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SB 488 Literacy Preparation for Prospective Teachers -
Pacific Union College

PART 2. OVERVIEW OF REQUIRED COURSES FOR LITERACY INSTRUCTION AND PROCESS FOR PROGRAM
REVISIONS

2.1. Provide a table listing all required courses for each pathway offered for this credential type where literacy
instruction is the primary coursework focus. Institutions may also list other required courses where literacy
instruction is not the primary focus but in which some of the content in Standard 7 and TPE 7 is covered.

Page 1 of 49


https://docs.google.com/spreadsheets/d/1Oc0zxJ1qXBA5t2Lk4piWdd8Rrf-CbktX/edit?usp=sharing&ouid=102508074336012185334&rtpof=true&sd=true

Pathways

List of all required courses where the
primary focus is literacy instruction

List of any other required courses
where literacy standard 7 and TPE 7
are covered but are not the primary
focus of the course

Traditional Program

Multiple Subject Student Teaching

EDUC 353 Teaching
English-Language Arts | (4)

EDUC 356 Teaching
English-Language Arts Il (4)

EDUC 332 Teaching with Technology
(3)

EDUC 339 ELL Pedagogy (3)

EDUC 340 Exceptional Children (4)
EDUC 357 Teaching Content Areas:
Science, Social Studies, the Arts (4)

2.2. Briefly describe the process (i.e., committee established, specific faculty review committee work, academic

senate approval, etc.) used to review the program to ensure alignment with the new literacy instruction standards

and teaching performance expectations.

Pathway

Process used for internal program review to
ensure alignment with new literacy standards
and TPEs.

Identify staff who engaged in this process
and titles (program director, faculty,
site-based personnel, etc.)

Multiple Subject Student
Teaching Traditional
Program

The Education Department Faculty
designated several staff meetings to read
through the requirements for SB 488 and
identified courses to revise, brainstormed a
list of consultants for input and review, and
made assignments for responding to different
elements, needed syllabi, and individual
contacts for guidance. We consulted
individuals and discussed SB 488 as agenda
items at both our LEA Advisory and our Field
Advisory Council, seeking their suggestions.

Dr. Jennifer Penaflorida, Chair, CalTPA
Coordinator, and Faculty

Dr. Jean Buller, Program Director, Multiple
Subjects, and Faculty

Professor Nicole Nunes-Smith, Program
Director, Single Subjects, Placement
Director, and Faculty

Julian Ybarra, Credential Analyst
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https://docs.google.com/document/d/1W6a2vdM5ktUSDVrO_tOe5x94Gg_1THqG/edit?usp=sharing&ouid=102508074336012185334&rtpof=true&sd=true
https://drive.google.com/file/d/1l-YiaKwChGeTbb3eRq_Qo4ENqR-eii3k/view?usp=drive_link
https://docs.google.com/document/d/12jlgPhRlitUDUtwtIYvaOVQK8C88yTrb/edit?usp=drive_link&ouid=112809665960243450622&rtpof=true&sd=true

Pathway

Process used for internal program review to
ensure alignment with new literacy standards
and TPEs.

Identify staff who engaged in this process
and titles (program director, faculty,
site-based personnel, etc.)

The instructor of the MS literacy courses
prepared a professional growth plan,
consulted academic administrators for
support, and began preparing the draft
document for submission.

The PUC Placement Director began revising
MOU documents to send to our partnering
elementary school districts, and revised the
Student Teaching Handbook. The Credential
Analyst and faculty began revising syllabi,
course content, and adding TPE 7 to all
department documents (Evaluation Forms,
Applications forms, Credential Handbook,
fieldwork requirements, portfolio description,
Mentor Training Materials, Advising Sheets)
Faculty continued to meet as questions
arose and progress was made.

After drafting possible changes to our
courses, fieldwork, and documents, we
invited our consultants to provide feedback.
We revised using most suggestions.

The program has adjustments in documents,
forms, and within coursework and fieldwork
content. Several of our course descriptions
are in DRAFT form and will need the added

Consultant: Kathleen Jefferson, Teacher,
K-1, Special Education Teacher, Adjunct
PUC Professor

Consultant: Jennifer Wareham Best, Speech
Pathologist at K-8 school, Retired Professor,
Communication

Consultants for Teaching ELL.:
Nicole Lemare, Principal, Calistoga
Elementary School

Amy Palma, Teacher, Calistoga Elementary
School

Elizabeth Ganshorn, ELL Teacher, St.
Helena High School

Field Advisory Council Meeting:

Ben Scinto, Principal, St. Helena High
School

(He shared implementation of a new support
program for students struggling with literacy
and invited us to participate).

Page 3 of 49




Pathway Process used for internal program review to | Identify staff who engaged in this process
ensure alignment with new literacy standards | and titles (program director, faculty,
and TPEs. site-based personnel, etc.)

content to be submitted to the campus
governance committees for approval. We
will not be adding courses, but we will be
revising content and thus course descriptions
for our catalog.

2.3. Describe how the program has ensured that faculty teaching the literacy instruction courses understand
the requirements in SB 488, the new standards and TPEs, and the evidence base supporting them. If this
response differs by pathway, please respond for each pathway.

Multiple Subject Student Teaching Traditional Program - Our department dedicated several staff meetings to read
the SB488 documents carefully, discuss the meaning of the new standards, and possible revisions to our program. The
instructor for the multiple subject reading courses (and reading specialist) clarified terminology and concepts.

The MS Literacy Instructor purchased several Science of Reading Textbooks for the faculty resource library. The
literacy instructor primarily teaches the two literacy courses for the multiple subject credential and will be engaged in
most of the professional growth. She will continue to share concepts, resources, and make suggestions for program
coursework and fieldwork during the weekly Department Staff Meetings. The faculty shared current practice and
proposed changes. The books purchased are listed below.

Johns, A. (2023). The science of reading: information, media & mind in modern America. University of Chicago Press.
DeHaene, S. (2009). Reading in the brain, the new science of how we read. Penguin Books.

What is the Science of Reading? https://www.reallygreatreading.com/what-is-the-science-of-reading-and-phonics.

Hollowell, M. (2023) The science of reading in action: Brain-friendly strategies every teacher needs to know. Teacher
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Goals Publishing.

Free symposiums from University of Florida Literacy Institute (UFLI) are helpful to better understand the research and
best practice for the Science of Reading initiatives. These resources have been shared with all faculty who are invited
to view the offerings.

Faculty each have $1,000 for professional growth and will be using their funds to enhance individual understanding.
Several meetings have been attended by the literacy instruction faculty, Dr. Buller.

Dr. Buller’s professional growth plan outlines what has been done and will continue.

2.4. Describe how the institution/program has provided opportunities for faculty teaching these courses to
engage in professional learning to ensure that they are prepared to teach new content as required by SB 488,
the standards, and the performance expectations. If none has been provided to date, provide information about
the implementation plan for specific professional development and learning that will take place. If these
responses differ by pathway, please respond for each pathway.

The instructor for the two main courses for the Multiple Subject Program has attended webinars, purchased and read
books on the Science of Reading, and plans to attend the International Dyslexia Association (IDA) Conference in
October, 2024. The instructor will continue to look for more conferences and webinars to attend. The instructor works
with eight K-2 students and four special education students in K-12 and can implement recommended methods and
strategies to build experience while preparing pre-service teachers.

Professional Growth Plan

2.5. What steps has the program taken or will take in the coming months to communicate to
mentor/cooperating teachers and other PK-12 partners the new requirements of SB 488, the new literacy
instruction program standards, TPEs, and upcoming performance assessment requirements? (meetings,
notifications, handbook updates, etc.)

Advisory Meetings - We began last spring in our annual Field Advisory Meeting and our LEA Advisory Meeting
informing our partners that SB 488 was changing expectations for literacy experiences in schools. We discussed the
specific changes - special needs (dyslexia), ELD lessons, explicit phonemic awareness and phonics experiences. We
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https://justrightreader.com/pages/symposiums
https://docs.google.com/document/u/0/d/10-WCOtrk7MAd-PSQhS3UeiptW96k48hNxg0bZCKx0OU/edit
https://www.dyslexiacon.org/IDAAnnualConference/IDAAnnualConference/General_Registration.aspx?hkey=d9783ef9-dce8-4d0f-9424-5093d8f02bf2
https://docs.google.com/document/u/0/d/10-WCOtrk7MAd-PSQhS3UeiptW96k48hNxg0bZCKx0OU/edit

sought their advice as to how our students could be engaged in their schools and classrooms. We also asked what
content and activities we should emphasize in our courses to meet the new expectations so our candidates would be
prepared. They provided helpful advice on content and explained what experiences they could provide, such as
lunchtime tutoring. We will include discussions this winter and spring with Literacy Preparation to Teach All Students as
an agenda item in these Advisory Meetings.

Mentor Teacher Communications - Once a classroom teacher is matched as a mentor to a candidate, they receive
several items from our Placement Director. A notice is sent that includes information about the TPEs, including TPE 7.
The mentors are emailed a Student Teacher Handbook that details the Student Teaching Experience, including
expectations. They are also sent a link to our online Mentor Teaching Training Modules that covers the Teacher
Performance Expectations (TPEs). Plans for this school year include updating the online Training Module to cover the
addition of TPE 7.

Notice to L EA Regarding TPE 7 (Literacy)

Mentor Teacher Handbook

Mentor Teacher Memo

Student Teaching Handbook

Orientation to Student Teaching - The candidate, with the College Supervisor, arranges a meeting with the mentor
teacher and the principal for introductions and a face-to-face orientation to the student teaching experience. The
meeting covers items on the Orientation Checklist, including all of the TPEs (along with TPA expectations). The College
Supervisor and Mentor Teacher sign these forms, and they are returned to the Placement Director.

Full-Time Student Teaching Mentor Teacher Orientation Form
Pre-Session Mentor Teacher Orientation Form
Short-Term Mentor Teacher Orientation Form

2.6. In what ways did the program’s process for reviewing its coursework and clinical practice requirements
against the new standards and TPEs include individuals with expertise in literacy instruction for
multilingual/English learner students?

These individuals were identified as important consultants for us to contact as we enhance our program design for
addressing Effective Literacy. These individuals were recommended because of their expertise with multilingual/English
learners. After we shared the new standards and requirements with them and our ideas for changes, they provided
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https://docs.google.com/document/d/1KrecyPaMYi22H_IzLPbwZzLmQ-vBKSrF_DttoIsWqic/edit?usp=sharing
https://sites.google.com/puc.edu/supervisorhandbook/home
https://docs.google.com/document/d/1PM3n5Oj1nZ14GH5AoitieuoXdhylygXf/edit#bookmark=id.l8ge15cfv3nc
https://sites.google.com/puc.edu/credentialcompass/ftst
https://docs.google.com/document/d/10Co-0Oz3kF7n-aUg_E2T6EkSUVkzIt2u/edit#bookmark=id.ladgehgthomz
https://docs.google.com/document/d/1h2KUJ3zMKHIybQ1JHnuV9aFLxthRwFPTV7VOqW7rQd8/edit?tab=t.0#bookmark=id.gxcxpddrdq4q
https://docs.google.com/document/d/1jkVSZ6Lee5Wpnggsdq9S0O7fOUQxEUYUA57x2ZIwWIE/edit?tab=t.0#bookmark=id.tn9pe8llfk8r

feedback and recommended successful strategies they use and experiences they could arrange. At least one has
offered to be a guest speaker for a course. We will continue to consult with them through the next year or two as we
refine our process, sharing what is working for us and seeking their advice for what is challenging. We have also invited
them to be part of our LEA Advisory Group. We will add consultants as recommended while we continue to refine our
program this year.

Elizabeth Ganshorn at St. Helena High, ELL instructor

Nicole Lemare, Principal, Calistoga Elementary School

Amy Palma, teacher and ELD specialist, Calistoga Elementary School

Ben Scinto, Principal, St. Helena High School and Field Advisory Council Member

He shared implementation of a new support program for students struggling with literacy and invited us to participate,
and he suggested one of his ELD teachers would be an excellent consultant for us to collaborate with.

2.7. Provide links to syllabi that demonstrate that the English Language Arts (ELA) and Literacy Standards,
English Language Development (ELD) Standards, and English Language Arts/English Language Development
(ELA/ELD) Framework are required and central components for candidates in literacy instruction coursework.
These links should be bookmarked to the exact place in the syllabi where this occurs. Multiple links to different
sections of the same syllabus are acceptable.

EDUC 353 Teaching English Language Arts | is the primary place where candidates meet the ELA/ELD Framework and
the ELA Standards are taught. For a closer look, students must complete an orientation guide for all of these
documents after they are introduced in class. We refer to these documents throughout the course, and they use the
standards when planning and teaching lessons in their fieldwork placements.

ELA/ELD Standards

Student L earning Outcomes

Comparison of ELA and ELD Standards

Assignment: Orientation Guide to ELA/ELD Standards
Class | Topic - ELA/ELD Standards
Orientation Guide to ELA/ELD Framework

Orientation Guide to CA Core Curriculum ELA Standards
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https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.ahi6zlara163
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.u6wve4wjgtgr
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.f6dogk6ut9df
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.ovxxlbonc5g3
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.xx0sy88sqx22
https://docs.google.com/document/d/1ZH_NpjaG36mLyrNojYCq7z_fQT8yEVwx/edit?usp=sharing&ouid=113767898968121914051&rtpof=true&sd=true
https://docs.google.com/document/d/1OOaKr66BeAJoS7oSE2nFrn2HTrQ4tR8K/edit

PART 3. PREPARING CANDIDATES TO UNDERSTAND AND TEACH FOUNDATIONAL SKILLS, AS REQUIRED IN
EDUCATION CODE SECTION 44259 (b)(4)(A)(i) and (B)

3.1. Program/Coursework Coverage of TPEs — Submission of Table 3.1 (provided in the appendices). Course
coverage of Foundational Skills TPE 7.5 with links to specific content within course syllabi.(See Appendix C-F, as
applicable to each credential program)

Education Code Section 44259 (b)(4)(A)(i) and (B). 44259 (b)(4)(A)(i) contains the following requirements: PROGRAM
SPONSOR ALERT 24-01: Literacy Instruction Certification Required by SB 488 Page 15 ...satisfactory completion of
comprehensive reading instruction that is research-based and includes all of the following:

(). The study of organized, systematic, explicit skills including phonemic awareness, direct, systematic, explicit phonics,
and decoding skills. (B)

For purposes of this section, “direct, systematic, explicit phonics” means phonemic awareness, spelling patterns, the
direct instruction of sound/symbol codes and practice in connected text, and the relationship of direct, systematic, explicit
phonics to the components set forth in clauses (i) to (v), inclusive, of subparagraph (A)
Table 3.1. Teaching Performance Expectations: Foundational Skills
Indicate in which courses the literacy concepts are:

1) introduced and are covered primarily,

2) where there are opportunities for candidates to practice the concepts, and

3) how candidate’s knowledge of the pedagogical skills related to these concepts are assessed.

*For each cell below, indicate course number and title with direct link to actual places in the syllabi where these can be
seen explicitly (see Appendix B). Programs may list as many places as necessary to ensure the concept is covered
thoroughly. Reviewers will look to ensure each is covered and that the topics are covered in appropriate depth and that
candidates have the knowledge, skills, and abilities of a beginning teacher.

7.5/U7.5 Foundational Skills. Develop students’ skills in the following:
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Pathway: Introduce and Primary Opportunities to Practice* | How Assessed*
Multiple Subject Student Coverage of Concepts*

Teaching Traditional

Program

a. print concepts, including | 353 353 353

letters of the alphabet

Concepts of Print

The candidate is introduced
to Print Concepts through
chapter material in each of
the three required
textbooks, a slide
presentation, and instructor
modeling using Big Books
and an assessment.

The instructor prepares
students for concepts of
print in a presentation on
early reading experiences-
slide 16 in the class prior to
concepts of print

Alphabet
The candidate has assigned

readings in each of the
three textbooks reading the
alphabetic principle,
learning the 44 sounds of
alphabet and combinations.
The instructor models a
lesson plan on an alphabet

Concepts of Print Survey

The candidate uses the
Print Concepts Survey to
assess students’
understanding of print (e.g.,
front of book, directionality,
letters, punctuation).
Student responses link
directly to the next
instructional steps, ensuring
candidates know how to
use the information to guide
practice in print awareness.

Students read about the
concepts of print in their
textbook being an early
predictor of literacy success
- along with academic
language. The instructor
then models concepts of
print using Big Books and
pointers; as well as
explaining the importance of
early lap reading and read
alouds in the home; The

Assessment: Analyzing the
Print Concepts Survey
Results

The revised assessment
now includes explicit
attention to alphabet
knowledge. In Part 3,
candidates design goals
and strategies for helping
students identify and name
uppercase and lowercase
letters. In Part 5, they reflect
on how letter recognition
bridges print awareness
and phonics.

353

Letters of the alphabet is
covered in the text.
Candidates proctor the
Alphabet assessment (last
page) as a performance
task IN CLASS :on Jan 27
to see that it is administered
correctly. Candidates also
are required to pass the

phonics test to pass the
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https://drive.google.com/file/d/1YxkHcaskaYGsF2mpAsQo6dXc_K6kQqU0/view?usp=drive_link
https://pucedu-my.sharepoint.com/:p:/g/personal/jbuller_puc_edu/Ee0Dp_l0M31WmBm-Q9R6KGYBVGG5tUk9zqpgy3BkVIZfdA?e=3QCi4z
https://pucedu-my.sharepoint.com/:p:/g/personal/jbuller_puc_edu/Ee0Dp_l0M31WmBm-Q9R6KGYBVGG5tUk9zqpgy3BkVIZfdA?e=3QCi4z
https://drive.google.com/file/d/1rP5oNPU_IQOmRpAct8kqtCvnCzbV4MZx/view?usp=drive_link
https://drive.google.com/file/d/18J6RHueDsecN6tT1SnGx_8bHWefNlV5M/view?usp=drive_link
https://docs.google.com/document/d/1fPB23cvnOH3n7TerJm6-zNB4IjzhN0EzaZ4WnuXo0x0/edit?usp=sharing
https://docs.google.com/document/d/1fPB23cvnOH3n7TerJm6-zNB4IjzhN0EzaZ4WnuXo0x0/edit?usp=sharing
https://docs.google.com/document/d/1fPB23cvnOH3n7TerJm6-zNB4IjzhN0EzaZ4WnuXo0x0/edit?usp=sharing
https://drive.google.com/file/d/1lEhuCIYR5i3L9pYetK0t3w8YHN-idgPM/view?usp=sharing
https://docs.google.com/document/d/1OsvAe3Gt06bJZta2QkamR08dhuJM4vRh/edit?usp=sharing&ouid=113767898968121914051&rtpof=true&sd=true
https://drive.google.com/file/d/17WM34iOzCcmY3wJb3ggCsWMesxdtN_CB/view?usp=sharing

Pathway:

Multiple Subject Student
Teaching Traditional
Program

Introduce and Primary
Coverage of Concepts*

Opportunities to Practice*

How Assessed*

letter, including available
resources (applications,
student materials, games,
crafts, etc) for practice.

