
 
 
 
SPECIAL FACTORS 
 

STUDENTS WITH AUTISM 

What is Required 

In the case of a student with autism, the ARD Committee must consider the following 
eleven (11) strategies based on peer-reviewed, research-based educational 
programming practices to the extent practicable, and when needed, in the student’s 
IEP: 

· Extended educational programming (e.g. extending the day and/or school year 
to ensure the student makes appropriate progress in areas of need, such as 
behavior, social skills, and academics); 
· Daily schedules reflecting minimal unstructured time and including active 
engagement in learning activities. These schedules should consider, for example, 
meal periods, recess, and adapting to changes such as a substitute teacher, 
classroom location change, or a school event that deviates from the normal day 
(e.g. pep rally or student-wide meeting). The goal is to provide consistency for 
the student and contingency plans when the student’s normal daily routine 
changes; 
· In-home and community-based training or viable alternatives that assist the 
student with acquisition of social/behavioral skills (for example, strategies that 
facilitate maintenance and generalization of such skills from home to school, 
school to home, home to community, and community to home); 
· Positive behavior support strategies based on relevant information (e.g. 
antecedent manipulation, replacement behaviors, reinforcement strategies, and 
data-based decisions; and a BIP developed from an FBA that uses current data 
related to target behaviors and addresses behavioral programming across home, 
school, and community-based settings); 
·  Transition planning, to begin at any age the ARD Committee determines is 
appropriate, in considering future planning for the student’s integrated living, 
work, community, and educational environments that consider the skills needed 
for the student’s current and postsecondary environments; 



·  Parent/family training and support by qualified personnel with experience in 
autism spectrum disorders. The goal of this training is to provide families with 
support for the student to succeed beyond school—in home and in the 
community. The ARD Committee must also provide the parent information for 
community resources for the student (e.g. parent support groups, videos, and 
conferences related to parenting a student with autism). The parent/family 
training should also facilitate parental carryover of in-home training (e.g. behavior 
management strategies and developing structured home environments); 
·   Suitable staff-to-student ratio appropriate to identified activities and as needed 
to achieve social/behavioral progress based on the student’s developmental and 
learning level that encourages work towards individual independence as 
determined by, for example, adaptive behavior evaluation results, behavioral 
accommodation needs across settings, and transitions within the school day; 
·   Interventions to improve the student’s communication skills across settings; 
·  Social skills, supports and strategies applied across settings (for example: 
circle of friends, video modeling, social stories, and role playing); 
·  Professional development for teachers and staff related to educating students 
who have an Autism Spectrum Disorder; including training on the correct 
implementation of techniques and strategies described in the student’s IEP; and 
· Teaching strategies based on peer-reviewed, research-based practices for 
students with an Autism Spectrum Disorder (for example those associated with 
discrete-trial training, visual supports, applied behavioral analysis, structured 
learning, augmentative communication, or social skills training). 

If the ARD Committee determines that the student does not need any of the supports 
listed above, it must state its decision and the basis of the decision in the student’s IEP. 

Additional Procedures 

The ARD Committee for an AU student will clearly show that each of the 11 strategies 
noted above were meaningfully discussed, even if the ARD Committee determines that 
the student does not need some of the listed services. The diagnostician will be trained 
in completing the AU Supplement including discussion in the ARD meeting.  The ARD 
Committee should consider the following practices when considering the 11 strategies: 

·  Ensure that staff involved in the provision of ESY services are provided with a 
copy of the student’s IEP. Communication between the student’s teacher during 
the regular school year and ESY staff is imperative to ensure that ESY staff 
receive updated information about the student and the goals/tasks to work on 
during ESY. Consider community options for ESY services, if appropriate. 
 ·  Within the student’s daily schedule, include, for example, meals, restroom 
breaks, leisure breaks, course instruction, daily wrap-ups, and pack-up and 
dismissal.  A daily schedule may be attached to the ARD document, describing 
any difficulties with transitions between classes or activities, and address 
behavioral problems that may occur when a change occurs in routine or location.  



