A Teacher’s Compendium For
Reimagining Evidence of
Learning in the Age of GenAl

About this document

This compendium gathers examples of assignments, assessments, and pedagogical
practices developed within the Department of Media and Culture Studies at Utrecht
University. While many of these examples respond to the rise of GenAl in higher
education, they also address broader systemic challenges in higher education,
including workload pressures.

This compendium has been developed as a toolkit within the educational context of
the department of Media and Culture Studies at Utrecht University. Primary team
compiling this included: Ani Encheva (Research Assistant), Annette Markham
(Director of the Futures + Literacies + Methods Lab), Sigrid Merx (Director of
Education) and Eva Midden (Director of Education).

Note to readers

This is a living document, and we warmly welcome contributions. You can add your
input by using the template, with a blank copy included at the end of the document
for you to copy and paste, and by following a similar length (maximum 2 pages, unless
there is additional material that would fit better in an appendix), style, and voice to the
existing entries. Don’t have time? We can interview you instead, giving you a chance to
talk through your contribution, after which we will help shape it into the template. If
you have any questions, please feel free to get in touch with Ani Encheva at:
a.encheva@uu.nl
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From Individual Written Paper to Group Paper + Oral Exam

Time period: 2025-2026, Block 2. Tested once
Course: Platforms, Streaming, and Cultural Production
Contributed by: Dr. Karin van Es and Prof. Dr. Eggo Miiller

Summary: This case retains a written research paper, but makes this a group assignment as
P/E To retain individual assessment, it then adds an oral exam. While students might be using
GenAl in their paper, the oral component ensures they have not outsourced the course’s
learning objectives to these technologies.

What is the Students work in groups of 3-4 to conduct an analysis of a platform for audiovisual
assignment, (AV) content, linked to one of the course week topics and applying relevant
assessment, or dimensions of the walkthrough method.
pedagogical practice?
® From week 2 of the course students are already working in their groups
each week in class analyzing their selected case from different perspectives
to develop their research.
® Before the winter break, students submit and present an extended abstract
of max. 1200 words, which is mandatory, not graded, meant to receive
feedback, and a requirement to qualify for the oral defense.
® After receiving feedback, students submit a final group report of max. 3000
wortds. The final written report is graded pass/fail and must pass before
they can take the oral defense.
® Then, students complete an individual oral exam (20 minutes per student),

which counts for 100% of the final grade.

What prompted you  The initial motivation was realizing that the traditional final paper would not be
to develop this and GenAl resilient. The instructors followed a CDH workshop with Prof. Dr. Annette
why? Markham together where they developed the approach.



What are the learning
objectives/course
goals?

What are the
assessment criteria?

Further comments,
reflections, thoughts,
suggestions...

This course is intended:

® First, for students to develop an overview and understanding of the
phenomenon of platforms, streaming, and cultural production, as well as
relevant critical cultural inquiries into digital technologies.

® Second, it aims to foster students’ ability to analyze the mutual shaping of
platforms, datafication and cultural production.

By the end of the course, students can...
e . .identify and assess platforms as computational, software-based systems;

® ...define and apply key concepts and relevant theories about platforms,
data and cultural production;

® . _critically engage with the components of platforms for audiovisual
content;
e ...analyze the interplay between platforms and cultural production.

In the oral exam, students are assessed on their understanding of the group
research, use of relevant theories and methods, grasp of the conceptual and
methodological framework, the clarity and depth of their reflection, and their
critical thinking about the analysis and its implications. For a full breakdown of the
assessment criteria, see the attached rubric.

In asking questions about the paper and making students defend decisions it was
rather easy for the instructors to discern how well students knew the relevant
theories and concepts, the method, and their case. Additionally, the instructors had
a positive and productive experience grading in a duo. This process involved
completing the rubric together directly after the oral exam with some short
feedback, which was then emailed to the students.

The instructors also reported that conducting the oral exams together was enjoyable
and that it allowed them to have meaningful, serious conversations with the
students about their work. Some students were rather nervous, others enjoyed the
conversation and the recognition. Most students liked working in groups on their
paper and they prepared the orals together. Those were the students with the higher
scores. The quality of the papers that were submitted was fluctuating, While the
paper was not graded, it was needed to have a pass to be able to defend.

Students could prepate their exams based on a set of generic questions that the
instructors shared with them in advance.

The instructors estimated that the time investment was fairly similar to what it
would have been if students had submitted individual papers requiring feedback.