The_instructor’s lesson plan

on the alphabet includes
instruction in the important

elements, principles, and
sequence for teaching the
alphabet.

Instructor explains the
elements in the Concepts of
Print Assessment, models
giving the test with one
volunteer; candidates then
partner and take turns
giving the assessment to
each other in class.
Candidates are placed in a
K-2 school in one of their
placements and are
required to give four
assessments and submit a
formal report often choosing
concepts or print. They are
also required to give the
Core Phonics Survey which
they practice in class at the
conclusion of the Phonics
class periods.
Candidates engage in many
class activities as they
practice using books and
participating in_activities for
hing the alph

EDUC 353 course. This
phonics test incudes
questions about the
alphabet. The essay
portion of the_final test also
includes a question about
teaching the alphabet
(question # 9)

b. phonological awareness,
including phonemic

353
Key Concepts Introduced:

353
Discussions & Learning

353
Test: Phonemic Awareness
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https://acrobat.adobe.com/id/urn:aaid:sc:US:092727d6-79a2-47cf-b36a-02eaf60f0436
https://acrobat.adobe.com/id/urn:aaid:sc:US:092727d6-79a2-47cf-b36a-02eaf60f0436
https://pucedu-my.sharepoint.com/:w:/g/personal/jbuller_puc_edu/ES89jG3N2htNuDmQ05HfgjEB9k8R2AmTDMxrBKIJQoNS8A?e=DeMKCA
https://pucedu-my.sharepoint.com/:w:/g/personal/jbuller_puc_edu/ES89jG3N2htNuDmQ05HfgjEB9k8R2AmTDMxrBKIJQoNS8A?e=DeMKCA
https://pucedu-my.sharepoint.com/:w:/g/personal/jbuller_puc_edu/ES89jG3N2htNuDmQ05HfgjEB9k8R2AmTDMxrBKIJQoNS8A?e=DeMKCA
https://drive.google.com/file/d/1u8qYCsM_w0dBUrIPiSJXNSwfvp-BusdH/view?usp=drive_link
https://drive.google.com/file/d/1u8qYCsM_w0dBUrIPiSJXNSwfvp-BusdH/view?usp=drive_link
https://drive.google.com/file/d/155avAOvzf_AgBZyip3ublmIHnEF2irSA/view?usp=sharing
https://drive.google.com/file/d/155avAOvzf_AgBZyip3ublmIHnEF2irSA/view?usp=sharing
https://drive.google.com/file/d/155avAOvzf_AgBZyip3ublmIHnEF2irSA/view?usp=sharing
https://drive.google.com/file/d/155avAOvzf_AgBZyip3ublmIHnEF2irSA/view?usp=sharing
https://drive.google.com/file/d/1UKiXZAD9-f-h_NKpHUHaIRhK2afAvFJK/edit?disco=AAABpkAuBbI
https://drive.google.com/file/d/1UKiXZAD9-f-h_NKpHUHaIRhK2afAvFJK/edit?disco=AAABpkAuBbE
https://drive.google.com/file/d/1UKiXZAD9-f-h_NKpHUHaIRhK2afAvFJK/edit?disco=AAABpkAuBbM

Pathway:

Multiple Subject Student
Teaching Traditional
Program

Introduce and Primary
Coverage of Concepts*

Opportunities to Practice*

How Assessed*

awareness

Phonemic Awareness

Students are provided with
this textbook section to read
as a part of a larger
classroom discussion
regarding phonemic
awareness.

Textbook on Phonemic
Awareness: From From
Phonics A-Z textbook by
Wiley Blevins

Students read the chapter
to learn about phonological
and phonemic awareness
as part of a larger class
discussion.

Activities: Phonemic
Awareness

Phonemic Awareness
Lesson Plan with Student

Activities for practice

The above lesson plan is
taught to candidates by the
instructor and includes
modeling and practice of
phonemic activities.

After an introduction to
phonemic awareness and a
discussion regarding key
concepts, students take this
multiple-choice assessment
to gauge understanding.

c. phonics, spelling, and
word recognition, including
letter-sound,
spelling-sound, and
sound-symbol
correspondences

Phonics A-Z Table of
Contents (1 pg)

From From Phonics A-Z
textbook by Wiley Blevins

The phonics A—Z text helps
teacher candidates
understand the importance

Create a Lesson Plan

Assignment

Sample UFLI Lesson:
digraph sh

After watching a UFLI
lesson on the digraph “sh,”
students apply their

Students will be assessed
on the TPE 7.5 evaluation
form by successfully
teaching a 6-step explicit
phonics lesson as
evaluated by candidate,
mentor teacher, and
supervisor
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https://drive.google.com/file/d/1UKiXZAD9-f-h_NKpHUHaIRhK2afAvFJK/edit?disco=AAABpkAuBbI
https://drive.google.com/file/d/19hS2ZvO084jOiRlO8IDUAhiAGFttczqr/view?usp=drive_link
https://drive.google.com/file/d/19hS2ZvO084jOiRlO8IDUAhiAGFttczqr/view?usp=drive_link
https://drive.google.com/file/d/1UKiXZAD9-f-h_NKpHUHaIRhK2afAvFJK/edit?disco=AAABpkAuBbE
https://drive.google.com/file/d/1UKiXZAD9-f-h_NKpHUHaIRhK2afAvFJK/edit?disco=AAABpkAuBbE
https://drive.google.com/file/d/1qaaP9VSNsFXyLxDU1koPiqE3dYp1Zvka/view?usp=drive_link
https://drive.google.com/file/d/1qaaP9VSNsFXyLxDU1koPiqE3dYp1Zvka/view?usp=drive_link
https://drive.google.com/file/d/1qaaP9VSNsFXyLxDU1koPiqE3dYp1Zvka/view?usp=drive_link
https://drive.google.com/file/d/1lLweVnbC7Q2GJXcLqxUaTE5tLuSJPDyk/view?usp=drive_link
https://drive.google.com/file/d/1lLweVnbC7Q2GJXcLqxUaTE5tLuSJPDyk/view?usp=drive_link
https://drive.google.com/file/d/19lcZnVtRJY-TP4gjiAKqv65e4Vqx1Zts/view?usp=drive_link
https://drive.google.com/file/d/19lcZnVtRJY-TP4gjiAKqv65e4Vqx1Zts/view?usp=drive_link
https://ufli.education.ufl.edu/foundations/toolbox/42-53/
https://ufli.education.ufl.edu/foundations/toolbox/42-53/
https://docs.google.com/document/d/1V7ejhBjtfTNbf77vpBbIpLkSdouNncdFLxO52NWEXuc/edit?tab=t.0#bookmark=id.os47gr2jbccp
https://docs.google.com/document/d/1V7ejhBjtfTNbf77vpBbIpLkSdouNncdFLxO52NWEXuc/edit?tab=t.0#bookmark=id.os47gr2jbccp

Pathway:

Multiple Subject Student
Teaching Traditional
Program

Introduce and Primary
Coverage of Concepts*

Opportunities to Practice*

How Assessed*

of explicit, systematic
instruction in letter-sound
relationships.

Phonics Introduction PPT

Candidates are introduced
to phonics, spelling, and
word recognition through
the Phonics Introduction
presentation, which
provides key concepts,
phonics patterns, and
instructional strategies for
word identification.

knowledge of phonics into a
phonics lesson plan where
they must include
standards, objectives, and
activities in the six-step
design that use
letter-sound,
spelling-sound, and
sound-symbol
correspondences.

We have strengthened our
program by changing from a
three-part lesson plan to a
six-step Explicit Phonics
lesson plan.

Candidates create a 6-step
phonics lesson plan in the
353 class. They submit the
lesson plan assignment to
be evaluated.

d. decoding and encoding,
including morphological
awareness

EDUC 353

EDUC 353

EDUC 493(353L)

EDUC 493

TPE Portfolio Directions

TPE Assessment

ELA Subject Matter
Standards

Phonics for
Teachers Test

Phonics Assessment

TPE Portfolio Checklist

Page 12 of 49



https://docs.google.com/presentation/d/1KYXGL8Mx-Xnqxfn8ouqwLDwmw-eFx23F/edit?usp=drive_link&ouid=102508074336012185334&rtpof=true&sd=true
https://drive.google.com/file/d/1XOSLJTW2caKNA6P727bcSZOFybhHQ9Ll/view?usp=sharing
https://drive.google.com/file/d/1XOSLJTW2caKNA6P727bcSZOFybhHQ9Ll/view?usp=sharing
https://docs.google.com/document/d/1RxH1S_p_7XXe29obaY05_JHs7hKauXHB/edit#bookmark=id.vp4vgcqsnmnk
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.vnz5vrtrku0f
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.4bt8uxbru53s
https://docs.google.com/document/d/1ddRZPsfNNEJObsJr7puSVDdqPIzQNgt2/edit#bookmark=id.lwcftubheqy7
https://docs.google.com/document/d/1Ja3IUoMhZH5o4LDyNz0m63ltIZIDAyzs/edit#bookmark=id.v2kx43jl4v2g
https://docs.google.com/document/d/1byhON6ANoIm_ejCkrkFaQ6swQ9A6Idya/edit#heading=h.gjdgxs
https://docs.google.com/document/d/1V7ejhBjtfTNbf77vpBbIpLkSdouNncdFLxO52NWEXuc/edit?tab=t.0#bookmark=id.s1toxh67vsu
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.z0f32lm2zqrt
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.z0f32lm2zqrt
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.up524592qidl
https://docs.google.com/document/d/1HfP-eQS-itog9Pw1EN1jMvYJ5WLelWNd/edit

Pathway:
Multiple Subject Student
Teaching Traditional

Introduce and Primary
Coverage of Concepts*

Opportunities to Practice*

How Assessed*

Program

e. text reading fluency, EDUC 353 EDUC 353 TPE Assessment

including accuracy, prosody Reading Inventory

(expression), and rate (as ELA Subject Matter

an indicator of automaticity) EDUC 493(353L) Standards
Assessment Report

f. instruction that is EDUC 353 EDUC 353 TPE Assessment

structured and organized as
well as direct, systematic,

UDL Lesson Plan

UDL Lesson Plan
Phonics Lesson Plan

ELA Subject Matter

and explicit Systematic, Explicit Phonics Standards
EDUC 493(353L)
g. connected, decodable EDUC 353 EDUC 353 Phonics Lesson Plan
e Phonics Lesson Plan
h. Provide instruction in text | EDUC 353 EDUC 353 TPE Assessment

reading fluency that
emphasizes spelling and
syllable patterns, semantics,
morphology, and syntax.

Cueing Systems

The candidates have two
textbook reading
assignment on cueing
systems, and the instructor
models examples of how
readers use cueing systems
( semantics, graphophonic,
syntax, pragmatic) for

Candidates practice in class
on word fluency strategies
and text fluency strategies
(marking words by word
families (onsets, rimes),
engaging in prosody
practice, and fluency
rereadings

Candidates practice

ELA Subject Matter
Standards

Candidates turn in a fluency
practice assignment
completed in class,
administering timed
readings with the Read
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https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.wrd5dyc5cv0h
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.dbtjsfimcvkj
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.gpna7pecru25
https://docs.google.com/document/d/1ddRZPsfNNEJObsJr7puSVDdqPIzQNgt2/edit#bookmark=id.lwcftubheqy7
https://docs.google.com/document/d/1V7ejhBjtfTNbf77vpBbIpLkSdouNncdFLxO52NWEXuc/edit?tab=t.0#bookmark=id.s1toxh67vsu
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.nmi7z2koxi52
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.oc8ys06g2kcc
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.rwad87gq9iuh
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.fatj3ypf8p1d
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.rwad87gq9iuh
https://docs.google.com/document/d/1ddRZPsfNNEJObsJr7puSVDdqPIzQNgt2/edit#bookmark=id.rc4grp71j0bg
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.1ooz65i8qdxq
https://docs.google.com/document/d/1ddRZPsfNNEJObsJr7puSVDdqPIzQNgt2/edit#bookmark=id.lwcftubheqy7
https://docs.google.com/document/d/1V7ejhBjtfTNbf77vpBbIpLkSdouNncdFLxO52NWEXuc/edit?tab=t.0#bookmark=id.s1toxh67vsu
https://docs.google.com/document/d/1RxH1S_p_7XXe29obaY05_JHs7hKauXHB/edit#bookmark=id.19jj7x1ea1jk
https://drive.google.com/file/d/1XOSLJTW2caKNA6P727bcSZOFybhHQ9Ll/view?usp=sharing
https://drive.google.com/file/d/1XOSLJTW2caKNA6P727bcSZOFybhHQ9Ll/view?usp=sharing
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.wez4cdhruffl
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.257eh9fimt8p
https://docs.google.com/document/d/1RxH1S_p_7XXe29obaY05_JHs7hKauXHB/edit#bookmark=id.a1f2q0n7s1yj
https://drive.google.com/file/d/1ubSzsB83Of4ghG4WltHXq0r05O1TLnic/view?usp=sharing
https://drive.google.com/file/d/1ubSzsB83Of4ghG4WltHXq0r05O1TLnic/view?usp=sharing
https://drive.google.com/file/d/1_1cqlYG7zcBy1dCLBx9UY1sh5KldL3wi/view?usp=sharing
https://drive.google.com/file/d/1_1cqlYG7zcBy1dCLBx9UY1sh5KldL3wi/view?usp=sharing
https://docs.google.com/document/d/1V7ejhBjtfTNbf77vpBbIpLkSdouNncdFLxO52NWEXuc/edit?tab=t.0#bookmark=id.s1toxh67vsu
https://docs.google.com/document/d/1RxH1S_p_7XXe29obaY05_JHs7hKauXHB/edit#bookmark=id.cauiqhirnadk
https://docs.google.com/document/d/1RxH1S_p_7XXe29obaY05_JHs7hKauXHB/edit#bookmark=id.cauiqhirnadk
https://drive.google.com/file/d/1K6U_f9ypXm3gav9jdFTrGDr_Ov0LMnNz/view?usp=sharing

Pathway:

Multiple Subject Student
Teaching Traditional
Program

Introduce and Primary
Coverage of Concepts*

Opportunities to Practice*

How Assessed*

fluency and comprehension.
“The weather is hot and |
want to swim in the

. Candidates also
have textbook readings, on
each of the cues and how
they contribute to fluency
through text, Kemeny’s
Move 6 (focus on
meaningful fluency
practice), slide presentation
- slide 7, and teacher
modeling the Read
Naturally Program that uses
repeated readings to target
rate, accuracy, and prosody
through 1-minute readings
to reach fluency goals.

What is Fluency? The
Basics slide presentation.
Candidates review the
elements of fluency on the
EARS Multidimensional

Fluency Scale.

The instructor models
teaching prosody using text

components of fluency (see
lesson plan ACTIVITIES
see pink highlights).
Candidates prepare an
assessment report that
must include a Basic
Reading Inventory (includes
a fluency component -
WPM) and a Running
Record completed on
elementary age children.

EDUC 493 (353L)
Required Classroom
placements in K-2 schools
where teachers use UFLI
lessons allow candidates to
observe and teach lessons
in using cues in reading
during connected text and
passage timings. They are
also required to use give an
assessment to determine
accuracy, rate, and make
comments on prosody.
Candidates practice
marking passages to
practice prosody along with

Naturally Materials.
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https://drive.google.com/file/d/18sTE3bTE1PBFm0BJ_mgC-tWuSQO8JAIU/view?usp=drive_link
https://drive.google.com/file/d/1l8WqNOBi5_Z891o9LgA1OGt-JC9JgYkc/view?usp=sharing
https://drive.google.com/file/d/1l8WqNOBi5_Z891o9LgA1OGt-JC9JgYkc/view?usp=sharing
https://drive.google.com/file/d/1VIB8LysiWwfdJDNUwV4o32cWqAgeHk3D/view?usp=sharing
https://drive.google.com/file/d/1VIB8LysiWwfdJDNUwV4o32cWqAgeHk3D/view?usp=sharing
https://drive.google.com/file/d/1_1cqlYG7zcBy1dCLBx9UY1sh5KldL3wi/view?usp=sharing
https://drive.google.com/file/d/1_1cqlYG7zcBy1dCLBx9UY1sh5KldL3wi/view?usp=sharing
https://docs.google.com/document/d/1Qv7Lb3QYBTQ0sR9sgcuSChFciFuKakrB/edit?usp=sharing&ouid=113767898968121914051&rtpof=true&sd=true
https://docs.google.com/document/d/1ddRZPsfNNEJObsJr7puSVDdqPIzQNgt2/edit#bookmark=id.xa2rfr3a2ue7
https://drive.google.com/file/d/1K6U_f9ypXm3gav9jdFTrGDr_Ov0LMnNz/view?usp=sharing

Pathway:

Multiple Subject Student
Teaching Traditional
Program

Introduce and Primary
Coverage of Concepts*

Opportunities to Practice*

How Assessed*

and candidates practice
reading chorally as a class,

and then with a partner, the
candidates mark a passage
for prosody and practice
reading fluently.

EDUC 339

To introduce the concept of
text reading fluency,
students read the following
chapters prior to class:

Fenner & Synder, Ch 8

Cardenas-Hagan, Ch 6
Cardenas-Hagan, Ch 8

During Week 5, the class
session focuses on
unpacking the concepts in
the readings through
learning activities outlined in
the Week 5 Google Slides,
which guide students in
practicing and analyzing
evidence-based reading
fluency strategies.

other fluency activities
uploaded in CANVAS

Candidates practice
repeated readings in class
with partners.

Participating in timed
reading assessments is
encouraged by all
candidates during their
literacy fieldwork. It is
required that they assess
WPM as part of the
Assessment Report (Basic
Reading Inventory) they do
with an elementary child.