Minimal unstructured time means that IEP goals/objectives are being addressed 
throughout the day and across settings. 
·  Consider important life skills for in-home training such as training for the 
student to independently use the restroom or dress him or herself. Consider a 
data chart to track how often the student is completing the desired tasks.  To help 
a student acquire critical skills across settings or generalize critical skills from 
one setting to another, the ARD Committee should discuss any skills the student 
exhibits in one setting but has not acquired in another setting.  In-home training is 
a related service that requires an evaluation before implementation.  When an 
in-home training evaluation is requested, the diagnostician or LSSP will obtain 
consent from the parent and follow the evaluation procedures.   
· Consider including prevention interventions, teacher interventions, and 
reinforcement interventions in the student’s BIP if needed. See Students with 
Behavior Needs above. 
·  Begin consideration of transition support in elementary school to ensure the 
student is successful in his or her post-secondary transition. 
·  Gather parent input to determine the appropriate parent/family training and 
support needed for the student. Such input could be in the form of a parent 
questionnaire or interview for the parent to express the student’s talents, 
challenges, and specific information the parent needs to assist the student.  The 
goal of parent training is to provide parents with the necessary skills and 
techniques to assist their student with the on-going development and 
maintenance of skills and behaviors.  
· When determining staff-to-student ratios, an ARD Committee should consider 
the setting, a student’s communication abilities, and present level of competence 
in each area of instruction.  Typically, a student in the acquisition phase of 
development may need more direct intensive instruction relative to later phases.  
As a student moves through the phases, there should be less adult supervision, 
more self-monitoring, and therefore, a higher staff to student ratio. 
· The ARD Committee should consider the student’s communication across 
settings, and this review should not be limited to SLP services.  Communication 
forms include physical objects, sign language, pictures, line drawings, 
speech/verbal, independent writing, typing, or pointing to printed words. 
· Social skills are a set of behaviors used to interact and communicate with 
others.  The ARD Committee should consider various social skills including 
impulse control, willingness to do non-preferred activities, personal responsibility, 
concept of friendship, response to suggestions or requests, self-regulation, 
self-monitoring, reading/interpreting/responding to social cues, appropriate 
communication, environmental regulations skills, self-advocacy skills, play skills, 
and manners and listening.  The ARD Committee may consider social skills 
strategies including trained peer facilitators, video modeling, social stories, role 
playing, incidental teaching, pivotal teaching strategies, social narratives, 
cartooning, or direct instruction. 



· Document the training staff receives as it relates to educating or providing 
services to students who have AU. 
· Teaching strategies based on peer-reviewed and/or research-based practices 
for students with AU may include ABA including errorless learning, prompting 
and prompt fading, shaping, task analysis, consistent classroom routines and 
expectations, choice-making, multiple opportunities to learn and practice skills in 
structured and naturalistic settings, manipulations of antecedents and 
consequences to increase desired behaviors and decrease challenging 
behaviors, discrete trial training, and/or structured learning.   

 
Staff responsible 

·  Diagnostician, LSSP, Speech Therapist 
·  Special Ed Teachers 
 

Evidence of Implementation 
· ARD/IEP 
· AU Supplement/Section of IEP 
· ESY Documentation 
· Daily Schedules 
· In-Home/Community-Training Documentation 
· BIP/Behavior Interventions  
· Futures Planning Documentation 
· Parent Training Documentation 
· Staff to Student Ratios 
· Social Skills Documentation 

 
 

RESOURCES 

The Legal Framework for the Child-Centered Special Education Process: Special 
Factors - Region 18 

Texas Statewide Leadership for Autism Training - Region 13 

Autism Spectrum Disorder - SPEDTEX 

Children with Autism - SPEDTEX 

 

http://framework.esc18.net/display/webforms/ESC18-FW-Summary.aspx?FID=119
http://framework.esc18.net/display/webforms/ESC18-FW-Summary.aspx?FID=119
http://txautism.net/
https://www.spedtex.org/index.cfm/parent-resources/disabilities/autism-spectrum-disorder/
https://www.spedtex.org/index.cfm/video-guide/children-with-autism/
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