Oral Exam Rubrics for Platforms, Streaming & Cultural Production (2025-2025)*

Name student:

Examinors: Karin van Es & Eggo Miiller

the categories
below

categories below

Excellent Very good Good Sufficient Failed
(10.0-9.0) (9.0-7.5) (7.5-6.5) (6.5-5.5) (> 5.5)
Dimensions
Overall Shows an Shows a Shows a limited Shows a Shows no
understanding exceptional deep/robust understanding of | superficial understanding
of topic and understanding | understanding of | the topic, not understanding of | of the topic
paper of the topic the topic with a quite a fully the topic, and no
with a fully fully developed developed argument not argument per
developed argument per the | argument per the | developed the categories
argument per categories below | categories below | enough per the below

major
implications of

implications of
the argument or

the major
implications of

(missing the
major ones)

Argument Most Clearly articulates | Articulates a Articulates a Does not
convincingly a position or position or position or articulate a
articulates a argument argument that is argument that is position or
position or incomplete or unfocused or argument
argument limited in scope ambiguous

Evidence Presents Presents evidence | Presents evidence | Presents evidence | Presents a lot
overwhelming | thatis relevant that is mostly that is somewhat | of inaccurate
evidence that is | and accurate relevant and/or inaccurate and/or | and/or
relevant and mostly accurate irrelevant, but irrelevant
accurate corrects when evidence

prompted

Presents Presents Presents limited Does not present | Doesn’t present
overwhelming | sufficient amount | evidence to enough evidence | enough
amount of of evidence to support argument | to support evidence to
evidence to support argument argument, but support
support augments when argument, even
argument prompted when

prompted

repeatedly

(Theoretical) Extensively Fully discusses Adequately Discusses minor | Doesn’t discuss

Implications discusses the the major discusses some of | implications the

implications of
the argument




the argument

position in

the position in

without relation

or position

or position in relation to relation to to relevant with no relation
relation to relevant theories relevant theories theories or to theories or
relevant or debates ot debates debates debates
theories or
debates
Structure There is an There is logic in There are a few Ideas are Ideas are
explicit and the progression areas of somewhat disjointed
convincing of ideas disjointedness or | disjointed and/or | and/or do not
logic in the intermittent lack | do not always flow logically,
progression of of logical flow logically, hence
ideas progression of making it a bit argument is
ideas difficult to follow | very difficult to
follow
Prompting Did not have to Prompted Prompted a lot (a | Prompting with
prompt with minimally (one or | series of probing | probing
probing questions | two probing questions) questions
at all questions) shows no effect
Dutch grade:
Date:

Signature examinor(s):

* Inspired by Susan Ambrose’s rubrics for oral exams in her Upper Division History Course at
Carnegie Mellon University.
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Podcast Recording Assignment

Time period: Block 4, 2025-26. Pilot Study.
Course: Creator Cultures: Media Industries and the Digital

Economy

Contributed by: Dr. Lucie Chateau with Dr. Ed Spencer

Summary: This case presents a group podcast assignment that is scaffolded through several
stages, including a proof of concept, the development of an evaluation rubric by students, and

a final podcast episode.

What is the The podcast assignment (60%, groupwork) consists of a few components:
assignment,

assessment, or ® First, students submit a proof of concept in for approval, which must
pedagogical include a show description and rationale, plus a self-designed rubric. The
practice? rationale should state the podcast title, episode theme, and explain how it

connects to digital culture using ideas from the first four weeks. The
self-designed rubric will include different categories for what students intend
to produce, distinguishing between what would need to be delivered to reach
‘cood’ / ‘pass’ / “fail’. Both the proof of concept and self-designed rubric
receive numerical grades.

Podcast episode recording (20 min, pass/fail). Students work in a group of
up to four to create a fictional podcast episode of no more than 20 minutes
based on one course theme. The podcast should engage with that theme
critically, playfully, or parodically, target an imagined podcast audience, give
each member a role, and show thought about format, audience engagement,
and distribution. All podcast recordings happen in the same week in a
recording studio in Utrecht.

What prompted you = The goal of developing this assignment was, most of all, to make the course and its

to develop this and assessments more Al-aware. The podcast assessment, in such a form, is considered

why? to be relatively Al-proof due to its delivery and performance in situ, and the fact that
it relies on students who have engaged in the course and the process of creating the
podcast episode format iteratively throughout seminars. The hope is that, through
the very hands-on process of designing the podcast episode, students will be
participating in critical discussions and learn the value of dialogue as a humanities
skill that should be honed in classrooms and through debate, and not deferred to Al



What are the
learning
objectives/course
goals?

What are the
assessment criteria?

Further comments,
reflections,
thoughts,
suggestions...

This course’s learning objectives are:

® Students learn to critically understand the global landscape of digital creator
cultures, exploring their socio-cultural, economic, and ethical dimensions.

® Students analyze and engage with platform content and organizational
structures, using relevant tools and methods to assess how platforms shape
content production, distribution, and community dynamics.

® Students develop practical skills in content creation through the form of a
podcast for a specific platform, tailored to the platform’s technical, cultural,
and audience requirements.

The podcast recording is graded pass/fail, while the proof of concept and
self-designed rubric submitted 10 days earlier receive the numerical grade. This
approach avoids judging students’ creativity directly and instead focuses on process,
growth, and iterative learning,

Assessment is based on students developing their work through stages such as
proposals, feedback, presentations, rehearsals, and the final recording, with the proof
of concept as the key graded outcomes. It is evaluated against the course learning
goals and higher-order skills, such as creation, innovation, and transformation.
Students must show a well-developed plan for their podcast, including format,
rationale, genre, theoretical engagement, audience, and platform awareness.

