners.org/pacing/
https://www.cde.ca.gov/ci/cr/dl/documents/cadlisguidance-excerptb.docx
https://www.cde.ca.gov/ci/cr/dl/documents/cadlisguidance-excerptb.docx
https://fieldguide.ccee-ca.org/accelerating-learning/
https://drive.google.com/file/d/1oM4M7m2TiEB3HDA_jdBLabxBg8Hm9xoz/view?usp=sharing
https://drive.google.com/file/d/1ctX4khj5zZFLlrqaTpwvHt_mj6B8VDm7/view
https://www.cde.ca.gov/be/st/ss/documents/finalelaccssstandards.pdf
https://www.cde.ca.gov/be/st/ss/documents/finalelaccssstandards.pdf


 

on content that students need to know. These standards have already been identified in the 
California Digital Learning Integration and Standards Guidance: Section C— Standards 
Guidance for English Language Arts, Literacy, and English Language Development 
(pages 212–486).  By focusing on these standards, you will also address other interrelated 

and overlapping standards (see chart below for an example). 

 

●​ Remember that literacy happens in other content areas, too. Collaborate across content 

areas such as history/social studies, technical subjects, and science to help students continue 

to grow their literacy skills in content-embedded ways. 

●​ Offer students opportunities to access grade-level text. Evidence indicates that having 

struggling readers read texts below grade day after day does not help them “catch up” 

(Steiner & Weisberg). While students need explicit instruction in foundational reading skills 

(K-2), once they have developed basic decoding skills, teachers should use more guided 

reading time, working in grade-level text with appropriate scaffolding and knowledge-building 

to help students be successful.  

●​ Create learning that is equitable and culturally relevant. Ensure that the texts and topics 

you use reflect and positively affirm the lives, languages, perspectives, and histories of all 

students, including historically marginalized populations. Use positively affirmed texts to 

ensure students see themselves and their experiences in text. You can audit your classroom 

library to ensure that texts and topics represent many diverse perspectives and identities and 

that curriculum is culturally relevant. Consider these additional ways to bring more equity to 

literacy instruction.  

 

 

https://www.cde.ca.gov/ci/ma/cf/
https://nam11.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.cde.ca.gov%2Fci%2Fcr%2Fdl%2Fdocuments%2Fcadlisguidance-excerptc.docx&data=04%7C01%7Cmnavo%40ccee-ca.org%7Ce3057a4e16a24b98274608d98bb04de7%7C5ff75693951a4de884ddd5b1b044b035%7C0%7C0%7C637694412349174627%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=4LIpOm5INt9J%2Bbhk6ZjG1J5YYBOGu6LDuZFLrLa2W%2FU%3D&reserved=0
https://nam11.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.cde.ca.gov%2Fci%2Fcr%2Fdl%2Fdocuments%2Fcadlisguidance-excerptc.docx&data=04%7C01%7Cmnavo%40ccee-ca.org%7Ce3057a4e16a24b98274608d98bb04de7%7C5ff75693951a4de884ddd5b1b044b035%7C0%7C0%7C637694412349174627%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=4LIpOm5INt9J%2Bbhk6ZjG1J5YYBOGu6LDuZFLrLa2W%2FU%3D&reserved=0
https://nam11.safelinks.protection.outlook.com/?url=https%3A%2F%2Fwww.cde.ca.gov%2Fci%2Fcr%2Fdl%2Fdocuments%2Fcadlisguidance-excerptc.docx&data=04%7C01%7Cmnavo%40ccee-ca.org%7Ce3057a4e16a24b98274608d98bb04de7%7C5ff75693951a4de884ddd5b1b044b035%7C0%7C0%7C637694412349174627%7CUnknown%7CTWFpbGZsb3d8eyJWIjoiMC4wLjAwMDAiLCJQIjoiV2luMzIiLCJBTiI6Ik1haWwiLCJXVCI6Mn0%3D%7C1000&sdata=4LIpOm5INt9J%2Bbhk6ZjG1J5YYBOGu6LDuZFLrLa2W%2FU%3D&reserved=0
https://www.the74million.org/article/steiner-weisberg-when-students-go-back-to-school-too-many-will-start-the-year-behind-heres-how-to-catch-them-up-in-real-time/
https://socialjusticebooks.org/guide-for-selecting-anti-bias-childrens-books/
https://www.leeandlow.com/educators/grade-level-resources/classroom-library-questionnaire
https://www.leeandlow.com/educators/grade-level-resources/classroom-library-questionnaire
https://steinhardt.nyu.edu/metrocenter/ejroc/culturally-responsive-curriculum-scorecard
https://research.steinhardt.nyu.edu/metrocenter/resources/culturally-responsive-scorecard
https://www.weareteachers.com/equity-literacy/
https://www.weareteachers.com/equity-literacy/


 

Additional Resources  

●​ California Digital Learning Integration and Standards Guidance Excerpt: Section C— 

Standards Guidance for English Language Arts, Literacy, and English Language Development 

(pages 212–486) 

●​ Video for ELA/ELD Standards Guidance 

○​ Download ELA/ELD Standards Guidance webinar slides 

●​ Specific strategies for grades and subjects in CCEE's Field Guide 

●​ CCEE Field Guide resources for Equity, Learning and Well-Being (ELA, math, science) 

●​ Priority Instructional Content by Student Achievement Partners (ELA and math) 

●​ Instruction Partners' guide for pacing 

●​ Achieve the Core offers a full library of resources related to text complexity  

●​ Student Achievement Partners Literary Text Qualitative Measures Rubric  

●​ Dos and don’t notes by grade-level from Instruction Partners  

 

 

Curated Tips for Teachers: 

Curriculum and Instruction 

in Foundational Reading 

●​ Scope and sequence matter. Early 

reading skills are meant to be taught 

sequentially. 

●​ In foundational reading, it's okay to 

go back and remediate. If students 

missed parts of reading foundations, 

it is appropriate to go back and teach 

the skills (including print concepts, 

phonological awareness, phonics, and 

fluency) beginning where they left off.  

●​ Plan for brief screeners. Administer a brief screener at the beginning of the year and at 

periodic checkpoints throughout the school year. Prioritize letter inventory, phonological 

awareness, and grade-level appropriate sound and spelling patterns for each student.  

●​ Ensure daily, systematic phonics instruction. Ensure at least 45 minutes a day of 

foundational skills work through direct instruction and related practice opportunities, and 

additional support for students who need more. 

●​ Support decoding and fluency development. Support students’ decoding and fluency 

development through additional small-group or individual support; through opportunities to 

amplify or embed practice with needed skills within existing instruction or practice 

opportunities; and through modified student practice or scaffolds. 

●​ Make language connections for English language learners. Make connections between 

English and your students' home language(s) so that you can leverage each child's existing 

knowledge and skills. Here are additional tips to address the needs of English Language 

Learners  

https://www.cde.ca.gov/ci/cr/dl/documents/cadlisguidance-excerptc.docx
https://www.cde.ca.gov/ci/cr/dl/documents/cadlisguidance-excerptc.docx
https://www.cde.ca.gov/ci/cr/dl/documents/cadlisguidance-excerptc.docx
https://www.youtube.com/watch?v=AMiGODEqnOE&list=PLgIRGe0-q7SaxTf4I8o1oRgWhss02tvug&index=1
https://www.cde.ca.gov/ci/cr/dl/documents/elaeldstdsguidance.pptx
https://fieldguide.ccee-ca.org/accelerating-learning/
https://fieldguide.ccee-ca.org/accelerating-learning/
https://drive.google.com/file/d/1SMTEKZIZrIb7-VC3iz8xznBRQbWmxrsa/view
https://instructionpartners.org/pacing/
https://achievethecore.org/page/2725/text-complexity
https://achievethecore.org/content/upload/SCASS_Text_Complexity_Qualitative_Measures_Lit_Rubric_2.8.pdf
https://drive.google.com/file/d/1ctX4khj5zZFLlrqaTpwvHt_mj6B8VDm7/view
https://achievethecore.org/page/3292/features-of-structured-foundational-skills-checklist
https://docs.google.com/document/d/1B5Rlsn9o6ks5xPUuCBiVriw6w4paijV1JXAsGi1u_cM/edit#
https://docs.google.com/document/d/1B5Rlsn9o6ks5xPUuCBiVriw6w4paijV1JXAsGi1u_cM/edit#


 

●​ Tailor instruction for students with disabilities. Here is a resource on reading for students 

with disabilities, and here is one for students with reading disabilities. 

●​ Keep the text at the center of your planning. Plan standards-aligned questions, tasks, and 

activities that help students unpack the ideas of assigned texts while drawing on their own 

funds of knowledge and many skills, strategies, and modes of co-constructing meaning. Here’s 

a resource: Placing Text at the Center of a Standards-Aligned ELA Classroom. 

●​ Use complex books for read-aloud. Select books for read-aloud that are far more complex 

than students can read on their own (1–3 years above what most students can read 

independently). For guidance in choosing books, consider the following: 

○​ K-2 Text Analysis Template  

○​ Lesson Planning Quick Sheet 

○​ Read Aloud Lessons for K–2 

●​ Offer choice and variety. Use choice-based, topical book baskets for independent reading 

and use small-group time to secure foundational skills or grow knowledge and vocabulary 

with topically connected, on-level text sets. For more, consult the following: 

○​ How to Create Book Baskets  

○​ The Power of Text Sets 

 

Additional Resources  

●​ Dos and don’ts by grade-level from Instruction Partners. 

●​ Specific strategies for grades and subjects in CCEE’s Field Guide. 

●​ Unique considerations that buck the trend for early foundational reading (k-2) from 

Instruction Partners. 

●​ Additional reading acceleration tools and tips from Student Achievement Partners. 

●​  Achieve the Core offers a full library of resources related to text complexity  

●​ Student Achievement Partners Literary Text Qualitative Measures Rubric  

●​ Instruction Partners’  Leadership tools for developing strong readers   

 

Curated Tips to Plan for Meaningful Work 

 

●​ Remember to build on prior knowledge. A crucial aspect of acceleration is building on prior 

knowledge so students can connect new information. “Students learn faster and comprehend 

at a higher level when they have prior knowledge of a given concept” (Marzano, 2004).  

●​ Teach background knowledge and vocabulary. Students’ comprehension of relevant 

background knowledge and vocabulary is key to understanding what they read. By using text 

sets, a variety of resources to focus on the topic (including multimedia resources, 

photographs, recordings, infographics, and other texts),  teachers can build this 

understanding.  

