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ASSIGNMENT No. 1 

Q.1​ How classroom strategies can be helpful in effective teaching? Examine some effective strategies for 

teaching English. 

All languages have underlying structural rules that make meaningful communication possible. 

o​ The five main components of language are phonemes, morphemes, lexemes, syntax, and context. Along 

with grammar, semantics, and pragmatics, these components work together to create meaningful 

communication among individuals. 

o​ A phoneme is the smallest unit of sound that may cause a change of meaning within a language but that 

doesn’t have meaning by itself. 

o​ A morpheme is the smallest unit of a word that provides a specific meaning to a string of letters (which is 

called a phoneme). There are two main types of morpheme: free morphemes and bound morphemes. 

o​ A lexeme is the set of all the inflected forms of a single word. 

o​ Syntax is the set of rules by which a person constructs full sentences. 

o​ Context is how everything within language works together to convey a particular meaning. 

1.​ lexemeThe set of inflected forms taken by a single word. 

2.​ phonemeAn indivisible unit of sound in a given language. 

3.​ morphemeThe smallest linguistic unit within a word that can carry a meaning, such as “un-“, “break”, and 

“-able” in the word “unbreakable.” 

Every language is different. In English, an adjective comes before a noun (“red house”), whereas in Spanish, the 

adjective comes after (“casa [house] roja [red].”) In German, you can put noun after noun together to form giant 

compound words; in Chinese, the pitch of your voice determines the meaning of your words; in American Sign 

Language, you can convey full, grammatical sentences with tense and aspect by moving your hands and face. 

But all languages have structural underpinnings that make them logical for the people who speak and 

understand them. 

This diagram outlines the relationship between types of linguistic units. Speech sounds make up phonemes, 

which make up words. Words make up sentences, which have literal meanings and contextual meanings. 

Phonemes 

A phoneme is the basic unit of phonology. It is the smallest unit of sound that may cause a change of meaning 

within a language, but that doesn’t have meaning by itself. For example, in the words “bake” and “brake,” only 

one phoneme has been altered, but a change in meaning has been triggered. The phoneme /r/ has no meaning on 

its own, but by appearing in the word it has completely changed the word’s meaning! 

Phonemes correspond to the sounds of the alphabet, although there is not always a one-to-one relationship 

between a letter and a phoneme (the sound made when you say the word). For example, the word “dog” has 

three phonemes: /d/, /o/, and /g/. However, the word “shape,” despite having five letters, has only three 
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phonemes: /sh/, /long-a/, and /p/. The English language has approximately 45 different phonemes, which 

correspond to letters or combinations of letters. Through the process of segmentation, a phoneme can have a 

particular pronunciation in one word and a slightly different pronunciation in another. 

Morphemes 

Morphemes, the basic unit of morphology, are the smallest meaningful unit of language. Thus, a morpheme is a 

series of phonemes that has a special meaning. If a morpheme is altered in any way, the entire meaning of the 

word can be changed. Some morphemes are individual words (such as “eat” or “water”). These are known as 

free morphemes because they can exist on their own. Other morphemes are prefixes, suffixes, or other linguistic 

pieces that aren’t full words on their own but do affect meaning (such as  the “-s” at the end of “cats” or the 

“re-” at the beginning of “redo.”) Because these morphemes must be attached to another word to have meaning, 

they are called bound morphemes. 

Within the category of bound morphemes, there are two additional subtypes: derivational and inflectional. 

Derivational morphemes change the meaning or part of speech of a word when they are used together. For 

example, the word “sad” changes from an adjective to a noun when “-ness” (sadness) is added to it. “Action” 

changes in meaning when the morpheme “re-” is added to it, creating the word “reaction.” Inflectional 

morphemes modify either the tense of a verb or the number value of a noun; for example, when you add an “-s” 

to “cat,” the number of cats changes from one to more than one. 

Lexemes 

Lexemes are the set of inflected forms taken by a single word. For example, members of the lexeme RUN 

include “run” (the uninflected form), “running” (inflected form), and “ran.” This lexeme excludes “runner” (a 

derived term—it has a derivational morpheme attached). 

Another way to think about lexemes is that they are the set of words that would be included under one entry in 

the dictionary—”running” and “ran” would be found under “run,” but “runner” would not. 

Syntax 

Syntax is a set of rules for constructing full sentences out of words and phrases. Every language has a different 

set of syntactic rules, but all languages have some form of syntax. In English, the smallest form of a sentence is 

a noun phrase (which might just be a noun or a pronoun) and a verb phrase (which may be a single verb). 