The self-designed rubric is part of this process. Because “critical,” “playful,” and
“parodic” podcasts involve different genres and expectations, students define their
own criteria and what they aim to deliver. In this way, the rubric acts as a promise,
encouraging structured reflection, clear goals, and self-evaluation rather than
imposing one fixed standard of success.

The assessment is also designed to address the more creative learning goals of the
course that stress “practical skills in content creation,” as this course should
emphasize creative methods. In this course, the instructors are using the podcast
recording both as an experiential goal and a creative method. The medium of
podcasting is also not only the vector through which students will deliver on the
learning goals but the object of study itself, playing a dual role in terms of
pedagogical practice and engaging in a cultural object critically.
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Expanding on an Essay from a Previous Course

Time period: 2025-2026, Block 2. Tested once
Course: Philosophy of Science for Cultural Inquiry
Contributed by: Dr. Evelyn Wan with Sarah Trottier

Summary: This case presents an assignment in which students revisit an essay from an earlier
course and expand it using Philosophy of Science perspectives learned throughout the course.

What is the
assignment,
assessment, or
pedagogical
practice?

What prompted you
to develop this and
why?

What are the
learning
objectives/course
goals?

This assessment practice entails that students select an essay from an eatlier course
and expand it using Philosophy of Science (PoS) perspectives. Students are asked to
provide an outline, attaching the former essay, as mid-term (ungraded, just for feed
forward). After submission of the final essay, they are invited for a ‘fireside chat’
learning reflection session (half an hour for 4-5 students), where they explain and
discuss their process and reflect on key takeaways from the course. Students get a
participation score based on class group presentation, oral learning reflection and
mindmap (20%) and the final written assignment score (80%).

Key design consideration of the testing was to center the learning experience and
lean into writing rather than focusing on fear of GenAl and fraud prevention.

During this course, students learn to:
® Recognise, describe, and discuss different philosophical movements;
® Place scientific approaches in a historical context;
® Read and analyse cultural-philosophical texts;
® Apply philosophy of science approaches to cases from their disciplines;
e Compare different philosophy of science approaches;

® Practise writing skills, such as situating texts and building connections
between theory and case study, in preparation for their BA thesis trajectory.



What are the
assessment criteria?

Further comments,
reflections,
thoughts,
suggestions...

Vision on holistic grading:

Visual: visual digestion and representation of the interconnectedness of
different concepts and perspectives covered in class.

Oral: group presentation; personal conversation explaining learning process,
justification of choices.

Writing (strongest weighing still): reoriented toward focused grading on the
integration of philosophical perspectives, removed emphasis on case.

This assignment resulted in:

Enhanced learning satisfaction and stronger embedding in the BA
programme: The assignment increased both affective and intellectual
engagement by allowing students to revisit earlier work, recognize their own
growth, deepen projects they cared about, and add new perspectives. At the
same time, it was more clearly embedded in the broader BA learning
trajectory, helping students connect ideas across courses, reorganize prior
knowledge, and approach a wider range of cases through more diverse
combinations of perspectives.

Stronger preparation for BA thesis writing: The assignment oriented the
course more clearly toward thesis-level work by showing students that
arguments can always be deepened and strengthened through
philosophy-of-science perspectives. Many engaged concepts more rigorously,
sometimes producing intricate and advanced analyses, while also learning
how to revise and restructure existing writing rather than treating eatlier
papers as fixed.

Genuine diversity in the courses, case studies, and types of previous
essays students drew on: They revisited final essays, reflective essays,
weekly assignments, research proposals, BA theses, and papers written for
other universities, including in disciplines such as law and philosophy. As a
result, the range of case studies expanded significantly compared to previous
years, spanning the full breadth of the degree, from film and television to
new media, algorithmic media/Al, theatre/performance, and games.

Additionally, students expressed that there was no point in going to GenAl: they

already knew their case and had invested in knowledge building in an earlier course.

The task was also deemed too complex for Al to handle or too messy to prompt,
given the intricacies of concepts and objects from the former course and the
philosophical perspectives from this course. Some students also seemed convinced

that classmates would not resort to GenAl, contributing to a general atmosphere that
everyone could do this work better than GenAl.

10
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Discussing the Writing Process

Time period: Tested in various courses throughout 2025-2026,
including Storytelling in Media and Performance, Fan Cultures
and the Civic Imagination, Introduction to Media Studies (UCU

course)

Contributed by: Dr. Dan Hassler-Forest

Summary: This case highlights a pedagogical practice in which the instructor regulatly builds
opportunities in each course for discussions with students about the writing process.

What is the
assignment,
assessment, or
pedagogical
practice?

What prompted you
to develop this and
why?

This pedagogical practice includes building in opportunities for more elaborate and
systematic discussions with students about the writing process, alongside reflection
on the value of writing as a form of personal expression. This includes talking more
explicitly about different forms of writing, about finding and experimenting with
one’s voice, and about making space for forms of writing that do not have to be
strictly “academic” but can be more personal and creative. It also involves teaching
and encouraging students to position themselves in their writing and to connect
abstract concepts and theories to concrete practices and objects.