●​ Prioritize active learning over teacher talk time. Give students more opportunities to 

engage. Moving away from long lectures is one of the best ways to get students to learn and 

to allow teachers to understand the gaps that need to be filled. 

https://docs.google.com/document/d/1JAoQVQQebcvOI8VH2sLHZS7AXQ94yF1-lWClFu566ss/edit#
https://www.dlcresourcecenter.com/s/Student-Profile-Shareable-SLD-Reading.pdf
https://achievethecore.org/content/upload/Text-at-the-Center-Report-V5.pdf
https://docs.google.com/gview?url=https%3A%2F%2Fachievethecore.org%2Fcontent%2Fupload%2FWhat%2520Makes%2520This%2520Read%2520Aloud%2520Complex%2520-%25201pgr.docx&embedded=true
https://achievethecore.org/content/upload/Lesson%20Planning_Quick-Reference%20Discussion%20Guide-ELA.pdf
https://achievethecore.org/category/411/ela-literacy-lessons?filter_cat=788&sort=name
https://achievethecore.org/peersandpedagogy/how-to-create-book-baskets/
https://achievethecore.org/content/upload/Text%20Set%20Guidance.pdf?utm_source=Subscriber+Master+List&utm_campaign=825f01c19f-EMAIL_CAMPAIGN_2020_04_09_07_59&utm_medium=email&utm_term=0_a3f2445f50-825f01c19f-320962437
https://drive.google.com/file/d/1ctX4khj5zZFLlrqaTpwvHt_mj6B8VDm7/view
https://fieldguide.ccee-ca.org/accelerating-learning/
https://instructionpartners.org/2021/06/14/supporting-unfinished-learning-in-foundational-reading/
https://achievethecore.org/collection/9/early-reading-accelerators-k-2
https://achievethecore.org/page/2725/text-complexity
https://achievethecore.org/content/upload/SCASS_Text_Complexity_Qualitative_Measures_Lit_Rubric_2.8.pdf
https://instructionpartners.org/wp-content/uploads/2021/12/Essential-Practices-in-Early-Literacy.pdf
https://api.ngampooz.com/images/102981/1586591454_Suzy-Pepper-Rollins---Learning-in-the-Fast-Lane_-8-Ways-to-Put-ALL-Students-on-the-Road-to-Academic-Success-Association-for-Supervision-%26-Curriculum-Developmen.pdf
https://www.svsd.net/cms/lib5/PA01001234/Centricity/Domain/588/RT%20Vocabulary%20.pdf
https://www.svsd.net/cms/lib5/PA01001234/Centricity/Domain/588/RT%20Vocabulary%20.pdf
https://www.chalkbeat.org/2019/9/16/21108839/want-better-readers-spend-less-time-teaching-kids-to-find-the-main-idea-knowledge-gap-author-natalie
https://www.chalkbeat.org/2019/9/16/21108839/want-better-readers-spend-less-time-teaching-kids-to-find-the-main-idea-knowledge-gap-author-natalie


 

●​ Leverage technology strategically.  Technology allows for enhanced personalization and 

engagement for students and can create more supportive and equitable learning cultures in 

schools and districts. Blended learning allows teachers more time to strategically accelerate 

learning by filling gaps and building bridges in student learning. Find out more about 

leveraging technology here.  

●​ Use a vetted curriculum. Student-facing work is highly variable when it comes from multiple 

sources. Curriculum should not be made from scratch. There is no need to reinvent the wheel. 

Rather, use existing high-quality curriculum and modify and/or supplemented when 

necessary.` 

●​ Offer students opportunities for personalization. The experiences of innovative school 

districts across the country point to increased success when learning is personalized to 

individual needs, interests, and goals. Creating these types of experiences requires educators 

to know how to blend and personalize learning. 

○​ Provide playlists of ways students can practice just-right learning concepts without 

taking time away from grade-level instruction   

○​ Use a rotational model to work with small groups (both heterogeneous and 

homogeneous). Station rotation models that include teacher time and independent 

work time can create opportunities to address misconceptions. Small-group 

instruction is an effective way to remediate in real time for students who need 

support. “Just-in-time support” helps students feel successful and allows them to 

understand grade-level content.   

●​ Teach students to work independently. And practice this often. Have clear strategies in place 

for defining expectations and success. A clear pathway will make execution easier and 

contribute to students’ development of self-direction skills.  

 

Curated Tips: Let Assessment Drive Instruction 

●​ Know what kids know. Uncovering and addressing learning needs will require teachers to 

know what students know and can do throughout the school year. This means assessing their 

knowledge and skills daily or weekly, not just on unit or quarterly benchmarks or 

standardized assessments.  

●​ Assess what students need. Assess what students need socially and emotionally as well as 

academically, address trauma with healing and support, and identify the next steps they are 

ready to take in their learning rather than labeling them.  For more, you can also consult 

CCEE's Field Guide for Accelerating Learning, Equity and Well-Being.  

●​ Let assessment guide your planning. Use the standards continuums in the California 

Mathematics Framework and the California Common Core State Standards for English to 

assess where students are on their learning journeys and to plan instruction that will take 

students from where they are to where they need to be. Even if students are missing 

knowledge or skills from a previous grade, a focus on the content connections, big ideas, and 

cross-cutting themes means students can continue to develop their knowledge while working 

on grade-appropriate standards.  

●​ Focus on formative assessment. Ensure frequent formative assessments are included in 

daily lesson plans and drive instructional planning. Entrance and exit tickets, 1-to-1 

conferences, written and oral explanations, reading fluency checks, quizzes, classwork, 

https://achievethecore.org/peersandpedagogy/curriculum-pinterest-tpt-exacerbate-inequity/
https://practices.learningaccelerator.org/do/train-your-people/define-competencies?grade=&audience=&stage=
https://live-instruction-partners.pantheonsite.io/wp-content/uploads/2020/09/Building-Culture-and-Community-3.pdf
https://restart-reinvent.learningpolicyinstitute.org/assess-what-students-need
https://fieldguide.ccee-ca.org/
https://www.cde.ca.gov/ci/ma/cf/
https://www.cde.ca.gov/ci/ma/cf/
https://www.cde.ca.gov/be/st/ss/documents/finalelaccssstandards.pdf


 

homework, and digital tools (such as polling or assessments embedded in tools like PearDeck 

or NearPod) all can provide plenty of information for teachers to determine students’ current 

levels of performance and make data-driven instructional decisions. Recommendations for 

these practices should be informed by high-quality instructional materials. 

●​ Be flexible. Use assessment to determine flexible groupings for just-in-time interventions to 

prepare all students for daily grade-level instruction. These assessments should reveal what 

students already understand and what further connections might be necessary for them to 

fully access grade-level content. These assessments should not lead to the labeling and 

sorting of children, which often leads to segregation, marginalization, or privileging in ways 

strongly correlated with race, language, class, and ability status. 

●​ Be strategic with remediation. If students need extra support, remediation should be brief 

and embedded within grade-level instruction as much as possible. Small-group instruction, 

tutoring, and other strategic and targeted supports are recommended when needed to 

develop appropriate background knowledge or skills. Avoid removing students from general 

grade-level instruction or tracking students when at all possible, as this leads to further 

inequity.  

 

Additional Resources  

●​ CCEE: The Components of a Balanced Assessment System 

●​ CCEE:  Assessment for Learning in Extraordinary Times, a three-part series intended to help 

participants learn how to blend different formative assessment moves to make better 

instructional decisions  

●​ CCEE: Insta-Data: Real Time Formative Assessment that Works 

●​ Learning as We Go: Principles for Effective Assessment during the COVID-19 Pandemic by 

CRPE 

FEATURED RESOURCES:  

 

→   →   Video: Digital Learning Integration and Standards Guidance for English Language Arts 
and English Language Development (ELA/ELD) by the CDE.  

 

 

 

 

https://ccee-ca.org/resources/professional-learning/the-components-of-a-balanced-assessment-system/
https://ccee-ca.org/resources/professional-learning/assessment-for-learning-in-extraordinary-times/
https://ccee-ca.org/wp-content/uploads/articulate_uploads/CTQ-FA_2021/index.html#/lessons/DZvRIw_HTRSRlkiGiFDQiXBS4oqJqMQk
https://www.crpe.org/publications/learning-we-go-principles-effective-assessment-during-covid-19-pandemic
https://www.youtube.com/watch?v=AMiGODEqnOE&list=PLgIRGe0-q7SaxTf4I8o1oRgWhss02tvug&index=1
https://www.youtube.com/watch?v=AMiGODEqnOE&list=PLgIRGe0-q7SaxTf4I8o1oRgWhss02tvug&index=1


 

SYSTEMIC SUPPORTS FOR DIVERSE 
LEARNERS 

Driving Question: How do we systematically support all 
learners in order to create equitable outcomes?  

Why 

●​ Remote and hybrid learning further exposed and exacerbated the persistent inequities 

affecting education, which disproportionately impact Black, Indigenous, and people of color 

(BIPOC), students with visible and nonvisible disabilities, English learners, and those living in 

poverty or experiencing homelessness.  

●​ Equity—ensuring that each learner has what they specifically need to succeed or gain access 

to resources and opportunities—cannot be ensured through reactive efforts. It will take 

proactive efforts to dismantle and rebuild systems that do not meet the needs of our learners.  

●​ Intentional planning and training with an eye on diverse learners will lead to more equitable 

access to high-quality instruction and help accelerate progress, especially for historically 

marginalized groups. 

 

In this section, you will learn about four key components of supporting diverse learners through 

learning acceleration: Universal Design for Learning (UDL), culturally sustaining pedagogy, as 

well as meeting the needs of English learners, and teaching students with special needs. 

Key Takeaways 
●​ Use UDL principles to increase access. The Universal Design for Learning (UDL) framework 

and guidelines were created to make learning accessible for all students by eliminating  

barriers to learning. Consider schoolwide training in Universal Design for Learning (UDL) to 

support diverse learners on your campus. 

●​ Employ culturally sustaining pedagogy.  Built on assets-based pedagogies such as culturally 

responsive teaching, there is evidence that culturally sustaining pedagogy promotes 

academic achievement and engagement. When students see themselves in the curriculum; 

feel their community languages, practices, and ways of being are included, respected, and 

sustained; and engage in meaningful work together, good things happen. Altering 

instructional methods to promote equity can benefit students in multiple ways and directly 

contribute to accelerated learning. 

●​ Make curriculum and instruction accessible for all students. General and special education 

teachers, English learner specialists, and others can work together to ensure curriculum and 

instruction are made accessible and designed for all learners in a classroom. This will ensure 

all students are able to accelerate their learning.  

 

https://udlguidelines.cast.org/
https://www.edweek.org/teaching-learning/opinion-author-interview-culturally-sustaining-pedagogies/2017/07
https://www.cde.ca.gov/pd/ee/culturallysustainingped.asp


 

Universal Design for Learning (UDL) 

Universal Design for Learning (UDL) is a research-backed framework to guide the design of learning 

environments such that they are accessible and challenging for all students. When environments are 

intentionally designed to reduce barriers, all learners can engage in rigorous and meaningful learning. 