EDUC 339

In the first learning activity
(week 5), students work in
small groups and read a
Shakespeare sonnet,
focusing on accuracy, rate,
prosody. | chose
Shakespeare because it's
hard and can hopefully help
them see the challenges
ELLs face.
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https://drive.google.com/file/d/1_1cqlYG7zcBy1dCLBx9UY1sh5KldL3wi/view?usp=sharing
https://drive.google.com/file/d/13Z-QgE5ZTLsWcyeoTSCy_P8kAkOubDj9/view?usp=drive_link
https://drive.google.com/file/d/1cfR69JfetzB6Jrlv3h-KzveQGjtX2yuq/view?usp=drive_link
https://drive.google.com/file/d/1va2GHeCHjTJHS8O52Wtiw5x1avWgSIKN/view?usp=drive_link
https://drive.google.com/file/d/1YbWnazYirEwkEREuf3bpG7BRJdcA5e3E/edit?disco=AAABsJ9iy7o
https://drive.google.com/file/d/1jkXSWS5fuCmyCjdFDUIeb00jAEd4x2dH/view?usp=drive_link
https://drive.google.com/file/d/1jkXSWS5fuCmyCjdFDUIeb00jAEd4x2dH/view?usp=drive_link
https://docs.google.com/document/d/1ddRZPsfNNEJObsJr7puSVDdqPIzQNgt2/edit#bookmark=id.w90jnbgpjqvo
https://drive.google.com/file/d/1jLxKx_4CtmioYQBlr_uWIrGYehr_O3-h/view?usp=drive_link
https://drive.google.com/file/d/1jLxKx_4CtmioYQBlr_uWIrGYehr_O3-h/view?usp=drive_link
https://drive.google.com/file/d/1YbWnazYirEwkEREuf3bpG7BRJdcA5e3E/edit?disco=AAABsJ9iy8k
https://drive.google.com/file/d/1YbWnazYirEwkEREuf3bpG7BRJdcA5e3E/edit?disco=AAABsJ9iy8k

Pathway:

Multiple Subject Student
Teaching Traditional
Program

Introduce and Primary
Coverage of Concepts*

Opportunities to Practice*

How Assessed*

353

Candidates read Tompkins,
Literacy, chapter 5,
Developing Fluent Readers
and Writers. They also read
Blevins, section 5, and
Kemeny, move 5 and 6:
sight words, and meaningful
fluency practice. The
lesson plan for week 5
covers fluency - the
definition, skills (rate,
accuracy, prosody), using
cues (CLOZE), automaticity
Heart/Sight Words
(phonograms, syllable rules,
affixes), measuring
automaticity, strategies for
developing automaticity,
and assessment with case
studies. See CANVAS
Support Materials

Sample Pages from Blevins,
Section 5, for phonograms,
affixes, syllables, spelling;
Reading & Writing by

Phonograms

Later during the lesson,
students are then tasked
with a case study analysis
from Cardenas-Hagan Ch 6.
Students read the study and
then answer questions
about Emilio’s reading
fluency, including offering
instructional strategies to
help him.

339

Grade 2 Vocabulary
Instruction

In this learning activity,
teacher candidates design
vocabulary instruction that
supports text reading
fluency through attention to
spelling and syllable
patterns, semantics,
morphology, and syntax.
Candidates analyze a
grade-level text, select
high-utility words, and
design instructional
activities that promote
decoding, meaning-making,
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https://docs.google.com/document/d/1Qv7Lb3QYBTQ0sR9sgcuSChFciFuKakrB/edit?usp=sharing&ouid=113767898968121914051&rtpof=true&sd=true
https://docs.google.com/document/d/1Qv7Lb3QYBTQ0sR9sgcuSChFciFuKakrB/edit?usp=sharing&ouid=113767898968121914051&rtpof=true&sd=true
https://docs.google.com/document/d/1Qv7Lb3QYBTQ0sR9sgcuSChFciFuKakrB/edit?usp=sharing&ouid=113767898968121914051&rtpof=true&sd=true
https://drive.google.com/file/d/1jTH_XtKPKVLGpNxuMQvtFxSMnPagmegN/view?usp=sharing
https://drive.google.com/file/d/1jTH_XtKPKVLGpNxuMQvtFxSMnPagmegN/view?usp=sharing
https://drive.google.com/file/d/1sj39laUHu4WAIqHNAZdgNHgv9aJx85Sj/view?usp=sharing
https://drive.google.com/file/d/1ohMypTCBa0H0qasAHCOHf6iyxwB6NU1X/view?usp=sharing
https://drive.google.com/file/d/1ohMypTCBa0H0qasAHCOHf6iyxwB6NU1X/view?usp=sharing

Pathway:

Multiple Subject Student
Teaching Traditional
Program

Introduce and Primary
Coverage of Concepts*

Opportunities to Practice*

How Assessed*

Fluency through Syllable
Chunks

Phonogram Lists

Read, Spell, Write, Extend
Routine

Steps in Making a Word
Automatic
Word Ladders

The Blevins text has entire
chapters of phonograms to
use in spelling words by
substituting onsets for
different word families/rimes
(phonograms).

In EDUC 356 - Candidates
read material on teaching
spelling; review spelling
stages; review spelling
materials and lesson format
and scope and sequence;
and incorporate dictation in
the phonics lesson plan.

In EDUC 353 - Candidates
are introduced to spelling
patterns (phonograms) and

and sentence-level fluency.
The task requires
candidates to align their
planning with specific
fluency features and
differentiate supports for
English learners across
proficiency levels.

In EDUC 356 Candidates
analyze student writing by
categorizing each word of a
writing sample to determine
stages of writing.
Candidates also learn about
the spelling assessment
and how that identifies
spelling stages

In EDUC 353 Candidates
are required to teach
lessons to their peers in
fluency at the word level -
both sight word and spelling
games, word ladders.
Candidates take turns
writing words on cards for
the word wall - with word
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https://drive.google.com/file/d/18FcOP5-WpIatyGn2LPQZz6hRArG9hSUR/view?usp=sharing
https://drive.google.com/file/d/18FcOP5-WpIatyGn2LPQZz6hRArG9hSUR/view?usp=sharing
https://drive.google.com/file/d/1jxg8MHE0MklpmGgbesNKx7TWr0DkfTXI/view?usp=sharing
https://drive.google.com/file/d/1ylBOP3m5rse8DKnR4Zu9JAGgx2UEHahC/view?usp=sharing
https://drive.google.com/file/d/1ylBOP3m5rse8DKnR4Zu9JAGgx2UEHahC/view?usp=sharing
https://drive.google.com/file/d/18MKw6s8RumSQdNA5cytdpqPptZfXXL9G/view?usp=sharing
https://drive.google.com/file/d/18MKw6s8RumSQdNA5cytdpqPptZfXXL9G/view?usp=sharing
https://drive.google.com/file/d/14t4wD9k2DPpnoeUFWUraylbKdJXKv05E/view?usp=sharing
https://drive.google.com/file/d/1ndO7tcI9YdNhBWE8oqYqFDMOOjNLntcK/view?usp=sharing
https://drive.google.com/file/d/1xd_eRfjVU4iPvrA8WJg3Ev8sVE4Oy4a4/view?usp=sharing
https://drive.google.com/file/d/1xd_eRfjVU4iPvrA8WJg3Ev8sVE4Oy4a4/view?usp=sharing
https://drive.google.com/file/d/13sgpcuQGql6cGJ_3IiomFnF6Vt-0cihr/view?usp=sharing
https://drive.google.com/file/d/1z1sOPOuF0fOkdMvASYopBr2bubePa8Jc/view?usp=sharing
https://drive.google.com/file/d/1JxvjJSw_3OzeHozymhYKu0vfsIA9EDmf/view?usp=sharing
https://drive.google.com/file/d/1AnSmWoPyacnyRrIs--WKccErtsnY6Ok7/view?usp=sharing
https://drive.google.com/file/d/1AnSmWoPyacnyRrIs--WKccErtsnY6Ok7/view?usp=sharing
https://drive.google.com/file/d/1hIhDzE5r1on0EnbDMSUNQqzrgfs_lMqQ/view?usp=sharing
https://drive.google.com/file/d/1hIhDzE5r1on0EnbDMSUNQqzrgfs_lMqQ/view?usp=sharing

Pathway:

Multiple Subject Student
Teaching Traditional
Program

Introduce and Primary
Coverage of Concepts*

Opportunities to Practice*

How Assessed*

learn to analyze words by
word families (phonograms)
- CVC, cvvc, cvee. To quickly
analyze a word by finding
the rime and adding onsets.
These are practiced in
Blevins with word lists
according to various word
families.

Instructional time is spent
with posters - of
consonants that have “their
sounds” heard when you
say “their names” called the
“good guys” - of consonants
sounds are not “heard” with
their “names” - called the
“tough guys.” The class
practices drills of
phonograms (-ill; -ake; - ell;
- oat; - up) and we practice
making words by putting the
phonogram with all of the
consonants - making real
words and nonsense words.
The Blevins text has many
pages of phonograms that

families underlined.

In EDUC 356 Candidates
are required to create a
Making Words Lesson to
demonstrate how one letter
makes a difference and to
practice automaticity.
Candidates

In EDUC 353, candidates
practice Cloze readings -
both with branched cloze
and open cloze readings in
narrative and information
text.

In EDUC 356, candidates
cover syntax as part of the
writing process, using
Kendall Hunt Grammar
Reference books to teach
grammar through
mini-lessons. Candidates
then use the Kendall-Hunt
Fix-It Grammar sheets to
apply the lesson by
rewriting incorrect
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https://docs.google.com/presentation/d/1DxxnR9lzN3-dlE_ktOuo1xQvbz_8nppv/edit?usp=sharing&ouid=113767898968121914051&rtpof=true&sd=true

Pathway:

Multiple Subject Student
Teaching Traditional
Program

Introduce and Primary
Coverage of Concepts*

Opportunities to Practice*

How Assessed*

we use in this drill. Pecci
Table of contents with

phonograms.

Candidates also mark
words according to syllable
rules (Blevins) and notice
open and closed syllables -
cv vs cvc. Pecci Practice
with open and closed
syllables.

Affixes (slide 6) are part of
the lesson on phonics
basics presented in the
slide presentation as part of
the progression in
becoming fluent in decoding
words. The text has lists of
affixes.

Semantics and Syntax — In
353 - chapter one of the text
covers the various cues -
semantics, syntax,
graphophonic, and
pragmatics, and these are
used as part of the word

sentences correctly.

Candidates prepare

vocabulary slides for

assigned words that
includes semantics and

syntax to teach words to the
class that are in assigned
literature.

Candidates view sentences
incorrectly written in the
Kendall/Hunt materials and
practice rewriting the
incorrect sentence into the
correct form in regards to
capitalization, punctuation,
and grammar, sentence
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https://drive.google.com/file/d/10k0pIGfo5dez4lxQlegSJHbzBB9_R-Uc/view?usp=sharing
https://drive.google.com/file/d/10k0pIGfo5dez4lxQlegSJHbzBB9_R-Uc/view?usp=sharing
https://drive.google.com/file/d/10k0pIGfo5dez4lxQlegSJHbzBB9_R-Uc/view?usp=sharing
https://docs.google.com/document/d/15mPf6c3Fn6-Iu2_U4Bpf6GPiT87nWul2/edit?usp=sharing&ouid=113767898968121914051&rtpof=true&sd=true
https://docs.google.com/document/d/15mPf6c3Fn6-Iu2_U4Bpf6GPiT87nWul2/edit?usp=sharing&ouid=113767898968121914051&rtpof=true&sd=true
https://drive.google.com/file/d/1W978oLa0sytyCHsRaDjWX-ATdf-O-QGk/view?usp=sharing
https://docs.google.com/presentation/d/1DxxnR9lzN3-dlE_ktOuo1xQvbz_8nppv/edit?usp=sharing&ouid=113767898968121914051&rtpof=true&sd=true
https://docs.google.com/presentation/d/1pLkhfmnuaTxO8Uue6vBcetuKoa532T4l/edit?usp=sharing&ouid=113767898968121914051&rtpof=true&sd=true
https://docs.google.com/presentation/d/178RZvT8BkBmPWzVWR0QYVMW3oygV5bPV/edit?usp=sharing&ouid=113767898968121914051&rtpof=true&sd=true

Pathway:

Multiple Subject Student
Teaching Traditional
Program

Introduce and Primary
Coverage of Concepts*

Opportunities to Practice*

How Assessed*

identification strategy
presen ted in the phonics

slide presentation. (slide 6)
Candidates are taught the
cloze method that is used to
assess the use of semantic
and syntactic cues.

In the textbook coverage of
comprehension, candidates,
cover self-monitoring in the
text - Does this make
sense? Using semantic and
Syntax - candidates read in
the text about lessons that
build background and teach
essential vocabulary so that
students are primed to
better identify new words
they meet and thus become
more fluent. See CANVAS
link above. Vocabulary
(semantics) instruction is
essential.

Candidates cover how
grammar is taught in
elementary grades through

structure, etc.. They
practice_editing two
sentences from each of the
following: grade 1, grade 3,
grade 5 and grade 7.

Page 20 of 49



https://docs.google.com/presentation/d/1DxxnR9lzN3-dlE_ktOuo1xQvbz_8nppv/edit?usp=sharing&ouid=113767898968121914051&rtpof=true&sd=true
https://docs.google.com/presentation/d/1DxxnR9lzN3-dlE_ktOuo1xQvbz_8nppv/edit?usp=sharing&ouid=113767898968121914051&rtpof=true&sd=true
https://docs.google.com/presentation/d/1DxxnR9lzN3-dlE_ktOuo1xQvbz_8nppv/edit?usp=sharing&ouid=113767898968121914051&rtpof=true&sd=true
https://drive.google.com/file/d/1f8Jg_12--LQ0Nv58L_HA3c7Ud48J6Ulv/view?usp=sharing
https://drive.google.com/file/d/1ltWDkOOwz5wc93EVe_Q-RARyuQWzMxC2/view?usp=sharing
https://drive.google.com/file/d/1ltWDkOOwz5wc93EVe_Q-RARyuQWzMxC2/view?usp=sharing
https://drive.google.com/file/d/1ltWDkOOwz5wc93EVe_Q-RARyuQWzMxC2/view?usp=sharing
https://drive.google.com/file/d/1ltWDkOOwz5wc93EVe_Q-RARyuQWzMxC2/view?usp=sharing
https://docs.google.com/presentation/d/1AED24ht7mTTPyfVz9LSGABGaZiilBMF6/edit?usp=sharing&ouid=113767898968121914051&rtpof=true&sd=true
https://drive.google.com/file/d/1nsfDz8SkCfJ_kcHmL5RVipT4IR45ZPBK/view?usp=sharing
https://drive.google.com/file/d/1nsfDz8SkCfJ_kcHmL5RVipT4IR45ZPBK/view?usp=sharing

Pathway:

Multiple Subject Student
Teaching Traditional
Program

Introduce and Primary
Coverage of Concepts*

Opportunities to Practice*

How Assessed*

a Tompkins textbook
reading assignment, and by
examining grade 1-4 and
5-8 content (viewing a

sample scope and

sequence from
Kendall/Hunt Publishers).

(On CANVAS). They also
view the Grammar
Handbook to view individual
mini-lessons.

Candidates learn Editing
Marks and use them when
editing their own writing
pieces as they prepare their
published book.

i. Advance students’
progress in the elements of
foundational skills,
language, and cognitive
skills that support them as
they read and write
increasingly complex
disciplinary texts with
comprehension and
effective expression.

EDUC 493 (353L)

EDUC 493

EDUC 493

TPE Assessment

ELA Subject Matter
Standards
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https://drive.google.com/file/d/1nohzPYtDld6xIlNcCpkqc1wL28bj5c-s/view?usp=sharing
https://drive.google.com/file/d/1nohzPYtDld6xIlNcCpkqc1wL28bj5c-s/view?usp=sharing
https://drive.google.com/file/d/1nohzPYtDld6xIlNcCpkqc1wL28bj5c-s/view?usp=sharing
https://drive.google.com/file/d/1nohzPYtDld6xIlNcCpkqc1wL28bj5c-s/view?usp=sharing
https://drive.google.com/file/d/16ftzyNLLkd_Qb__T0ewiL95dbRxBo2RZ/view?usp=sharing
https://drive.google.com/file/d/16ftzyNLLkd_Qb__T0ewiL95dbRxBo2RZ/view?usp=sharing
https://docs.google.com/document/d/1ddRZPsfNNEJObsJr7puSVDdqPIzQNgt2/edit#bookmark=id.xa2rfr3a2ue7
https://docs.google.com/document/d/1Ja3IUoMhZH5o4LDyNz0m63ltIZIDAyzs/edit#bookmark=id.v2kx43jl4v2g
https://docs.google.com/document/d/1Ja3IUoMhZH5o4LDyNz0m63ltIZIDAyzs/edit#bookmark=id.nh4j6v9flv7p
https://docs.google.com/document/d/1V7ejhBjtfTNbf77vpBbIpLkSdouNncdFLxO52NWEXuc/edit?tab=t.0#bookmark=id.s1toxh67vsu

3.2. Coursework Coverage of Standard 7 — Provide a narrative with links embedded to specific location(s) in
course syllabi addressing Standard 7a describing how the program prepares candidates to teach foundational
skills and the coverage of the above knowledge and skills (TPE 7.5), as specified in the excerpt from the
Education Code. Please be concise. Suggested length no more than 1000 words.

Multiple Subject Candidates enroll in two courses covering literacy development: EDUC 353 Teaching English-Language
Arts | and EDUC 356 Teaching English-Language Arts II. They also take two courses covering teaching special
populations: EDUC 340 Exceptional Children in the Classroom and EDUC 339 ELL Pedagogy. These are taken prior to
or concurrently with enrollment in the 353 and 356 sequence. EDUC 353 requires a short-term field experience of 25
hours when the candidate is placed in a K-6 classroom teaching the English language Arts. The EDUC 353 course
description provides an overview:

A two-quarter sequence course on teaching English Language Arts in Early Childhood through grade 8 using a
comprehensive approach. This first course focuses on accessing information through reading, viewing, and word study.
Content includes the science of reading research on how children learn to read, phonological awareness, phonics, and
planning and delivery of appropriate reading instruction based on assessment and evaluation. Emphasis is on supporting
literacy for at-risk children including multiple varieties of English Learners and special needs students. Both California
State and North American Division of SDA standards, curriculum, and materials are covered. ELA field experience (EDUC
493 — section 353L) is required. (see lab syllabus). Concurrent enrollment in EDUC 491 (TPA Cycle One) is required.

EDUC 353 covers the foundation skills for reading - oral language development, phonemic awareness, phonics,
vocabulary, and comprehension. EDUC 356 covers the foundation skills in beginning writing, conventions (grammar,
spelling, conventions), handwriting, independent reading, and information text. Each class period is 100 minutes.

The basis for learning to read is oral language and world knowledge. One class period is on the Young Reader including
oral language stages of development, how the brain processes language, and strategies for developing language skills
such as word play, read-alouds, concepts of print, language experience approach, morning message, and labeling the
room.