Adjectives and adverbs can be added to the sentence to provide further meaning. Word order matters in English, 

although in some languages, order is of less importance. For example, the English sentences “The baby ate the 

carrot” and “The carrot ate the baby” do not mean the same thing, even though they contain the exact same 

words. In languages like Finnish, word order doesn’t matter for general meaning—different word orders are 

used to emphasize different parts of the sentence. 

Context 

Context is how everything within language works together to convey a particular meaning. Context includes 

tone of voice, body language, and the words being used. Depending on how a person says something, holds his 
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or her body, or emphasizes certain points of a sentence, a variety of different messages can be conveyed. For 

example, the word “awesome,” when said with a big smile, means the person is excited about a situation. 

“Awesome,” said with crossed arms, rolled eyes, and a sarcastic tone, means the person is not thrilled with the 

situation. 

Q.2​ Describe different methods for teaching of English. Also highlight merits and demerits of these 

methods. 

Throughout the history of teaching languages a number of different teaching approaches and methodologies 

have been tried and tested with some being more popular and effective than others. If you’re just beginning your 

TEFL career, it would be beneficial to be familiar with a few of these. 

The Direct Method 

If you’ve ever heard the Direct Method being taught, you may have rightly mistaken it for some sort of military 

drill, which is not far off as it was first established in France and Germany in the early 1900’s to assist soldiers 

to communicate in a second language quickly. 

The direct method of teaching English is also known as the Natural Method. It’s used to teach a number of 

different languages not just English, and the main idea of the Direct Method is that it only uses the target 

language that the students are trying to learn. 

Its main focus is oral skill and it is taught via repetitive drilling. Grammar is taught using an inductive way and 

students need to try and guess the rules through the teacher’s oral presentation.​

Today popular forms of the Direct Method are Callan and Berlitz. 

The Grammar Translation Method 

Just like its name suggests, this method of teaching English is grammar heavy and relies a lot on translation. 

This is the traditional or ‘classical’ way of learning a language and it’s still commonly used when learning some 

languages. Some countries prefer this style of teaching and the main idea behind this method is that the students 

learn all grammar rules, so they’re able to translate a number of sentences. This is particularly common for 

those students who wish to study literature at a deeper level. 

The Audio Lingual Method 

The Audio Lingual Method otherwise known as the New Key Method or Army Method is based on a 

behavirourist theory that things are able to be learned by constant reinforcement. However, just like in the army 

when someone behaves badly (or in this case bad use of English), the learner receives negative feedback and the 

contrary happens when a student demonstrates good use of English. 

This is related to the Direct Method and just like its predecessor it only uses the target language. The biggest 

difference between the Audio Lingual Method and the Direct Method is its focus of teaching. The Direct 

Methods focuses on the teaching of vocabulary whereas the Audio Lingual Method focuses on specific 

grammar teachings. 
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The Structural Approach 

As the name suggests, the method is all about structure. The idea is that any language is made up of complex 

grammar rules. These rules, according to this approach need to be learnt in a specific order, for example the 

logical thing would be to teach the verb “to be” prior to teaching the present continuous which requires using 

the auxiliary form of the verb “to be.” 

Suggestopedia 

This is a behaviourist theory and related to pseudoscience. This method relies heavily on students’ belief about 

the method’s effectiveness. This theory is intended to offer learners various choices, which in turn helps them 

become more responsible for their learning. 

It relies a lot on the atmosphere and the physical surroundings of the class. It’s essential that all learners feel 

equally comfortable and confident. When teachers are training to use the Suggestopedia method, there’s a lot of 

art and music involved. Each Suggestopedia lesson is divided into three different phases – 1. Deciphering 2. 

Concert Session 3. Elaboration. 

Total Physical Response 

Total Physical Response, otherwise known as TPR is an approach that follows the idea of ‘learning by doing’. 

Beginners will learn English through a series of repetitive actions such as “Stand up”, “Open your book”, 

“Close the door”, and “Walk to the window and open it.” With TPR, the most important skill is aural 

comprehension and everything else will follow naturally later. 

Communicative Language Teaching (CLT) 

The idea behind this approach is to help learners communicate more effectively and correctly in realistic 

situations that they may find themselves in. This type of teaching involves focusing on important functions like 

suggesting, thanking, inviting, complaining, and asking for directions to name but a few. 

The Silent Way 

The Silent Way emphasises learner autonomy. The teacher acts merely as a facilitator trying to encourage 

students to be more active in their learning. The main of this way of teaching is for the teacher to say very little, 

so students can take control of their learning. There’s a big emphasis on pronunciation and a large chunk of the 

lesson focuses on it. This method of learning English follows a structural syllabus and grammar, vocabulary and 

pronunciation are constantly drilled and recycled for reinforcement. The teacher evaluates their students through 

careful observation, and it’s even possible that they may never set a formal test as learners are encouraged to 

correct their own language errors. 