Beginning with the principles of UDL allows teachers, schools, and systems to set the stage for all 

students to accelerate their learning. Start with Understood’s Getting Started with Universal Design 

for Learning for an overview of the approach. The California Department of Education (CDE) 

includes UDL in its Multi-Tiered System of Support (MTSS) Core Component 1: Differentiated 

Instruction and considers it key to setting the stage for learning acceleration.  

●​ UDL is not a “special education thing.” UDL is sometimes categorized as something that is 

only beneficial for students with special needs. In reality, UDL is beneficial for all learners. 

Architects create cutouts in the sidewalk, ramps, or elevators to ensure everyone can access 

a building—whether they are in a wheelchair, pushing a baby stroller, or on crutches. Similarly, 

UDL anticipates that all learners will need to access learning in different ways and builds that 

into the architecture of the class.  

●​ UDL is not “just good teaching.” There is no universally accepted definition of good teaching. 

However, UDL has a defined framework, backed by significant research and evidence from 

the field. UDL starts with the assumption that the barrier is not in the student but in the 

learning environment. Adjusting the environment and the instruction in this way requires a 

new way of thinking about the work of teaching and learning and the framework can help. 

●​ UDL is a lens, not a checklist. Practitioners of UDL set clear, rigorous goals for all students 

and then, based on their knowledge of the goals, identify potential barriers for students and 

design options and supports that will eliminate barriers and increase access, ownership, and 

learning. There is no one right way or checklist to follow to meet the UDL framework 

components. Rather, the UDL Guidelines provide a lens on our work and allows us to improve 

the learning environment so that students are able and ready to accelerate their learning.  

●​ The more you know about students, the more you can adjust. UDL works well with 

differentiated instruction (DI) as part of MTSS. While UDL begins with universally integrated 

supports and structures to ensure all students have access, DI requires regular data about 

specific students to further refine and develop the instructional model. Therefore, strong DI 

can naturally build on a UDL foundation to further refine and tailor instruction to support 

learning acceleration.  

●​ UDL takes time. UDL shifts the center of instruction from the teacher to the student, 

empowering students to take ownership of their learning. This transformation takes time, for 

both teachers and students. Teachers and systems will benefit from explicit training in UDL 

alongside collaborative time with colleagues to share ideas and resources, and coaching in 

their classrooms to enact ideas.  

 

Curated Tips: Culturally Sustaining Pedagogy  
Historically, the home cultures, practices, and languages of students of color and 

English-language learners were seen as a deficit to be overcome. Culturally sustaining 

pedagogy  flips that narrative and, instead, sees these things for what they truly are—an asset 

and a resource “to honor, explore, and extend” (Paris 2012, p. 94). When students see 

themselves in the curriculum and texts selected and feel their experiences and perspectives 

https://udlguidelines.cast.org/
https://drive.google.com/file/d/1gke-FuHuM_oZv03sEgG8NcbmxryVGBtO/view?usp=sharing
https://drive.google.com/file/d/1gke-FuHuM_oZv03sEgG8NcbmxryVGBtO/view?usp=sharing
https://www.cde.ca.gov/ci/cr/ri/mtssdiffinstr.asp
https://www.cde.ca.gov/ci/cr/ri/mtssdiffinstr.asp
http://udlguidelines.cast.org/?utm_medium=web&utm_campaign=none&utm_source=cast-about-udl
https://www.cde.ca.gov/ci/cr/ri/mtssdiffinstr.asp
https://www.cde.ca.gov/pd/ee/culturallysustainingped.asp
https://www.cde.ca.gov/pd/ee/culturallysustainingped.asp


 

are honored and valued, it is much easier for them to access and find relevance in the work of 

school. When students feel connected to the community and to the learning, it is easier to 

accelerate instruction.   

 

Diversity is increasingly being acknowledged as integral to success. Using culturally sustaining 

teaching in tandem with Universal Design for Learning is a powerful way to prepare students 

for the future.  

 

●​ Encourage the continuation and revitalization of students’ cultures and backgrounds. The 
CDE offers an overview on asset-based pedagogies and suggestions for culturally sustaining 
pedagogy that includes: 

○​ Value community languages, practice, and ways of being. Consistently and 
meaningfully center students’ languages, literacies, and cultural ways of being in 
classroom learning instead of considering them “add-ons.” 

○​ Keep schools accountable to the community, with educators and schools in 
conversation with communities about what they desire and want to sustain through 
schooling. 

○​ Connect curriculum to cultural and linguistic histories. 
○​ Ensure learning sustains cultural and linguistic practices while providing access to the 

dominant culture (in the U.S., typically white, standard English–speaking, and 
middle-class).  

●​ Assess your program’s cultural responsiveness. When getting started or looking to improve 

your program, it is important to ask some basic questions such as these to better understand 

where your program is meeting or missing the equity mark. The California Department of 

Education offers an overview of Zaretta Hammond’s guide for assessing culturally responsive 

teaching during school visits which may also help.  

●​ Incorporate strategies to meet the needs of various learner groups. Specific strategies have 
been shown to best meet the needs of particular learner groups. Below are just a few of the 
tools that can help you support and empower various groups in your community.  

○​ Meeting the needs of Native American students: 
■​ WestEd’s Center for Standards, Assessment, and Accountability’s spotlight 

on culturally responsive instruction for Native American students 
■​ San Diego County Office of Education Instructional Continuity Learning 

Considerations and Support for Native American Students 
■​ p. 5 of Questions for Proactive and Equitable Educational Implementation 

○​ Meeting the needs of Black students: 
■​ San Diego County Office of Education Instructional Continuity Learning 

Considerations and Support for African American Students 
■​ p. 6 of Questions for Proactive and Equitable Educational Implementation 

○​ Meeting the needs of students in foster care or those experiencing housing insecurity:  
■​ San Diego County Office of Education Instructional Continuity Learning 

Considerations and Support for Students Experiencing Homelessness and 
Students with Experience in Foster Care 

■​ p. 9 of Questions for Proactive and Equitable Educational Implementation 
■​ p. 10 of Questions for Proactive and Equitable Educational Implementation 

○​ Meeting the need of low-income students: 
■​ p. 11 of Questions for Proactive and Equitable Educational Implementation 

○​ Meeting the needs of LGBTQIA+ students: 
■​ San Diego County Office of Education Instructional Continuity Learning 

Considerations and Support for LGBTQIA+ Students  

https://www.cde.ca.gov/pd/ee/assetbasedpedagogies.asp
https://www.cde.ca.gov/pd/ee/culturallysustainingped.asp
https://www.cde.ca.gov/pd/ee/culturallysustainingped.asp
https://www.ncld.org/wp-content/uploads/2020/08/FINAL-Questions-for-Proactive-and-Equitable-Educational-Implementation.08122020.pdf
https://crtandthebrain.com/wp-content/uploads/CRT-Walk-Through-Observation-Guide.pdf
https://crtandthebrain.com/wp-content/uploads/CRT-Walk-Through-Observation-Guide.pdf
https://csaa.wested.org/spotlights/culturally-responsive-instruction-for-native-american-students/
https://csaa.wested.org/spotlights/culturally-responsive-instruction-for-native-american-students/
https://www.sdcoe.net/lls/equity/Documents/2021_Instructional-Continuity-Learning-Support-for-Native-American-students.pdf
https://www.sdcoe.net/lls/equity/Documents/2021_Instructional-Continuity-Learning-Support-for-Native-American-students.pdf
https://f.hubspotusercontent40.net/hubfs/1818747/Questions-for-Proactive-and-Equitable-Educational-Implementation.08122020.pdf
https://www.sdcoe.net/lls/equity/Documents/2021_Instructional-Continuity-Learning-Considerations-and-Support-for%20-African-American-Students.pdf
https://www.sdcoe.net/lls/equity/Documents/2021_Instructional-Continuity-Learning-Considerations-and-Support-for%20-African-American-Students.pdf
https://f.hubspotusercontent40.net/hubfs/1818747/Questions-for-Proactive-and-Equitable-Educational-Implementation.08122020.pdf
https://www.sdcoe.net/lls/equity/Documents/2021_Instructional-Continuity-Learning-Considerations-and-Support-for-Students-Experiencing-Homelessness-and-Foster-Care.pdf
https://www.sdcoe.net/lls/equity/Documents/2021_Instructional-Continuity-Learning-Considerations-and-Support-for-Students-Experiencing-Homelessness-and-Foster-Care.pdf
https://www.sdcoe.net/lls/equity/Documents/2021_Instructional-Continuity-Learning-Considerations-and-Support-for-Students-Experiencing-Homelessness-and-Foster-Care.pdf
https://f.hubspotusercontent40.net/hubfs/1818747/Questions-for-Proactive-and-Equitable-Educational-Implementation.08122020.pdf
https://f.hubspotusercontent40.net/hubfs/1818747/Questions-for-Proactive-and-Equitable-Educational-Implementation.08122020.pdf
https://f.hubspotusercontent40.net/hubfs/1818747/Questions-for-Proactive-and-Equitable-Educational-Implementation.08122020.pdf
https://www.sdcoe.net/lls/equity/Documents/2021_Instructional%20Continuity%20Learning%20%20Considerations%20and%20Support%20for%20%20LGBTQIA+%20Students.pdf
https://www.sdcoe.net/lls/equity/Documents/2021_Instructional%20Continuity%20Learning%20%20Considerations%20and%20Support%20for%20%20LGBTQIA+%20Students.pdf


 

■​ p. 12 of Questions for Proactive and Equitable Educational Implementation 
○​ Meeting the needs of migrant students: 

■​ San Diego County Office of Education Instructional Continuity Learning 
Considerations and Support for Migrant Students 

■​ p. 13 of Questions for Proactive and Equitable Educational Implementation 
○​ Meeting the needs of students in isolated or rural areas: 

■​ p. 15 of Questions for Proactive and Equitable Educational Implementation 
●​ Help teachers learn and grow their skills. Like all aspects of accelerated learning, teachers 

will need support and time to learn how to teach in this way. Provide explicit professional 
learning, ensure there’s time for teachers to share resources and ideas, and employ coaches 
and mentors to help teachers develop this work in their own classrooms. 

●​ Create learning that is equitable and culturally relevant.  
○​ Select texts that represent diverse perspectives and identities. When students see 

themselves and their experiences positively affirmed in texts, they are more likely to 

feel connected and engage with learning. 

○​ Choose texts and topics that allow students to use and leverage knowledge from their 

lives and experiences. In dual-language programs, this can also be done through use of 

paired texts, where knowledge is built in both languages of instruction. 