Word Study in this course includes study of the alphabet, phonemic awareness, phonics, and vocabulary, and each topic
is taught in a systematic, explicit manner. The topic begins with learning the 44 sounds of the English language and the
importance of knowing the alphabet (from rotely repeating the alphabet song to identifying individual letters, including the
letters in student names). Phonological awareness is the next major topic and includes rhyme, blending, segmenting, and
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https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit?usp=sharing&ouid=113767898968121914051&rtpof=true&sd=true
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit?usp=sharing&ouid=113767898968121914051&rtpof=true&sd=true
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit?usp=sharing&ouid=113767898968121914051&rtpof=true&sd=true
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.hg5ofw3ca7tp
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.h2mz1wl1nbi3
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.vnz5vrtrku0f
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.wez4cdhruffl
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.31rnt0ud4ug1
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.w4cgfhehhtve
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.ufvbxucoh57f
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.ydubctnmjzzc
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.ufvbxucoh57f
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.ufvbxucoh57f
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.5aqig7gixjxw
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.d9g79fwjxvrp
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.7iqjlmpvv72g
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.5qnl0sqnmrm7
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.h2mz1wl1nbi3

substitutions. Candidates are taught to use hand signals and taps to determine how many sounds are heard. Word play
with poems, games, and books is crucial. The next topic is Phonics. Students learn vowel and consonant sounds, the
most consistent rules, and a few exceptions, syllabication, VC, CVC, CV, CVVC, CVCe, VRC patterns (including irregular
“sight” words) They are also taught a phonics lesson format: Review (word wall, flashcards, phonemic awareness,
phonics reader), Teach (a new letter/syllable pattern with explicit sounds and word examples), Apply (decodable text,
game, word sort, dictation). Candidates are taught an approach that begins with identifying the vowel, the “family,” and
the word (later syllable). Candidates have two texts, Kemeny and Blevins, on phonological awareness and phonics.
Candidates take a phonics test for teachers, write a phonics lesson plan, and lead the group in an activity on either the
alphabet, phonemic awareness, or phonics. Every candidate must have one field experience where reading is taught to
beginning readers (TK-3). This is tracked by the credential analyst. Additionally, candidates are also taught to assess
phonemic awareness, phonics, and the alphabet using the required CORE phonics survey. Candidates become familiar
with several popular phonics programs and various connected reader options.

Fluency is the next topic covered beginning with a focus on sight word fluency (automaticity) and reading text. Repeated,
timed readings include practice with accuracy. rate, and prosody. Candidates must learn assessments (Basic Reading
Inventory is required) for determining accuracy, rate, and comprehension. Prosody is noted as a behavioral indicator or
fluency. Several methods for promoting fluency are included: rereadings, timed readings, Neurological Impress Method
(NIM), choral reading, whisper reading, dramas, and readers’ theater. Candidates know how to find appropriate books

using the Lexile system and appropriate use of leveled books. Candidates learn that students use all Language Cues
synchronously when reading fluently (graphophonic, semantic, syntactic, pragmatic). | give them examples.

Vocabulary as a foundation skill is included. One recognizes and reads words best if they have meaning. Vocabulary is
primarily taught using topic themes that are covered in the curriculum. When students learn words they learn the base
word and the various derivations (child, childish, childlike, children). When words are introduced, candidates are taught to
assess, build knowledge, and discuss. Then they introduce the word in print. Students will then have heard the word,
seen the word, discussed the topic, and are then scaffolded better into knowing the word when they read it.

Comprehension is covered as a foundation skill by providing experiences for students and letting them discuss the
experience with the teacher recording the oral language into text (oral to written). Students are then retelling an
experience (field trip, story, activity) as they comprehend and recall the event. Candidates participate in Language
Experience Approach and also through graphic organizers - character, setting, goal, ending, or Somebody Wanted But So
after a story is read. Writing is also a way to show comprehension by writing a paragraph with beginning, middle, and
end.
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https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.vnz5vrtrku0f
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.ekh22ho62302
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.urnctdtb18nt
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.gpna7pecru25
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.z0f32lm2zqrt
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.ekh22ho62302
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.4bt8uxbru53s
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.gpna7pecru25
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.wrd5dyc5cv0h
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.bribdyzb1f1g
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.dbtjsfimcvkj
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.dbtjsfimcvkj
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.wrd5dyc5cv0h
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.nmi7z2koxi52
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.nmi7z2koxi52
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.nmi7z2koxi52
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.nmi7z2koxi52
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.xn3tppevhm50
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.xn3tppevhm50
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.31rnt0ud4ug1
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.31rnt0ud4ug1
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.31rnt0ud4ug1
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.31rnt0ud4ug1
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.31rnt0ud4ug1

Spelling, Handwriting, Conventions, and Grammar are taught in EDUC 356 Teaching English Language Arts Il. These
skills are connected to the expressive aspects of Language and are taught in the context of writing and speaking.
Candidates learn the spelling stages and that the encoding of words is by using student knowledge of phonemes and
phonics. When students have strong phonological awareness and understand phonics rules, and read widely, they can
be fluent spellers (encoders). Candidates must pass a handwriting test providing evidence that they can write so that
young readers can read consistent letter forms (the text and the teacher).

Writing Formats for those students at the beginning stages of writing are covered in a designated class period. The
writing process, the Writing Revolution (begin with the sentence), and lessons on How to Write are covered throughout the
course and are applicable to all ages. Publishing of books has a portion of a class period designated for book covers and
shape books for young writers.

Candidates learn to teach the foundation skills of literacy in a college classroom where strategies are demonstrated, and
they participate, but they really value it when they can see literacy development in action during the three stages of their
literacy experiences in the classroom student teaching: EDUC 493 (353L) Language Arts Field Experience, EDUC 493
Presession Student Teaching (3 weeks at the beginning of the school year, and EDUC 493 full-time student teaching.

The TPA Cycle | is completed for most candidates during the EDUC 493 (353L) field experience that is concurrent with
EDUC 353 Teaching English Language Arts |.

EDUC 339 teaches foundational skills to multilingual and English Learners while developing English Language
Proficiency.

Introduce: In the course schedule, the different chapters in the required textbook, Literacy Foundations for English
Learners (Cardenas-Hagan), introduces the five concepts required in 7.A: foundational skills; oral English proficiency;
literacy in another language; home language literacy experiences; ELA/ELD framework differentation. Read comments on
EDUC 339 course schedule to see how these concepts are introduced.

Practiced: The major project — Collaborative Lesson Plan & Teaching of Plan (339) — offers teacher candidates time
to practice the 7.A skills. | left comments on where candidates are demonstrating practice of these skills. This is a
completed collaborative lesson plan you can read: Grade 1 Art.
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https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.ufvbxucoh57f
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.xrtvcnpr7iec
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.524s0nkl1x9g
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.524s0nkl1x9g
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https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.nxvvwchb3no5
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.cidciyu2ydaw
https://drive.google.com/file/d/1yN06_xZGq2HDK-CQtSI-ZlWbgUHN6YaY/view?usp=sharing
https://docs.google.com/document/d/11EVA_vt7rr6CGojitV1OiZWgUfDGuXruf434ZjJghk0/edit?usp=sharing
https://drive.google.com/file/d/1fILf6ZfcZKkHfggBJFWTpySzL9XZ1oON/view?usp=sharing

Assessed: The Collaborative Lesson Plan & Teaching of Plan project includes two detailed proficiency scales (one for
lesson planning and one for teaching) that assess candidates on their ability to align instruction with the ELA/ELD
Framework, incorporate foundational skills, differentiate for ELD proficiency levels, and support both oral English
development and home language literacy. These scales explicitly reference performance indicators related to CTC 7a,
such as aligning to ELD standards, anticipating barriers for ELLs, and embedding culturally and linguistically responsive
instruction. Candidate work is scored using these rubrics, and feedback is provided during both the planning and teaching
stages. Sample scored rubrics and a completed lesson plan (e.g., Grade 1 Art) are included as artifacts.

3.3 *Clinical Practice: Ensuring Opportunities for Candidates to Practice Teaching Foundational Skills — Provide
direct links to evidence demonstrating how the program provides opportunities for candidates to practice
teaching students foundational reading skills. The standards require that candidates are provided opportunities
to practice foundational reading skills that are appropriate for the children and/or students they are teaching in
their clinical practice experience. This does not mean that candidates must practice or be observed teaching
every individual foundational reading skill in their clinical practice setting (see PSA 24-08). This documentation
must include all the following:

Department Review
TPE Assessment Forms
Student Credential Checksheet

3.3a. Communication/Agreement with Districts regarding clinical practice — Direct link(s) to locations in sample
MOU(s) with LEAs or other documentation provided to districts outlining opportunities that must be provided to
candidates in clinical practice settings (appropriate setting, information about expectations made available to
administrators and mentors at the school site, etc.). This documentation must include information for
mentor/cooperating teachers about the expectations for candidates to take and pass a Commission-approved
literacy performance assessment that includes a focus on foundational literacy skills and the additional
cross-cutting themes in literacy.

TPE 7 Short Statement or TPE Extended Statement to be added to existing MOUs
Notice to LEA Regarding TPE 7 (Literacy)

3.3b. Candidate Information — Direct link(s) to location(s) in candidate handbooks or materials explaining the new
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standards, TPEs, and performance assessment requirements demonstrating that candidates have been provided
accurate and timely information about what is required during clinical practice related to foundational skills.

Credential Handbook

Information in Canvas for ALL Courses — see Standard 7 listed

TPE Assessment Forms — distributed to candidates in all fieldwork courses

TPE Portfolio Directions — students work on their TPE portfolios when they begin short-term field experiences in math and
language arts (25 clock hours for each subject).

3.3c. *Candidate Clinical Practice Opportunities — Direct link(s) to locations in any clinical practice observation
tools/assessments, if available, that document where candidates are practicing teaching these foundational
reading skills to students and are being provided formative feedback to guide improvement.

Credential Handbook

Student Teaching Handbook

TPE Assessment Forms

TPE Portfolio Directions

TPE Performance Expectations & Placement

PART 4: PROGRAM INCLUSION OF LITERATURE, LANGUAGE, COMPREHENSION Below is the applicable
language from Education Code Section 44259 (b)(4)(A)(ii): ...satisfactory completion of comprehensive reading
instruction that is researched based and includes all of the following: (ii) A strong literature, language, and
comprehension component with a balance of oral and written language.

Table 4.1: Strong Literature, Language, and Comprehensive Component with a Balance of Oral and Written
Language.

These include TPEs 7.6, 7.7, and 7.8. (See Appendix C-F as applicable to each credential program).

*For each cell below, indicate course number and title with a direct link to actual places in the syllabi where these
concepts/competencies can be seen explicitly (See Appendix B).
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https://drive.google.com/file/d/1zDIIwZQ2DpSGAbEG5nul0Dvf9IEcyBDi/view?usp=sharing
https://sites.google.com/puc.edu/credentialcompass/ftst
https://drive.google.com/drive/folders/19fhOTMrdJU4PHNEvjP4g4YGJPRK9qQZn?usp=drive_link
https://docs.google.com/document/d/1pFqYtVpccRJpX2FhKr0wmHOKm9om1J9s/edit#bookmark=id.lh56k8wxsx54
https://drive.google.com/file/d/14Dr6q-y4SQayWvv9WhN2GAgXPGTL4qDO/view?usp=sharing

Pathway: Multiple Subject
Student Teaching
Traditional Program

Introduce and Primary
Concept Coverage

Opportunities to Practice

How Assessed

7.6/U7.6 Meaning Making.
Engage students in
meaning-making by building
on prior knowledge and
using complex literary and
informational texts (print,
digital, and oral),
questioning, and discussion
to develop students’ literal
and inferential
comprehension, including
the higher-order cognitive
skills of reasoning,
perspective-taking, and
critical reading, writing,
listening, and speaking
across the disciplines.

EDUC 353
Comprehension

More Comprehension

EDUC 356
Information Text

Study Skills and Information
Text

357

Reading and
comprehending
informational Text

EDUC 353
Close Reading,
QARS,

Reciprocal Teaching and
more

EDUC 356
Character Journals
Writing/Publishing a
children’s book
Reading Response
Journals

Literature Circles

EDUC 493 (353) Literacy

Field Experience

EDUC 357
Lesson Planning

TPE Assessment

EDUC 357

Integrated Thematic Unit
Plan

Teaching Information Text

TPE Portfolio

Engage students in reading,
listening, speaking, writing,
and viewing closely to draw
evidence from texts, ask
and answer questions, and
support analysis, reflection,
and research.

EDUC 353

Text-Dependent
Questioning

EDUC 356
Literature Circles

353 and 356 Class
Participation in all strateqgies

EDUC 493 (353L) Literacy
Field Experience

TPE Assessment

TPE Portfolio

Page 27 of 49



https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.30fy59gtrrbu
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.30fy59gtrrbu
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.31rnt0ud4ug1
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.badre22r5gyi
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.lyt5v7ypz0b1
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.lyt5v7ypz0b1
https://docs.google.com/document/d/1Kdt3nibqTBB13K0DsSMT3nqW8V1ZMrHRiMBt1XY7_wY/edit?usp=drive_link
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.qy9joofsjh7w
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.oek4qucxctci
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.oek4qucxctci
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.oek4qucxctci
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.oek4qucxctci
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.7uu59vfv1zmp
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.8aegpfacd496
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.8aegpfacd496
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.c8vkbpvb7trf
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.c8vkbpvb7trf
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.65kzapxw6jly
https://docs.google.com/document/d/1ddRZPsfNNEJObsJr7puSVDdqPIzQNgt2/edit#bookmark=id.lwcftubheqy7
https://docs.google.com/document/d/1ddRZPsfNNEJObsJr7puSVDdqPIzQNgt2/edit#bookmark=id.lwcftubheqy7
https://docs.google.com/document/d/1V7ejhBjtfTNbf77vpBbIpLkSdouNncdFLxO52NWEXuc/edit?tab=t.0#bookmark=id.s1toxh67vsu
https://docs.google.com/document/d/1pwuq9l16DnDCka1qse4owYA4VlIND2YhGq1Zsudrn8w/edit?tab=t.0#bookmark=id.2eyygzvwbqk6
https://docs.google.com/document/d/1pwuq9l16DnDCka1qse4owYA4VlIND2YhGq1Zsudrn8w/edit?tab=t.0#bookmark=id.2eyygzvwbqk6
https://docs.google.com/document/d/1RiWB_0kmD4u4TZsWqieRvNuQNH70Me_ZPx5S3M31wKE/edit?usp=sharing
https://docs.google.com/document/d/1pFqYtVpccRJpX2FhKr0wmHOKm9om1J9s/edit?usp=sharing&ouid=112809665960243450622&rtpof=true&sd=true
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.i05ts5n9c0dl
https://drive.google.com/file/d/1MsvaNcSJxxZ7JWB7Y_JBw_PCzFosogfK/view?usp=sharing
https://drive.google.com/file/d/1MsvaNcSJxxZ7JWB7Y_JBw_PCzFosogfK/view?usp=sharing
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.c8vkbpvb7trf
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.2fcfznioy2ag
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.2fcfznioy2ag
https://docs.google.com/document/d/1ddRZPsfNNEJObsJr7puSVDdqPIzQNgt2/edit#bookmark=id.lwcftubheqy7
https://docs.google.com/document/d/1ddRZPsfNNEJObsJr7puSVDdqPIzQNgt2/edit#bookmark=id.lwcftubheqy7
https://docs.google.com/document/d/1V7ejhBjtfTNbf77vpBbIpLkSdouNncdFLxO52NWEXuc/edit?tab=t.0#bookmark=id.s1toxh67vsu
https://docs.google.com/document/d/1pFqYtVpccRJpX2FhKr0wmHOKm9om1J9s/edit?usp=sharing&ouid=112809665960243450622&rtpof=true&sd=true

Pathway: Multiple Subject
Student Teaching
Traditional Program

Introduce and Primary
Concept Coverage

Opportunities to Practice

How Assessed

7.7/U7.7 Language
Development.

Promote students’ oral and
written language
development by attending to
vocabulary knowledge and
use, grammatical structures
(e.g., syntax), and
discourse-level
understandings as students
read, listen, speak, and
write with comprehension
and effective expression.

EDUC 353
Young Children and
Language Development

In the lecture on early
reading experiences the
instructor stresses the
importance of language play
- rhymes, finger plays,
alliteration, poetry, puppets
in the development of
language as the precursor
to reading and writing.
Candidates participate in
the songs, rhymes, finger
plays, and games that
promote oral competence.

Strateqgies for Development
Oral Language

339

Written Language:
Vocabulary

Grade 2 Vocabulary
Instruction

In this learning activity,
teacher candidates design
vocabulary instruction that
supports text reading
fluency through attention to
spelling and syllable
patterns, semantics,
morphology, and syntax.
Candidates analyze a
grade-level text, select
high-utility words, and
design instructional
activities that promote
decoding, meaning-making,
and sentence-level fluency.
The task requires
candidates to align their
planning with specific
fluency features and
differentiate supports for
English learners across
proficiency levels.

339

339

Written Language:
Vocabulary

Rubric- Grade 2 Vocabulary
Instruction

This assessment evaluates
candidates’ ability to apply
evidence-based strategies
for explicit vocabulary
instruction that develop
reading fluency and
comprehension. Scores
reflect how effectively
candidates design
developmentally appropriate
lessons with intentional
scaffolds aligned to
students’ English proficiency
levels.

339

Rubric- Summative: Literacy
UDL Lesson Plan, Demo
Teaching, Reflection

This analytic rubric
assesses studetns’ ability to
design and teach a
UDL-aligned literacy lesson
that integrates language
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https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.hzd9px9amg8a
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.gmmpgdlqs6v1
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.gmmpgdlqs6v1
https://docs.google.com/presentation/d/1na7l9fbnqxZ-BamzcZiZIBSsAf72ypcl/edit?usp=sharing&ouid=113767898968121914051&rtpof=true&sd=true
https://docs.google.com/presentation/d/1na7l9fbnqxZ-BamzcZiZIBSsAf72ypcl/edit?usp=sharing&ouid=113767898968121914051&rtpof=true&sd=true
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.gmmpgdlqs6v1
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.gmmpgdlqs6v1
https://drive.google.com/file/d/1ohMypTCBa0H0qasAHCOHf6iyxwB6NU1X/view?usp=sharing
https://drive.google.com/file/d/1ohMypTCBa0H0qasAHCOHf6iyxwB6NU1X/view?usp=sharing
https://drive.google.com/file/d/1yxTa2H3IA7d79AnGweDJ2RhZypMUQixo/view?usp=drive_link
https://drive.google.com/file/d/1yxTa2H3IA7d79AnGweDJ2RhZypMUQixo/view?usp=drive_link
https://drive.google.com/file/d/1gJZqbBIBPqWyfVqqUewWda5goFNDlscB/edit?disco=AAABsg_tl0Y
https://drive.google.com/file/d/1gJZqbBIBPqWyfVqqUewWda5goFNDlscB/edit?disco=AAABsg_tl0Y
https://drive.google.com/file/d/1gJZqbBIBPqWyfVqqUewWda5goFNDlscB/edit?disco=AAABsg_tl0Y

Pathway: Multiple Subject
Student Teaching
Traditional Program

Introduce and Primary
Concept Coverage

Opportunities to Practice

How Assessed

Summative: Literacy UDL
Lesson Plan

After students develop
foundational understanding
of literacy (reading, writing,
listening, speaking) in
relation to ELL pedagogy, |
introduce this summative
assessment, typically during
week 7. This assessment
requires students to design
explicit instruction
integrating vocabulary,
grammar/syntax, and
discourse actions across the
four language domains. In
weeks 8-10, students
workshop with the instructor
as well as classmates, then
revise/edit their lesson
before teaching one part of
the lesson to the class
(week 11, finals).