The need for such conversations is made even more urgent by the instructor’s
impression that students often do not feel fully seen in the work they do. That is why
they consistently reassure students that they are good writers and that they are
capable of writing without the assistance of GenAl.

At the same time, it is important to explain that what students are learning is not
simply, or not even, how to write an academic paper, but how to develop
communication skills that will be valuable in any field they enter. Writing, in this
sense, is about being able to communicate something cleatly to another person and
to connect higher-level ideas to what may at first seem like a chaotic range of
practices or objects.

At first, when GenAl tools such as ChatGPT entered the educational scene, the
instructor felt rather hopeless and began to question whether there was still any point
in teaching writing. Over time, however, they read many blogs, essays, and reflections
by others who were expetiencing similar frustrations but who ultimately argued that

11



Further comments,
reflections,
thoughts,
suggestions...

this was not a hopeless fight. Instead, they saw it as a moment to return to the
fundamentals of Humanities education and engage in more thorough and systematic
discussions about the writing process, the value of writing, and the reasons why
students should invest time and energy in producing their own work.

In this sense, the arrival of GenAl has also had a positive effect in that it has pushed
various educational actors across the world to appreciate, or at least revisit, the
fundamental values of their fields and of the work they do — values that may
previously have been taken for granted or not examined closely enough.

The instructor has found that the explicit shifting of the writing process as
something that is purely the outcome of the research process to a central component
within it (.e. “writing is thinking”) has helped students develop their ideas
incrementally while also taking more explicit ownership of them. For many (not alll),
this has also clearly improved their enjoyment of this process as something that isn’t
experienced merely as “homework” but as an expression of their own ideas and
positions.

12
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Draft-Feedback-Revision-Final Assignment

Time period: Tested in various courses throughout 2025-2026,
including Storytelling in Media and Performance, Fan Cultures
and the Civic Imagination, Introduction to Media Studies (UCU
course)

Contributed by: Dr. Dan Hassler-Forest

Summary: This case highlights an assessment practice centered on a scaffolded assignment
with multiple stages, including draft submission, feedback, revision, and final submission.

What is the This assessment practice involves having students submit a completed essay for
assignment, feedback and a provisional grade, after which they can revise and resubmit it for a
assessment, or final grade. Besides the advantage of getting students used to incremental writing in
pedagogical preparation for their thesis (among other things), this also makes it easier for
practice? instructors to learn from students’ changing techniques and styles, for instance by

first engaging a student in dialogue about the specifics of their writing process after
they submit a piece of writing that gives the impression of having been at least
LLM-assisted. This teaches instructors to recognize the large variety of deviations
from “standard” styles of student papers, while giving students who in many cases
have knowingly incorporated GenAl-assisted writing an opportunity to remedy this
without immediately being penalized. As the revised final paper clearly indicates all
changes from the first submission along with a written reflection on the paper’s
further development, the second round is far less demanding in terms of assessment.

What prompted you = The instructor first developed this approach after encouraging students to

to develop this and = experiment more freely with voice, register, and style in their term papers, and

why? subsequently realizing that the risk of failure still led most students to remain mostly
within the relative safety of standardized student writing styles and forms. Building in
a feedback phase that precedes a final version gave students a “safety net” that
helped them try out different ways of writing. With the advent of ChatGPT and
similar tools shortly thereafter, this method became doubly useful for the reasons
described above.

13



Further comments, = This practice requires only a limited increase of grading time and energy, while it

reflections, substantially lowers the threshold for students to engage in doing their own writing
thoughts, and learn from their own mistakes.
suggestions...

Additionally, the instructor observes that such an assessment practice leads to more
fundamental discussions around what students are doing and how they are engaging
in the learning and assessment process.

14
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Pop Quizzes Replace Reading Response Essays

Time period: Tested in various courses throughout 2025-2026,
including New Digital Media Theories (MA), Play, Perform,
Participate (RMA), and Critical Discourse Analysis (BA, UCU

course)

Contributed by: Prof. Dr. Annette Markham with Dr. Anne

Helmond

Summary: This case presents individual pop quizzes as a way to assess whether students have
completed the assigned reading and to encourage them to come to class prepared.

What is the
assignment,
assessment, or
pedagogical
practice?

What prompted you
to develop this and
why?

What are the
assessment criteria?

The pop quizzes consist mainly of multiple-choice questions, usually with three or
four answers to choose from, and only occasionally, though rarely, true-false
questions. The quiz is given weekly, so it is not really a “pop” quiz, but more like a
quick/small quiz. There are no more than six questions in total each week, covering
two or three readings. The questions focus on identifying key points or examples
used by an author in an article.

Shifting from weekly reading essays to pop quizzes was inspired by the intrusion of
GenAl in the writing assignments, of course, but also the recognition that often,
what teachers actually want when they have weekly response assignments is for
students to read, to complete the assigned readings, and to come to class prepated.
The goal of pop quizzes is to gauge students’ overall reading and attention to the
content of the reading materials.

The goal is to reward students for doing the reading rather than punish them for not
always fully understanding it. Therefore, the questions are designed to test the most
basic levels of reading comprehension through recall. As the weeks progress,
questions may be added that test the student’s ability to synthesize. But the quiz is
not intended to evaluate higher learning levels of interpretation, comparison, or
application.