Curated Tips: Meeting the Needs of English Learners 
Like other historically underserved populations, English learners need access to learning acceleration 
that is specifically tailored to their learning strengths and needs. This was true before the pandemic 
and will continue to be true afterward.  
 
The California Department of Education has curated an in-depth resource called the English Learner 
Roadmap Implementation for Systemic Excellence! (EL RISE), which we recommend as a resource on 
this topic. Additionally, the EL Master Plan playbook offers a very thorough tool for schools looking to 
dive deeper into supporting English learners. Below are some highlights for supporting multilingual 
students during learning acceleration:  
 

Curriculum  

●​ Use the UDL framework to set English learners up for success from the start. For example, 

rethink how to position language development support within activities by providing multiple 

means of representation, providing multiple means of action and expression, and providing 

multiple means of engagement. 

●​ Employ culturally sustaining pedagogies to create positive, multilingual learning 
environments by planning instruction that pays careful attention to student discourse, 
belonging, agency, and identity.  

●​ Prioritize teaching of language skills that are inherently embedded in content standards to 
accelerate the development of language and content simultaneously. Organize and plan 
curriculum and instruction to develop language and content simultaneously. Review the 
entire scope and sequence of curriculum to make sure specific speaking, listening, reading, 
and writing tasks are embedded regularly, as well as the sequence of explicit language 
instruction. The California English Language Development standards and these CDE-curated 
resources on implementing the ELA/ELD framework can help.  

●​ Give students ample opportunities to engage in intentional and meaningful academic 
discourse as a means of accelerating content learning and language development. Students 
need regular time to practice new English language reading, writing, speaking, and listening 

https://f.hubspotusercontent40.net/hubfs/1818747/Questions-for-Proactive-and-Equitable-Educational-Implementation.08122020.pdf
https://www.sdcoe.net/lls/equity/Documents/2021_Instructional-Continuity-Learning-Considerations-and-Support-for-Migrant-Students.pdf
https://www.sdcoe.net/lls/equity/Documents/2021_Instructional-Continuity-Learning-Considerations-and-Support-for-Migrant-Students.pdf
https://f.hubspotusercontent40.net/hubfs/1818747/Questions-for-Proactive-and-Equitable-Educational-Implementation.08122020.pdf
https://f.hubspotusercontent40.net/hubfs/1818747/Questions-for-Proactive-and-Equitable-Educational-Implementation.08122020.pdf
https://steinhardt.nyu.edu/metrocenter/ejroc/culturally-responsive-curriculum-scorecard
https://socialjusticebooks.org/guide-for-selecting-anti-bias-childrens-books/
https://www.cde.ca.gov/sp/el/rm/elriseresources.asp
https://www.cde.ca.gov/sp/el/rm/elriseresources.asp
https://soe.lmu.edu/media/lmuschoolofeducation/centersandinstitutes/ceel/documents/EL_Master_Plan_Playbook_2021.pdf
https://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
https://www.cde.ca.gov/ci/rl/cf/implementationsupport.asp
https://www.cde.ca.gov/ci/rl/cf/implementationsupport.asp


 

skills both in low-stakes and performance-based tasks in ways that are authentic, meaningful, 
and standards-aligned. 

●​ Solicit input from and engage caregivers and community members working closely with ELs 
about what the curriculum should include, how it can be organized, and what may need to be 
an area of focus. Leverage multigenerational settings and assets of community members to 
extend support to students at home. Adjust curriculum based on feedback from students and 
families.  

●​ Create alignment in thematic scope, skills, and instructional practices used in English and 
bilingual instruction in dual-language and multilingual programs.  

Assessment  

●​ Create targeted standards-aligned formative assessments that uncover information about 

ELs’ content and language knowledge.  Learning acceleration is dependent on teachers 

having accurate information about what students know and can do. To learn more, consider 

Understanding Language at Stanford University’s Formative Assessment for ELs in Remote 

Learning Environments. These two one-hour virtual sessions focus on strengthening 

formative assessment practices in remote and non-remote classroom learning environments 

and are applicable across grades and content.  

●​ Provide opportunities for ELs to demonstrate their learning in various modalities. Provide 

information using multiple modalities and give students options to use multiple means of 

representation in the assessment where possible to allow them to understand what is asked 

and show what they know. Use the California ELD standards to guide the planning of 

assessments that allow students at various stages of English language development to show 

what they know about the content without the barrier of language. 

●​ Employ performance-based assessments. Such assessments are better suited to gather 

evidence of student learning for language, conceptual understanding, and metacognition than 

traditional testing or forms of assessment.  

●​ Make a plan for when and how to use home language in formative assessments. Integrating 

assessments done in home language into the curriculum at key points when gathering 

information about a student’s full linguistic repertoire, such as at the beginning or at the end 

of a unit, is needed to fully understand students’ knowledge. 

●​ Keep content in mind. For additional tips on best practices in math, ELA assessment see here.  

Professional Learning  

●​ Develop a shared understanding of the state and school system’s language development 
approach and theoretical framework for language education, including the  California ELD 
standards. Make sure this is clear to all stakeholders and grounded in sound educational 
theory. Build a clear understanding of how this information fits into a broader plan for 
learning acceleration.  

●​ Build practitioner capacity to serve ELs with a focus on the simultaneous development of 

content knowledge and language. Using resources like Stanford University’s Understanding 

Language Project and these resources provided by CDE are a good start.  

●​ Ensure teachers are equipped to use discipline-specific formative assessments that 

measure the development of language and content mastery, and address what these look like 

in hybrid and/or distance learning environments in either synchronous or asynchronous 

models. Support teachers in learning how to use the data from these assessments to plan for 

https://ell.stanford.edu/content/FA-process-remote-learning-webinars
https://ell.stanford.edu/content/FA-process-remote-learning-webinars
https://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
https://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
https://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
https://ul.stanford.edu/
https://ul.stanford.edu/
https://www.cde.ca.gov/sp/el/er/ellearningaccleration.asp


 

the needs of English learners in their classrooms as part of a broader accelerated learning 

model. 

●​ Engage in continuous discussions about the equity implications for your English learners. 
Consider these Questions for Proactive and Equitable Educational Implementation and look 
to page 8 for questions for English learners.  

 

Curated Tips: Meeting the Needs of Students with Disabilities 
Students with special needs have and will continue to benefit from the intentional and tailored 

work of accelerated learning. COVID-19 school closures and online learning had an adverse 

impact on students already struggling to learn. Therefore, it is important for students with 

disabilities to receive regular academic and behavioral interventions backed by data and using 

explicit instruction to ensure their appropriate progress in the general education curriculum. 

Below are ideas for further integrating the needs of students with disabilities into your 

learning acceleration plan: 

Curriculum  

●​ Use the UDL framework to ensure that the needs of all students are addressed to the 

greatest extent possible. With its emphasis on increasing engaging lessons, differentiating 

instructional modalities, and allowing student choice in expressing their knowledge, UDL has 

demonstrated great success in meeting the needs of general education, special education, 

and at-risk youth. It aids in ensuring success for all students in the general education 

classroom setting.  

●​ Employ culturally sustaining pedagogies to create positive learning environments by 
planning instruction that pays careful attention to student discourse, belonging, agency, and 
identity.  Students with disabilities are often overlooked as their unique needs can be 
overshadowed by other important considerations. To ensure high quality instruction and 
support, teachers must also be familiar with and incorporate culturally sustaining pedagogy 
with this population.  

●​ Enact all required accommodations, modifications, and interventions. Students identified 

under IDEA with special needs are provided clear accommodations and instructional support 

through their annual Individualized Education Plans (IEPs).  It is critical that these supports 

are clearly communicated and understood by all teachers and individuals supporting student 

development. In addition, students with disabilities served under Section 504 may also have 

classroom supports afforded to them. Whether the accommodations, modifications, or 

interventions are through an IEP or 504 plan, teachers must be well prepared to implement 

these supports with fidelity as part of their accelerated learning. The CDE, together with 

county offices and the CCEE, created this tool kit with resources for supporting students 

with disabilities.    

●​ Consult the appropriate special education provider(s) to ensure access to all educational 

settings, materials, and other resources.  To ensure legal compliance and provide 

high-quality support to all students, communication and collaboration with special education 

providers is critical. As settings and instructional methods change, this regular 

communication will not only ensure that students receive the legal accommodations and 

instruction they are entitled to, but also aids in ensuring students continue to grow toward 

https://f.hubspotusercontent40.net/hubfs/1818747/Questions-for-Proactive-and-Equitable-Educational-Implementation.08122020.pdf
https://ccee-ca.org/wp-content/uploads/2020/07/CCEE_CDE_Placemats_final.pdf
https://ccee-ca.org/wp-content/uploads/2020/07/CCEE_CDE_Placemats_final.pdf


 

their goals. In this way, clear communication and consultation is a key element in accelerated 

learning.  

●​ Continue predictable education for students with significant cognitive disabilities. It is 

essential to maintain consistent routines, high expectations, and tailored supports for 

students with significant cognitive disabilities, especially during remote learning. Every effort 

is needed to ensure stability and consistency for those with significant support needs.  

Assessment 

●​ Monitor progress frequently.  Following school closures and remote learning, it may not be 

as clear where students are on their learning journey or whether there is a need to adjust the 

frequency or duration of special education services. Work with special education staff to 

create a progress monitoring plan for students with disabilities in order to adjust and align 

special education services so that students are able to meet goals laid out in their IEPs. If 

necessary, have special education providers revisit student IEPs and make necessary 

addendums. Case managers for students who have 504s can also utilize progress monitoring 

and reassess student needs.   

●​ Focus on goals. Make sure all teachers and parents are clear on what the goals are in the IEP 

or 504 plan and how they will support the student to meet those goals. Remember to track 

and measure goals continuously. 

●​ Ensure the IEP or 504 plan remains at the center. Services, accommodations, modifications, 

interventions, and timelines outlined in the IEP or 504 plan should be upheld. Review any 

modes and models added to the schools toolbox during remote learning and consider as an 

IEP or 504 team (as applicable) which strategies could be added,  continued, or adjusted to 

best meet the student need.    

●​ Keep content in mind. For additional tips on best practices in math, ELA assessment see here.  

Professional Learning 

●​ Build general education teachers’ capacity to serve students with disabilities. Provide 

training and guidance to all teachers of students with disabilities on UDL, explicit instruction, 

and other strategies beneficial for students with disabilities that are also useful in the general 

education setting. Consider how to use technology to coordinate and learn from experts, 

agencies, and other LEAs. 

●​ Create regular collaboration time for general and special education teachers. Provide time 
for teachers supporting the same students to collaborate, share data and ideas, and use  data 
and best practices to plan instruction. Professional learning about co-teaching may also be 
valuable to support general education teachers, special education teachers, and others in 
working together effectively. 