Community Language Learning 

This is probably one of the English teaching methods where the student feels the safest as there’s a great 

emphasis on the relationship and bond between the student and teacher. Unlike a lot of the other methods and 

approaches of teaching English as a Second Language, a lot of the L1 (mother tongue) is used for translation 

purposes. 
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Task Based Language Learning 

The main aim of this approach to learning is task completion. Usually, relevant and interesting tasks are set by 

the teacher and students are expected to draw on their pre-existing knowledge of English to complete the task 

with as few errors as possible. 

The Lexical Approach 

The Lexical syllabus or approach is based on computer studies that have previously identified the most 

commonly used words. This approach in teaching focuses on vocabulary acquisition and teaching lexical 

chunks in order of their frequency and use. Teachers of the Lexical Approach place a great emphasis on 

authentic materials and realistic scenarios for more valuable learning. 

Q.3​ What are the factors affecting pronunciation in learning? Also discuss causes of defective 

pronunciation in Pakistan. 

Pronunciation is more than 'listen and repeat'. Pronunciation includes features of language (vocabulary and 

grammar) and skills (speaking and listening). 

Like vocabulary and grammar, we pronounce by noticing and understanding rules and patterns which lie 

beneath the surface of speech. 

For example, if an English word has two syllables, the stress is usually on the first syllable for nouns and 

adjectives, and the second syllable for verbs. 

Since pronunciation is part of speaking, it is also physical. To pronounce a new language, we need to re-train 

the muscles we use to speak. 

And pronunciation involves listening to how the language sounds. We can practise by focusing on connected 

speech while playing fragments from speech recordings. 

Our tongue, lips and jaw (vocal articulators) physically shape our pronunciation. When we learn our first 

language, we develop speech habits which we may not be conscious of developing. This is what makes 

pronunciation in a new language so difficult – we carry with us the speech habits from our first language. 

According to Tracey Derwing and Murray Munro, authors of Pronunciation Fundamentals, most people who 

learn a new language will keep accent features from their first language. 

However, an accent is not necessarily a problem. You can keep your accent and still be understood. 

English has become a lingua franca, or language which people use to communicate with one another globally. 

People with different languages use English to communicate, even if there is no native English speaker present. 

In her book The Phonology of English as an International Language, Jennifer Jenkins argues that English's role 

as a lingua franca has implications for teaching pronunciation. The goal is not to sound like a native speaker, but 

rather to communicate effectively in a global context. 

A learner's goal may be to communicate with other people from around the globe; not necessarily with native 

English speakers. With this in mind, you should focus more on aspects of pronunciation which aid 

understanding. 
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Some features of pronunciation make the message clearer to the listener. For example, a clear difference 

between the /r/ and /l/ sounds. 

You can teach or practise intelligibility with communication activities. Using the /r/ and /l/ example, you can put 

pairs of words such as correct and collect into a game in which success depends on the learner being able to 

hear and say the difference. 

You can teach optional features of pronunciation to make words easier to say, such as saying gonna instead 

of going to. Gonna may be easier for a learner to say, and is closer to how many native speakers 

pronounce going to. However, it is optional because most listeners will understand gonna or going to.  

Many speakers of English say that they never use glottal stops (the sound we make when we close the glottis 

while speaking), but they do. According to John Wells in the Longman Pronunciation Dictionary, most people 

use the glottal stop to replace the /t/ sound in words like button. 

Deciding to learn English with a British or American accent is not a helpful target. 

Instead, focus on features of pronunciation which could distort your message. For example, speakers of 

Vietnamese may miss consonants from the ends of words, and speakers of German may confuse the /v/ and /w/ 

sounds. This might make it difficult for listeners to understand some words.  

English spelling is unhelpful for learners. It evolved out of speech, but then speech and spelling went their 

separate ways. Consequently, there are often many ways of spelling the same sequence of sounds. This results 

in homophones like 'piece' and 'peace'. 

Conversely, the same sequence of letters may be pronounced differently, resulting in homographs like row (line) 

and row (argument). 

Homophones and homographs are challenging for learners of English, but they aren’t the main problem. They 

are extreme cases of a bigger issue – the irregular relationship between English spelling and sound across the 

language. 