15



Notes on design

Further comments,
reflections,
thoughts,
suggestions...

Generally, the lowest quiz score is dropped. Weekly, if one or more students
successfully challenge a question, everyone will earn credit for it. This happens when
the questions or answers are poorly formulated, as for example when several answers
could reasonably be considered correct.

The pop quiz format and content should be stress-tested. In one co-taught course
iteration, one instructor would draft the first version of the quiz questions, and the
other would add more questions. Then, they would review each other’s questions. If

they could not answer a question themselves, they took that as a sign that it was too
difficult.

If each instructor writes questions based on the readings they assigned, the questions
they write may be too complex, simply because they know the material too well.
Checking each other’s questions ensures better clarity and appropriate level..

Writing multiple choice quiz questions may seem easy, but there is a science behind it,
and teachers are advised to read up on this in advance, especially if they don’t have
very much prior experience.

We print different versions of the same quiz to help minimize cheating, All quizzes
are completed by hand on one side of A4 (but quizzes are also easily shrunk to one
side of A5 if one wants to minimize paper usage).

One result of this pop quiz approach is that students can achieve a full score of 10
out of 10. In other words, it allows students to earn higher grades than they might
under other assessment formats. For many students, this is a refreshing, rather
rewarding, and much appreciated experience.

Students in the Humanities are often unaccustomed to the practice of multiple choice
quizzes. They must be instructed how to circle a single answer, how to flip it over
when completed, and how to avoid looking at their neighbot’s exam.

It is essential to reflect on what the goal of a multiple choice exam is. Here, it is used
for rewarding reading at the most basic level. This has worked very well for purpose.

16
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Tutorial to Search for Literature

Time period: Block 2, Tested 1 Time (2025-2026).
Course: Research Lab II in the MA Film and Television Cultures
Contributed by: Dr. Jasmijn van Gorp

Summary: This case presents a tutorial where students learn how to search for literature as
well as to critically reflect on the role of databases and tools in doing such research.

What is the
assignment,
assessment, or
pedagogical
practice?

What prompted you
to develop this and
why?

This is a literature search tutorial, the aim of which is two-fold, namely to teach
students:

® (1) how to find relevant literature using various databases and search
strategies and

® (2) how to critically reflect on the role of digital databases and generative Al
tools in their search process.

The databases and tools used in this tutorial include Zotero, Google Scholat,
WorldCat, Project MUSE, JSTOR, ChatGPT, and Excel.

In this tutorial, students first use Google Scholar and a university library database to
compile a list of publications relevant to their thesis. They then use ChatGPT to
generate a list of authors. In the final phase, they compare the results of the three
search strategies and critically evaluate and refine their final list of publications. Upon
completion of the tutorial, students will have developed a preliminary reference list
for further reading and will have critically reflected on their search process.

Students often struggle to find relevant literature for their papers and thesis projects.
One of the reasons is that students tend to use just one database for their search,
most often Google Scholar. Moreover, and more importantly, the mere use of a
database does not guarantee search success, making it essential to use multiple search
strategies and to critically reflect on the database at hand in order to select and assess
relevant literature.

More recently, GenAl tools such as ChatGPT have challenged traditional approaches
to literature research and writing assignments. Given the instructor’s background in

17



What are the
learning
objectives/course
goals?

What are the
assessment criteria?

Edusources
Package

digital tool criticism (see Koolen, Van Gorp and Ossenbruggen, 2019), they aimed to
develop a tutorial that teaches students how to search for literature and to critically
reflect on the role of databases and GenAl tools in doing such research.

Specifically, by completing this tutorial, students will be able to...

e ...understand the impact of their chosen search system on their search
results;

® ...understand the importance of diversifying queries and boolean operators;

® .. .critically assess literature for relevance;

® ...learn to work with Zotero Plugin and export Zotero results into a
bibliography;

e ...understand the impact of GenAl on seatch results.

The tutorial can be delivered as an in-class workshop (2-3 hours) or assigned as a
take-home assignment.

It is a tutorial without assessment criteria yet. It can be graded as a Pass/Fail, or with
a grade on students’ reflection/analysis on their literature search process.

This tutorial includes an Edusources package containing a lecturer’s manual and two
versions of the same tutorial: one with Excel steps and one without. Links to those
materials, along with accompanying information, can be found both on this website
and below:

® Bevon le Scholar: n rial (version with xcel
® Bevond Google Scholar: Student tutorial (excel version)
® Bevond Google Scholar: Lecturet’s manual

18
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Collective Class Paper and Response Paper + Personal

Reflection

Time period: Block 2. Tested once in 2025-2026
Course: The Thinking Body
Contributed by: Dr. Irene Alcubilla Troughton

Summary: This case consists of the writing of a case-study analysis paper with a whole class,
and an individual assighment of a response paper to the collective one.

What is the
assignment,
assessment, or
pedagogical
practice?

The group assignment requires students to work collaboratively during a 4-hour
seminar session in Week 6 of the course to produce six short papers of
approximately 1200 words each.