●​ Engage in continuous discussions about the equity implications for your students with 
disabilities. Consider these Questions for Proactive and Equitable Educational 
Implementation and look to page 7 for questions for students with disabilities.  

 

FEATURED RESOURCES:  

 

→   Free UDL Resources from the Center for Applied Special Technology (CAST) 

https://f.hubspotusercontent40.net/hubfs/1818747/Questions-for-Proactive-and-Equitable-Educational-Implementation.08122020.pdf
https://f.hubspotusercontent40.net/hubfs/1818747/Questions-for-Proactive-and-Equitable-Educational-Implementation.08122020.pdf
https://studentsatthecenterhub.org/resource/center-for-applied-special-technology-cast/#:~:text=CAST%20is%20a%20nonprofit%20research,Design%20for%20Learning%20(UDL).


 

→Culturally Sustaining Pedagogy resources from the CDE 

→Rise Resources from the CDE 

→ CCEE and CDE Instructional Resources to Support Students with Disabilities 

→Roadmap  

 
Equity 

●​ Diverse Learners Cooperative tips for learners with reading disabilities 

●​ 20 Ways to Bring More Equity to Your Literacy Instruction 
●​ Reading Science Denial and Racism’s Impact on Educational Equity for African-American 

Students  
 

 

https://www.cde.ca.gov/pd/ee/culturallysustainingped.asp#:~:text=Culturally%20Sustaining%2FRevitalizing%20Pedagogy%20is,connect%20with%20their%20cultural%20communities.
https://www.cde.ca.gov/sp/el/rm/elriseresources.asp
https://ccee-ca.org/wp-content/uploads/2020/07/CCEE_CDE_Placemats_final.pdf
https://www.dlcresourcecenter.com/s/Student-Profile-Shareable-SLD-Reading.pdf
https://www.weareteachers.com/equity-literacy/
https://www.corelearn.com/education-equity/
https://www.corelearn.com/education-equity/


 

 

ITERATION AND SUPPORT  
 
Driving Question: How can your team best 
engage in continuous improvement? How and 
when will you monitor and reassess progress?  
 

 

Why 

●​ Leaders are more successful at supporting all learners when they set clear goals and 

consistently collect, monitor, and evaluate data and outcomes from schools connected to 

those goals.  

●​ Leaders who engage in continuous improvement have “more engaged workers coached by 

more capable managers whose more agile organizations can make more effective decisions” 

(per McKinsey).  

●​ Monitoring and assessing progress along the way allows systems to more quickly see needs 

as they arise, adjust, and create targeted supports. This structure is parallel to the way we 

expect teachers to support students. 

 

Key Takeaways 

●​ Set direction and purpose. Create a common and clear vision for successful learning 

acceleration for all students in your system. Make sure your vision and your action plan to 

achieve those goals are reflected in key documents such as your Local Control Action Plan 

(LCAP).  

●​ Use a continuous improvement framework. Continuous improvement is a process of 

identifying what is working and what needs to change, developing a sound evidence-based 

plan, implementing the plan, and using data to monitor outcomes and make timely 

adjustments to improve those outcomes. Create a plan for continuous improvement using a 

model such as the Plan-Do-Study-Act cycle. Frameworks can help your team develop a 

common language and clear vision of the process that makes the work more efficient and 

collaborative.  

●​ Create a sustainable data collection and analysis system. Know what data you need to 

collect and from which sources. Use an impact spectrum such as the one described below to 

help guide your data selection. Set regular times for your team to review and analyze the data 

to support quick course correction.  

●​ Model with adults what you want them to do for kids. Be transparent about how you are 

engaging in continuous improvement. Provide targeted, data-based, just-in-time, embedded 

https://www.mckinsey.com/business-functions/operations/our-insights/the-continuous-improvement-leader-engaging-people-for-a-digital-age#
https://www.cde.ca.gov/sp/sw/t1/documents/contimp1a.pdf
https://www.cde.ca.gov/sp/sw/t1/documents/contimp1a.pdf


 

learning opportunities rather than blanketed professional development. These are the same 

processes we want teachers to employ when making learning acceleration decisions.  

Curated Tips  

SET DIRECTION AND PURPOSE 

●​ Assess your current state.  Begin by working with your staff and community to assess where 

your system is now in relation to learning acceleration. Where are your strengths? Where do 

you need to focus? Who is experiencing success and who is not? Use that data to determine 

clear outcomes. Use the components of this playbook to help you determine what areas to 

explore and set goals around. 

●​ Get clarity. In an organization to improve, leaders and other key participants must set clear 

and firm intentions. Try these questions as a starting point: 

○​ What problem are we trying to solve? 

○​ What changes might we introduce and why? 

○​ How will we know a change is an improvement? 

●​ Create a road map to success. Once you have your goals laid out, create an action plan to 

help you, your team, and your community determine how to get there, a timeline for work, 

and responsible parties. Be sure to include clear deliverables at each step to help everyone 

stay on track. Create space for the team to meet regularly to discuss the process, 

problem-solve, and share ideas.  

●​ Everybody has a role to play. The person often best positioned to support acceleration for 

students will be the teachers with direct knowledge of the student and the content. However, 

other staff members will be great supports as students complete grade-level work, have 

questions, need to talk through topics, or have misconceptions that need to be clarified.  

 

ENGAGE IN CONTINUOUS IMPROVEMENT CYCLES 

●​ Iterate cyclically to fine-tune competencies. Keep using the data to help assess and adapt. 

Get feedback and continue to work together. Be sure to host meetings and staff 

conversations with both administrators and teachers to discuss data, celebrate successes, 

work through challenges, and continue planning together. 

●​ Leverage an existing continuous improvement toolkit for expediency. Instead of creating a 

continuous improvement process from scratch, consider using existing models and toolkits to 

help ease the lift. Our accompanying work plan for this playbook offers a high-level glimpse 

into the Plan-Do-Study-Act improvement process. For something more thorough, consider 

CCEE's toolkit for continuous improvement.   

 

USE DATA TO MONITOR AND ADJUST 

●​ Determine what data to collect. Continuous improvement, like learning acceleration, is 

driven by regular data collection and analysis. Consider using an impact spectrum like this one 

adapted from the work of Teacher Development Network LLC to consider the range of data 

you might collect now and over time: 

https://docs.google.com/document/d/1F5bC3a9nTZP_E4SfT3JUKRizN2af3e_w_xw4A88_rlg/edit
https://docs.google.com/document/d/1F5bC3a9nTZP_E4SfT3JUKRizN2af3e_w_xw4A88_rlg/edit
https://docs.google.com/document/d/1uDtp-jXBjwdQH2KmymLqnX-SAPzCjZUNS0__jpwM92s/edit#
https://www.cde.ca.gov/sp/sw/t1/documents/contimp1a.pdf
https://ccee-ca.org/wp-content/uploads/2019/11/CCEE-Pilot-Partner-Continuous-Improvement-Toolkit.pdf
https://www.teacherdevelopmentnetwork.com/


 

○​  Implementation data 
■​ Professional learning metrics: How are we supporting staff in learning to 

accelerate learning? (Consider data sources that show how much, how often, 

and on what educators are receiving professional learning and coaching to 

develop their skills, as well as the response to those trainings.) 

■​ Program implementation metrics: How  well is the program being 

implemented? (Consider data sources that show you how the program is 

rolling out in alignment with goals and action plans, such as systems and 

structures developed to support the initiative at the district, school, team, and 

classroom level.)  
○​ Impact data 

■​ Teacher practice metrics: How and in what specific ways is the practice of 

teachers improving? (Consider triangulating data from several sources 

including self-report/surveys, observations, evaluations, and so on.) 

■​ Student learning metrics: How and in what specific ways is student learning 

improving? (Consider triangulating data from several sources including 

pre-formative and post testing, teacher reports, specific population progress, 

etc.) 

●​ Consider data sources you already have and build from there. Do you already gather data 

on professional learning, give an annual survey, or review testing data? If so, consider how you 

might use this data to establish a baseline from which to set goals. You might also be able to 

harness these same sources to support you in gathering data related to your learning 

acceleration efforts. Remember that data collection takes time and several sources to fully 

understand what is happening. Start with what you have and build sustainably from there. 

●​ Analyze, reflect, and act on the data. Create structures to review, synthesize, and analyze 

the data. Set aside time with appropriate stakeholders at strategic points to look at findings, 

ask questions, make adjustments, and determine next steps. Make sure the process is clear 

and transparent to all involved. Determine when and how you will share your findings with 

others. Sharing and including appropriate stakeholders in the creation of your plan helps 

make everyone accountable. 

DATA-DRIVEN CONTINUOUS SUPPORT 

●​ Identify priority knowledge and skills for adults. Map out the adult learning competencies 

necessary for effectively meeting your accelerated learning  goals. Use the topics described in 

this playbook to guide your thinking. Align your desired outcomes and your LCAP as you 

create a plan for support and professional development.   

●​ Collect data on current state and needed supports. Work with your staff to:   

○​ survey what is hard, what feels manageable, and what they want to learn in relation to 

identified competencies; 

○​ do walkthroughs of classrooms to observe grade-level instruction and 

implementation of curriculum to understand how teaching and learning is currently 

being enacted; and 

○​ collect lesson plans, materials, and work samples for review and/or have teams/PLCs 

review these materials together and make recommendations for professional 

learning needs. 



 

●​ Create a goal-aligned professional learning plan. Work with educators and leaders to 

determine the best way to support teachers in gaining the identified competencies, given the 

needs and assets in your community.  

○​ Prioritize key needs and offer training to address identified knowledge gaps. 

○​ Utilize coaching and mentoring systems to help teachers and teams implement new 

learning in their classrooms. PD is important, but it is not enough to make change 

happen all on its own. Targeted one-to-one coaching from highly trained mentors and 

coaches is crucial to helping teachers enact new ideas and grow more quickly. 

○​ Rethink schedules to allow teachers time for collaboration, planning, learning, 

iteration and coaching during the school day as they adapt to and refine these new 

practices. Once your programs are off the ground, these tools from Instruction 

Partners can help you improve your PLCs, coaching practices, and other staff 

supports. 

●​ Offer high-quality professional learning. Organizations focusing on accelerating learning for 

students cannot do so without high-quality professional learning for staff.  According to 

research from the Institute of Education Sciences, high-quality professional learning: 

○​ is tied to specific content and outcomes; 

○​ incorporates active learning; 

○​ is job-embedded; 

○​ is collaborative; 

○​ provides models; 

○​ includes coaching; 

○​ is sustained and continuous; and 

○​ is aligned with school goals, standards and assessments, and other professional 

learning activities.  