353 and 356

Reading: In EDUC 353 we
cover guided reading and
literature - both expository

development across
reading, writing, listening,
and speaking. Each criterion
measures instruction in
vocabulary,
grammar/syntax, and
discourse, as well as the
use of scaffolds and
assessments that support
multilingual learners. | use
the rubric to evaluate both
the written lesson plan and
the demo teaching (and
their reflection after
teaching/revising lesson),
ensuring students can apply
evidence-based literacy
practices that promote
access, engagement,
development for all learners.

353

Reading: Candidates read
two books; one to share in a
book talk; one class book
for literature circles.

Listening: The Literature
Circle members choose a
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https://drive.google.com/file/d/1gJZqbBIBPqWyfVqqUewWda5goFNDlscB/view?usp=sharing
https://drive.google.com/file/d/1gJZqbBIBPqWyfVqqUewWda5goFNDlscB/view?usp=sharing

Pathway: Multiple Subject
Student Teaching
Traditional Program

Introduce and Primary
Concept Coverage

Opportunities to Practice

How Assessed

and narrative - and the
benefit and guidelines of
good literature. in EDUC
356, Candidates participate
in Reading Workshop - we
read individual books and
everyone does a creative
book share; we read a
class book and keep
2-column notes in
preparation for literature
circles.

Directions to Students

Listening: Candidates read
about literacy and having
receptive and expressive
components - it is a cycle —
when students receive
information
(reading/listening) they need
opportunity to
speak/write.(in CANVAS)
We cover protocols for
listening to presentations,
discussions,

Speaking: Candidates

Name for their group and
create rules for listening and
for being prepared and for
taking turns.

Speaking: Candidates have
several opportunities ot
develop speaking skills. In
EDUC 353 they lead a
game for a foundation skill
in which they teach us how
to play the game and lead
the game; in EDUC 353,
their oral reading skills are
assessed by the instructor
and they are given
feedback. They also share
information about the
author.

In EDUC 356 Candidates
prepare a creative book
share and give a book talk.
Candidates also read to the
class the book they
authored.
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https://docs.google.com/presentation/d/1dr3Fd_Q_LjJxUaWhPh7CD-3QsKpNax9K/edit?usp=sharing&ouid=113767898968121914051&rtpof=true&sd=true
https://docs.google.com/presentation/d/1Ayp_0fry3xG7WhRwfmW2W5fYXDSDI5Sk/edit?usp=sharing&ouid=113767898968121914051&rtpof=true&sd=true
https://drive.google.com/file/d/1Jk96etdna4LBi4fRLwA916LKz0FMjW1l/view?usp=sharing
https://drive.google.com/file/d/1Jk96etdna4LBi4fRLwA916LKz0FMjW1l/view?usp=sharing
https://drive.google.com/file/d/1Jk96etdna4LBi4fRLwA916LKz0FMjW1l/view?usp=sharing
https://drive.google.com/file/d/1Jk96etdna4LBi4fRLwA916LKz0FMjW1l/view?usp=sharing
https://docs.google.com/document/d/1Xv4MYGb83_l0wfDc9nbeA6f0rEL5albe/edit#bookmark=id.ujgsisdtamj7
https://drive.google.com/file/d/1pheex5-umCuwCdEGe3NUfWjP3S_Gu5b4/view?usp=sharing
https://drive.google.com/file/d/1pheex5-umCuwCdEGe3NUfWjP3S_Gu5b4/view?usp=sharing
https://docs.google.com/document/d/1u8_rYkGrBqR6JjFXVq06SSzDoD2Vhf0z/edit?usp=sharing&ouid=113767898968121914051&rtpof=true&sd=true
https://docs.google.com/document/d/1u8_rYkGrBqR6JjFXVq06SSzDoD2Vhf0z/edit?usp=sharing&ouid=113767898968121914051&rtpof=true&sd=true

Pathway: Multiple Subject
Student Teaching
Traditional Program

Introduce and Primary
Concept Coverage

Opportunities to Practice

How Assessed

cover how to organize
Debates in EDUC 356;
engage in literature circle
discussion (how to ask
questions - teacher role in
tracking information - who
asks questions; who
answers questions; group
processing. Also,
candidates give book
shares

Create environments that
foster students’ oral and
written language
development, including
discipline-specific academic
language.

57

Presentation #1: Literacy in
the Content Areas

Presentation #2: Supporting
Academic Lanquage and
Writing

These presentations are
used to introduce teacher
candidates to strategies for
developing effective
expression and academic
language across subjects.
They are shown how to
engage students in

Integrated Thematic Unit
Plan

Teacher candidates plan
lessons centered around
student literacy

Supporting Writing and Oral
Presentation Development

In this assignment, teacher
candidates must use their
thematic unit plan to explain
how they will guide students
through all phases of writing
and presenting, including
planning, developing ideas,
giving and receiving

EDUC 357

Rubric: Supporting Writing
and Oral Presentation

Development

This rubric assesses how
teacher candidates plan and
scaffold for student writing
and presentations.

Thematic Unit Rubric

This rubric evaluates
teacher candidates’ lesson
planning, including attention
to literacy, writing, and
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https://drive.google.com/file/d/1uD-riCuoCzY9OUfPi0Kiym-JXQmGZ2Vb/view?usp=sharing
https://drive.google.com/file/d/1uD-riCuoCzY9OUfPi0Kiym-JXQmGZ2Vb/view?usp=sharing
https://docs.google.com/document/d/1Kdt3nibqTBB13K0DsSMT3nqW8V1ZMrHRiMBt1XY7_wY/edit?usp=drive_link
https://docs.google.com/presentation/d/1jP6YRocfL99hnMbRNmdQr1g9OJHNk5oXv8qC-MsemZ8/edit?usp=sharing
https://docs.google.com/presentation/d/1jP6YRocfL99hnMbRNmdQr1g9OJHNk5oXv8qC-MsemZ8/edit?usp=sharing
https://docs.google.com/presentation/d/1rS0YH8u1S9z-SHvmBe55mUoOvtMCjyns0XJWDqHrvZg/edit?usp=sharing
https://docs.google.com/presentation/d/1rS0YH8u1S9z-SHvmBe55mUoOvtMCjyns0XJWDqHrvZg/edit?usp=sharing
https://docs.google.com/presentation/d/1rS0YH8u1S9z-SHvmBe55mUoOvtMCjyns0XJWDqHrvZg/edit?usp=sharing
https://docs.google.com/document/d/1Rh3S7I8l3X4bdMDmtCOWvMQX97dJUsOUGgpyV9f5wls/edit?tab=t.0#bookmark=id.fq1wd8yof45v
https://docs.google.com/document/d/1Rh3S7I8l3X4bdMDmtCOWvMQX97dJUsOUGgpyV9f5wls/edit?tab=t.0#bookmark=id.fq1wd8yof45v
https://docs.google.com/document/d/1U42Xxyxr9mCduZtWtakHGtygSOQtPJAeZwR3ZccY0YI/edit?usp=sharing
https://docs.google.com/document/d/1U42Xxyxr9mCduZtWtakHGtygSOQtPJAeZwR3ZccY0YI/edit?usp=sharing
https://docs.google.com/document/d/1Hpc-rQjtIdRmqBX3UrKzLvzhiFgioRf6Y8Py6dfPXRk/edit?usp=sharing
https://docs.google.com/document/d/1Hpc-rQjtIdRmqBX3UrKzLvzhiFgioRf6Y8Py6dfPXRk/edit?usp=sharing
https://docs.google.com/document/d/1Hpc-rQjtIdRmqBX3UrKzLvzhiFgioRf6Y8Py6dfPXRk/edit?usp=sharing
https://docs.google.com/document/d/1_yXg5JSoTn5dIvb-E-VFGzOx2UFn_3Cu_1mkym_cKWk/edit?tab=t.0#bookmark=id.mdxt0grnnakf

Pathway: Multiple Subject
Student Teaching
Traditional Program

Introduce and Primary
Concept Coverage

Opportunities to Practice

How Assessed

discipline-specific
discussions, writing, and
presentations in multiple
genres

feedback, revising, editing,
and producing final work to
support effective written and
oral communication.

Unit Plan Reflection and

Enhancement: Literacy
Integration & UDL

Strategies
In this assignment, teacher

candidates review and
refine their unit plan outline
by integrating reading,
writing, and vocabulary
strategies and embedding
UDL principles for
engagement and
accessibility.

vocabulary

Enhance language
development by engaging
students in the creation of
diverse print, oral, digital,
and multimedia texts.

339
Language development

332

Creation of diverse digital
and multimedia texts

356
Writing Projects

339
Case study: multimedia in

339

Case study rubric

the ELL classroom

UDL lesson plan with

exemplar of one teacher
candidate lesson

332
Hyperdoc project with

Teaching of UDL lesson

332

Hyperdoc project rubric

le M roject r

1
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https://docs.google.com/document/d/1cHdTYtooGcPatBjDj7quQpxCxASHl3HSX_8-FgLvHnA/edit?usp=sharing
https://docs.google.com/document/d/1cHdTYtooGcPatBjDj7quQpxCxASHl3HSX_8-FgLvHnA/edit?usp=sharing
https://docs.google.com/document/d/1cHdTYtooGcPatBjDj7quQpxCxASHl3HSX_8-FgLvHnA/edit?usp=sharing
https://docs.google.com/document/d/1cHdTYtooGcPatBjDj7quQpxCxASHl3HSX_8-FgLvHnA/edit?usp=sharing
https://drive.google.com/file/d/1bK1YXhP_WOk8d8oLjBI3bhsHM8LjIvK4/edit?disco=AAABYwCb_gI
https://drive.google.com/file/d/1dqs3rWNjWxwXS0iotyl1wb49VkVMpGf2/view?usp=drive_link
https://drive.google.com/file/d/1dqs3rWNjWxwXS0iotyl1wb49VkVMpGf2/edit?disco=AAABYLuD4e0
https://drive.google.com/file/d/1dqs3rWNjWxwXS0iotyl1wb49VkVMpGf2/edit?disco=AAABYLuD4e0
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.ddxmqwq9whdp
https://docs.google.com/document/d/1EQuWw-an_-lf_Ix_0r3nHG7WQdnH5nIWMrx5B6ubkdQ/edit?usp=sharing
https://docs.google.com/document/d/1EQuWw-an_-lf_Ix_0r3nHG7WQdnH5nIWMrx5B6ubkdQ/edit?usp=sharing
https://docs.google.com/document/d/1qA4D3LDqjBenDYF1B08iVbTTe7GsUZcrtFioJeHEJ_M/edit?usp=sharing
https://www.canva.com/design/DAGVlOVcOmc/BIy6iy7wND2NVcDqHqIsvA/view?utm_content=DAGVlOVcOmc&utm_campaign=designshare&utm_medium=link&utm_source=editor
https://www.canva.com/design/DAGVlOVcOmc/BIy6iy7wND2NVcDqHqIsvA/view?utm_content=DAGVlOVcOmc&utm_campaign=designshare&utm_medium=link&utm_source=editor
https://docs.google.com/document/d/1t3nX3KSXosUEIZ2ozj57r-1QyYonywAq/edit?usp=sharing&ouid=102508074336012185334&rtpof=true&sd=true
https://docs.google.com/document/d/1EQuWw-an_-lf_Ix_0r3nHG7WQdnH5nIWMrx5B6ubkdQ/edit?tab=t.0#bookmark=id.twfdsq1q3v69
https://docs.google.com/document/d/1X3n4_HiA2921dOufkVOvuMKvjFyZx9306yS6xRUj7qI/edit?tab=t.0#bookmark=id.2fyjsmyadvvo
https://docs.google.com/document/d/1t3nX3KSXosUEIZ2ozj57r-1QyYonywAq/edit#bookmark=id.f5mswrtqicp9
https://docs.google.com/document/d/1hPGkX3b_GH1otly5frIZLusDNSpjgJsY/edit#bookmark=id.d6bizznglpda

Pathway: Multiple Subject
Student Teaching
Traditional Program

Introduce and Primary
Concept Coverage

Opportunities to Practice

How Assessed

student LP, student handout

Google Maps project

356

Publishing online book
Pattern Book

Conduct instruction that
leverages students’ existing
linguistic repertoires,
including home languages
and dialects, and that
accepts and encourages
translanguaging.

39

In week 3, translanguaging

is introduced in this guided

reading homework.
Students read it, then

brought the annotated
article to class for

339
Vocabulary instruction case

339
Vocabulary instruction case

study with student exemplar

study

UDL lesson plan with

exemplar of one teacher
candidate lesson

UDL lesson plan,
Teaching of UDL lesson

discussion.
7.8/U7.8 Effective 353 353 Oral Reading Assessment
Expression. Oral Reading - Read Alouds | Oral Reading Assessment
Develop students’ effective
expression as they write, 356 356
discuss, present, and use Writing Writing Projects
language conventions. Audiences Celebrating the Published
Engage students in a range | Discussions books
of frequent formal and Conventions
informal collaborative Presenting Book Talks Candidates

discussions, including
extended conversations,

promote books through a
creative book share.
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https://drive.google.com/file/d/1wiNakV93M1E7P3X1O1Yrem1TeeWZXud1/view?usp=sharing
https://drive.google.com/file/d/1_e8sWvMPqxwB0ugkic27W0HQxWK3twAP/view?usp=sharing
https://docs.google.com/document/d/1hPGkX3b_GH1otly5frIZLusDNSpjgJsY/edit?usp=sharing&ouid=102508074336012185334&rtpof=true&sd=true
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.ddxmqwq9whdp
https://drive.google.com/file/d/1bK1YXhP_WOk8d8oLjBI3bhsHM8LjIvK4/view?usp=drive_link
https://drive.google.com/file/d/1YnUK6IW5llNyfrtjYpQd2rbEXLrWyX2-/view?usp=sharing
https://drive.google.com/file/d/1YnUK6IW5llNyfrtjYpQd2rbEXLrWyX2-/view?usp=sharing
https://docs.google.com/document/d/1_zJrq5g7MpN3cIPMLF5DZl7ThU8ITEHS4nGTvIMGhV0/edit?usp=sharing
https://docs.google.com/document/d/1_zJrq5g7MpN3cIPMLF5DZl7ThU8ITEHS4nGTvIMGhV0/edit?usp=sharing
https://docs.google.com/document/d/1O64urwH9Matjbab2Ht3CN8FbKqPXuC8trYCZHyUlrUg/edit?usp=sharing
https://docs.google.com/document/d/1qA4D3LDqjBenDYF1B08iVbTTe7GsUZcrtFioJeHEJ_M/edit?usp=sharing
https://www.canva.com/design/DAGVlOVcOmc/BIy6iy7wND2NVcDqHqIsvA/view?utm_content=DAGVlOVcOmc&utm_campaign=designshare&utm_medium=link&utm_source=editor
https://www.canva.com/design/DAGVlOVcOmc/BIy6iy7wND2NVcDqHqIsvA/view?utm_content=DAGVlOVcOmc&utm_campaign=designshare&utm_medium=link&utm_source=editor
https://docs.google.com/document/d/1_zJrq5g7MpN3cIPMLF5DZl7ThU8ITEHS4nGTvIMGhV0/edit?tab=t.0#bookmark=id.jox2l2bx38nn
https://docs.google.com/document/d/1_zJrq5g7MpN3cIPMLF5DZl7ThU8ITEHS4nGTvIMGhV0/edit?tab=t.0#bookmark=id.jox2l2bx38nn
https://docs.google.com/document/d/1X3n4_HiA2921dOufkVOvuMKvjFyZx9306yS6xRUj7qI/edit?tab=t.0#bookmark=id.m1uq7cj8w6d6
https://docs.google.com/document/d/1X3n4_HiA2921dOufkVOvuMKvjFyZx9306yS6xRUj7qI/edit?tab=t.0#bookmark=id.2fyjsmyadvvo
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.gvdhni2993ry
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.dx20aq4os56a
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.c8vkbpvb7trf
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.ufvbxucoh57f
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.ddxmqwq9whdp
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.nmjhw7dchh50
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.8aegpfacd496
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.s36wnyddw7yu
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.s36wnyddw7yu
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.s36wnyddw7yu
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.nmjhw7dchh50

Pathway: Multiple Subject
Student Teaching
Traditional Program

Introduce and Primary
Concept Coverage

Opportunities to Practice

How Assessed

and writing for varied
purposes, audiences, and
contexts.

They participate in literature
circles, candidate directed,
after choosing their class
book. Candidates cover
protocols like asking
prepared questions,
responding with
text-dependent questions,
taking turns, having group
roles.

Teach students to plan,
develop, provide feedback
to peers, revise using peer
and teacher feedback, edit,
and produce their own
writing and oral
presentations in various
genres, drawing on the
modes of opinion/
argumentation, information
and narration

356

This class is devoted to
teacher-directed writing,
including many different
strategies activities to
promote different writing
genres, including expository
writing. These activities in
the links above are in
CANVAS for student
access. Candidates have a
writing folder and writing
notebook and they write in
the different genres - quick
writes for persuasive writing,
story map planners (with
story element outlines) to

357
Thematic Unit

Supporting Writing and Oral
Presentation

Development—This
assignment asks teacher
candidates to review their
thematic unit and include
elements of writing,
presentation, and feedback.

EDUC 356

Candidates using writing
process to publish their own
books through Student
Treasures. They engage in
peer conferences and in

357
Rubric: Thematic Unit

This rubiric assesses
teacher candidate planning
to include writing,
presentation, feedback
(teacher and peer) in their
thematic unit
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https://drive.google.com/file/d/1lM7O2zEvRv_uWtxCST5GAxtUvaszsJZg/view?usp=drive_link
https://drive.google.com/file/d/1IgJDEbrQaIfdqRVJcd37xqVDGBcZW-4W/view?usp=drive_link
https://drive.google.com/file/d/1IgJDEbrQaIfdqRVJcd37xqVDGBcZW-4W/view?usp=drive_link
https://docs.google.com/document/d/1U42Xxyxr9mCduZtWtakHGtygSOQtPJAeZwR3ZccY0YI/edit?usp=sharing
https://docs.google.com/document/d/1U42Xxyxr9mCduZtWtakHGtygSOQtPJAeZwR3ZccY0YI/edit?usp=sharing
https://docs.google.com/document/d/1U42Xxyxr9mCduZtWtakHGtygSOQtPJAeZwR3ZccY0YI/edit?usp=sharing
https://docs.google.com/document/d/1U42Xxyxr9mCduZtWtakHGtygSOQtPJAeZwR3ZccY0YI/edit?usp=sharing
https://docs.google.com/document/d/1Hpc-rQjtIdRmqBX3UrKzLvzhiFgioRf6Y8Py6dfPXRk/edit?usp=sharing

Pathway: Multiple Subject
Student Teaching
Traditional Program

Introduce and Primary
Concept Coverage

Opportunities to Practice

How Assessed

plan narratives, poetry
writing (sharing), information
writing strategies
(4-square). When |
introduce a strategy they
participate by writing and
sharing. The big project is
publishing a book - they
spend one class period in
conferences with peers and
with the teacher.