Each collective class paper is developed through five phases, including: 1) Select and
describe an original and relevant object of study; 2) Identify and explain a concept or
theory relevant to the object, including its main authors within the context of the 4E
approach to cognition; 3) Formulate a research question that connects the object and
theory, showing how they inform, challenge or illuminate one another; 4) Conduct a
case study analysis based on the object, theoretical framework, and research question;
and 5) Write the introduction and conclusion. Each group starts Phase 1
simultaneously, then passes its essay to the next group. In this way, everyone is
working on the same phase at the same time, making it easier to address issues
collectively, while each new phase builds on the work of others.

The response paper (1500-1800 words) requires students to critically engage with one
of the collective papers. Students should identify and discuss key ideas, arguments, or
themes, connecting them to other sources, examples, or research topics. The
response paper should combine academic analysis with the student’s own perspective
and interests. To structure the response paper, students should: 1) Explain the key
idea or argument they are responding to; 2) Briefly position themselves by outlining
their disciplinary or intellectual perspectives; 3) Critically engage with the selected
idea by agreeing, disagreeing, identifying tensions, connecting it to other topics, ot
reflecting on how it shaped their perspective; and 4) Conclude with a brief
conclusion of their insights.
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What prompted you
to develop this and
why?

What are the
learning
objectives/course
goals?

Further comments,
reflections,
thoughts,
suggestions...

The collective class paper is an ungraded in-class exercise that constitutes the basis
for the response paper, which is 60% of their final grade. For a detailed overview of
the assessment criteria, see the Appendix to this contribution.

This case was developed in response to reflections on why students use GenAl in
written assignments, including time pressure, difficulties expressing ideas in writing,
and lack of interest in the topic.

The collective class paper encourages students to reflect on the practice of writing,
including its challenges and pleasures, and to collectively overcome difficulties rather
than relying on GenAl It also promotes collaboration, requiring students to divide
tasks, negotiate ideas, and work together under time pressure. The paper is written
during a single 4-hour seminar with clearly structured phases, giving students a clear
framework and goal. As students build on each other’s work, they discuss concepts,
formulate and revise arguments, select case studies, and apply theories collaboratively.
Working from existing texts also reduces writer’s block and encourages students to
develop arguments collectively.

The response paper + personal reflection address potential disinterest in the paper
topic. The response paper allows students to expand on or critique aspects of the
collective paper they found compelling or unconvincing, drawing on their own
disciplinary background and interests. The personal reflection is intended to
stimulate critical thinking about the process of academic writing,

The learning objectives of the course are the following:

® Discuss and explain key ideas and debates from selected theoretical texts
about 4E cognition.

® Use concepts from 4E cognition to examine and interpret artistic and media
case studies.

e Work together in interdisciplinary groups to combine different perspectives
and ideas and apply them in presentations and written work.

® Reflect on and evaluate interdisciplinary and collective ways of working.

® (Critique previous work by forming and supporting their own argument.

In their personal reflections, students expressed strong satisfaction with the in-class
collective paper assignment. Many found it rewarding to complete a paper within 4
hours and appreciated the opportunity to reflect on different approaches to academic
writing. Students also felt they contributed meaningfully to their groups and
recognised the final paper as a genuinely collaborative effort. The response papers
often contained engaging and personal reflections, with some students showing clear
interest in the topic. However, some papers appeared to rely on GenAl. While this
may be difficult to avoid entirely, it raises the question of whether additional
elements, such as an oral presentation, could encourage students to rely less on
ChatGPT in their writing process.

Appendix for “Collective Class Paper and Response Paper + Personal Reflection”
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The collectively written class papers should comply with the following criteria:

Selection of case study: The essay chooses an appropriate and original case study that showcases
the intersection between a 4E approach to cognition and the arts. The description of the case study is
clear and the reason why it is a relevant object of study is made patent in the essay.

Use and description of theory: The essay shows understanding of the 4E perspective on cognition;
it selects appropriate theories/concepts for the object of study and describes them appropriately and
accurately.

Research question: The research question is concise, clear and appropriate for the case study as well
as the theories selected. It clearly addresses the dialogue between object and theory, reflecting on how
theoretical insights might be used to analyse or reflect on the object/phenomenon or how the
object/phenomenon can be used to demonstrate or question what is argued by the theory.

Analysis: The main line of argumentation is strong and convincing. Relevant aspects of the case
study are clearly described to the reader, in a way that serves the line of argumentation and that
connects to 4E cognition.

Writing style: The writing is flowing, easy for the reader to follow, and, as much as possible, free of
spelling and grammar errors.