●​ Offer meaningful choice. Choice generates engagement, especially for adult learners who 

know their own strengths, needs, and learning preferences. Cedar Rapids Community School 

District created a BINGO board to encourage educators to select content and learning 

experiences based on their specific needs. This slide deck from Dallas ISD illustrates a 

creative, supportive, personalized way to present PD experiences and engage educators. 

●​ Be patient and persistent. Making big systemic changes such as the move to learning 

acceleration takes time to enact. Here are few reminders to keep you going when the work is 

not easy: 

○​ Make sure your plan has opportunities for regular meaningful staff collaboration. 

○​ Use best practices for meetings, as suggested in this sample agenda to help guide the 

work forward. 

○​ Frustration and disagreement are part of the process and they don’t mean it isn’t 

working. Acknowledge the depth of mindset and practice shift this new phase of 

learning requires of teachers. Veteran teachers will feel like novices again, 

tried-and-true practices for student engagement may not work, and technical hurdles 

will create frustration. Provide ample support and resources for the team during the 

change process and encourage them to keep going. 

○​ Model strategies you are asking teachers to use to engage learners. 

https://instructionpartners.org/pl-coaching/
https://instructionpartners.org/pl-coaching/
https://ies.ed.gov/ncee/edlabs/regions/pacific/blogs/blog2_DistinguishingProfLearning.asp#:~:text=It%20encourages%20teachers%20to%20take,in%20recruiting%20and%20retaining%20teachers
https://docs.google.com/presentation/d/14bdmluZ085mQkmSl4xBDLgUw1HCTFQB3fy8K3jRa5to/edit#slide=id.g7bca394da2_0_0
https://docs.google.com/presentation/d/e/2PACX-1vSCPC-36HcWXimvlCiR6v0lZBl1R_1OQau_M39oSFKXILhVMzvlm9xc2ecWLaB54t4DCqU1EwyPf9gy/pub?start=false&loop=false&delayms=3000
https://docs.google.com/document/d/1F5bC3a9nTZP_E4SfT3JUKRizN2af3e_w_xw4A88_rlg/edit


 

○​ See the Creating a People-Centered Culture section of CCEE's Field Guide for ways 

to celebrate success and improve morale. These are hard times, and small acts of 

acknowledgment can go a long way. 

FEATURED RESOURCES:  

 

→   Work Plan: Refine 

→    Video:  Continuous Improvement from CCEE & TNTP 

 

 

Additional Resources  

●​ Carnegie Foundation’s reflection guide on Transforming Educational Systems Toward 

Continuous Improvement 

●​ EDC’s guidebook and toolkit on Building a Culture of Continuous Improvement 

●​ Knowledgeworks’ The Education Changemaker’s Guidebook to Systems Thinking 

 

 

 

https://fieldguide.ccee-ca.org/supporting-staff/#People-Centered
https://vimeo.com/514078319
https://drive.google.com/file/d/1xrVU6jQ0agQN3kXQsk5GCmEFljzeBE0d/view?usp=sharing
https://drive.google.com/file/d/1xrVU6jQ0agQN3kXQsk5GCmEFljzeBE0d/view?usp=sharing
https://www.edc.org/building-culture-continuous-improvement-guidebook-and-toolkit
https://knowledgeworks.org/resources/education-changemakers-guidebook-systems-thinking/


 

 

 

 
 

 

LEVERAGING TECHNOLOGY 
 

Driving Question:  
How do we rethink the role of technology as a tool for 

accelerating learning across systems? 

WHY 
●​ The power of technology to provide educators and learners access to information and 

opportunities grows every day. California has been building its technology infrastructure for 

years and is in a good position to use technology to accelerate progress for students.  

●​ Technology allows enhanced personalization and engagement for students and can create 

more supportive and equitable learning cultures in schools and districts. (SRI report, “Using 

Technology to Personalize Learning in K–12 Schools,”)  Also, it is clear that technology will 

continue to play a central role in nearly all aspects of our lives over the coming years. 

Therefore, preparing students for career and life means, in some part, exposing them to 

meaningful technology while at school.  

●​ To make the best use of existing resources to ensure the best possible student outcomes, 

leadership teams must constantly reevaluate the role and use of technology in their schools, 

including inventorying their current technology through the lens of learning acceleration 

practices before establishing new ones.  

●​ The online safety of students and staff should remain an important priority for districts 

seeking to boost learning, equity, and well-being.  

 

Key Takeaways  
●​ High-quality digital learning requires intentional planning and effective online 

instruction. Create a clear path for planning and implementation. Here is a 1-pager of 

considerations for planning, launching, and sustaining the use of technology in an impactful 

manner for LEAs. 

●​ Classroom technology should contribute to students’ learning, experiencing, 
communicating and doing. Resist the urge to add technology only to create a wow factor or 

so that students are exposed to technology. If it does not align to your larger plan, it will be a 

distraction.  

https://www.sri.com/publication/using-technology-to-personalize-learning-in-k-12-schools/
https://www.sri.com/publication/using-technology-to-personalize-learning-in-k-12-schools/
https://docs.google.com/document/d/1HZwvo7BDddNagmOCoNcxgaMh9PnfUNZKiQ0ir3x7yWo/edit
https://docs.google.com/document/d/1HZwvo7BDddNagmOCoNcxgaMh9PnfUNZKiQ0ir3x7yWo/edit


 

●​ Safety is a priority. When using technology, it is critically important that educators 

intentionally design and implement practices that create safety—emotional and identity 

safety, belonging, and connection. 

●​ Preparing and supporting teachers for teaching supported by technology is critical for 
online learning. National standards can help guide practices for effective digital teaching and 

learning.https://www.iste.org/standards/for-educators 

●​ Look for programs or curriculum that address acceleration—reviewing information from a 

previous grade only to the extent necessary to support learning new, grade-level subject 

matter.  

 

Curated Tips for LEAs: Rethinking the Role of Technology 

While more research is needed, there are signs pointing to technology’s power to personalize 
learning and meet the needs of students. While most agree on the ability of technology to 
provide experiences that lead to deeper learning, some educational institutions have yet to 
make the shift to more innovative approaches. To help, we offer some important 
considerations when it comes to rethinking the role of technology in schools:  

●​ From devices to design. Historically, technology departments within school districts have 
largely focused on providing tech support to staff and servicing devices. A more 
student-centric approach will require greater collaboration with educators and a shift in 
focus away from devices to designing educational experiences that allow for or create 
opportunities for deeper learning. After all, what use is a large amount of devices if they are 
not being used effectively? 

●​ From top-down to collaborative. Gone are the days in which technology departments could 
work in isolation and dictate systems and procedures to LEA staff and students. In our 
connected world where technology is ubiquitous, technologists must now be excellent 
collaborators who learn about staff and student needs, invite feedback, create engagement, 
and have a service orientation. Technology steering committees and ongoing workgroups can 
aid in technology integration and adoption.  

●​ From student consumption to production. Access to information remains an important 
component of equitable learning. But to prepare students for their futures, technology needs 
to facilitate not only access to information but the ability to produce content and showcase 
their learning. For example: students can use technology to collaborate with each other and 
display their learning via digital portfolios or other presentations of learning.  

●​ From reactive to strategic. As the complexity and pervasiveness of technology increases, 
LEAs may want to ensure that technology leadership within their districts has a direct line to 
district leadership. Chief technology officers (or equivalent) are most valuable when they sit 
at the cabinet level, where they can ensure technology efforts are aligned to core values and 
strategic frameworks. They can play an important role in bridging instructional approaches 
and operational needs as their responsibilities generally straddle multiple areas, such as 
instructional support, administrative support, data systems and management, online security, 
staff training, research and development, and procurement and negotiation of contracts. The 
CCEE provides this 1-pager of considerations for planning, launching, and sustaining the 
use of technology in an impactful manner for LEAs. 

 
  

Curated Tips for Effective Classroom Implementation 

When considering how to use technology in the classroom for in-person or online learning: 

https://www.iste.org/standards/for-educators
https://docs.google.com/document/d/1HZwvo7BDddNagmOCoNcxgaMh9PnfUNZKiQ0ir3x7yWo/edit
https://docs.google.com/document/d/1HZwvo7BDddNagmOCoNcxgaMh9PnfUNZKiQ0ir3x7yWo/edit


 

●​ Design for context. Whether working online for some or all instruction, identify content 
and instructional activities that are best delivered in person (synchronously) and without 
interaction (asynchronously). If at all possible, reserve instructional activities requiring the  
most collaboration (e.g., authentic problem-solving, co-learning experiences, visits with 
experts) for in-person instruction. Be strategic about how to make these choices to ensure 
curricular cohesion, instructional alignment, engagement, and accessibility for all students. 

○​ Some suggested digital tools for math include: Desmos, NearPod, Pear Deck, 

Screencast-O-Matic, Google tools: Slides, Sheets, and Forms, infographics, Geogebra, 

VoiceThread 

○​ Some suggested digital tools for ELA include: virtual field trips, recorded read-alouds, 

daily electronic journals, digital writing portfolios, character descriptions  

●​ Be strategic about your choice of technology. Make sure selected tech contributes to 

students’ learning, experiencing, communicating, and doing. That includes access (technology 

availability for students and educators), usage (technology’s use in the learning process), and 

skills (the students’ and educators’ ability to use the technology in meaningful ways). 

Reimagining the Role of Technology in Education can support your organization in thinking 

through what teachers and systems need to know when it comes to selecting and employing 

technology to support accelerated learning.  

●​ Ensure technologies are accessible to all students. Providing Effective and Equitable Digital 

Learning for all Students requires considering how devices and tools as well as the internet 

need to be equitably accessible to all students.   

●​ Consider recording content. Whether working online or in the classroom, video and audio 
recordings allow students to replay content to deepen their understanding and practice their 
listening skills, communicate their understanding while practicing speaking skills, and 
communicate feedback to one another that is more personable and accessible than purely 
text-based feedback.  

●​ Technology can also spark engagement and encourage authentic collaboration. For 
example, students can create a video response explaining their strategy for solving a problem 
and other students can respond via their own videos. Students can collaboratively create 
digital infographics or create their own visualizations in Google slides. Teachers can invite 
experts in mathematical fields to give virtual talks and engage with students. 

●​ Help teachers develop their technological expertise, too. In addition to understanding how 
to effectively plan and implement instruction for accelerated learning, they will also need 
support learning how to select and use educational technologies in strategic ways. Consider 
how to use existing professional learning and coaching structures to help teachers quickly 
develop the necessary knowledge, skills, and confidence. 