It’s almost enough to drive a learner to despair, and we teachers don’t help much by throwing a lot 

of –ough words at the class while suggesting that there is no rhyme or reason in English spelling. In fact, there 

are actually many patterns and regularities. 

I give learners games and puzzles which help them to notice and become familiar with these patterns. 

For example, challenge learners to add the sounds /k/ or /g/ to the beginning of a list of words: 

●​ aim 

●​ lime 

●​ air 

●​ ache 

●​ white 

●​ lose 

With the new sounds, the words change entirely: 
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●​ game 

●​ climb 

●​ care 

●​ cake 

●​ quite 

●​ clues 

Or, ask the learners to change the spelling of a list of words: 

●​ plan 

●​ pan 

●​ man 

●​ ran 

●​ hat 

●​ at 

so they rhyme with Spain or late: 

●​ plane/plain 

●​ pain 

●​ main 

●​ rain 

●​ hate 

●​ ate/eight 

Q.4​ Describe visual auditory and kinesthetic learning styles with examples. 

Visual aids are items of a visual manner, such as graphs, photographs, video clips etc used in addition to spoken 

information. Visual aids are chosen depending on their purpose, for example, you may want to: 

●​ Summarise information. 

●​ Reduce the amount of spoken words, for example, you may show a graph of your results rather than 

reading them out. 

●​ Clarify and show examples. 

●​ Create more of an impact, for example, if your presentation is on the health risks of smoking, you may 

show images of the effects of smoking on the body rather than describing this. You must consider what 

type of impact you want to make beforehand - do you want the audience to be sad, happy, angry etc? 

●​ Emphasise what you're saying. 

●​ Make a point memorable. 

●​ Enhance your credibility. 

●​ Engage the audience and maintain their interest. 

●​ Make something easier for the audience to understand. 
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Preparation and use of visual aids 

Once you have decided that you want to use a visual aid, you must ensure that the audience is able to quickly 

understand the image - it must be clear. They can be used throughout your speech but try to only use visual aids 

for essential points as it can be tiring for the audience to skip from one visual to another. 

Preparation 

●​ Think about how can a visual aid can support your message. What do you want the audience to do? 

●​ Ensure that your visual aid follows what you're saying or this will confuse the audience. 

●​ Avoid cluttering the image as it may look messy and unclear. 

●​ Visual aids must be clear, concise and of a high quality. 

●​ Keep the style consistent, such as, the same font, colours, positions etc 

●​ Use graphs and charts to present data. 

●​ The audience should not be trying to read and listen at the same time - use visual aids to highlight your 

points. 

●​ One message per visual aid, for example, on a slide there should only be one key point. 

●​ Use visual aids in moderation - they are additions meant to emphasise and support main points. 

●​ Ensure that your presentation still works without your visual aids in case of technical problems. 

●​ Practice using the visual aids in advance and ask friends and colleagues for feedback. Ask them whether 

they can clearly see the visual aid and how they interpret it. 

During the presentation 

●​ Ensure that the visual aids can be seen by everyone in the audience. 

●​ Face the audience most of the time rather than the image. 

●​ Avoid reading from the visual aid. 

●​ As soon as you show the visual aid the audience's attention will be drawn to it so you must immediately 

explain it. You will be ignored if you talk about something else. 

●​ Make it clear to the audience why you are using it. 

●​ When you no longer need the visual aid ensure that the audience can't see it. 

Q.5​ Describe different techniques for creating interest in vocabulary learning in English at secondary 

level in Pakistan? 

Psychologists, linguists, and language teachers have been interested in vocabulary learning strategies for a long 

time. Numerous studies have been conducted comparing the retention effects of different vocabulary 

presentation strategies. In fact, the vocabulary field has been especially productive in the last two decades. We 

have seen a number of classic volumes on theories. This article aims to provide a digest of recent research on 

vocabulary acquisition and to pinpoint areas that need further exploration. To this end, the article focuses on one 

area, i.e., vocabulary learning strategies, the purposeful analysis of the vocabulary learning task, the planning, 

deployment, monitoring, and evaluation of learning behaviors in order to acquire the vocabulary of a second 

8 
 



Course: Teaching of English (1655) 
Semester: Spring, 2021 

language. It is argued that despite the impressive amount of recent research on vocabulary acquisition, a 

person-task-context-strategy perspective that is presented here is needed in order to anchor existing research in 

a larger framework and to point to areas for future efforts. 