Writing Genres

Writing Conferences

Conferences

Basic Writing Workshop
PPT

Writers Workshop Materials

Teacher candidates were
introduced to the writing
process through PowerPoint
and other materials on
conducting writer’s
workshops and

final presentations.
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https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.89casvo6qggx
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.8elahf49894h
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.l6xr1c9rch6g
https://docs.google.com/presentation/d/1mbpAaDUIPqlSDUGHPMGZ-Er-hCVSBnvH/edit?usp=drive_link&ouid=102508074336012185334&rtpof=true&sd=true
https://docs.google.com/presentation/d/1mbpAaDUIPqlSDUGHPMGZ-Er-hCVSBnvH/edit?usp=drive_link&ouid=102508074336012185334&rtpof=true&sd=true
https://drive.google.com/file/d/1K_bM4oIy_J9wDZEJM6ogqoCVzKXEsNbg/view?usp=drive_link

Pathway: Multiple Subject
Student Teaching
Traditional Program

Introduce and Primary
Concept Coverage

Opportunities to Practice

How Assessed

conferences. They learned
how to guide students in
planning, revising with peer
and teacher feedback,
editing, and producing
polished written and oral
work across opinion,
informational, and narrative
genres.

Candidates have writing
folders and they use several
forms to quide conferences
in different formats - with
themselves during revising
and editing, with peers, and
with the teacher. Scholars
also have references in their
writing folders for editing
marks. They use the
conference sheets for
revisions, too.

In EDUC 356 the instructor
teaches the use of graphic
organizers and story

elements to plan writing
(also with 4-squares).

Candidates practice by
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https://drive.google.com/file/d/1AKSvVvIWEYD8q0UswqUdqBx2DjU1vX2V/view?usp=drive_link
https://drive.google.com/file/d/1AKSvVvIWEYD8q0UswqUdqBx2DjU1vX2V/view?usp=drive_link
https://drive.google.com/file/d/1AKSvVvIWEYD8q0UswqUdqBx2DjU1vX2V/view?usp=drive_link
https://drive.google.com/file/d/15skJMMol2AOFwn1mWPgEXuNOcMRO5cV3/view?usp=sharing
https://drive.google.com/file/d/15skJMMol2AOFwn1mWPgEXuNOcMRO5cV3/view?usp=sharing
https://drive.google.com/file/d/15skJMMol2AOFwn1mWPgEXuNOcMRO5cV3/view?usp=sharing
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.dysbm5tbwsh9
https://drive.google.com/file/d/1jGM-iJoR3IFq0fYtHqR-AE7aUwRJcy7L/view?usp=sharing
https://drive.google.com/file/d/1jGM-iJoR3IFq0fYtHqR-AE7aUwRJcy7L/view?usp=sharing
https://drive.google.com/file/d/1jGM-iJoR3IFq0fYtHqR-AE7aUwRJcy7L/view?usp=sharing
https://drive.google.com/file/d/1Rb8wNK-X8QapBPbfrJzaZrAYbTT2CNie/view?usp=sharing

Pathway: Multiple Subject
Student Teaching
Traditional Program

Introduce and Primary
Concept Coverage

Opportunities to Practice

How Assessed

submitting story plans.

Four Square Plan 4-6
Four Square Plan 7-8

Develop students’ use of
keyboarding, technology,
and multimedia, as

332

Developing technology and
multimedia to support

332
Greenscreen project

332
Greenscreen project rubric

appropriate, and fluency in | presentations EdPuzzle project EdPuzzle project rubric
spelling, handwriting, and
other language conventions | 356
to support writing and K rdin
presentations. Spelling
Language conventions
Teach young children letter | 356 356 356

formation/printing and
related language
conventions, such as
capitalization and
punctuation, in conjunction
with applicable decoding
skills.

Letter formation/printing

Spelling and encoding

Conventions

Handwriting Journal Article

Handwriting Assessment

Candidates read and
discuss the journal article in
class. The big debate is
why handwriting is taught,
especially cursive (important
documents requiring
signatures). Some
candidates can’t read
cursive.

Handwriting Alphabet
Models
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https://drive.google.com/file/d/1Rb8wNK-X8QapBPbfrJzaZrAYbTT2CNie/view?usp=sharing
https://drive.google.com/file/d/15vgqwxbExgy3rGxnPf1TxR4B7DfNxfkM/view?usp=sharing
https://drive.google.com/file/d/1A6qloiwS1vHZgY2VkIKH1Zuhb_qAeeYK/view?usp=sharing
https://drive.google.com/file/d/1dqs3rWNjWxwXS0iotyl1wb49VkVMpGf2/view?usp=drive_link
https://drive.google.com/file/d/1dqs3rWNjWxwXS0iotyl1wb49VkVMpGf2/edit?disco=AAABYLuD4e8
https://drive.google.com/file/d/1dqs3rWNjWxwXS0iotyl1wb49VkVMpGf2/edit?disco=AAABYLuD4e8
https://drive.google.com/file/d/1dqs3rWNjWxwXS0iotyl1wb49VkVMpGf2/edit?disco=AAABYLuD4e8
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.jk936lquohte
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.ufvbxucoh57f
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.3p9p0xwuga39
https://docs.google.com/document/d/1uI4VfayB8d4MFFf_DDfM-B71mTnqNvGl/edit?usp=sharing&ouid=102508074336012185334&rtpof=true&sd=true
https://docs.google.com/document/d/1H1hugZC30ZA4LsxIHKbOU4XBQbaumUkG/edit?usp=sharing&ouid=102508074336012185334&rtpof=true&sd=true
https://drive.google.com/file/d/1po0OhkP2uqzCdVW8BTjxDZUtCHY_lVdf/view?usp=drive_link
https://drive.google.com/file/d/1p83SyOwzONBaK0wTp00TYfjL0iJgHhPr/view?usp=drive_link
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.ufvbxucoh57f
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.ydubctnmjzzc
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.3p9p0xwuga39
https://drive.google.com/file/d/1ECSDuSGJVxH383bGFodNKk39pcrHwiNp/view?usp=drive_link
https://drive.google.com/file/d/1QOOKgDh3DpGMp65D1HRDrEkKeixU0bop/view?usp=drive_link
https://drive.google.com/file/d/1QOOKgDh3DpGMp65D1HRDrEkKeixU0bop/view?usp=drive_link
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.524s0nkl1x9g

Pathway: Multiple Subject Introduce and Primary Opportunities to Practice How Assessed
Student Teaching Concept Coverage
Traditional Program

Manuscript Practice Sheet

Students read the
handwriting journal article to
identify the connection
between handwriting and
brain development. Then,
they read through the
handwriting alphabet
models, studying the letter
formation before practicing it
themselves on the practice
sheet. We practice in class,
teaching support strokes
(up/down/around and cross,
for example). They almost
must pass handwriting “test”
in manuscript and cursive.
They practice letters they
form incorrectly, until they
do pass. Candidates also
view and rank several
keyboarding resources. |
share a form for tracking
progress.

7c. Language Development. The program focuses on instruction that values and leverages students’ existing
linguistic repertoires, including home languages and dialects, and that accepts and encourages translanguaging.

Page 38 of 49


https://drive.google.com/file/d/1ToWPoISoiyH_kYc6rl1aE1WSTHKLPEFT/view?usp=drive_link
https://drive.google.com/file/d/1WyWBYNixGwSiW75IkqdFT30jhrBylXxJ/view?usp=drive_link

Introduce: In EDUC 339: ELL Pedagogy, multilingualism and multiliteracy are introduced as foundational concepts for
understanding English learner development. During Weeks 2 and 3, candidates read and discuss chapters from
Cardenas-Hagan and Fenner & Snyder that address how learners’ home languages and cultural backgrounds contribute
to their literacy development. These readings frame multilingual learners as students with rich linguistic repertoires—not
as limited English speakers—emphasizing that multilingualism is an asset. During these 2 weeks we introduce the
concepts of translanguaging, multilingualism, and multiliteracy explicitly. Students learn how language development
includes students' use of multiple languages and dialects across different contexts. We also discuss how students
navigate various literacies (oral, digital, cultural, and print) within their home and school environments. The syllabus
Student Learning Outcomes (SLOs 2, 3, 4, and 5) reflect these priorities by requiring candidates to differentiate
instruction and assessment based on language background, engage sociocultural theory in practice, and apply ELD
standards responsively.

Practice: Specific texts and in-class activities during Weeks 2, 3, and 6 center multilingual learners' experiences and
guide candidates in identifying and supporting multiliteracy across disciplines. We also provide a guided reading on
translanguaging, reinforcing the role of home language and dialects in instruction. Students also read Fenner & Synder,
Ch 2, "Using a Culturally Responsive Framework to meet ELL Needs" and completed this assignment.

Assess: See Penaflorida comments- Fenner-Synder Ch 2 for how the assignment was practiced and assessed.

7d. Effective Expression. The program focuses on candidate instruction and supervised support that values and
leverages students’ existing languages and dialects, including translanguaging, and that promotes effective
expression in languages other than English in both English-medium and multilingual programs.

Introduced: In EDUC 339, students are introduced to the concept of translanguaging as a pedagogical strategy that
supports effective expression in both English and students’ home languages or dialects. This is grounded in readings from
Fenner & Snyder and a structured reading/discussion using Najarro’s article on translanguaging (Education Week,
2023). In Weeks 2-3, students learn how oral and written expression can be supported through strategies such as
bilingual sentence frames, home-language annotations, and culturally responsive language tasks.

Practiced: Candidates apply these strategies in their Collaborative Mini Lesson Plans and in vocabulary instruction tasks.
One sample (Grade 4 ELA, Madi & Natalia) includes sentence frames in English and Spanish, a bilingual word bank, and
space for students to reflect using both languages. These practices allow multilingual learners to express themselves
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https://drive.google.com/file/d/1yN06_xZGq2HDK-CQtSI-ZlWbgUHN6YaY/view
https://drive.google.com/file/d/1bK1YXhP_WOk8d8oLjBI3bhsHM8LjIvK4/view?usp=drive_link
https://drive.google.com/file/d/1bK1YXhP_WOk8d8oLjBI3bhsHM8LjIvK4/view?usp=drive_link
https://drive.google.com/file/d/1YnUK6IW5llNyfrtjYpQd2rbEXLrWyX2-/view?usp=drive_link
https://drive.google.com/file/d/1YnUK6IW5llNyfrtjYpQd2rbEXLrWyX2-/view?usp=drive_link
https://drive.google.com/file/d/1w0LaY5ZxMxje_-HOO2dWYYetWbhoEugj/view?usp=drive_link
https://docs.google.com/document/d/17aSgCes_43pMltPa_FwUEbeyr25tHCJX/edit?usp=drive_link&ouid=102508074336012185334&rtpof=true&sd=true
https://drive.google.com/file/d/1w0LaY5ZxMxje_-HOO2dWYYetWbhoEugj/view?usp=drive_link
https://drive.google.com/file/d/1YnUK6IW5llNyfrtjYpQd2rbEXLrWyX2-/view?usp=drive_link
https://drive.google.com/file/d/1yN06_xZGq2HDK-CQtSI-ZlWbgUHN6YaY/view
https://docs.google.com/document/d/17aSgCes_43pMltPa_FwUEbeyr25tHCJX/edit#bookmark=id.9vha6phfpb2j

through oral, written, and visual modalities.

Assessed: Candidates are assessed on their ability to support multilingual expression through the rubric criteria in the
lesson planning assignment (e.g., “integrates students’ languages or literacies”), as well as their written reflections on
effective language support. These include commitments to using dual-language texts, oral storytelling, and affirming
dialects as part of meaning-making.

4.2. Clinical Practice: Ensuring Opportunities for Candidates to Practice a strong literature, language, and
comprehension component with a balance of oral and written language. Provide links to evidence demonstrating
how the program ensures that candidates are in clinical practice settings that allow them opportunities to
practice TPEs related to oral and written language, as applicable to the credential program. This documentation
must include all the following:

EDUC 493 (353L), EDUC 493 pre-session, EDUC 493 Full-time Student Teaching

4.2a. Communication/Agreement with Districts — Direct link(s) to specific location(s) in sample MOU(s) with LEAs
or other documentation provided to districts outlining opportunities that must be provided to candidates in
clinical practice settings (e.g., appropriate setting, information about expectations made available to
administrators and mentors at the school site) related to the TPEs related to oral and written language including
7.6, 7.7, and 7.8, as appropriate to the credential program.

LEA Minutes — We hold an annual meeting to share updates and gather feedback from our constituent districts.

Field Advisory Agenda — We hold an annual meeting to share updates and gather feedback from our constituent districts
Full-Time Student Teaching Mentor Teacher Orientation Form

Pre-Session Mentor Teacher Orientation Form

Short-Term Mentor Teacher Orientation Form

MOUs
TPE 7 Short Statement or TPE Extended Statement to be added to existing MOUS
Notice to LEA Regarding TPE 7 (Literacy)

Page 40 of 49


https://drive.google.com/file/d/1kQdR9-aTSAuIDYHYZdiMc2dsCs_Pn3Ag/view?usp=drive_link
https://docs.google.com/document/d/17aSgCes_43pMltPa_FwUEbeyr25tHCJX/edit#bookmark=id.jbjrefudlca1
https://docs.google.com/document/d/1Ja3IUoMhZH5o4LDyNz0m63ltIZIDAyzs/edit#bookmark=id.v2kx43jl4v2g
https://docs.google.com/document/d/1tL6F1cK1xe7vIfqLOxBiCKRLfypyW-a9/edit#bookmark=id.55vzxh9z2vh5
https://docs.google.com/document/d/1z0ygTxwB9Tk-YALExexxGb61OKX0XO2K/edit#bookmark=id.xox8mwiifk1w
https://docs.google.com/document/d/14YGOveQNVRCwrDNS3mMqyu8CXC1oOGY9/edit#bookmark=id.uwkpnovhua70
https://docs.google.com/document/d/10Co-0Oz3kF7n-aUg_E2T6EkSUVkzIt2u/edit#bookmark=id.ladgehgthomz
https://docs.google.com/document/d/1h2KUJ3zMKHIybQ1JHnuV9aFLxthRwFPTV7VOqW7rQd8/edit?tab=t.0#bookmark=id.gxcxpddrdq4q
https://docs.google.com/document/d/1jkVSZ6Lee5Wpnggsdq9S0O7fOUQxEUYUA57x2ZIwWIE/edit?tab=t.0#bookmark=id.tn9pe8llfk8r
https://docs.google.com/document/d/1uAjvvRYBZXzYimvQCj2Cw-U48SP4xArULWnk-sg9jyE/edit?usp=sharing
https://docs.google.com/document/d/1dS97dutvldSvCRESlvTKM-KqWpHvttCKSdkYL7iOyeo/edit?usp=sharing
https://docs.google.com/document/d/1KrecyPaMYi22H_IzLPbwZzLmQ-vBKSrF_DttoIsWqic/edit?usp=sharing

4.2b. Candidate Information — Direct link(s) to specific locations in candidate handbooks or other materials
explaining the new standards, TPEs, and performance assessment requirements demonstrating that candidates
have been provided accurate and timely information about what is required during clinical practice related to the
TPEs listed in 4.1. 4.2c. Candidate Clinical Practice Opportunities — Direct link(s) to specific location(s) in clinical
practice observation tools that ensure candidates are practicing teaching these skills and are provided formative

feedback to guide improvement.

Credential Handbook

Student Teaching Handbook
TPE Assessment Forms

TPE Portfolio Directions

TPE Performance Expectations & Placement

Table 5.1. Ongoing diagnostic techniques that inform teaching and assessment, early intervention techniques

*For each cell below, indicate course number and title with direct link to actual places in the syllabi where these
concepts/competencies can be seen explicitly (See Appendix B).

Pathway: Multiple Subject
Student Teaching
Traditional Program

Introduce and Primary
Concept Coverage

Opportunities to Practice

How Assessed

TPE 7.2 Plan and implement
evidence-based literacy
instruction (and integrated
content and literacy
instruction) grounded in an
understanding of Universal
Design for Learning;

357

During week 2, unit
planning is introduced
where the instructor shares
a slide deck and handouts,
introducing the concept of
integrated unit planning.