●​ Choosing the right online curriculum matters. When using technology to accelerate (rather 
than remediate) progress it is important to know: 

○​ How the essential content of the curriculum is chosen. Make sure that the curriculum 
chosen reflects the LEA’s curriculum and CCSS 

○​ What percentage of time a student spends on grade-level content 
○​ What teacher training is part of the program 
○​ Whether the program’s strategy for moving students forward academically reflects 

the district’s curriculum 
●​ Collaboration is key. Make time for teachers to collaborate and support one another as they 

create authentic learning experiences that leverage technology and content-specific 

pedagogical training 

○​ PLCs are helpful. Consider forming a PLC responsible for dividing content based on 
areas of expertise, creating activities, and sharing ideas for integrating technology. 

https://tech.ed.gov/files/2017/01/NETP17.pdf
https://bit.ly/ISTEDistrictGuidance
https://bit.ly/ISTEDistrictGuidance


 

Consider using these resources to help: Reimagining the Role of Technology in 
Education and Providing Effective and Equitable Digital Learning for all Students 

○​ The National Council of Teachers of English provides resources to build teachers’ 
knowledge of new digital tools and strategies they can use in online or blended 
learning settings. 

●​ Use digital tools to foster teacher-student relationships. Teachers' presence combined with 

great digital tools can help  build teacher-student relationships that boost students’ sense of 

belonging to the school community. 

●​ Digital citizenship is a priority: ​​DigCitCommit competencies is a framework that allows 

teachers to consider strategies for teaching and reinforcing a comprehensive set of digital 

citizenship skills. Tech InCtrl provides lesson materials and ideas aligned with these 

competencies. 

○​ Math provides opportunities for collaboration, sharing ideas, solving problems, asking 

questions, and using tools to connect with others and address global issues. 

○​ ELA provides opportunities for practicing evaluation of sources. “Complements the 

research and media skills currently incorporated in the College and Career Readiness 

(CCR) Anchor Standards of the California State Standards for ELA and Literacy, 

reflect on digital identity, etc. 

●​ Use technology to assess student learning. Technology allows teachers to use ongoing data 

to inform their instruction. Use digital tools for frequent, formative assessments that may be 

used to inform instruction. 

○​ Some examples of tools to use in math are: 1-to-1 conferencing with students, having 

students write out explanations and share online for feedback, quick check-in tools 

like Google Forms or Zoom polls   

○​ Some examples of tools to use in ELA could include synchronous entrance slips, 

asynchronous exit tickets, quick checks for understanding, online polling, writing 

project virtual check-ins, rubric creation, Google Forms, shared writing, choice 

boards, Jamboard 

●​ Encourage creativity. Make sure to nurture creativity and creative expression to 

communicate ideas, knowledge, or connections. Collaborate and co-learn with students to 

discover, use, and create new digital resources. 

○​ Some suggested tools are: Seesaw (digital portfolios), Scratch (online programming), 

Canva (infographics), Flipgrid(video-discussion), Google Workspace (online 

collaboration tools) 

  

Curated Tips for Online Safety 

Learners are online more than ever and facing increased threats to their safety and privacy. As 
system-level leaders, it is important to provide as many safeguards and assurances as you can 
for families and learners. We’ve compiled a series of steps to help you plan for the most 
secure online experiences. We also encourage you to look to leading online platforms, such as 
Zoom, for their guidance. 

●​ Work to understand your current security and safety measures with your technology staff. 
Review your system and current security measures on a regular basis to understand changes 
and uncover new needs.  

https://tech.ed.gov/files/2017/01/NETP17.pdf
https://tech.ed.gov/files/2017/01/NETP17.pdf
https://bit.ly/ISTEDistrictGuidance
https://ncte.org/resources/resources-virtual-instruction-online-learning/
https://digcitcommit.org/
https://teachinctrl.org/math/
https://www.cde.ca.gov/be/st/ss/documents/finalelaccssstandards.pdf
https://www.cde.ca.gov/be/st/ss/documents/finalelaccssstandards.pdf
https://web.seesaw.me/


 

●​ Understand the current vendors and tech providers you engage with. Review current 
vendors’ data interoperability and online safety measures. Be sure that there is 
documentation so that, if there is a breach or issue, you are aware of the existing policies in 
place. 

●​ Articulate a plan for responding to threats to system-level and student online safety and 
security. As more and more students move online, we need to ensure that safety is explicitly 
taught and secured through specific measures. 

●​ Communicate the plan to the community. In a user-friendly way communicate plans and 
expectations to students, family, and staff.  

●​ Provide support and training for educators in online safety. Educators may have varying 
levels of understanding about online safety.  Be sure that they are aware of the policies in 
place and how to best protect their students when designing and delivering online learning.  

 
 
 
Key Resources  

●​ Rethinking the Classroom for Blended Learning 

●​ The Technology Integration Matrix 

●​ Providing Effective and Equitable Digital Learning for all Students: Key 

Considerations for Districts 

 

Technology  

●​ Digital Learning Integration and Standards Guidance for English Language Arts and English 

Language Development (ELA/ELD) by the CDE 

●​ ISTE Standards for Educators 

●​ National Standards for Quality Online Teaching 

●​ Reimagining the Role of Technology in Education 

●​ Providing Effective and Equitable Digital Learning for All Students 

 
 

 
 

https://www.projectunicorn.org/schoolnetworkpledge
https://practices.learningaccelerator.org/strategies/remote-learning-excellence-three-session-series-of-support
https://www.nea.org/professional-excellence/student-engagement/tools-tips/rethinking-classroom-blended-learning
https://fcit.usf.edu/matrix/wp-content/uploads/2019/05/2019_TIM_Summary_Descriptors_Portrait_Color-US.pdf
https://cdn2.hubspot.net/hubfs/1818747/Providing%20Effective%20and%20Equitable%20Digital%20Learning%20for%20All%20Students_Key%20Considerations%20for%20Districts-1.pdf
https://cdn2.hubspot.net/hubfs/1818747/Providing%20Effective%20and%20Equitable%20Digital%20Learning%20for%20All%20Students_Key%20Considerations%20for%20Districts-1.pdf
https://www.youtube.com/watch?v=AMiGODEqnOE&list=PLgIRGe0-q7SaxTf4I8o1oRgWhss02tvug&index=1
https://www.youtube.com/watch?v=AMiGODEqnOE&list=PLgIRGe0-q7SaxTf4I8o1oRgWhss02tvug&index=1
https://www.iste.org/standards/iste-standards-for-teachers
https://www.nsqol.org/the-standards/quality-online-teaching/
https://tech.ed.gov/files/2017/01/NETP17.pdf
https://bit.ly/ISTEDistrictGuidance


 
 

 

Beyond the School Day 
 

 

PARTNERING WITH CBOs 
Driving Question: What community-based 

organizations do you have available, and how 
can you maximize them? 

 

Community-based organizations (CBOs) are organizations that provide various supports for 

youth, such as after-school programs, youth-development organizations, learning hubs, and 

enrichment programs. These organizations often have roots in the community and reflect 

students’ backgrounds. They can be key partners in meeting students’ needs and accelerating 

their learning. 

 

Why 

●​ "It takes a village to raise a child.” We cannot do this work alone. We need to lean on all 

suitable partners to uplift, support, and play a role in accelerating learning for our students.  

●​ Research compiled by the Children’s Aid Society (see page 20) shows that well-implemented 

collaboration among community-based organizations, schools, and parents to provide 

additional support for students can directly impact student achievement.  

●​ Accelerating learning doesn’t always mean direct academic support, but can come in the form 

of mentorship or enrichment that unlocks the motivation to learn.  

 

Key Takeaways 

●​ The key is instruction, not supervision. The most critical thing is to vet partners and provide 

training to ensure that CBOs are offering not just supervision, but high-quality academic 

support aligned with instruction.  

●​ Leverage existing relationships to find your partner. You don’t always have to reinvent the 

wheel. Do you already partner with an after-school provider? Then consider rescoping that 

relationship and providing guidance to ensure you are leveraging the relationship as well as 

you can. Are you looking for a referral for a new partner? Ask a parent, teacher, or peer leader 

with deep ties to the community for suggestions.  

https://www.nccs.org/sites/default/files/resource/NCCS_BuildingCommunitySchools.pdf


 

●​ Align on a shared vision, academic priorities, and best practices for improving student 

outcomes. In order for CBOs to best support learning acceleration, they need to have a sense 

of grade-level standards. Communicate your academic priorities, philosophies on accelerating 

learning, and high-level grade-appropriate content. Maintain regular communication to 

determine what adjustments are needed to get you closer to your goals. 

 

Curated Tips  

●​ Assess your needs and determine the type of partnership you want. As a LEA team, think 

about your needs and what you are trying to accomplish specifically.  

○​ Are you trying to move the needle on homework completion? Do you need to make 

sure students have access to books and are reading? Are you trying to inspire and 

motivate students? Are families looking for additional supports or experiences that 

could be provided by a CBO partner? This is a great opportunity to strengthen your 

connection to families and involve families in shaping the school programming.  

○​ Given the many ways you can work with a CBO, think about what type of relationship 

you are looking to cultivate. On one end of the spectrum is a community school, with 

dedicated funding and staffing to support an integrative CBO partnership model; in 

between is something like the the San Francisco Community Hub Initiative (a 

citywide, neighborhood-based strategy to support children, youth, and families during 

the school year, in which community hubs provide support for students in grades 

K-12 who are utilizing SFUSD’s distance learning curriculum, and prioritize children 

and youth with high levels of need); at the other end of the spectrum are schools that 

do not actively engage with outside partners. Are you in a position to scope more 

integrative partnerships to provide wraparound services, or are you, for example, 

looking to provide families with a list of community resources they can pursue? There 

is still significant value to partnering with CBOs even if you are not on the “community 

school” end of the spectrum. (And if you do decide to pursue an integrated 

partnership where you’ll be sharing student information, consider FERPA 

implications around data-sharing and standard operating procedures related to 

clearing any partner that may be working with students on site.) 

●​ Leverage relationships to find a CBO partner. Conducting a market analysis to find a CBO 

partner can feel daunting. Instead, consider revamping an existing relationship or leveraging 

community relationships to find organizations to support what you are trying to do.  

○​ Do you already partner with an after-school program that is going well, and is that 

program willing to alter offerings to better support learning acceleration?  

○​ Could a parent, teacher, or peer leader who is deeply involved in the community 

connect you to organizations that meet your needs?  

○​ Does your County Office of Education have a list of service providers?  

●​ Determine fit with potential partners. Once you narrow down your potential partner list, 

look into each to ensure outcomes are strong and others have had positive experiences with 

the organization. 

●​ Once you’ve chosen your partner, align on a shared mission, vision, and definition of 

success, and work collaboratively: Research from Annenberg on strategies to avoid when 

establishing partnerships specifically mentions avoiding misalignment of expectations (see 

https://annenberg.brown.edu/sites/default/files/EdResearch_for_Recovery_Brief_14.pdf


 

page 6). Align mission, vision, and definition of success. Once you’re on the same page and 

have started to build trust, you’ll have the rapport to share learning acceleration strategies 

and make full use of the CBO’s assets, experience, and perspective. You each bring a unique 

set of ideas to best support students’ well-being and learning outcomes.  