Each student is individually graded for the response paper + personal reflection. The grading
criteria is as follows:

Understanding of the source text (30%):
O The paper clearly identifies the main idea, argument, or proposition from the collective paper
that it responds to
0 The chosen focus demonstrates an accurate and nuanced understanding

o

of the source text
O The student avoids summarizing the entire paper and instead highlights what is significant or
thought-provoking
Critical engagement and originality (30%):
0 The paper goes beyond description to offer a thoughtful and critical response
O The response demonstrates independent thinking by connecting the chosen idea to other
theorties, examples, or personal insights
0 The paper shows the student’s ability to formulate and support their own viewpoint
Coherence and structure (20%):
0 The paper follows a clear and logical structure
o Arguments develop in a coherent way, with clear connections between sections
0 The conclusion effectively summarizes key insights
Positioning (10%):
0 The paper clearly explains the student’s own disciplinary, academic, or personal standpoint.
O The paper demonstrates how this perspective shapes their interpretation and response to the
chosen idea
Academic writing and referencing (10%):
o  Writing is clear, precise, and appropriately academic in tone
0 References to texts, theoties, or examples ate accurate, relevant, and correctly cited in the
Chicago Manual Style
O The paper demonstrates care in presentation, style, and proofreading
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The second part of the final assignment consists of a personal text reflection of around 500-700
words that reflects on the process of writing an academic paper in a collective manner, responding to
the following questions:

How was this different from the way in which you normally write an academic paper?

What was your experience of working with people coming from various disciplines?

What kind of difficulties did you encounter, individually and as a group, and how did you navigate
them?

How do you look back at your input during this assignment, during the group work and in the final
essays that you have read?

This part of the assighment is a pass or fail. In order to be able to get a numerical grade in the response
paper, the student needs to achieve a passing grade in the personal reflection.
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Practitioner Interviews and Critical Comparison with GenAl
Responses Through an Interactive Group Presentation

Course: Theory and Practice of the Humanities (BA)
Contributed by: Dr. Ingrid Hoofd

Summary: This assignment asks students to interview a practitioner about dilemmas
encountered in professional practice, generate a response to the same dilemma using ChatGPT
or another GenAl tool, and critically compare the Al-generated response with the
practitioner’s insights in an interactive group presentation.

What is the
assignment,
assessment, or
pedagogical
practice?

What prompted you
to develop this and
why?

This assignment centers on a 20-minute interactive group presentation (20% of the
final grade) in which students explore how Humanities expertise is applied in practice
outside the university. Working in groups of 4-5, students identify a project, event, or
professional practice where people with a Humanities background apply specialized
professional knowledge. They investigate the challenges, dilemmas, and trade-offs
involved in this work and place one such challenge at the center of the presentations.

In preparation for this presentation, students are expected to interview a practitioner
from the chosen field or, if this is not possible, analyze a relevant text written by a
Humanities professional. In addition, they must ask ChatGPT or another GenAl tool
to generate a short text about the same dilemma and critically discuss this
Al-generated response in relation to the practitionet's perspectives.

The presentation must also engage with the Code of Conduct for Scientific Integrity
and Alpha and Gamma Rays, while encouraging active participation and discussion
among classmates through an interactive presentation format.

The idea behind this exercise is the differences that the teacher hoped students would
notice when having interviewed an actual expert in a field vis-a-vis what GenAl
comes up with in answering the same questions. Students then do indeed notice how
the GenAl output remains superficial, and how it lacks contextual detail and personal
experiences that the expert does bring to the interview.
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What are the
learning
objectives/course
goals?

What are the
assessment criteria?

The goals of this course, of which this assignment is a part, are for students to:

... learn to reflect on scientific practice within their field in various ways.
.... learn to approach scientific texts in their field using a ‘meta-perspective’.
... learn to reflect, both orally and in writing, using concepts and reasoning
from the history of science, the philosophy of science, and criticism of
science, on how researchers write about research in their specialty.

Upon successful completion of the course, students are able to explain, both orally
and in writing, to non-specialists how scientific knowledge is created within their
field. They are also able to describe how researchers in their specialty think about
research, the nature of scientific knowledge, the societal relevance of their work, and
their role in addressing complex issues. In addition, students develop a stronger
understanding of what attracts them to their field of specialization and are better able
to articulate this.

In addition to the usual assessment criteria — such as clear slides, understandable
delivery, good time management, audience engagement, a strong conclusion, and fair
distribution of work — other criteria for evaluating the presentation include:

Does it concern a specific practice?

Is it clear which specialized Humanities expertise plays a role?

Do challenges (e.g. dilemmas, trade-offs) come to life through collected
information (interview, texts, visual material)?

Is the analysis of the GenAl text integrated into the presentation?

Is the presentation interactive (e.g. does it encourage the audience to think
along, carry out an assignment, or solve a problem)? Does the use of the
space align with this?

Does the presentation refer to the Code of Conduct and to Alpha and
Gamma rays?
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Research Findings, GenAl, and Algorithmic Bias

Course: The Art of Creation (BA)
Contributed by: Dr. Ingrid Hoofd

Summary: This assighment asks students to compare the research findings they have
assembled on an art/media-related topic with responses generated by ChatGPT, Consensus, or
Google Al to the same research questions, and to critically reflect on the differences using
Safiya Noble’s work on algorithmic bias as a critical lens.

What is the
assignment,
assessment, or
pedagogical
practice?

What prompted you
to develop this and
why?