When a person approaches a relatively challenging task, s/he adopts certain strategies to solve the problem. This 

problem-solving process is constrained by the learning context where the problem is being tackled. Language 

learning in general and vocabulary acquisition in particular are such problem-solving tasks at different levels of 

complexity. The strategies a learner uses and the effectiveness of these strategies very much depend on the 

learner him/herself (e.g., attitudes, motivation, prior knowledge), the learning task at hand (e.g., type, 

complexity, difficulty, and generality), and the learning environment (e.g., the learning culture, the richness of 

input and output opportunities). 

Theorists and researchers have presented the same framework in slightly different ways. Williams’s social 

constructivist model outlines four aspects of the teaching-learning process, i.e., teachers, learners, tasks, 

contexts. Cohen focuses on learners and discusses the intersection of learning style preferences, learner 

strategies, and language tasks. Conception of the three components of metacognitive knowledge, i.e., person, 

task, and strategy, also applies in the language learning field. Brown include learning activities, characteristics 

of the learner, criteria tasks, and nature of the materials as the four aspects of their framework for exploring 

problems of learning. The person-task-context-strategy model outlined here can be viewed as a synthesis of this 

body of knowledge, specifically for the purpose of analyzing research work on language learning strategies. 

Person. The learner brings to the language learning situation a wide spectrum of individual differences that will 

influence the learning rate and the ultimate learning result. The most widely reported learner factors include 

age, sex, language aptitude, intelligence, prior knowledge, motivation, self-concept/image, personality, and 

cognitive and learning style. These person-dependent factors are relatively stable, and determine to a large 

extent how a learner approaches a task. 

Task. A learning task is the end product in the learner's mind. It can be as broad as mastering a second language 

or as specific as remembering one meaning of a word. Broadly speaking, this conception of the learning task 

includes the materials being learned (such as the genre of a piece of reading) as well as the goal the learner is 

trying to achieve by using these materials (such as remembering, comprehending, or using language). It should 

be noted that this conception of "task" is in line with the traditional, broader understanding of task as in, and is 

different from the more recent and narrower definition of "task" in "task-based" approaches to language 

teaching and learning. 

Different types of task materials, task purposes, and tasks at various difficulty levels demand different learner 

strategies. For example, learning words in a word list is different from learning the same words in a passage. 

Remembering a word meaning is different from learning to use the same word in real life situations. Likewise, 

guessing from context would mean different things for texts of different levels of new word density. 
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Context. Learning context refers to the learning environment. It is the socio-culture-political environment 

where learning takes place. The learning context can include the teachers, the peers, the classroom climate or 

ethos, the family support, the social, cultural tradition of learning, the curriculum, and the availability of input 

and output opportunities. Learning context is different from language context which refers to the textual or 

discourse place in which a particular word or structure can be found. Learning contexts constrain the ways 

learners approach learning tasks. A learning strategy that is valued in one learning context may well be deemed 

inappropriate in another context. 

Strategy. A learning strategy is a series of actions a learner takes to facilitate the completion of a learning task. 

A strategy starts when the learner analyzes the task, the situation, and what is available in his/her own 

repertoire. The learner then goes on to select, deploy, monitor, and evaluate the effectiveness of this action, and 

decides if s/he needs to revise the plan and action. Cohen distinguishes between language learning strategies 

and language use strategies, the former being strategies for learning tasks such as remembering, and the latter 

being strategies for language use, such as communicating in an L2. 

Person, task, context, and strategy are interrelated and work together to form the chemistry of learning. An 

analysis of learning strategies will never be complete without knowing the person-task-context configuration of 

the particular learning situation. Some strategies are more person-dependent, some are more task-dependent, 

and others are more context-dependent. 

One way to see the overall task of vocabulary learning is through the distinction between knowing a word and 

using a word. In other words, the purpose of vocabulary learning should include both remembering words and 

the ability to use them automatically in a wide range of language contexts when the need arises. In fact, 

evidence suggests that the knowledge aspect (both breadth and depth) requires more conscious and explicit 

learning mechanisms whereas the skill aspect involves mostly implicit learning and memory. Vocabulary 

learning strategies, therefore, should include strategies for "using" as well as "knowing" a word. Another way to 

view vocabulary learning is to see it as a process of related sub-tasks. When learners first encounter a new 

word, they might guess its meaning and usage from available clues. Some learners might proceed to look it up 

in the dictionary. Others might take down notes along the margins, between the lines, or on separate vocabulary 

notebooks. Some learners will repeat the new word a number of times until they are comfortable with it. Others 

will go beyond simple rote repetition to commit the word to memory. Some would even try to use the word 

actively. Each of these task stages demands metacognitive judgment, choice, and deployment of cognitive 

strategies for vocabulary learning. And each strategy a learner uses will determine to a large extent how and 

how well a new word is learned. 

 

​  
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