●​ Communicate academic priorities, learning acceleration strategies, and grade-level 

standards. In order for a CBO to support learning acceleration, participants need to have a 

sense of what students are working on, including grade-level standards and the focus on 

ensuring three-quarters of students’ work is at grade level. Consider sharing the research 

related to learning acceleration and other resources, such as this tool from Seek Common 

Ground, that provide a concise overview of learning outcomes by grade level.  

●​ Create structures for ongoing communication. Will you set up quarterly team check-ins to 

assess how things are going? Will the CBO partners and teachers have each other’s contact 

information and be able to reach out to discuss individual student needs on an ongoing basis? 

This is a team effort; maintaining two-way communication and being upfront about how a 

student is doing can all help move the needle. The Community Schools Playbook shares 

strategies for effective collaboration (see page 69). 

●​ Use your principal's time strategically and involve team members in maintaining the CBO 

relationship. A principal’s time is limited. Consider having the principal invest more time in 

the early stage of the partnership development (e.g., vetting partners and aligning with them 

on vision and outcomes). Once the principal has trust in the partnership, they can feel more 

confident designating someone else to lead the process and avoid getting into the weeds of 

managing the day-to-day activities. This is a great opportunity to provide an emerging leader 

with a chance to gain experience by leading an impactful initiative for the school. 

Additional Resources  

●​ National Center for Community Schools' Needs Assessment Design Packet.  

●​ Leveraging Community Partnerships for Integrated Student Support from 

EdResearch at Brown University 

●​ Aligning Tutoring Curriculum to School Curriculum from the National Student 

Support Accelerator 

●​ What is a community school? , a 3-minute video by the Partnership for the Future of 

Learning 

●​ CCEE's Summer Game Plan Series 

●​ A guide on building community schools by the National Center for Community 

Schools 

●​ RecoveryLab: supporting students' academic and social-emotional needs (executive 

summary and  full report) by the National Center for Community Schools 

 

FEATURED RESOURCES:  

 

→   Work Plan: Support 

→    Aligning Tutoring Curriculum to School Curriculum 

https://seekcommonground.org/family-guides
https://communityschools.futureforlearning.org/assets/downloads/community-schools-playbook.pdf
http://www.actnowillinois.org/wp-content/uploads/2019/05/CAS-Needs-Assessment.pdf?eType=EmailBlastContent&eId=44444444-4444-4444-4444-444444444444
https://annenberg.brown.edu/sites/default/files/EdResearch_for_Recovery_Brief_14.pdf
https://studentsupportaccelerator.com/webinars/aligning-tutoring-curriculum-school-curriculum
https://www.youtube.com/watch?v=5dTXujuJRc0
https://ccee-ca.org/resources/professional-learning/summer-game-plan-series/
https://www.nccs.org/sites/default/files/resource/NCCS_BuildingCommunitySchools.pdf
https://www.nccs.org/sites/default/files/resource/Recovery%20Lab%20Report%20Exec%20Summary.pdf
https://www.nccs.org/sites/default/files/resource/Recovery%20Lab%20Report%20Exec%20Summary.pdf
https://www.nccs.org/sites/default/files/resource/Recovery%20Lab%20Report%20Full_1.pdf
https://studentsupportaccelerator.com/webinars/aligning-tutoring-curriculum-school-curriculum


 

→    Leveraging community partners for learning acceleration from Brown University and 

CRPE  

 

 

 

 

https://annenberg.brown.edu/sites/default/files/EdResearch_for_Recovery_Brief_14.pdf


 

 

 

ENGAGING FAMILIES 
Driving Question: How will you strengthen the 

home and school connection? What is 
appropriate for at-home learning? 

 

 

Why 

●​ Research by the National PTA found that the best predictor of student success is the extent 

to which families encourage learning at home and involve themselves in their children’s 

education. 

●​ Students who attend schools that actively and authentically engage families as partners see 

greater success both in school and later in life, according to the Carnegie Corporation of New 

York.  

 

Key Takeaways 

●​ Families create positive learning environments. Research shows a connection between 

family involvement and academic achievement. Encouraging family engagement is more than 

common courtesy; it’s one of the best ways to create a positive learning environment for 

every student and support student success.  

●​ Intentional relationship-building empowers parents. Families become more confident in 

their role as advocates and more engaged in their ability to help their kids become more 

successful, effective learners when school-family relationships are intentional and involve 

mutual respect, open communication, and inclusion in decision-making (Joining Together).  

●​ Intentionally designed at-home work can have a targeted impact on students’ learning.  

Leveraging technology and what we have learned from distance learning, we can make it 

easier for students to work at grade level from home.  

 

Curated Tips 

●​ Ensure that 100% of families connect with their teachers. Set a goal of having each family 

hear from their child’s teacher at least once per quarter. As your system works towards 100% 

contact, monitor any disparities in family contact between demographic groups (including 

racial demographic groups, students with IEPs, multilingual learners, or students who receive 

free and reduced lunch).  

https://www.waterford.org/education/how-parent-involvment-leads-to-student-success/
http://globalfrp.org/content/download/419/3823/file/GFRP_Family%20Engagement%20Carnegie%20Report.pdf.
http://globalfrp.org/content/download/419/3823/file/GFRP_Family%20Engagement%20Carnegie%20Report.pdf.
http://globalfrp.org/content/download/419/3823/file/GFRP_Family%20Engagement%20Carnegie%20Report.pdf.


 

●​ Get at the heart of what families want and need. Design a survey to better understand what 

supports families would like to better support their learners. Consider having guardians rate 

how true statements like these are for them:  

○​ I know whom to reach out to at my child’s school if I have questions or concerns.  

○​ I know how to contact my child’s teacher(s) if I have questions or concerns.  

○​ I feel comfortable reaching out to my child’s teacher(s) if I have questions or concerns.  

○​ The district/network is responsive to my feedback.  

○​ I know whom to contact if my child has a problem accessing their online classes or 

schoolwork.  

○​ I know how to help my child resolve technology problems when they arise. 

●​ Use and address survey responses. Make sure you address issues raised in the survey and 

think through common challenges that inhibit parent engagement, like scheduling conflicts or 

an intimidating atmosphere. Ensure that you respond to what you learn from parents. 

●​ Communicate to parents what children should know and be able to do, and offer training 

and resources. Many teachers share behavioral expectations, but few take the time to help 

families understand what their child should know and be able to do. Make academics part of 

every conversation.  

○​ Consider these family-friendly grade-level learning overviews and roadmap to 

common core for parents (also available in Spanish).  

○​  Highlight for parents the skills covered in class, along with resources parents can use 

to review these skills. Sites like Be A Learning Hero offer activities and tools for 

families; Clave al Éxito (Key to Success) helps Spanish-speaking parents engage in 

their children’s education. 

○​ Consider hosting workshops or recording videos explaining classroom content before 

it is covered and explain how parents can effectively support student learning both at 

home and in the classroom.  

○​ Communicate to parents how they can support their child’s academic progress:  

■​ Support strong school attendance: Here are sample emails and tools to 

engage families around attendance.  

■​ Ensure students complete their assignments. 

■​ Encourage students to form study groups and learn with peers. Study groups 

can be a great way to share learning, address misconceptions in a group. 

■​ Help parents understand academic data so they understand when their child 

is on target or when they are behind. This will help them engage with teachers 

in the latter case. Here is how one school is sharing data with parents.  

■​ Encourage families to ask questions about what students are learning. 

Questioning is a great tool families can use to deepen understanding and 

engage their kids. Here are some sample questions about books.  

●​ Leverage existing systems like student support teams to support the parent-teacher 

partnership. Make sure your SST process is not just a screener for special education but an 

authentic parent partnership opportunity to talk about learning gaps and tools.  

●​ Personalize homework and leverage tech. Make use of blended learning strategies like 

playlists and personalized learning plans to adapt learning at home to the needs of students 

while also making it easier for families to know what students are learning.  

○​ Consider flipped homework. 

○​ Create personalized playlists of what students can do through online content.  

https://seekcommonground.org/family-guides
https://www.cgcs.org/Domain/36
https://achieve.lausd.net/Page/7564
https://bealearninghero.org/
https://www.univision.com/noticias/educacion
https://www.attendanceworks.org/resources/messaging/teens-and-their-families/
https://www.collegeraptor.com/find-colleges/articles/tips-tools-advice/create-effective-study-group/
https://www.edutopia.org/practice/sharing-data-create-stronger-parent-partnerships
https://docs.google.com/document/d/1WK9Zi2t7VxloB9mts2yExo6tEQvsUmYyjGUC4x775-4/edit?usp=sharing
https://lexile.com/parents-students/tools-to-support-reading-at-home/21-questions-ask-child-book/
http://www.ascd.org/publications/books/117012/chapters/The-Case-for-Flipped-Homework.aspx
https://www.edelements.com/hubfs/Blog_Files/How%20to%20Pick%20the%20Right%20Instructional%20Model%20for%20Your%20Classroom/Playlist%20Building%20101%20Guide.pdf


 

Additional Resources  

●​ Playlists Building 101 by EdElements 

●​ LAUSD's  parent road maps for each grade level 

●​ Questions to help parents create conversations about learning by the CCEE 

●​ TNTP's guide on how to partner with families virtually 

 

FEATURED RESOURCES:  

 

→   Work Plan: Support 

→   Video: Engage Families in Learning Acceleration from National Student Support 

Accelerator 

→    Document: family-friendly grade-level learning overviews by Seek Common Ground 

→    Bilingual roadmap to common core for parents in Spanish from CGCS  

 

 
  

 

https://www.edelements.com/hubfs/Blog_Files/How%20to%20Pick%20the%20Right%20Instructional%20Model%20for%20Your%20Classroom/Playlist%20Building%20101%20Guide.pdf
https://achieve.lausd.net/Page/7564
https://docs.google.com/document/d/1WK9Zi2t7VxloB9mts2yExo6tEQvsUmYyjGUC4x775-4/edit?usp=sharing
https://tntp.org/covid-19-school-response-toolkit/view/partnering-with-families-virtually
https://studentsupportaccelerator.com/webinars/family-engagement
https://seekcommonground.org/family-guides
https://www.cgcs.org/Domain/36
https://achieve.lausd.net/Page/7564


 

APPENDIX 

 
 

  

WORK PLANS FOR THE 
PLAYBOOK FOR 

ACCELERATING LEARNING   
 

  

 

 

 

 

 

The latest version of the Work Plans for the Playbook for Accelerating Learning can be found here.  

https://docsend.com/view/wiyybsd37nv25ykk
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