Thematic Unit Outline

EDUC 493 (353L) fieldwork

Teaching Information Text

teaching ELA

357

Unit Plan Reflection and
Enhancement: Literacy
Integration & UDL

Strategies

Integrated Thematic Unit
Plan

TPE Assessment

TPE Portfolio
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https://drive.google.com/file/d/1zDIIwZQ2DpSGAbEG5nul0Dvf9IEcyBDi/view?usp=sharing
https://sites.google.com/puc.edu/credentialcompass/ftst
https://drive.google.com/drive/folders/19fhOTMrdJU4PHNEvjP4g4YGJPRK9qQZn?usp=drive_link
https://docs.google.com/document/d/1pFqYtVpccRJpX2FhKr0wmHOKm9om1J9s/edit?usp=sharing&ouid=112809665960243450622&rtpof=true&sd=true
https://drive.google.com/file/d/14Dr6q-y4SQayWvv9WhN2GAgXPGTL4qDO/view?usp=sharing
https://docs.google.com/document/d/1Kdt3nibqTBB13K0DsSMT3nqW8V1ZMrHRiMBt1XY7_wY/edit?usp=drive_link
https://drive.google.com/file/d/1nyeSnYZeh2kIriH7DC1G9N6MvmSzH2Tw/view?usp=drive_link
https://docs.google.com/presentation/d/1h2H1ROxRTHu384euWWo09QxbpqEivr0Kq4YfgH9dkb0/edit?usp=sharing
https://docs.google.com/document/d/1pVLgRaz8Pvp08YCfNp4R9ty6WI084Ab5od7Kv9UJVNQ/edit?tab=t.0#bookmark=id.vv6f8avt49dv
https://docs.google.com/document/d/1ddRZPsfNNEJObsJr7puSVDdqPIzQNgt2/edit#bookmark=id.o6msp17o5pao
https://docs.google.com/document/d/1ddRZPsfNNEJObsJr7puSVDdqPIzQNgt2/edit#bookmark=id.o6msp17o5pao
https://docs.google.com/document/d/1iM9evdl1Z44fT9VCgRGk7AmqwfBjUuqAUpQRQIfh4Fk/edit?usp=sharing
https://docs.google.com/document/d/1iM9evdl1Z44fT9VCgRGk7AmqwfBjUuqAUpQRQIfh4Fk/edit?usp=sharing
https://docs.google.com/document/d/1iM9evdl1Z44fT9VCgRGk7AmqwfBjUuqAUpQRQIfh4Fk/edit?usp=sharing
https://docs.google.com/document/d/1iM9evdl1Z44fT9VCgRGk7AmqwfBjUuqAUpQRQIfh4Fk/edit?usp=sharing
https://docs.google.com/document/d/1RiWB_0kmD4u4TZsWqieRvNuQNH70Me_ZPx5S3M31wKE/edit?usp=sharing
https://docs.google.com/document/d/1pwuq9l16DnDCka1qse4owYA4VlIND2YhGq1Zsudrn8w/edit?tab=t.0#bookmark=id.2eyygzvwbqk6
https://docs.google.com/document/d/1pwuq9l16DnDCka1qse4owYA4VlIND2YhGq1Zsudrn8w/edit?tab=t.0#bookmark=id.2eyygzvwbqk6
https://docs.google.com/document/d/1V7ejhBjtfTNbf77vpBbIpLkSdouNncdFLxO52NWEXuc/edit?tab=t.0#bookmark=id.s1toxh67vsu

Pathway: Multiple Subject
Student Teaching
Traditional Program

Introduce and Primary
Concept Coverage

Opportunities to Practice

How Assessed

Students are asked to
brainstorm their unit
including identifying ways in
which literacy will be
relevant.

Presentation; Literacy in the
Content Areas

Students learn to
distinguish between general
and disciplinary literacy,
identify literacy demands in
social studies, science, and
art, and apply strategies
that support reading and
analysis of complex texts.
Building on these skills,
they design lesson
components that integrate
literacy into content
instruction, preparing them
to create a comprehensive
thematic unit.

361
UDL Introduction
Presentation - This

The document is an
instructional template that
requires teacher candidates
to reflect on and improve a
unit plan they’ve already
created. The focus is on
strengthening the plan by
adding strategies for
literacy (reading, writing,
and vocabulary) and
applying Universal Design
for Learning (UDL)
principles so that lessons
are accessible and
engaging for all students.
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https://docs.google.com/presentation/d/1jP6YRocfL99hnMbRNmdQr1g9OJHNk5oXv8qC-MsemZ8/edit?slide=id.g349c703f18f_0_0#slide=id.g349c703f18f_0_0
https://docs.google.com/presentation/d/1jP6YRocfL99hnMbRNmdQr1g9OJHNk5oXv8qC-MsemZ8/edit?slide=id.g349c703f18f_0_0#slide=id.g349c703f18f_0_0
https://docs.google.com/presentation/d/1Q07psTyrM6XsyaVbiNVjN7iulFk7JBZ2foR88P3loOg/edit?usp=sharing
https://docs.google.com/presentation/d/1Q07psTyrM6XsyaVbiNVjN7iulFk7JBZ2foR88P3loOg/edit?usp=sharing

Pathway: Multiple Subject
Student Teaching
Traditional Program

Introduce and Primary
Concept Coverage

Opportunities to Practice

How Assessed

presentation provides
teacher candidates with an
overview of Universal
Design for Learning (UDL)
including UDL's connection
to literacy instruction

Plan and implement
evidence-based literacy
instruction (and integrated

340
Literacy instruction

340
Co-taught lesson

340
Co-taught lesson

content and literacy 353 Research project & Research project &
instruction) grounded in an MTSS presentation presentation
understanding of an

understanding of California’s

MultiTiered System of

Support (Tier 1-Best first

instruction, Tier 2— Targeted,

supplemental instruction, and

Tier 3—Referrals for intensive

intervention);

Plan and implement 353 353 340
evidence-based literacy MTSS Case Studies Research project and
instruction (and integrated Dyslexia Case Study Presentation presentation
content and literacy

instruction) grounded in an 356 356

understanding of the
California Dyslexia
Guidelines, including the

Differentiating Textbooks

Case Studies

340

340
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https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit?usp=sharing&ouid=112809665960243450622&rtpof=true&sd=true
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.y92xlmmhe0ve
https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit#bookmark=id.w5ccu7n1mjfc
https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit#bookmark=id.i1epbfu08m7c
https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit#bookmark=id.i1epbfu08m7c
https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit#bookmark=id.w5ccu7n1mjfc
https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit#bookmark=id.i1epbfu08m7c
https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit#bookmark=id.i1epbfu08m7c
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.y92xlmmhe0ve
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.y92xlmmhe0ve
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.ejkyalnxn8xz
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.1qvfld3ktxxx
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.17b4nnnnsrf6
https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit#bookmark=id.1cfg84y5kr5t
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.psouuc89pzcc
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.fmjwxgh47c1e
https://docs.google.com/document/d/18zxXs-dYR9Vibtqpbjcuzt6Gno2jZppV/edit#bookmark=id.vuzfe1dsm80r
https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit#bookmark=id.i1epbfu08m7c
https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit#bookmark=id.i1epbfu08m7c

Pathway: Multiple Subject
Student Teaching
Traditional Program

Introduce and Primary
Concept Coverage

Opportunities to Practice

How Assessed

definition and characteristics
of dyslexia and structured
literacy (i.e., instruction for
students at risk for and with
dyslexia that is
comprehensive, systematic,
explicit, cumulative, and
multimodal and that includes
phonology, orthography,
phonics, morphology, syntax,
and semantics).

CA dyslexia guidelines

CA dyslexia quidelines

TPE 7.10 Monitor students’ EDUC 353 Practice in class Assessment Report
progress in literacy Formative
development using formative | Formal EDUC 493 (353L) TPE Assessment
assessment practices, Candidates are required to
ongoing progress monitoring, observe the teacher Candidates are urged to
and diagnostic techniques assessing children and use some of their
that inform instructional understand the assessment | observation hours in
decision making plan. They complete the full-time student teaching to
Classroom Assessment observe the Reading
Experience form. Resource Teacher. This
recommendation is shared
with the mentor teacher
during orientation.
Understand how to use 353 340 340

screening to determine
students’ literacy profiles and

Candidates learn about
ERSI and see a marked

CA dyslexia quidelines and
activity

CA dyslexia quidelines and
activity
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https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit#bookmark=id.x493a330ts5f
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.vm685focpgdt
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.gpna7pecru25
https://docs.google.com/document/d/1uDQa96RieiWoSInHDnDtpi2dZ4WmRHl4/edit#bookmark=id.1x6l9btmn9jw
https://docs.google.com/document/d/1uDQa96RieiWoSInHDnDtpi2dZ4WmRHl4/edit#bookmark=id.1x6l9btmn9jw
https://docs.google.com/document/d/1TGE_FnOtvFgKdeLlOdZKfWVweDtDoVZN/edit?usp=sharing&ouid=113767898968121914051&rtpof=true&sd=true
https://docs.google.com/document/d/1TGE_FnOtvFgKdeLlOdZKfWVweDtDoVZN/edit?usp=sharing&ouid=113767898968121914051&rtpof=true&sd=true
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.nmi7z2koxi52
https://docs.google.com/document/d/1V7ejhBjtfTNbf77vpBbIpLkSdouNncdFLxO52NWEXuc/edit?tab=t.0#bookmark=id.s1toxh67vsu
https://drive.google.com/file/d/1_-WmJMZvCYAeNBHymp9z_SJo84RTZRMA/view?usp=drive_link
https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit#bookmark=id.x493a330ts5f
https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit#bookmark=id.7yatzcdm6t8a
https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit#bookmark=id.x493a330ts5f
https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit#bookmark=id.7yatzcdm6t8a

Pathway: Multiple Subject
Student Teaching
Traditional Program

Introduce and Primary
Concept Coverage

Opportunities to Practice

How Assessed

identify potential reading and
writing difficulties, including
students’ risk for dyslexia and
other literacy-related
disabilities

sample The instructor
models the_Early Reading
Screening Instrument for
the class, sharing a sample
completed assessment.
The instructor has
completed these
assessments while
employed in several
different districts, testing all
K-2 students. She has also
used Reading Recovery
assessments and worked
as a reading resource
teacher in grade K-1. She
discusses the purpose and
results of each element on
the instruments. Instructor
discusses how the data is
used for MTSS.

340

EDUC 340: Exceptional
Children in the Classroom:
Candidates are introduced
to dyslexia through lecture
and textbook readings to
build overall knowledge of
dyslexia and impact on

During Weeks 4 and 5,
students engage in a
structured study of the
California Dyslexia
Guidelines, where
candidates cross-reference
what they’ve learned about
dyslexia through lecture &
activities with the
information provided in the
CA Dyslexia Guidelines and
analyze screening tools
they could use to gather
information about learners’
literacy profiles in order to
guide their instruction.

Candidates also team up to
present a portion of a
reading lesson using
reading instructional
materials that align with the
Science of Reading. See
assignment description.
This activity clarifies many
questions for candidates
about how they will be
teaching reading when they
experience a scripted

Students submit their
written recommendations,
assessment suggestions,
and learning plan for their
case study student with
clear evidence of
referencing the CA
Dyslexia Guidelines.

Curriculum-based
assessment

Candidates present their
CBA data and materials to
classmates along with a
summary of their findings
and the progress of their
student. They share
challenges, successes, and
what they learned through

the process. Scoring rubric
for this assignment
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https://drive.google.com/file/d/1_-WmJMZvCYAeNBHymp9z_SJo84RTZRMA/view?usp=drive_link
https://drive.google.com/file/d/1O9MpOcX8_fmOLbsb2o0ZMbwXyfPLi-of/view?usp=sharing
https://drive.google.com/file/d/1O9MpOcX8_fmOLbsb2o0ZMbwXyfPLi-of/view?usp=sharing
https://drive.google.com/file/d/1yrlKEC9eG5H458WzVex4diLb1a8fxaeS/view?usp=sharing
https://drive.google.com/file/d/1yrlKEC9eG5H458WzVex4diLb1a8fxaeS/view?usp=sharing
https://drive.google.com/file/d/1m_ibcOfNsWXMRAwk6EbY96QBNq-trIN-/view?usp=sharing
https://drive.google.com/file/d/1m_ibcOfNsWXMRAwk6EbY96QBNq-trIN-/view?usp=sharing
https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit?usp=sharing&ouid=112809665960243450622&rtpof=true&sd=true
https://drive.google.com/file/d/1CxNMmgpuY0D10lQ1jgyVR9ikIRAgSZOL/view?usp=drive_link
https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit#bookmark=id.mpg3h2ytmtm0
https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit#bookmark=id.hpxq8l9zgue5
https://docs.google.com/document/d/13nO3F-5vZbkBkMHFWVGm0_4dAkC7RuzZ/edit?usp=drive_link&ouid=102508074336012185334&rtpof=true&sd=true
https://docs.google.com/document/d/13nO3F-5vZbkBkMHFWVGm0_4dAkC7RuzZ/edit?usp=drive_link&ouid=102508074336012185334&rtpof=true&sd=true
https://docs.google.com/document/d/13nO3F-5vZbkBkMHFWVGm0_4dAkC7RuzZ/edit?usp=drive_link&ouid=102508074336012185334&rtpof=true&sd=true
https://drive.google.com/file/d/1Qdx8cK6rokWKtUXANbhvbo98-PTdGEHm/view?usp=drive_link
https://drive.google.com/file/d/1Qdx8cK6rokWKtUXANbhvbo98-PTdGEHm/view?usp=drive_link
https://docs.google.com/document/d/1h0o8F4Ui2UXPmiDNeEQHO7AgQazcaWGX/edit?usp=drive_link&ouid=117042013226574236797&rtpof=true&sd=true
https://docs.google.com/document/d/1h0o8F4Ui2UXPmiDNeEQHO7AgQazcaWGX/edit?usp=drive_link&ouid=117042013226574236797&rtpof=true&sd=true
https://docs.google.com/document/d/1h0o8F4Ui2UXPmiDNeEQHO7AgQazcaWGX/edit?usp=drive_link&ouid=117042013226574236797&rtpof=true&sd=true
https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit#bookmark=id.b5dgyanpcdl3
https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit#bookmark=id.b5dgyanpcdl3
https://docs.google.com/document/d/1gq3wIsvDa0-xKdXjLxvDzIfsL42Tp0C5/edit?usp=drive_link&ouid=117042013226574236797&rtpof=true&sd=true
https://docs.google.com/document/d/1gq3wIsvDa0-xKdXjLxvDzIfsL42Tp0C5/edit?usp=drive_link&ouid=117042013226574236797&rtpof=true&sd=true

Pathway: Multiple Subject
Student Teaching
Traditional Program

Introduce and Primary
Concept Coverage

Opportunities to Practice

How Assessed

students. Candidates learn
typical characteristics and
accommodations.
Candidates are introduced
to schoolwide screening
practices and tools so they
understand the MTSS
framework and analyze and
practice several screening
tools with peers so they
experience administering
and interpreting screeners
that include elements of
phoneme awareness,

phonics skills, and Rapid

Automatic Naming.
Candidates learn that there

are a wide variety of
screening tools on and
offline available for schools
and that these tools
contribute information about
students’ literacy profiles.

lesson guide along with
available materials to teach
foundational reading skills.

Curriculum-based
assessment - This
assignment helps prepare
MAT candidates by creating
an opportunity to work with
a chosen student on a
designated weak skill and
monitor progress by
collecting data and using
the data to guide
instruction. The candidate
uses screening tools to
gather information, and
plans instruction and
remediation activities to
target specific skills, then
systematically assesses to
monitor growth over time.

Understand how to
appropriately assess and
interpret results for English
learner students

339

In EDUC 339, candidates
are introduced to principles
of appropriate assessment

339
Case studies

Simulated assessments w

339

Case studies

Simulated assessments w

Page 46 of 49



https://docs.google.com/presentation/d/1Vr5uezP70pbGWAdl11w1-9gcZY_ZBw_5YMZ0Lv2yN7o/edit?usp=drive_link
https://docs.google.com/presentation/d/1Vr5uezP70pbGWAdl11w1-9gcZY_ZBw_5YMZ0Lv2yN7o/edit?usp=drive_link
https://drive.google.com/file/d/1Bskwpkvzccw_MRSxLcTCDGNl8hEo9bH_/view?usp=drive_link
https://drive.google.com/file/d/1CQivU1IP-qtPYY4l6ycEuvPfAXl6YW3D/view?usp=drive_link
https://drive.google.com/file/d/1pFh1ejUyaNUekQvpV7uU3U7BI8i5eHVO/view?usp=drive_link
https://drive.google.com/file/d/1pFh1ejUyaNUekQvpV7uU3U7BI8i5eHVO/view?usp=drive_link
https://docs.google.com/document/d/1fOeiDolapTvNlIiUhD3O7Krm4DShrChL/edit?usp=drive_link&ouid=117042013226574236797&rtpof=true&sd=true
https://docs.google.com/document/d/1fOeiDolapTvNlIiUhD3O7Krm4DShrChL/edit?usp=drive_link&ouid=117042013226574236797&rtpof=true&sd=true
https://drive.google.com/file/d/1bK1YXhP_WOk8d8oLjBI3bhsHM8LjIvK4/view?usp=drive_link
https://docs.google.com/document/d/1_W2zqzTKgSCh9f68N6t72_2kcTAXUlkRrhkwOgzuWq0/edit?usp=sharing
https://docs.google.com/document/d/1iIZwIJktTZwSecqnXFIVpfzr315SQhXFfD9IpRQkQpo/edit?usp=sharing
https://docs.google.com/document/d/1_W2zqzTKgSCh9f68N6t72_2kcTAXUlkRrhkwOgzuWq0/edit?tab=t.0#bookmark=id.4w4obhwuva2j
https://docs.google.com/document/d/1iIZwIJktTZwSecqnXFIVpfzr315SQhXFfD9IpRQkQpo/edit?tab=t.0#bookmark=id.6xn4ampyxkyw

Pathway: Multiple Subject
Student Teaching
Traditional Program

Introduce and Primary
Concept Coverage

Opportunities to Practice

How Assessed

and interpretation of results
for English learner students
in Week 8. Through
readings and a slide
presentation grounded in
Fenner & Snyder (2018)
and Staehr Fenner (2014),
candidates explore how to
design formative
assessments that are
culturally responsive,
linguistically accessible,
and valid. They learn to
consider issues such as
linguistic load, cultural bias,
and the difference between
language and content
learning when interpreting
EL student performance.
This instruction provides a
strong foundation for
candidates to recognize
assessment-related barriers
and to make equitable
instructional decisions
based on student data.

accommodations

353
ELD Strateqgy Presentations

accommodations

If indicated, collaborate with
families and guardians as

353
Reading Support Programs

340
Observations

340

Observations reflection
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https://drive.google.com/file/d/1jZI_0Mp3-rE8wm6Bweb86ZD7OJjXuDmj/view?usp=drive_link
https://drive.google.com/file/d/1jZI_0Mp3-rE8wm6Bweb86ZD7OJjXuDmj/view?usp=drive_link
https://docs.google.com/document/d/1iIZwIJktTZwSecqnXFIVpfzr315SQhXFfD9IpRQkQpo/edit?usp=sharing
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.kqdljcugrfeu
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.kqdljcugrfeu
https://docs.google.com/document/d/1iIZwIJktTZwSecqnXFIVpfzr315SQhXFfD9IpRQkQpo/edit?tab=t.0#bookmark=id.6xn4ampyxkyw
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.exrqanjux1rb
https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit#bookmark=id.92zh4ef44ylo
https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit#bookmark=id.92zh4ef44ylo

Pathway: Multiple Subject Introduce and Primary Opportunities to Practice How Assessed
Student Teaching Concept Coverage
Traditional Program
well as with teachers, Overview of assessments &
specialists, other Response: Candidates are | diagnosis TPA Cycle 2

professionals, and
administrators from the
school or district to facilitate
comprehensive assessment
for disabilities in English and
as appropriate in the home
language; plan and provide
supplemental instruction in
inclusive settings; and initiate
referrals for students who
need more intensive support.

introduced to the core
concepts of TPE 7.10 in
Assignment #5:
Curriculum-Based
Assessment and
Intervention Planning.
Through a structured
case-based assignment,
they learn to design and
monitor instruction using
informal screening (CBA),
determine when referrals
are appropriate, and
practice collaboration with
specialists, SSTs, and
families. They are asked to
consider multilingual
learners' language
backgrounds and whether
assessment in the home
language should be
pursued. This assignment
introduces how to plan
inclusive interventions,
reflect on data, and initiate
referral conversations in a
culturally responsive way.