This assignment guides students through a series of close-reading, analytical, and
critical reflection exercises focused on two texts. In the first stage, students conduct a
close reading of a text by Pagliarini and Lund by identifying its central research
question, reconstructing the authors’ reasoning and argumentation, analyzing their
understanding of the relationship between artist and medium, and reflecting on the
significance of particular sections of the text. Students also examine how the authors
operationalize concepts such as “alive art” in order to critique dominant Western
notions of individual creative genius.

In the second stage, students analyze a text by Safiya Noble on algorithms and power
by identifying the chapter’s central argument, locating where this argument appears
most explicitly, and evaluating how Noble develops her claims through supporting
arguments, examples, and critiques of search technologies and algorithmic systems.

Finally, students apply Noble’s critical framework to contemporary generative Al
systems by prompting ChatGPT, Google Al Overview, or Consensus with a question
related to their own research topic. Using Noble’s questions about information
quality, intended audiences, exclusion, harm, and forgetting as analytical criteria,
students critically evaluate Al-generated responses and compare them with their own
research findings.

The main topic for this course is how ideas of intelligence and genius are culturally
and historically particular. In the session for the last week, the students and teacher
discuss how such bias is often reproduced via social media and algorithms. The
added concern with this exercise is also that students learn how so-called ‘artificial
intelligence’ gives quite supetficial and western-centric answers (when queried in
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English or Dutch). The teacher added Consensus to the exercise, as this tends to be
the LLM that claims to give the most ‘academic’ answers, and that they have heard
quite a lot of students use instead of ChatGPT.
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Scaffolded Written Assignments + Positionality

Time Period: Tested one in Block 1 of 2025-2026. Will be tested
again in Block 1 of 2026-2027.

Course: Gender, Intersectionality & Cultural Critique (BA)
Contributed by: Koen Leurs, Louise Autar, Charley Boerman,
Vinicius Borges Garcia Fonseca, Noud Gelissen, Lieks Hettinga,
Rana Kuseyri and Fleur Renkema

Summary: This case highlights a course in which written assignments are scaffolded across
different stages while students’ positionality is explicitly incorporated into their analytical
engagement and academic writing,

What is the Central to the course is learning to use cultural critique as an analytical lens. To
assignment, achieve that, the assessment structure of the course consists of three scaffolded
assessment, or assignments, including:

pedagogical

practice? 1. Writing exercise “My Memorable Moment” (MMM)

® The MMM is a one-page personal reflection intended to test
students’ ability to explain concepts and theories in their own words
and use them to analyze a media, artistic, or cultural expression of
their choice. The MMMs provide an accessible opportunity for
students to experiment with these concepts/theories, adopt a
self-reflexive, situated and normative position, and begin developing
their own voices as critical and engaged scholars. The MMMs are
not graded.

2. Draft paper outline (25% of the final grade)

® The draft paper outline (500-600 words) asks students to present the
research design for the final paper. The outline includes a
justification for the choice of a contemporary geographically locally
situated case they relate to/ which is close to them, which may be
no more than 3 months old, based on a discussion of its situated
context and social, political, and academic relevance. Students also
formulate a research question that demonstrates how the research
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What prompted you
to develop this and
why?

What are the
learning
objectives/course
goals?

will be operationalized and delimited, identify the concepts/theories
they intend to use as their theoretical framework, and provide a
preliminary bibliography.

® The outline additionally includes a self-reflection on positionality, in
which students explain how they situate themselves in relation to the
analysis and the chosen case, both personally based on their own
cultural biographies and community affinities and from the
perspective of their disciplinary background.

® The research design is evaluated by the working-group teacher
through feed-forward feedback and is also discussed by fellow
students through peer feedback, thereby contributing to the
development of students’ professional and communication skills.

3. Final paper (75% of the final grade)

® The final paper is a 2000-word critical analysis of a self-chosen
cultural expression. It builds on the research design presented in the
draft paper outline, as well as on the peer feedback and the feedback
provided by the working-group teacher.

® The final paper tests students’ ability to select relevant feminist and
postcolonial concepts/theories, explain them in their own words,
and use them to analyze the power relations at work in a case of
their choice. In completing the paper, students also draw on the
self-reflexive skills developed through the MMMs and demonstrate
their ability to situate their contribution in relation to their own
personal positionality and disciplinary situatedness, as well as within
a broader social, political, and academic context.

In previous iterations of the course, the instructors noticed significant use of GenAl,
with many students, for example, choosing to work on canonical film cases. In
response, they redesigned the assessment structure by introducing a draft outline that
allows students to receive feedback from the teacher and makes it possible to follow
the development of their work across different stages and iterations. The redesign
also requires students to work with very recent and geographically distinctively locally
situated cases and to incorporate their positionality explicitly into their analysis.
These changes were first introduced in the 2025-2026 academic year and the
instructors felt that the use of GenAl had decreased, apart from a small number of
particulatly obvious cases.

After completing the course:

1. The student can recognize different conceptual approaches from gender and
postcolonial studies within the humanities and explain them in their own
words.

2. The student is able to conduct a cultural critique of mechanisms of inclusion
and exclusion in media, art and culture.

3. The student can, based on the concepts of reflexivity and situated
knowledge, reflect on their disciplinary formation and positionality.
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