Classroom assessments
Case studies
Behavior intervention plan
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https://docs.google.com/document/d/1odFvITPYOW3fGe5vROnv5WiktirXh-7S/edit
https://docs.google.com/document/d/1odFvITPYOW3fGe5vROnv5WiktirXh-7S/edit
https://docs.google.com/document/d/1odFvITPYOW3fGe5vROnv5WiktirXh-7S/edit
https://docs.google.com/document/d/1odFvITPYOW3fGe5vROnv5WiktirXh-7S/edit
https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit#bookmark=id.3536d5iqije4
https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit#bookmark=id.3536d5iqije4
https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit#bookmark=id.puc10ur5ep8b
https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit#bookmark=id.woq8cp3dvk40
https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit#bookmark=id.36z18khk2b4h

Pathway: Multiple Subject
Student Teaching
Traditional Program

Introduce and Primary
Concept Coverage

Opportunities to Practice

How Assessed

340
Collaboration, inclusive
settings, referrals
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https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit?usp=sharing&ouid=112809665960243450622&rtpof=true&sd=true

5.2. Clinical Practice Opportunities for candidates to learn about diagnostic techniques that inform teaching and
assessment and early intervention techniques.

Presession
Student Teaching Handbook

*5.2a. Direct link to location(s) in sample MOU(s) or other documentation provided to LEAs that include explicit
reference to efforts that will be made to provide candidates with opportunities, as practicable, during their
clinical practice to learn about, and where possible, observe, how schools/teachers are using screening and
diagnostic techniques to inform teaching and assessment and early intervention techniques, as appropriate to
the credential and as identified in the TPEs and standard.

TPE 7 Short Statement or TPE Extended Statement to be added to existing MOUs
Noti LEA Regarding TPE 7 (Liter - Exten Version

Updated MOU

In response to the 5.2a reviewer comments, we revised and expanded documentation to explicitly address candidate
opportunities to observe and engage with literacy screening, diagnostics, and early intervention techniques during clinical
practice. We updated the Notice to LEA to include TPE 7.10 and 7.11, which outline expectations related to formative
assessment, diagnostic tools, and screening for dyslexia. We also revised the role of mentor teachers section in the
Notice to LEA that clearly defines mentor responsibilities, including modeling and guiding candidates in structured literacy
instruction, screening techniques, and interpreting early literacy assessments.

In the Updated MOU, we added a section placing emphasis for LEAs to ensure teacher candidates are provided with
equitable and meaningful opportunities to plan, deliver, and assess literacy instruction according to the provisions
expressed in TPE 7.

5.2b. Links to specific location(s) in candidate handbooks or materials that describe for candidates what is
expected of them with respect to learning about diagnostic techniques as well as early intervention techniques.
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https://sites.google.com/puc.edu/credential-compass/psst/pre-session-syllabus
https://sites.google.com/puc.edu/credentialcompass/ftst
https://docs.google.com/document/d/1uAjvvRYBZXzYimvQCj2Cw-U48SP4xArULWnk-sg9jyE/edit?usp=sharing
https://docs.google.com/document/d/1dS97dutvldSvCRESlvTKM-KqWpHvttCKSdkYL7iOyeo/edit?usp=sharing
https://docs.google.com/document/d/1KrecyPaMYi22H_IzLPbwZzLmQ-vBKSrF_DttoIsWqic/edit?usp=sharing
https://docs.google.com/document/d/1bE-kEKaln7BzPttXzI06mmbmD-xv6fzi/edit#bookmark=id.xqdjrmwczuca
https://docs.google.com/document/d/1KrecyPaMYi22H_IzLPbwZzLmQ-vBKSrF_DttoIsWqic/edit?tab=t.0#bookmark=id.s634sl3fqa2u
https://docs.google.com/document/d/1KrecyPaMYi22H_IzLPbwZzLmQ-vBKSrF_DttoIsWqic/edit?tab=t.0#bookmark=id.oqac99tyta4d
https://docs.google.com/document/d/1KrecyPaMYi22H_IzLPbwZzLmQ-vBKSrF_DttoIsWqic/edit?tab=t.0#bookmark=id.wra8lwvr01j4
https://docs.google.com/document/d/1bE-kEKaln7BzPttXzI06mmbmD-xv6fzi/edit#bookmark=id.xqdjrmwczuca

*5.2c. Links to specific evidence showing how candidates are provided opportunities to learn about and, where
possible, observe how schools/teachers are using screening and diagnostic techniques [for dyslexia] to inform
teaching and assessment and early intervention techniques, as appropriate to the credential and as identified in
the TPEs and standard. Need to demonstrate how teachers screen and diagnose with for dyslexia; When they are in
placements, how are they seeing educators engaged in screening? What diagnostic techniques do they use? What other
things do they see teachers doing for assessing, diagnosing, and screening? Maybe mentor teacher orientation form can
be evidence to submit. CTC needs to see assurance that LEA as a whole sees this and agrees with it. The notice to LEA
is thorought but need acknowledgement from districts (MOU) that they’ve read and complied. Stance: outsider looking
in; make evidence and narrative clear for understanding how and why.

Mentor Teacher Orientation TPE 7

The DSM V requires diagnosing for dyslexia to be performed by a licensed professional. The IEP team and school
psychologist, in collaboration with the special education teacher, would be able to officially diagnose. That being said, in
the Mentor Teacher Orientation, we outline mentor responsibilities aligned with TPE 7. These include modeling structured
literacy practices, coaching candidates in using formative assessments to differentiate instruction, supporting candidates
in screening for literacy profiles and dyslexia risk, and integrating culturally responsive literacy instruction. This orientation
document is reviewed and discussed with mentor teachers by college supervisors as part of the formal placement
process. Together, these revisions ensure that LEAs and mentor teachers are informed of their role in supporting
candidates’ development in evidence-based literacy assessment and instruction.

Classroom Assessment Observation — Classroom Assessment Experiences

The Student Teaching Assessments & Instructional Reflection Form guides candidates in documenting and reflecting on
their experiences with screening, diagnostic, formative, and summative assessments during full-time student teaching.
Emphasizing literacy assessment practices, this form supports TPE 7: Effective Literacy Instruction for All Students by
helping candidates understand how assessment data informs instruction, identifies learning needs, and promotes
equitable, evidence-based teaching for all learners.

Credential Handbook
Student Teaching Handbook

5.3 Incorporation of California Dyslexia Guidelines
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https://docs.google.com/document/d/1h2KUJ3zMKHIybQ1JHnuV9aFLxthRwFPTV7VOqW7rQd8/edit?tab=t.0#bookmark=id.uyu0wmme4dk5
https://docs.google.com/document/d/1h2KUJ3zMKHIybQ1JHnuV9aFLxthRwFPTV7VOqW7rQd8/edit?tab=t.0#bookmark=id.uyu0wmme4dk5
https://docs.google.com/document/d/1lx0Bj5vV33G2AqEXlVJEZHhL2nOFZ2II5WjM2n34xW8/edit?tab=t.0#bookmark=id.poo1shx1g8i7
https://drive.google.com/file/d/1zDIIwZQ2DpSGAbEG5nul0Dvf9IEcyBDi/view?usp=sharing
https://sites.google.com/puc.edu/credentialcompass/ftst

5.3a. Coursework — Explain how the California Dyslexia Guidelines are incorporated into the program for all
candidates. (300 words or less).

EDUC 340 — Participants will examine the CA Dyslexia Guidelines as a resource for educators to understand the
California Dyslexia law and responsibility of K-12 teachers in the diagnosis and education of students with dyslexia.
Special emphasis will be placed on English learners, screening, and effective approaches for teaching students.
Participants will collaborate on actual student cases to apply content from the guidelines.

EDUC 353
5.3b. Coursework — Provide direct link(s) to specific location(s) in course syllabi where the content of the
California Dyslexia Guidelines is clearly identified.

EDUC 340: Learning Outcomes; Course Expectations and Requirements: CA Dyslexia Guidelines
EDUC 353: Dyslexia Handbook

*5.3c. Clinical Practice Explain how the program provides, to the extent practicable, opportunities for candidates
in clinical practice settings to observe and practice the concepts and strategies included in the California
Dyslexia Guidelines. Given that not every candidate will have a child with dyslexia in their clinical practice
setting, describe steps taken to provide other opportunities for these candidates to practice strategies identified
in the California Dyslexia Guidelines. (See 5.3f below) Additionally, provide all of the following evidence:

Student Teaching Handbook

Observation Hours for EDUC 340 - Exceptional Children

Research Project and Presentation for EDUC 340 - Exceptional Children

*5.3d. Communication/Agreement with Districts — Direct link(s) to sample MOU(s) or other documentation
describing expectations for clinical practice settings related to providing, to the extent practicable, opportunities
for candidates in clinical practice settings to observe and practice the concepts and strategies included in the
California Dyslexia Guidelines.
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https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.ejkyalnxn8xz
https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit#bookmark=id.1cfg84y5kr5t
https://docs.google.com/document/d/18Hn_qIrP4ySqeTf5z61mJDUsszBxvMN2/edit#bookmark=id.x493a330ts5f
https://docs.google.com/document/d/1tbTkfiae1wpm8jU-sWsdYnmW1sZ31Knz/edit#bookmark=id.ejkyalnxn8xz
https://sites.google.com/puc.edu/credentialcompass/ftst
https://docs.google.com/document/d/1I04sAI00-Yda91UyXuLhrw6T7gJ7nLTF/edit#bookmark=id.3092r8mkc0ci
https://docs.google.com/document/d/1I04sAI00-Yda91UyXuLhrw6T7gJ7nLTF/edit#bookmark=id.gnf7lg1vu8gs

TPE 7 Short Statement or TPE Extended Statement to be added to existing MOUS
Notice to LEA Regarding TPE 7 (Literacy)
Student Teaching Handbook

5.3e. Candidate Information — Direct link(s) to location(s) in candidate handbooks or other candidate material that
explains the program expectations around the California Dyslexia Guidelines. *5.3f. Provide direct links to
specific evidence showing how candidates are provided opportunities to learn about and, where possible,
observe how schools/teachers use the skills described in California Dyslexia Guidelines (may be combined with
5.3c above).

Credential Handbook
Student Teaching Handbook
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https://docs.google.com/document/d/1uAjvvRYBZXzYimvQCj2Cw-U48SP4xArULWnk-sg9jyE/edit?usp=sharing
https://docs.google.com/document/d/1dS97dutvldSvCRESlvTKM-KqWpHvttCKSdkYL7iOyeo/edit?usp=sharing
https://docs.google.com/document/d/1KrecyPaMYi22H_IzLPbwZzLmQ-vBKSrF_DttoIsWqic/edit?usp=sharing
https://sites.google.com/puc.edu/credentialcompass/ftst
https://drive.google.com/file/d/1zDIIwZQ2DpSGAbEG5nul0Dvf9IEcyBDi/view?usp=sharing
https://sites.google.com/puc.edu/credentialcompass/ftst

Appendix

Program Standard 7: Effective Literacy Instruction for All Students

71

7.1 Plan and implement evidence-based literacy instruction (and integrated content and literacy instruction)
grounded in an understanding of applicable literacy-related academic standards and the themes of the California
English Language Arts/English Language Development Framework (Foundational Skills, Meaning Making,
Language Development, Effective Expression, and Content Knowledge) and their integration.

7.2

Plan and implement evidence-based literacy instruction (and integrated content and literacy instruction)
grounded in an understanding of Universal Design for Learning; California’s Multi-Tiered System of Support (Tier
1-Best first instruction, Tier 2—Targeted, supplemental instruction, and Tier 3—Referrals for intensive intervention);
and the California Dyslexia Guidelines, including the definition and characteristics of dyslexia and structured
literacy (i.e., instruction for students at risk for and with dyslexia that is comprehensive, systematic, explicit,
cumulative, and multimodal and that includes phonology, orthography, phonics, morphology, syntax, and
semantics).

7.3

Incorporate asset-based pedagogies, inclusive approaches, and culturally and linguistically affirming and
sustaining practices in literacy instruction (and in integrated content and literacy instruction), recognizing and
incorporating the diversity of students’ cultures, languages, dialects, and home communities. Promote students’
literacy development in languages other than English in multilingual (dual language and bilingual education)
programs.

7.4

Provide literacy instruction (and integrated content and literacy instruction) for all students that is active,
motivating, and engaging; responsive to students’ age, language and literacy development, and literacy goals;
reflective of family engagement, social and emotional learning, and trauma-informed practices; and based on
students’ assessed learning strengths and needs, analysis of instructional materials and tasks, and identified
academic standards.

7.5

Foundational Skills. Multiple Subject Candidates: Develop students’ skills in print concepts, including letters
of the alphabet; phonological awareness, including phonemic awareness; phonics, spelling, and word
recognition, including letter-sound, spelling-sound, and sound-symbol correspondences; decoding and encoding;
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Program Standard 7: Effective Literacy Instruction for All Students

morphological awareness; and text reading fluency, including accuracy, prosody (expression), and direct,
systematic, and explicit and that includes practice in connected, decodable text. Multiple Subject and Single
Subject English Candidates: Provide instruction in text reading fluency that emphasizes spelling and syllable
patterns, semantics, morphology, and syntax. Multiple Subject and Single Subject Candidates: Advance
students’ progress in the elements of foundational skills, language, and cognitive skills that support them as they
read and write increasingly complex disciplinary texts with comprehension and effective expression.

7.6

Meaning Making. Engage students in meaning making by building on prior knowledge and using complex
literary and informational texts (print, digital, and oral), questioning, and discussion to develop students’ literal
and inferential comprehension, including the higher-order cognitive skills of reasoning, perspective taking, and
critical reading, writing, listening, and speaking across the disciplines. Engage students in reading, listening,
speaking, writing, and viewing closely to draw evidence from texts, ask and answer questions, and support
analysis, reflection, and research.

7.7

Language Development. Promote students’ oral and written language development by attending to vocabulary
knowledge and use, grammatical structures (e.g., syntax), and discourse-level understandings as students read,
listen, speak, and write with comprehension and effective expression. Create environments that foster students’
oral and written language development, including discipline-specific academic language. Enhance language
development by engaging students in the creation of diverse print, oral, digital, and multimedia texts. Conduct
instruction that leverages students’ existing linguistic repertoires, including home languages and dialects, and
that accepts and encourages translanguaging.

7.8

Effective Expression. Develop students’ effective expression as they write, discuss, present, and use language
conventions. Engage students in a range of frequent formal and informal collaborative discussions, including
extended conversations, and writing for varied purposes, audiences, and contexts. Teach students to plan,
develop, provide feedback to peers, revise using peer and teacher feedback, edit, and produce their own writing
and oral presentations in various genres, drawing on the modes of opinion/ argumentation, information, and
narration. Develop students’ use of keyboarding, technology, and multimedia, as appropriate, and fluency in
spelling, handwriting, and other language conventions to support writing and presentations. Teach young children
letter formation/printing and related language conventions, such as capitalization and punctuation, in conjunction
with applicable decoding skills.
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7.9

Content Knowledge. Promote students’ content knowledge by engaging students in literacy instruction, in all
pertinent content areas, that integrates reading, writing, listening, and speaking in discipline-specific ways,
including through printed and digital texts and multimedia, discussions, experimentation, hands-on explorations,
and wide and independent reading. Teach students to navigate increasingly complex literary and informational
texts relevant to the discipline, research questions of interest, and convey knowledge in a variety of ways.
Promote digital literacy and the use of educational Preliminary Multiple Subject and Single Subject Program
Handbook July 2024 29 technology, including the ability to find, evaluate, use, share, analyze, create, and
communicate digital resources safely and responsibly, and foster digital citizenship.

7.10

Multiple Subject and Single Subject English Candidates: Monitor students’ progress in literacy development
using formative assessment practices, ongoing progress monitoring, and diagnostic techniques that inform
instructional decision making. Understand how to use screening to determine students’ literacy profiles and
identify potential reading and writing difficulties, including students’ risk for dyslexia and other literacy-related
disabilities. Understand how to appropriately assess and interpret results for English learner students.23 If
indicated, collaborate with families and guardians as well as with teachers, specialists, other professionals, and
administrators from the school or district to facilitate comprehensive assessment for disabilities in English and as
appropriate in the home language; plan and provide supplemental instruction in inclusive settings; and initiate
referrals for students who need more intensive support.

7.1

Multiple Subject and Single Subject Candidates: Provide instruction in English language development (ELD)
for students identified as English learner students based on an understanding of comprehensive ELD, which
includes both integrated and designated ELD and is part of Tier 1 instruction. Understand how integrated and
designated ELD are related and how designated ELD is taught in connection with (rather than isolated from)
content areas and topics. Use ELA/literacy standards (or other content standards) and ELD standards in tandem
to plan instruction that attends to students’ literacy profiles, levels of English language proficiency, and prior
educational experiences. Provide ELD instruction that builds on students’ cultural and linguistic assets and
develops students’ abilities to use English purposefully, interact in meaningful ways, and understand how English
works across the disciplines.

Page 56 of 49




	Revision 5 2025.10.18 
	Revision 4 2025.09.26  
	Revision 3 2025.09.12 
	Revision 2 2025.08.11 
	Revision 1 2025.7.2 
	7.5/U7.5 Foundational Skills. Develop students’ skills in the following: 
	Table 4.1: Strong Literature, Language, and Comprehensive Component with a Balance of Oral and Written Language.  
	Table 5.1. Ongoing diagnostic techniques that inform teaching and assessment, early intervention techniques  
	*5.2a. Direct link to location(s) in sample MOU(s) or other documentation provided to LEAs that include explicit reference to efforts that will be made to provide candidates with opportunities, as practicable, during their clinical practice to learn about, and where possible, observe, how schools/teachers are using screening and diagnostic techniques to inform teaching and assessment and early intervention techniques, as appropriate to the credential and as identified in the TPEs and standard. 
	*5.2c. Links to specific evidence showing how candidates are provided opportunities to learn about and, where possible, observe how schools/teachers are using screening and diagnostic techniques [for dyslexia] to inform teaching and assessment and early intervention techniques, as appropriate to the credential and as identified in the TPEs and standard.  Need to demonstrate how teachers screen and diagnose with for dyslexia; When they are in placements, how are they seeing educators engaged in screening? What diagnostic techniques do they use? What other things do they see teachers doing for assessing, diagnosing, and screening? Maybe mentor teacher orientation form can be evidence to submit. CTC needs to see assurance that LEA as a whole sees this and agrees with it. The notice to LEA is thorought but need acknowledgement from districts (MOU) that they’ve read and complied. Stance: outsider looking in; make evidence and narrative clear for understanding how and why.  


